1202 (95)S 5N «MIMIOJVIIaU I9NIUT0dU» UVHAAX UUNIThUTOLIN-OHhAVH

[IPOBMEMbI NEARTOTMRH

ISSN 2410-2881
Ne 5(56). MIOHb 2021 FOA

¢ POCKOMHAA30P

CBUAETENLCTBO MK N2 &C 77-60219

oll7724101288002

HTTPS:/PROBLEMSPEDAGOGY.RU




ISSN 2410-2881 (meuarnasi Bepcus)
ISSN 2413-8525 (3;1ekTpoHHasi BepcHs)

[IpoOJieMBbl

eJ1aroruKku

Ne 5 (56), 2021



[Toanucano B nevyath:
28.06.2021

JlaTa BbIXO/1a B CBET:
29.06.2021

®dopmart 70x100/16.
Bymara odcernasi.
T'apuutypa «Taiimey.
IevaTh odceTHast.
VYen. neu. . 4,225
Tupax 1 000 3k3.
3axa3 Ne

N3JATEJILCTBO
«[IpobneMbI HayKn

Teppurtopus
pacnpocTpaHeHHs:

3apy0esKHble CTPaHbI,
Poccuiickas ®egepauus

Kypnan 3apeructpuposan
DenepanbHOi ciryx00it IO
HaJi30py B cdepe cBs3n,

MH(OPMAIMOHHBIX

TEXHOJIOTHI 1 MAaCCOBBIX

KOMMYHHKaLHH
(PockomHa30p)
CBUIETENBCTBO

I Ne ®C77 - 60219
WNzmaercs ¢ 2014 rona

CBoOojHas 1eHa

ISSN 2410-2881 (neyatHas Bepcusi)
ISSN 2413-8525 (amekTpoHHAs Bepcust)

[IpoGaemsbl
e1aroruku
Ne 5 (56), 2021

Poccutickmit mmmakr-dakrop: 1,95
HAVqHO-METOI[I/IqECKI/Iﬁ KYPHAII

['J1ABHBIV PENAKTOP: BAJIBLEB C.B.
3aM. riaBHoro penakropa: Konuakosa M.B.

PEJJAKLIMOHHAS KOJIJIET'UA:

Cmykanenxo H.M. (n-p nen. nHayk, Kasaxcran), bayiuna M.B. (xann. Ilen. Hayk, Poccus), Breix
H.O. (n-p uct. Hayk, Kaul. mexa. Hayk, Poccust), [aepunenxosa MU.B. (xaun. mex. Hayk, Poccus),
Juenenxo O.B. (xaun. nen. nayk, Poccns), JTunvkoea-/lanuensc H. A. (xauz. nen. nayk, ABcTpanmus),
Knunxose I'T. (PhD in Pedagogic Sc., Bonrapus), Mameeesa M.B. (xanx. men. Hayk, Poccms),
Mayapenko T.H. (xaux. men. nHayk, Poccmst), Cenumpenukosa T.A. (n-p men. Hayk, Poccus),
Hlamwuna U.I'. (kana. nen. Hayk, Poccus).

PEJIAKLIIOHHLI COBET:

Ab6oynnaes K.H. (n-p ¢unoc. mo skoH., Asepbaitukanckas Pecrybnuka), Armesa B.P. (xann.
¢unoc. mayk, Ysbexucran), Axoyraes H.H. (m-p okoH. Hayk, Asepbaiimkanckas PecmyOGmmka),
Anuxynos C.P. (n-p TexH. Hayk, Y36ekucraH), Awanvesa E.II. (a-p ¢unoc. Hayk, YkpauHa),
Acamyposa A.B. (xaun. men. Hayk, Poccusi), Ackapxooocaes H.A. (kanz. 6uon. Hayk, Y30eKuCTaH),
baiimacos P.P. (xann. c.-x. Hayk, benopyccus), bakuxo MU.B. (xanj. Hayk 0o (pu3. BOCIUTAHHIO U
cnopry, Ykpauna), baxop T.A. (xana. dunon. wayk, Poccus), Baymuna M.B. (Kanj. 1nel. Hayk,
Poccus), breiix H.O. (a-p ucT. Hayk, KaHI. med. Hayk, Poccust), booposa H.A. (n-p 1opua. Hayk,
Poccus), Bocomonos A.B. (xann. TexH. Hayk, Poceust), bopooaii B.A. (a-p coumon. Hayk, Poccus),
Bonkos A.JO. (n-p sxoH. Hayk, Poccus), I'aspunenkosa M.B. (kaun. nen. nayk, Poccus), I'apaconuy
B.B. (1-p uct. Hayk, Ykpauna), [nywenxo A.I'. (a-p pu3.-mar. nayk, Poceus), Ipunuenxo B.A. (xauu.
TexH. Hayk, Poccust), I'v6apesa T.H. (xauz. ropun. Hayk, Poccust), Iymuuxosa A.B. (xauz. dumon.
HayK, Ykpauna), Jamuit A.B. (a-p men. Hayk, Poccust), Jemuyx H. M. (KaHA. dKOH. HAyK, YKpauHa),
Jusnenxo O.B. (xaun. nen. Hayk, Poccus), Jvumpuesa O.A. (n-p dunon. nayk, Poccus), Jorenxo
I'H. (n-p xum. Hayk, Poccust), Ecenosa K.V. (n-p ¢unon. mayk, Kazaxcran), JKamyrounose B.H.
(xanz. topun. nayk, Kasaxcram), JKonoowes C.T.(a-p men. mayk, Keipremckas Pecmy6nmka),
3enenxos M.IO. (n-p.monvT.HAayK, KaHI. BOeH. Hayk, Poccus), M6aoos P.M. (n-p u3.-mMaT. Hayk,
V36ekucrau), Hnvunckux H.H. (n-p 6uon. Hayk, Poccus), Kaipaxbaes A.K. (xauz. ¢us.-mat. Hayk,
Kazaxcran), Kagpmaesa M.B. (n-p texu. Hayk, Poccus), Kuxeuose U.J. (n-p dunon. nayk, I'pysus),
Knunxos I'T. (PhD in Pedagogic Sc., Bonrapust), Kooranos JK.T. (xaun. dunon. nayk, Kaszaxcran),
Kosanée M.H. (xauz. skoH. Hayk, Benopyccus), Kpasyosa T.M. (xaun. ncuxon. Hayk, Kaszaxcran),
Kysvmun C.b. (n-p reorp. Hayk, Poceust), Kyaukosa O.I. (n-p dunon. Hayk, Poccus), Kypmanbaesa
M.C. (a-p 6uon. Hayk, Kazaxcran), Kypnasuuou K.M. (kaHn. 5KoH. Hayk, Y30ekucran), Jlunokoea-
Januensc H.A. (xaun. nen. Hayk, ABctpanus), Jlykuenko JI.B. (n-p TexH. Hayk, Poccus), Makapos
A. H. (n-p dunon. nayk, Pocens), Mayapenxo T.H. (xaua. nen. Hayk, Poccus), Meiimanos B.K. (n-p
9KOH. Hayk, Keipreisckas PecnyOmuka), Mypados 1. O. (o-p TexH. Hayk, Y3bekucrau), Mycaes @.A.
(o-p ¢unoc. nHayk, Y3bekucran), Habues A.A. (n-p Hayk mo reomHpopM., AsepbaiimkaHckas
Pecniybnuka), Hasapos P.P. (xauz. ¢uioc. Hayk, Y3Oekucran), Haymos B. A. (o-p TexH. Hayk,
Poceust), Osuunnuxos FO./]. (kaHm. TexH. Hayk, Poccusi), [lempos B.O. (1-p MCKYCCTBOBEICHHMS,
Poccust), Paokesuu M.B. (1-p TexH. Hayk, Y30ekucran), Paxumbexkos C.M. (1-p TeXH. Hayk,
Kasaxcran), Posvixooxwcaesa I'.A. (a-p Mex. Hayk, Y3zbekucraH), Pomanenxosa FO.B. (n-p
HCKYCCTBOBeICHUs, YKpauHa), Pyoyosa M.B. (n-p. conuon. Hayk, Poccnst), Pymsanyes /J.E. (n-p 6uom.
Hayk, Poccust), Camros A. B. (a-p TexH. Hayk, Poccust), Canvros I1.H. (kaH[. TexH. HayK, YKpauHa),
Cenumpenuxosa T.A. (n-p nen. nayk, Poccust), Cubupyes B.A. (a-p sKkon. Hayk, Poccust), Ckpunko
T.A. (a-p xoH. Hayk, Ykpauna), Conog A.B. (a-p uct. Hayk, Poccust), Cmpexanos B.H. (a-p ¢u3.-mar.
Hayk, Poccusi), Cmykanenko H.M. (n-p nen. Hayk, Kasaxcran), Cybaues FO.B. (kaHH. TE€XH. Hayk,
Poccus), Cyneimanos C.@. (kaHn. Mel. Hayk, Y30ekucran), Tpecy6 M.B. (I-p SKOH. HayK, KaHJI.
TeXH. Hayk, Poccust), Ynopose M.B. (kaHz. ropua. HayK, I-p UCT. HayK, Poccus), @edocvruna JI.A.
(xaHz. 9KoH. HayK, Poccus), Xurmyxuna E.I'. (a-p ¢unoc. nayk, Poccust), Lyyynsn C.B. (kaHI. 9KOH.
Hayk, Pecriy6nnka Apmenust), Yunaosze I'.b. (n-p topun. Hayk, I'pysust), [amwuna A.I. (kanz. nex.
Hayk, Poceust), [llapunos M.C. (xaHz. TexH. HayK, Y30ekucrau), [llesxo /I.I. (xaHI. TeXH. HayK,
Poccust).

© XYPHAJI «ITPOBJIEMBI ITEJJAT' OI' MKW »
© U3NATEJIBCTBO «IIPOBJIEMbBI HAYKI»



Conep:xanme

TEOPUSA U METOAUKA OBYYEHUSA U BOCIIUTAHUSA (ITIO OBJIACTSAM U
YPOBHSIM OBPA3OBAHMUS) 5

Xyoviuesa M.B., Mapmuvinosa JI.H. PA3BBUTUE IIECEHHOI'O TBOPYHECTBA
Y JIETEM CTAPIIEI'O JIOLIKOJIBHOI'O BO3PACTA B IIPOILIECCE
JOIOJIHUTEJIBHOI'O OBPA3OBAHMUS ..ottt 5

benouenko O.Il, Koamuposa H.B., Komosa E.HF. BO3MOXHOCTU
MOBWJIBHOI'O DSJIEKTPOHHOI'O OFBPA30OBAHHA B VYCIOBHUAX

PEAJIUSALIAM DT OC ...ttt ettt ettt ettt et st st enseseneeese e 8
Irgasheva D.Kh., Abdullaeva U.N. THE IMPLEMENTATION OF
DIAGNOSTIC AND APTITUDE TESTS IN EDUCATION PROCESS ......ccccveiiieieeeen 10
Kurbanbayeva D.Sh. STANDARDS OF ASSESSMENT IN TEACHING........cccccevierienienene. 12
Kurbanbayeva D.Sh. PROPERTIES OF EFFECTIVE ASSESSMENT ......ccccocvviiviiiiniiniene 13
Musaeva Z.M. PRAGMATICS FOR THE CLASSROOM AND HOW TO

TEACH APOLOGIES ...ttt sttt sttt ettt 15
Musaeva Z.M. APOLOGY SPEECH ACTS IN CLASSROOM ......ccccooenininininieeeieieneene 17
Khaknazarova Z.A. ASSESSMENT AS SYSTEMATIC PROCESS IN

TEACHING ...ttt sttt st eb ettt st eb e st at et et ebe b abes 18
Aminova G.R. LANGUAGE EXPRESSIVE MEANS IN ENGLISH MEDIA

TEXTS ottt ettt ettt et et e et e ekt e et e st et e s be s e ebeeseestessensesbees e et e aseestensensensesseeseeneansensansensessens 20
Aminova G.R. LINGUISTIC QUALIFICATION AND MEANS OF
EXPRESSING EMOTIONS IN THE ENGLISH DISCOURSE ......ccccoviiiiieirieieieee e 22
Khaknazarova Z.A. CLASSIFICATION OF ASSESSMENT .......ccooiiiiinieiieeeeeieeeeee e 25
Muratova N.B. TYPES OF ESP IN CURRICULUM DESIGN ......ccccoooiiiniiniiinieieieieneee 26
Rasulova N.B. COMPULSARY METHODS FOR TEACHING ESP .......cccccvviniiiiiienn 28
KOPPEKIIMOHHASI IEJATOI'UKA (CYPAOIIEJATOI'UKA U
TUDJIONEJATOI'UKA, OJIUTO®PEHOIIEJAT'OI'MKA U JIOTOIIEJAUS)............ 30
Xeocmukosa A.A. SHAKOMCTBO JIETEW JOLIKOJIbHOT'O BO3PACTA C
DOPABEOJIOTTIBMAMU ...ttt ettt st eb ettt sae e enes 30
Xeocmukosa A.A. TIOYEMY PEBEHOK HE XOUET 3AHUMATDBCA? .....ccovevveieeene 33
TEOPUS U METOAUKA ITPO®ECCUOHAJBHOI'O OBPA30OBAHMUA ................... 35
Dushaeva S.J. CLUSTERING METHOD TO DEVELOP LEARNERS

WRITING SKILLS ...ttt sttt ettt et e et et esteensessaesseesseesseenseenseensesnsenseenseens 35

Dushayeva S.J., Gapparov A.J., Kuziev Sh.A., Juraev 1.B. THE IMPORTANCE
OF INTERCULTURAL INTERACTION IN THE STUDY OF A FOREIGN

LANGUAGE ...ttt ettt ea et et e e bt b e et eae et et e eeseeanes 36
Irsoliyeva M 1., Nasirova U.K. ENGLISH AND UZBEK LANGUAGES AS A

RESULT OF CROSS-CULTURAL COMMUNICATION ......coiiiiieieieiesie e 38
Utanov J.S. INNOVATIVE METHODS IN TEACHING ESP......ccccooiiiiiiiiieieieeee 40

3



Habues B.b. TIPUMEHEHUE METOJIA TECTOBOI'O KOHTPOJIA 1JIA
[HOATOTOBKM K UTOT'OBOMY KOHTPOJIIO

Habues FB.F. AHAJIN3 YYEBHOI'O IIPOLHECCA W OHPEJEJIEHUE
ITOKA3ATEJIEHN, BJIIMAIOIINX HA YCIIEIIHOCTD YYEBBI CTYJIEHTOB



TEOPUSI U METOJUKA OBYYEHUS U
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JOHIKOJBHOTI'O BO3PACTA B ITPOLECCE
JOHNOJHUTEJBHOI'O OBPA3OBAHUSA
XyableBa M.B.!, MapTrbiHOBa JLH.?
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socnumamens,
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Jleynyuenckas cpedusis obweobpazosamenvhas wkoaa um. A.B. I'vemenxo, c. [leynyunoe;
ZMapmszoea Jlio606v Hurxonaesna - kanouoam neoazo2uteckux Hayk, OOYeHm,
Kagedpa 00WKoIbHO20 U CNEYUATbHO20 0OPA308aAHUS,

UHCIMUMYm NCUXON02UU U NeOA202UKU
Eneyxuii 2ocyoapcmeennviii ynusepcumem um. M.A. bynuna, 2. Eney

Annomauun: 6 nacmosuee epemsi nedazoeUYecKdst HayKa cuumaenm onpocvl PA3gUmuUsL
MeopUecKux CcnocobHocmel OOWKOIbHUKOS Hauboiee aKmydalbHbIMU, d 6 COBPEMEHHOU
HAayuHoU Jumepamype npoojieme mMEOPHeCmead YOeusiemcs Cepbé3Hoe GHUMAHue, Hmo
OOBSICHACMCSL CNLOJCHOCIBIO 3MO20 8UOA XYO0NCECMEEHHOU OesimelvHocmu. B cmamobe
paccmampusaromest  dPHekmusHocms U HAYYHAL 0OOCHOBAHHOCMbL  0OCMOSIMENbCME
PA36UmMUsl NeCEeHHO20 MEOpUecmea y Oemeil Cmapueco OOWKOIbHO20 B03PACmA 8
OOWKONBHOU OP2AHUZAYUL 8 NPOYecce OONOTHUMENbHO20 00PA306AHUSL.

Knwuesvie cnosa: Oowkonvhoe 06pazosanue, neoda2o2uxd, HNeceHHOe MEOPUECmBO,
JonoaHumenbHoe 00pazo8aHue.

B psane goxymentoB (HammonameHom mpoekte «OOpazoBanuey, KoHnenmuu
XyJ0’)KeCTBEHHOTO oOpa3oBanusi B Poccuiickoit denepanuu, «3akoHe o0 oOpa3oBaHHM B
P®y», «Konmemuuu wMoaepHH3anuu  oOpa3oBaHus», «KoHIENIHs  IOMKOIHHOTO
obpa3zoBaHus» W JIp.) YKa3bIBaeTCs Ha 0CO0O€ 3HAa4YeHHE BOCHHUTAHHUS BOOOPAKEHUS H
KPUTHUYECKOTO MBIIUIEHUS; CITIOCOOHOCTH TOBOPHUTH O CBOMX UYBCTBAX, MHUPOBOCIPHUITHH
MIPY TTOMOIIX Pa3HOH AeATeNbHOCTH. JINs pa3BUTHSA TaHHOHM cdepsl peOeHKY HEOOXOIMMO
HAYYHUTHCS HAONIOIATh 32 MpeaMeTaMH U SIBIICHHSMH C Pa3HBIX CTOPOH, YYHUTHIBATh UX
VHHKAIIbHOCTh M BBICTPauWBaTh 00pa3; CBOOOJHO NPUMEHSATh CBOHM HICH IO BBIPAKCHHUIO
MpeICTaBICHUM O MpeAMETe WM SIBJICHUH, IPUMEHSThH YTO-TO HOBOE.

JouikonpHOE 00pa3oBaHKE SIBISETCS BAKHOU CTYIIEHBIO CHCTEMBI OOIIETO 00pa30BaHHUS
B Poccuiickoii ®enepanun. B coorBerctBUM ¢ TpeboBanusiMu  dDexepanbHOrO
TOCYJIapCTBEHHOTO 00Pa30BaTEIBHOTO CTAaHAAPTA JOUIKOJIHHOTO OOpa30BaHUS, B IETCKHUX
JIOIIKOJIBHBIX YYPESKICHUAX HEOOXOOMMO CO37aBaTh COOTBETCTBYIOUIYIO Cpeny s
pa3BUTHA JHYHOCTH peOeHKa, KPUTHYECKOTO MBIIUICHHS, OJIAaTOMPHUATHON COIHMaIbHOI
KHU3HU.

3Ha4yeHHe JeTCKOTO TBOPYECTBA B PAa3BUTHH JIMYHOCTH OMMCAHO B paborax Brirorckoro
JI.C., Huxoit JI.A., Huxoro N.C., Xomonosoii 10.B., [lleBenéBoit A.K. 1 MHOTHX JApYyTHUX.

PasButne u co3maHue OCOOBIX YCIOBHH JJIsI TPOSBICHUS TBOPYSCTBA H3YYaH
oTeuecTBeHHble Ticuxoyorn: b.I'. AmnanpeBa, B.B. Amnucumonoii, T.M. bBbabaeBoii,
M.B. Kpynext, B.C. Xasues u ngp.; nemaroru: H.A. Bernmyruna, Heuwaera O.A.,
N.A. I3epxunckas, A.1. XonbkoBa u ap.



BelmenepeuncieHHble  MCCIEOBATENM OTMEYAIOT, YTO IIECEHHOE TBOPYECTBO HMEET
BRXHOE 3HAUYCHHWE B MPOIECCe MY3bIKAIBHOIO BOCIMTaHMS JOIIKOJBHHUKOB, a
paccmarpuBaTh €ro CieAyeT KaK CIOXHBIH HMHTETPAaTHBHBIH IIPOIECC, BKIIIOYAIOIIUH
MHTETPALUIO BUIOB MY3bIKAJIbHOM U TBOPUECKOH JEATEIbHOCTH.

B mncuxosoro-nenaroru4eckoil  JIMTEpaType CyHIECTBYIOT pasjM4HbIE TPaKTOBKU
ompeneneHue «mneceHHoe TBopuecTBo». Tak H.A. Bernyruna, A.B. Kenewman,
O.I1. PagpioBa, A.W. Kantuaene, M.JI. [lanaBanaumBuimg 1 Op. pacCMaTPUBAIOT AETCKOE
MIECEHHOE TBOPYECTBO B PaMKaxX OJHOTO M3 MHOTHX BHUJOB JESTEIBHOCTH JOIIKOJIBHHKA,
oOnanaroree OOIIUPHBIM CIIEKTPOM (TIECHS, TaHEIl, My3bIKaIbHBIH HHCTPYMEHT), TAKAM KaK
MY3bIKaJIbHAs! IMIPOBU3AIHS IIECCH, HECIOKHBIX MOTHBOB U .

Pa3BuTHe meceHHOro TBOpPUYECTBA AETEH JOIIKOJIFHOTO BO3pAacTa BOSMOXKHO HE TOJBKO B
00pa3oBaTeNbHOM JEATENIHHOCTH B JIOUIKOJIEHOM 00pa30BaTeNbHOM YYPEXKACHHH, HO U B
nporecce JOMOJHUTENHLHOTO 00pa3oBaHusl. B CBs3U ¢ 3THM, HAy4YHYIO aKTYaJIbHOCTh UMEIOT
CTpaTeru pa3BUTHUSI NIECEHHOTO TBOPYECTBA B CHUCTEME JIOMIOJIHUTEIHHOTO 0Opa3oBaHUs B
JIOIIKOJILHBIX OpraHu3alysX, ONpEeAesIoneecs Kak HUKINYHbI 1 0000IIeHHbIH Mmporecc.
B pamkax COBpeMEHHBIX TEHICHIHMH MOIIKOJIBHOTO 00pa3zoBaHHs 00Openo HaubOJBLIYIO
MOMyJIIPHOCTh B HAYYHOU Iearoruke [5, c. 14].

B CcOBpeMEHHBIX YCIOBHSX HMMEHHO MIONOJHHUTEIBFHOE OOpa3oBaHWE SBISETCS TOH
pasBHBaromeil cpenol, B KOTOpPOW BO3MOXKHO TIOJUIEPKMBAaTh HHTEPEC K IETCKOMY
TBOPUYECTBY W pa3BUBATh IIECEHHOE TBOPYECTBO, BO3MOXKHA KOMIIGHCALUSl HEMOCTaTKa
BPEMEHH Yy TI€Jarora, BO3MOXXHOCTb WHAMBUIYaIbHOTO 3aHATHSA, Y4YET WHTEPECOB,
CKJIOHHOCTEH, MPeAnouTeHU peOéHKa 1 obecrieueHne 3p(HeKTHBHOTO pa3BUTHS TIECEHHOTO
TBOPYECTBA.

B »tom IIOHMMaHHH, JOIIOJITHHUTCIIBHOC O6pa3OBaHI/Ie BBICTYITIA€T HE TOJIBKO KakK
CHCTEMHBIH 3JIEMEHT TIpolecca o0Iero o0pa3oBaHus, a SBISETCS YaCThIO MHKIIO3MBHOTO
oOpazoBanus. TakuMm 00pa3oM, TOMoIHUTEIbHOE 0Opa3oBanue B JIOY mpeacrasiset coboit
HECTaHJAPTHYIO CTPATETHIO OCYLIECTBJICHUS 00pa30BaTEILHOIO MpOLecca, MPU MOMOIIH
KOTOPBIX KaXIplli oOydaromiuiics oOperaer crocoOHOCTh BBIOMpaTh Oojiee KOMMOPTHBIN
JuIst Hero oOpa3 >ku3HH. [Iporece JONONMHUTENEHOTO 00pa30BaHMs 3HAUYUTENBEHO OTIINYASTCS
OT OCHOBHOTO, TJI€ B paMKax CBOOOJHOTO BpeMEHH peOEHOK J0OpOBOIBEHO BHIOMpaeT cede
JIeITeIIbHOCTh, B KOTOPOH 4yBCTBYET ceOst Hanbosee KoM(pOpPTHO U KOTOpasi HarpasjieHa Ha
pasBuTHe y Hero TBopuectnall, c.5].

«JdononaurensHoe obpasoBanue, - cuuraer A.I'. ACMOJIOB, - TONCKOBOE, BAPHATHBHOE
oOpa3zoBaHue, amnpoOWpyromee WHbIE, HE OOIMe IyTH BBIXOJA U3 PA3IMUYHBIX
HEONPEACIEHHBIX CUTyalluUd B KyJbType M IPEJOCTABIIOLIEE JIMYHOCTH  BEEP
BO3MOXXHOCTEH BbBIOOpa CBOEH CyAbOBI, CTUMYJHUpYIOLIEE MPOLECCHl JUYHOCTHOTO
camopazsutus» [1, c. 4].

B MPpOUECCEC MY3BIKAJIBHOT'O BOCIIMTAHUSA JOUIKOJBHUKOB BBIACIACTCA 4 oTamna, KOTOPbIC
COCTaBJIAIOT PA3JIMYHBIC 3aJlaHUA UIA ONPEACICHUA NIEPBOHAYATIbHBIX 3HAaHUHU U yMeHI/II\/’I B
npolecce TBOPUYECKON AEATEIbHOCTH, a TAKXKE 33aJ[aHU, KOTOpbIE HAIPABIICHbI HA YCBOSHHE
9THX CaMbIX yMEHMH M 3HaHWI M TNPUMEHEHMHM WX B JKM3HHM. BaxueiM ¢dakropom B
OIIpEeJIeTIeHUH JIETCKOTO TBOPYECTBA BBICTYIIAET CBOETO pOJa 3MOLMOHAJbHAS KOIMIIKA
BIEYATIEHUH OT COBMECTHOH JESATEIbHOCTH C IpPEeJMETaMH MHCKYCCTBA, BBICTYIAIOIINE
IPUMEPOM TBOPUECKOI aesrensHocTH [, ¢. 21].

[lecennoe TBOpYecTBO oOONamaeT PAAOM OTIMYMUTENBHBIX 4epT. s BOCHHUTaHMS Y
JOINKOJIbHUKA YMCEHHSA HCIOJHATHL MCJIOINHN COOCTBEHHOI'O COUYMHCHUA, BAXHO o6pamaTb
BHMMaHHE Ha Pa3BUTHE TaKMX CIOCOOHOCTEH Kak: 4yBCTBa Jiajia, puTMa, ciyxa. Uem Bbliie
BJIAICHUE JOIIKOJBbHAUKAMHW OCHOBHBIMW HaBbIKAMHW ITICHHSA, BBIPAXKCHUA CBOHUX 3M0].[PII7I B
nporecce, TeM ycrenHee 0yIeT OCYIEeCTBISTLCS My3bIKalbHOE BociuTanue. Takxke cienyer
YUUTBIBATh, YTO MECEHHOE TBOPYECTBO TpeOyeT yMEHWH IPaKTHYECKH BBIpaKaTh CBOU
WHIUBUYaIbHBIE CIOCOOHOCTH, @ MMEHHO (paHTa3WH, HECTAHIAPTHOTO MBIIIIeHHS [9, 27].

Takum 00pa3oM, cieldyeT BBLACIUTH CIENYIOUIME OCOOCHHOCTH Pa3BUTHS IIECEHHOTO
TBOPYECTBA Y JIETEH CTapIIero AOMIKOIBHOIO BO3pAcTa:
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- NECEHHOE TBOPYECTBO SBIIETCS JIOCTATOYHO HOBBIM BHUJIOM Pa3BUTUSI TBOPYECKOH
JIeITeNIbHOCTH. B mpoliecce cOuMHEHMs CTapUIMid JOIIKOJIBHUK B JIIOOOM ciydae oOperaer
HOBBIC 3HAHUSI U YMEHUsI, IMOLINH;

- pe3yNbTaThl BOCIHUTAHUS IIECEHHOTO TBOPYECTBA BBHICTYMAIOT B KaUeCTBE PE3yJbTAaTOB
CaMOBBIpQXEHHsI OO0ydaromerocs, (OpPMHUPOBAaHHE €ro LEHHOCTHBIX OpHEHTAlMH, YTO
ABJISIETCS HOBIIECTBOM, B IIEPBYIO OYEPEb ISl CAMOTO pEOCHKA;

- peOEHOK CTapmiero [OIIKOJFHOTO BO3pacTa HMMEET BO3MOXKHOCTH JIOTIOJTHEHHS,
M3MEHEHHS U COOTHOIIEHHS WM3BECTHBIX IECCHHBIX MOTHBOB M HCIIOJIB3YyET MX B HOBBIX
YCIOBUSIX, pEann3yeT HOBbIE CTPATETUH JOCTI)KEHHS TBOPUECKUX IETICH;

- TIECEHHOE TBOPYECTBO MOJXKET CIOCOOCTBOBaTh MOTHBALMH K CAMOBBIPAKCHUIO
MOCPEACTBOM SMOIMOHAIBHOTO M HHTEIUIEKTYaJIbHOTO BO3ACHCTBUS;

- B-IISITBIX, 3JIEMEHTapHasi UMIIPOBU3AIIMS IOCTYIIHA BCEM JIETSM, IECEHHOE TBOPUYECTBO -
9TO PHUTMHYECKOE M IUIACTHYECKOE BOIUIOLICHUE MY3BIKAJIBHOIO M XYA0KECTBEHHOTO
oOpa3a.

JononnurensHoe 00pa3oBaHMe, Kak «0Opa3oBaHHE OyAyIIEro», «YHHKAIbHBIH ITyTh
COLIMAJIBHOTO IPOCKTUPOBAHUs OOLIECTBA» B CUTYyallUd HEONPEICICHHOCTH BBIMOIHSIET
UCKITIOYUTEIbHO (YHKIUIO pPAacHIMpeHHss 00pa3oBaTeNbHBIX CTAHAAPTOB W IPU3BaHO
BOCIIOJIHATh MMCEIOWMACS y gaerted aedumur wuHGOpMmManmy, 3HaHHMH, CIIOCOOOB
JeATEIIHOCTH, BHUMAHUS «OJNM3KUX» B3POCIBIX, KOM(MOPTHOM Cpeabl 3a CUET HANOIHEHUS
00pa30BaTeIFHOTO IPOCTPAHCTBA HOBBIMH pecypcami [3, c. 127].

B pamkax wm3ydeHust nporeccoB 3(P(EeKTHBHOCTH pa3BUTHS IIECEHHOTO TBOPYECTBA,
HEOOX0IMMO BBIICIUTH CIICAYIONIHNE EIarornIeCKUe yCIOBHSL:

1. Ot6op meceHHOro Marepuana, CTUMYJIHMPYIOIIEro JeTeil K MPOSBICHHIO MECEHHOTO
TBOpYECTBA y JETEil CTapIIero JOIIKOJIBHOTO BO3pPAcTa Ha MY3BIKAIBHBIX 3aHSATHSAX WU B
JIOTIOJTHUTEIEHOM 00pa30BaHUH.

2. Peanuzanuu eMHOTO MOJX0/ja K OPTaHU3aLMH U COJIEPKAHHIO NIECEHHOTO TBOPUYECTBA
JieTeil, KaK Ha My3bIKQJIbHBIX 3aHATHUSIX, TAK U B JIOTIOJHUTEIHOM 00pa30BaHHH.

3. O6oramieHrne IporpaMMbl BOKANIbHBIMU YNPaKHEHUAMHU (Ha 3BYKOTOApakaHHeE, Ha
MPOU3HECEHHE UMEH C Pa3JIndYHON 3MOIMOHAILHOM OKPAcKOM M pa3IMYHOI MHTOHAIMEH, Ha
MMITPOBHM3ALMIO BOIIPOCOB M OTBETOB, NEBUECKYIO NEPEKINYKY, HA 3aBEpILICHHE MEJIOANH,
HayaToi Neaarorom, Ha COYMHEHNE MEJIOJUI C OTTOPOH Ha 33/laHHYIO0 HHTOHAILIMIO) C YIETOM
TOJIOCOBBIX BO3MOXKHOCTEH M HAIpaBJICHHBIMH Ha pa3BUTHE IIECEHHOTO TBOPYECTBA
CTapIINX JOIIKOJbHHUKOB.

TBopueckue mpomecchl 00HapYKHBAIOTCS BO BCEH CBOEH CHJIE y)K€ B CAMOM pPaHHEM
nercTBe. VIMIIPOBH3alMOHHBIH XapakTep TBOpYECTBa HauOosee OJIM30K JNETCKOW MpPHUpOJIE,
MOCKOJIBKY ~ CYIIHOCTh TBOPYECTBA, OTPAKEHHOTO B  HWMIIPOBU3ALMH, COCTABISIET
HEIMOCPE/ICTBEHHAs. SMOLMOHANIbHASL peakiys. TONYKOM K CaMOBBIPDAXKEHUIO CTaHOBSTCS
OMOIMU M HMHTYHUIIMS, TO €CTh CaMa CYIIHOCTb IICHXHMKH AETeW JOIIKOJIBHOTO BO3pacTa.
Hocutenem cojepkaHusi HMIPOBU3ALMU Kak MpPOJYKTa TBOpYECTBA SBIISIETCS Cam
JIeATEIbHOCTHBIN TPOIIeCC, YTO TAKXKe OpPraHuIHO mpupoje pedenka [10, c. 227].

Takum oOpa3oM, TBOpYecKasi AEATEIBHOCTh JETeH BBICTYNAaeT HE TOJNBKO Kak
NpeJMETHBI pe3ylibTaT, HO W KaK LEJIOCTHBIM IIPOIecC TBOPYECKOH JesTeIbHOCTH.
OcHoBoMoOJIararomeil NpUYMHON TAKOM aKTyalbHOCTH BBICTYNAeT HOBM3HA B OTHOIICHHH
TBOPUYECKOTO BOCIHTAHUS MOCPEACTBOM PA3BUTHS MECEHHOTO TBOPYECTBA JOIIKOJIHHUKOB,
I7ie TJIaBHOE BHUMaHWe OOpallleHO Ha UX WHIMBHIYAIbHBIE CIIOCOOHOCTH, OTIMYAIOIINE UX
OT TBOPYECKOM JIESITENLHOCTH B3POCIbIX.
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BO3MOXHOCTHU MOBUJIBHOI'O JIEKTPOHHOI'O
OBPA30OBAHMS B YCJIIOBUSAX PEAJIMZALIUU ®T'OC
Bemouenxo O.IL.', AKnamuposa W.B.%, KoroBa E.I1.}

! Bentouenko Onvea Ilagnosua — yuumens u306pasumensHo2o ucKyccmed,
Mynuyunanvhoe 6100cemnoe 06ueobpaz08amenbHoe yupencoeHue
Jluyett Ne 10;
2Koamuposa Hpuna Banepvesna — yuumens xumui,
Obnacmuoe 2ocyoapcmeeHnoe agmoHoOMHOe 00Weodpa308amenbHoe yupesicoeHie
Obpaszosamenvhvlil Komniekce «Aneopumm Ycnexay,

n. [Iybosoe, beneopodckuii paiion;

*Komoea Enena Heanoena — yuumenv pycckozo s3viKa,
Mynuyunanvhoe 61002cemnoe 06weobpazoeamenvHoe yupesicoeHue
Yypaesckas ochosnas obweobpazoeamenvras wkona, [llebexunckuil pation,
beneopoockas obnacmo

AHHO"HH{M}I.' 6 cmamve AHRAIUSUPYIOMCS 603MONICHOCMU HOB020 uu(])poeoeo pecypca,
UCnoOJIb3yemoco 6 06pa306ameﬂbHOM npoyecce.
Knroueswie cnosa: mobunvhoe JJI€EKMPOHHO€e o6pa303aﬂue, mvromop.

Bce HemsBemaHHOE Bcerja BBI3BIBACT CTPaxX, HO B TO K€ BPEMsl — STO BO3MOXKHOCTB
JIBUTAThCsSl BIEpe]l, pa3BUBAThCS B cBoed mnpodeccun. Tak u B oOpa3zoBaTenbHOI
ACATCIBHOCTHU JIF00BIE WHHOBAIIMOHHBIC TEXHOJIOTHUU COIIPAXKEHBI CO CIIOKHOCTAMHU B
OCBOCHHH, MEpecTpoiike yd4eOHOro mpolecca, HO OTKPHIBAIOT JJisl II€Aarora HOBBIC
BO3MO>XHOCTH. KOHG‘IHO, neaaror OOJIKCH OBITH YBEPEH, 4YTO OH TOTOB pPa3sBUBATHCA,
COBEpPILIEHCTBOBATHCA, HJITH B HOT'Y CO BpemeHeM [1].

MHHOBanuM XapakTepHBI I JIFOOOH MpPOQPECCHOHANBHON NEsATENTPHOCTH YeIOBEKa.
[IpumMeHUTETHHO K 00pa30BaTEIHLHOMY HPOIIECCY MHHOBAIMS MIPEAIIOIaracT HOBOBBEICHUE
B IIEJarOTUYCCKYIO JCSTEIbHOCTh, BBEICHHE pA3IHMYHBIX H3MEHEHHH B TIPOIIECC,
COJIEpXKAHUE W TEXHOJOTHH 00yUYCHHS, IMEIOIIHE [eTb: TOBBICHTH HX 3()(HEeKTUBHOCTS [2].

B HacTosimiee BpeMs OYeHb aKTHBHO BXOJUT B IEAAarOTHYECKUI MPOILECC MOOWIBHOE
3JIEKTPOHHOE 00pa3oBaHKe, KOTOPOE PYIIUT BCE CTEPEOTHUITBI KJIACCHIECKOTO Ypoka. UTo ke
MIPENCTaBISIET COOOH 3TOT IICKTPOHHBIN 00pa30BaTEIILHBIN MPOITYKT?

MDO - 310 O4YeHBb OONBIION W WHGOPMATUBHBIA pecypc UIA YUHUTENeH, YICHUKOB U
ponuteneir. Oto HOBas nudposas oOpa3oBaTenbHas cpena. B Hell ecTh Bce HeoOXommmoe
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JUIL  OpraHM3allid W yNpaBieHUs o00pa30oBaTelbHBIM MPOLECCOM: OHJAWH KypChl,
noarotoBka k OI'D/El'D, onumnuagam u  BIIP, uMHCTpyMEHTBH mNepcoHaIM3aLUH,
MOHUTOPMHIa M  OLIGHKM  pe3ylbTaroB, MOACHCTEMa  KOMMYHMKAalMii:  4aT,
BUJICOKOH(EPEHIINS 1 MHOTOE JIPYTOE.

MoOunpHOe 3JIEKTPOHHOE 00pa3oBaHUE aeT BO3MOXKHOCTh YYCHHKY CTaTh aKTHBHBIM
YYaCTHHKOM  00pa30BaTeNbHOrO  Mpomecca.  YYamMHCs  MMEET  BO3MOXKHOCTB
chopMyIHpOBaTh pPa3BEPHYTHIA OTBET, KOTOPBIH MPOUYTET YYUTENb M HMPOKOMMEHTHPYET
€r0, WM BBITIOJIHUTH 33/laHAE B TECTOBON (OpME - BapHAHT OBICTPOTO aHAIH3a PE3YJIbTATOB
JEATCIPHOCTH  YYaIlUXCsl, WIM BOCIHOJNB30BAThCS JOMONHHUTENPHOH W CHPAaBOYHOH
nHpOpManuei pecypca MOOMIBHOE YIIEKTPOHHOE 00pa30BaHNE, KOTOPOE BBIXOINT 332 PAMKH
THUITIOBOHM NH(OPMAIIHNH, YTO BEI3BIBAET OCTPHIH HHTEPEC y YUCHUKOB.

Pomurenssm MOO 1no3BosisieT aHAIM3UPOBATh YCIIEBAEMOCTh U yCIleXH peOCHKa, BUIETh
HE TOJBKO UTOTOBHIE OLIEHKH, HO U KOMMEHTAPHU YYHTEINsl K BBINOJIHEHHBIM 3aJaHUSIM.
Pomurenn uMeOT BO3MOXHOCTh BHIETh, B KakKOH JeATENILHOCTH peOeHOK Hamboiee
yCIIeIIeH, KaKue TpeIMeThl Hanbosiee NpUBJICKATEIbHBI IS HETO.

Jns  memarora MOOWJIBHOE 3JIGKTPOHHOE O00pa3oBaHME IpEACTaBisieT coboi
MOJTHOLICHHBIH pecypc, TOTOBBIA paboTaTh ¢ pa3sHBIMHU KaTeTOPHSIMHU YYCHUKOB, B TOM YHCIE
omapeHsiMH H netbMu OB3. Ilpnyem ydvammecs MOTYT CaMOCTOSITENBHO OCBaWBaTh
o0pa3oBaTenbHBIE IPOTPAMMBI, 3 YIUTEIb MOXKET BBICTYNATh TOJBKO B posin ThioTopa. [Ipn
ucronp3oBaHun MO0 Ha ypokax MOXHO OpPTaHH30BBIBATH Pa3lUYHbIC (OPMBI 3aHATHI:
TpYINOBBIE, TPOOJIEMHBIC, IOWUCKOBBIEC, HCCIIEAOBATENBCKHE W T.J. AKTyalbHbBIC
COBPEMCHHBIC TEXHOJOTHH IIEPEBEPHYTOrO M CMEIIAHHOTO YPOKOB TAKXKE BBIPa3HTEIHHO
IMpOCMaTpPpUBAIOTCA HA JaHHOM KOHTCHTE.

OnHUM W3 BaKHBIX MOMEHTOB Ha KOHTEHTE MOOWIIBHOE 3JIEKTPOHHOE 00pa3oBaHHE
SBJISIETCS aCHEKT IMIIHUX BOIPOCOBY». XOPOILO HM3BECTHO, YTO MPH TPYNIOBOH paboTe
OTPOMHOE KOJIMYECTBO BPEMEHH pAacXOJyeTcss Ha «IMIIHHE» BOMNPOCH. MoOuibHOe
ANIEKTPOHHOE 00pa3oBaHHE HE MJaeT BO3MOXKHOCTH YYEHHKAM MW YYUTEII0 TpPaTHTh
«IIparoleHHoe» BpeMsl ypoka, Tak kak B MDO neTasbHO MPOJYMBIBACTCS JESATEIHHOCTH
YYaCTHHKOB 00pa30BaTENbHOTO IPOIECca, IIOCIENOBATEIbHO  CTPOUTCA noaaya
nH(OpMaLUK, CTUMYJINPYS BCE BPEMS IBUTATHCS BIIEPEI.

Hapsimy ¢ ycnemHpIM BHEOpEHUEM TPYIIIOBOH nesTenbHOCTH B MO0, HEoO0Xomumo
0o0paTHTh BHMMaHWE HAa WHAWBUIyaIN3alMio 00pa3oBaTENILHOTO NPOCTPAHCTBA KOHTEHTA
MobunbHOe 3JeKTpOoHHOE 00pa3oBaHKe, KOTOpoe 0a3upyeTcst Ha MPUHITHN YHUKAIBHOCTH
JUYHOCTH KaXA0ro pebeHKa, MOJep)KKe ero WHIUBHAYAJIBHBIX IOTpeOHOCTEH W
HUHTEPECOB. HpeI[CTaBHSIeTCﬂ OYC€Hb BaXXHbBIM M OTBC€YAIOHIUM COBPEMCHHBLIM pEAIUAM
BO3MOXXHOCTb IE€PCOHANIM3AIMU 00pa3oBaHus JUIS KaKAOTO YYEHHKA: IOCTPOCHHUE
WHANBUAYAJIBHOTO 00pa30BaTENbHOTO MapIIpyTa C  HCIOJB30BAaHHEM  TEXHOJOTHH
MOOHJIBHOT'O ¥ CMEUIAHHOTO 00yYeHHUsI.

Taxxe KOHTEHT MOOHIIBHOE ANIEKTPOHHOE 00pa3oBaHME JTaeT BO3SMOXKHOCTH PabOTHI C
OJAap€HHBIMH AE€THbMH, IO3BOJIACT BBIATH 3a paMKH HOIKOJBHOI'O KypCa Ha KaXJIOM YPOKE
Gnaromapst cnenyromunM pyopukam: «Kiy® 3HaTOKOB», «OTO HHTEpecHO», «B doxyce», B
KOTOPBIX IMOJO0OpaH 3aHMMaTeJbHBIH Marepuall, H3JI0XKEHHBIH HAyYHO-IIOMYJISPHBIM
S3bIKOM. MHOT'0 MHTEpPECHBIX 3aja4 B pazjeiie «3aJaHusl C OTKPHITBIM OTBETOM), KOTOpPbIE
BKJIIOYAOT B c€0s1 OrPOMHOE KOJIMUECTBO 33aHUH OJIMMIIMAIHOTO YPOBHS.

Hcxonst n3 BBILIEH3IIOKEHHOTO, MOXHO CKa3aTh, 4To MOO NO03BOJSIET BKJIIOYUTH B
00pa3oBaTeNbHBIN TMPOLECC IIKOJIHHUKOB JIIOOBIX KaTeropuid W AaéT BO3MOXKHOCTH
yrayOJIeHHOTO U3yUeHUs MPEAMETa, PACKPbIBas P 3TOM TOTEHITHAN KaXIOTO y4eHuka. 1
9TO €€ JIMIOb MajJasd Jd0JA TOJIOKUTECIBbHBIX MOMEHTOB, KOTOPBIC 1Tac€T OTOT
00pa3oBaTeNbHBIN KOHTEHT IS YHaIIHXCSL.

B 3aBepmieHnu XoTenoch OBl MPHUBECTH ClIoOBa TeHepaibHOro mupektopa OO0
«MobOwmibHOe  drekTpoHHOe  oOpasoBanme» A.M. KonmakoBa «C  pa3BuTHEM
MH()OPMALMOHHBIX TEXHOJIOTHH CTaJO0 NO-HACTOSIEMY BO3MOXHBIM OOECIieueHHE PaBHBIX



BO3MOXKHOCTEH NOJIyUCHHs Ka4CCTBCHHOI'O 06pa3OBaHI/I$I, ycnemﬂoi/i conuaiu3anmu Ha
OCHOBC MHAWBUAYAJIN3ALIUU U IEPCOHAIU3ALUN O6pa30BaHI/I${».
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THE IMPLEMENTATION OF DIAGNOSTIC AND APTITUDE
TESTS IN EDUCATION PROCESS
Irgasheva D.Kh.!, Abdullaeva U.N.?
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ENGLISH LANGUAGES FACULTY 2,
UZBEK STATE WORLD LANGUAGES UNIVERSITY,
TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: it is wise to start our discussion with that type of testing, for it is typically the first
step each teacher, even non-language teacher, takes at the beginning of a new school year.
The teachers were supposed to analyse the diagnostic tests, complete special documents and
provide diagrams with the results of each class or group if a class was divided. Then, at the
end of the study year the teachers were demanded to compare the results of them with the
final, achievement test. The author of the paper has used this type of test for several times,
but had never gone deep into details how it is constructed, why and what for. Therefore, the
facts listed below were of great value for her.

Keywords: test, assessment, diagnostic tests, placement tests, aptitude, overgeneralization.

A diagnostic test is a test that is meant to display what the student knows and what s/he
does not know. The dictionary gives an example of testing the learners’ pronunciation of
English sounds. Moreover, the test can check the students’ knowledge before starting a
particular course. Huba [1] adds that diagnostic tests are supposed to spot the students’ weak
and strong points. Maki [2] compares such type of test with a diagnosis of a patient, and the
teacher with a doctor who states the diagnosis. Suskie [3] adds that a diagnostic test
provides the student with a variety of language elements, which will help the teacher to
determine what the student knows or does not know. We believe that the teacher will
intentionally include the material that either is presumed to be taught by a syllabus or could
be a starting point for a course without the knowledge of which the further work is not
possible. Thus, we fully agree with the Heaton’s comparison where he contrasts the test with
a patient’s diagnosis. The diagnostic test displays the teacher a situation of the students’
current knowledge. This is very essential especially when the students return from their
summer holidays (that produces a rather substantial gap in their knowledge) or if the
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students start a new course and the teacher is completely unfamiliar with the level of the
group. Hence, the teacher has to consider carefully about the items s/he is interested in to
teach. This consideration reflects Heaton’s proposal, which stipulates that the teachers
should be systematic to design the tasks that are supposed to illustrate the students’ abilities,
and they should know what exactly they are testing. Moreover, Huba points out that apart
from the above-mentioned the most essential element of the diagnostic test is that the
students should not feel depressed when the test is completed. Therefore, very often the
teachers do not put any marks for the diagnostic test and sometimes even do not show the
test to the learners if the students do not ask the teacher to return it. Nevertheless, regarding
our own experience, the learners, especially the young ones, are eager to know their results
and even demand marks for their work. Notwithstanding, it is up to the teacher whether to
inform his/her students with the results or not; however, the test represents a valuable
information mostly for the teacher and his/her plans for designing a syllabus.

Returning to Suskie we can emphasise his belief that this type of test is very useful for
individual check. It means that this test could be applicable for checking a definite item; it is
not necessary that it will cover broader topics of the language. However, further Maki
assumes that this test is rather difficult to design and the size of the test can be even
impractical. It means that if the teacher wants to check the students’ knowledge of Present
simple, s’/he will require a great deal of examples for the students to choose from. It will
demand a tiresome work from the teacher to compose such type of the test, and may even
confuse the learners. The students immediately felt free and set to work. Later when
analysing and summarizing the results the teacher realized that the students’ knowledge was
purely good. Certainly, there were the place the students required more practice; therefore
during the next class the students were offered remedial activities on the points they had
encountered any difficulties. Moreover, that was the case when the students were
particularly interested in their marks.

Huba mentions yet another type of test which stays rather unnoticed by other test experts
and that is aptitude test. Function of such tests is “to assess aptitude for learning a language”
[1]. That is to say, they are constructed to measure the candidates’ probable performance in
a language which they have not started to learn yet. Since aptitude for languages consists of
many factors, for example age, intelligence, motivation, memory, sensitivity to grammatical
and phonological patterning, it is impossible to take all these factors in account when
constructing this type of test. One way to a better designing of aptitude tests is, according to
Suskie [3], focusing on various aspects according to the specific tasks for which a candidate
is being trained. To conclude, we can conceive that interpreting the results of diagnostic
tests the teachers apart from predicting why the student has done the exercises the way s/he
has, but not the other, will receive a significant information about his/her group s/he is going
to work with and later use the information as a basis for the forming syllabus.
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STANDARDS OF ASSESSMENT IN TEACHING
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Abstract: assessment (either summative or formative) is often categorized as either objective
or subjective. Objective assessment is a form of questioning which has a single correct
answer. Subjective assessment is a form of questioning which may have more than one
correct answer (or more than one way of expressing the correct answer). There are various
types of objective and subjective questions. Objective question types include true/false
answers, multiple choice, and multiple-response and matching questions. Subjective
questions include extended-response questions and essays. Objective assessment is well
suited to the increasingly popular computerized or online assessment format.

Keywords: assessment, objectives, portfolio assessments, participation, peer and self-
evaluation, and discussion.

Some have argued that the distinction between objective and subjective assessments is
neither useful nor accurate because, in reality, there is no such thing as “objective”
assessment. In fact, all assessments are created with inherent biases built into decisions
about relevant subject matter and content, as well as cultural (class, ethnic, and gender)
biases.

Test results can be compared against an established criterion, or against the performance
of other students, or against previous performance:

Criterion-referenced assessment, typically using a criterion-referenced test, as the name
implies, occurs when candidates are measured against defined (and objective) criteria.
Criterion-referenced assessment is often, but not always, used to establish a person's
competence (whether s/he can do something). The best known example of criterion-
referenced assessment is the driving test, when learner drivers are measured against a range
of explicit criteria [2].

Norm-referenced assessment (colloquially known as “grading on the curve”), typically
using a norm-referenced test, is not measured against defined criteria. This type of
assessment is relative to the student body undertaking the assessment. It is effectively a way
of comparing students. The IQ test is the best known example of norm-referenced
assessment. Many entrance tests (to prestigious schools or universities) are norm-referenced,
permitting a fixed proportion of students to pass (“passing” in this context means being
accepted into the school or university rather than an explicit level of ability). This means
that standards may vary from year to year, depending on the quality of the cohort; criterion-
referenced assessment does not vary from year to year (unless the criteria change) [3].

Ipsative assessment is self comparison either in the same domain over time, or
comparative to other domains within the same student.

Assessment can be either formal or informal. Formal assessment usually implies a
written document, such as a test, quiz, or paper. A formal assessment is given a numerical
score or grade based on student performance, whereas an informal assessment does not
contribute to a student's final grade. An informal assessment usually occurs in a more casual
manner and may include observation, inventories, checklists, rating scales, rubrics,
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performance and portfolio assessments, participation, peer and self-evaluation, and
discussion [1].

Internal assessment is set and marked by the school. Students get the mark and feedback
regarding the assessment. External assessment is set by the governing body, and is marked
by non-biased personnel. Some external assessments give much more limited feedback in
their marking.

A good assessment has both validity and reliability, plus the other quality attributes
noted above for a specific context and purpose. In practice, an assessment is rarely totally
valid or totally reliable. A ruler which is marked wrongly will always give the same (wrong)
measurements. It is very reliable, but not very valid. Asking random individuals to tell the
time without looking at a clock or watch is sometimes used as an example of an assessment
which is valid, but not reliable. The answers will vary between individuals, but the average
answer is probably close to the actual time. In many fields, such as medical research,
educational testing, and psychology, there will often be a trade-off between reliability and
validity. A history test written for high validity will have many essay and fill-in-the-blank
questions. It will be a good measure of mastery of the subject, but difficult to score
completely accurately. A history test written for high reliability will be entirely multiple

choices. It isn't as good at measuring knowledge of history, but can easily be scored with
great precision. We may generalize from this. The more reliable our estimate is of what we
purport to measure, the less certain we are that we are actually measuring that aspect of
attainment.

It is well to distinguish between “subject-matter” validity and “predictive” validity. The
former, used widely in education, predicts the score a student would get on a similar test but
with different questions. The latter, used widely in the workplace, predicts performance.
Thus, a subject-matter-valid test of knowledge of driving rules is appropriate while a
productively valid test would assess whether the potential driver could follow those rules.
Consequently, it would in many cases be inaccurate and inappropriate to draw conclusions
from ELL students’ normative scores. Research shows that the majority of schools do not
appropriately modify assessments in order to accommodate students from unique cultural
backgrounds.
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Abstract: in every walk of life the process of evaluation takes place in one or the other form.
If the evaluation process is eliminated from human life then perhaps the aim of life may be
lost. It is only through evaluation that one can discriminate between good and bad. The
whole cycle of social development revolves around the evaluation process. In education how
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much a child has succeeded in his aims, can only be determined through evaluation. Thus
there is a close relationship between evaluation and aims.
Keywords: evaluation, assessment, comprehensive assessment, instructor, content, teaching.

Education is considered as an investment in human beings in terms of development of
human resources, skills, motivation, knowledge and the like. Evaluation helps to build an
educational programme, assess its achievements and improve upon its effectiveness.
Evaluation plays an enormous role in the teaching-learning process. It helps teachers and
learners to improve teaching and learning. Evaluation is a continuous process and a periodic
exercise.

In learning, it contributes to formulation of objectives, designing of learning experiences
and assessment of learner performance. Besides this, it is very useful to bring improvement
in teaching and curriculum. It provides accountability to the society, parents, and to the
education system. In order to provide direction and raise the student’s level of performance,
assessment must be factual, and it must be aligned with the completion standards of the
lesson.

The effective assessment is objective, and focused on student performance. It should not
reflect the personal opinions, likes, dislikes, or biases of the instructor. Instructors must not
permit judgment of student performance to be influenced by their personal views of the
student, favorable or unfavorable. Sympathy or over-identification with a student, to such a
degree that it influences objectivity, is known as “halo error.” A conflict of personalities can
also distort an opinion. If an assessment is to be objective, it must be honest; it must be
based on the performance as it was, not as it could have been [2].

The instructor must evaluate the entire performance of a student in the context in which
it is accomplished. Sometimes a good student turns in a poor performance, and a poor
student turns in a good one. A friendly student may suddenly become hostile, or a hostile
student may suddenly become friendly and cooperative. The instructor must fit the tone,
technique, and content of the assessment to the occasion, as well as to the student. An
assessment should be designed and executed so that the instructor can allow for variables.
The ongoing challenge for the instructor is deciding what to say, what to omit, what to
stress, and what to minimize at the proper moment.

The student must accept the instructor in order to accept his or her assessment willingly.
Students must have confidence in the instructor’s qualifications, teaching ability, sincerity,
competence, and authority. Usually, instructors have the opportunity to establish themselves
with students before the formal assessment arises. If not, however, the instructor’s manner,
attitude, and familiarity with the subject at hand must serve this purpose. Assessments must
be presented fairly, with authority, conviction, sincerity, and from a position of recognizable
competence. Instructors must never rely on their position to make an assessment more
acceptable to students.

A comprehensive assessment is not necessarily a long one, nor must it treat every aspect
of the performance in detail. The instructor must decide whether the greater benefit comes
from a discussion of a few major points or a number of minor points. The instructor might
assess what most needs improvement, or only what the student can reasonably be expected
to improve. An effective assessment covers strengths as well as weaknesses. The
instructor’s task is to determine how to balance the two.

An assessment is pointless unless the student benefits from it. Praise for its own sake is
of no value, but praise can be very effective in reinforcing and capitalizing on things that are
done well, in order to inspire the student to improve in areas of lesser accomplishment.
When identifying a mistake or weakness, the instructor must give positive guidance for
correction. Negative comments that do not point toward improvement or a higher level of
performance should be omitted from an assessment altogether [1].

An assessment must be organized. Almost any pattern is acceptable, as long as it is
logical and makes sense to the student. An effective organizational pattern might be the
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sequence of the performance itself. Sometimes an assessment can profitably begin at the
point at which a demonstration failed, and work backward through the steps that led to the
failure. A success can be analyzed in similar fashion. Alternatively, a glaring deficiency can
serve as the core of an assessment. Breaking the whole into parts, or building the parts into a
whole, is another possible organizational approach.

An effective assessment reflects the instructor’s thoughtfulness toward the student’s
need for self-esteem, recognition, and approval. The instructor must not minimize the
inherent dignity and importance of the individual. Ridicule, anger, or fun at the expense of
the student never has a place in assessment. While being straightforward and honest, the
instructor should always respect the student’s personal feelings. For example, the instructor
should try to deliver criticism in private.
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Abstract: learners of English as a foreign language (EFL) are exposed to a collection of
materials and communicative activities in the classroom through which they learn to use the
language competently and appropriately. Textbooks, in particular, are a rich source of
input, offering a variety of opportunities to acquire and practice pragmatic competence in
specific areas of language use. One such area concerns apologies. As a ubiquitous and
routinized pragmatic speech act, apologies are important to master for learners who have
violated a socio-cultural norm. Teaching apologies — like any other speech act — should be
based on rich, meaningful and authentic input and tasks in order for learners to appreciate
and make use of this competence in real-life communication.

Keywords: pragmatics, speech acts, politeness, apology, strategy, speakers.

Pragmatics is a field of language instruction which is often neglected. When we talk
about pragmatics, we are talking about how language is actually used to accomplish various
tasks like requesting, apologizing or complaining, to name a few. The way native speakers
actually perform these actions can sometimes differ quite a bit from even native speakers
own intuitions as to how they perform them. While a native speaker might be able to
flawlessly execute various speech acts like apologizing, requesting or complaining, they
might have difficulty accurately explaining what they would do in these situations based on
their intuitions. Some native speakers are not even capable of flawlessly, or even
competently performing some of these speech acts at times. Given that the details of how to
perform certain speech acts escape even native speakers intuition, it follows that performing
these and other speech acts in an appropriate way does not come naturally to students simply
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from learning the applicable vocabulary and grammar. In fact, it is very possible to have
grammatically appropriate speech which is wildly inappropriate from a pragmatic
perspective.

One very important aspect of determining whether speech is appropriate, is the level of
politeness used. For example, how formal a speaker should be is determined by the relative
status of the people speaking to each other, as well as social distance and degree of
imposition [2]. While an understanding of how formal a situation is, may come naturally to
most people, the appropriate vocabulary and phrases will not. While understanding of levels
of formality is an intuitive social skill that speakers of all languages possess, it might be a
good idea to raise students’ awareness of the importance of levels of formality. When
speaking a foreign language considerations of formality might be lost because of the mental
effort necessary to formulate grammatically correct sentences (or even sentences at all for
that matter). Additionally, students who already have a decent command of the language
might fall into habits and neglect formality; using the register of formality they used in the
context they learned the language. In addition, if there is a cultural difference pertaining to
the speech act which effects formality it will be important to bring that up if the teacher is
aware of such a difference. One example of this is that in making requests, Japanese
speakers tend to base how polite they are based on the relative status of the speakers more
than on how big a request they are making [1]. Students should be aware that English
speakers tend to base how polite they are more on the size of the request than the status of
the speakers. Both the request severity, and status of speakers are taken into account in both
languages but their weighting is different between these different cultures.

As a simple strategy native speakers use to increase the strength of an apology,
emphasizing words, like “so” and “really” are added to the expression.

I’'m so sorry.

I’m really sorry.

This simple strategy can increase the strength and potentially the appropriateness of an
apology. Students should also be aware that so is more casual than really when apologizing.
In teaching apologies it might be good to focus on apologies using the word sorry because it
is the most commonly used word in apologies even though there are many others. Another
strategy apologizers can use is to give a reason why they did what they did. I’'m so sorry I'm
late, the train was really late. A third strategy associated with apologizing is an offer to
repay the listener in some way for the damage or offence caused, or making an offer to
repair the damage in some way. A speaker could offer to pay the hearer to buy a new
version of something they broke, offer to use their time to fix something they broke or
simply offer to buy the listener a drink to make up for a minor offence. A fourth strategy
associated with apologizing is a promise of forbearance. The speaker can promise that they
will not do whatever they did again or at least that they will make every effort to not repeat
what they did. A final strategy not featured in the handout is an expression of acceptance of
responsibility. A speaker can fully blame themselves or in fact say something that puts
responsibility on something or someone other than them. This strategy was not covered for
the sake of making the lesson a bit simpler and avoiding information overload. It is more
important that students can functionally apologize with an appropriate level of politeness
than that they have an exhaustive knowledge of all the ins and outs of apologies.
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Speech Act Theory aims to explain language exchange in terms of the effects on
listeners and speakers. Constatives are statements that can be judged in terms of truth.
Constatives in that sense are statements that do not cause actions. On the other hand,
performatives are statements that can be evaluated in terms of felicity, or in terms of their
actions. These two types of acts of speech are the basis of the language classification that led
to a deeper analysis of the language. Scholars had a systematic approach and classified
speech acts under five main categories: assertives, directives, commisives, expressives, and
declarations.

Under the category of expressives, apology speech acts hold an important place in
human communication as a face saving act of speech. Thus it is crucial for people to
understand what an apology is and how it functions. An act of apology can be considered a
remedial act of speech, which means that the speaker is trying to save his or her face
because of an action. Cohen & Olshtain [2] explains apologies as a speech act occurring
between two participants in which one of the participants expects or perceives oneself
deserving a compensation or explanation because of an offense committed by the other. In
that situation, one participant has a choice to apologize or deny the responsibility or the
severity of the action. Thus, an apology in that sense plays a role as a politeness strategy.

Direct apologies

An expression of apology mostly includes explicit illocutionary force indicating devices,
which are utterances or formulaic expressions which convey the meaning of apology or
regret. These formulaic expressions include performative verbs such as “ be sorry,”
“apologize,” or “excuse.” Since this type of apology includes direct utterances of regret and
apology, they are considered to be direct apologies. In the case of English, data have shown
that direct apologies are the most widely used apology strategies of all.

By using an ethnographic study in which she composed a corpus based on ethnographic
methodology by collecting data based on naturally occurring conversations and apology
exchanges with the help of college students. Completing the study, she found out that almost
exactly half of the apologies included an expression of apology, especially expressing regret
for an action. Indirect apologies

Apologies do not always include a performative verb. A variety of verbs or statements
can be used to convey the meaning of a speech act. In the case of apologies, indirect
apologies can be provided in different manners. Cohen & Olshtain [1] categorized the
indirect apologies in the following ways: providing an explanation, an acknowledgement of
responsibility, an offer of repair, a promise of forbearance. Providing an explanation for an
action could be a strategy for apologizing in an indirect manner. In the case of a formula, the
offender of the action uses an explanation for the offence. For example, to apologize for
being late for the class, a student could provide an explanation by stating that the tire of his
or her car exploded on the way. This particular apology strategy could be acceptable or not
according to the contextual factors; culture, severity of action, age, gender, the particular
situation, and other various factors. Holmes [3] states that providing an explanation for the
action was the second dominant apology strategy used in New Zealand English, and the
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most used indirect apology strategy. Another indirect way to convey an apology is
“acknowledgment of responsibility” which includes acceptance of the fault or responsibility
by the speaker. The speaker can use different sub-sets to convey the meaning of
responsibility or even deny the responsibility. These subsets can be listed as follows:
accepting the blame, e.g. “It is my fault,” expressing self-deficiency, e.g. “I was confused,”
recognizing the other person’s deserving of an apology, e.g. “ You are right!” and
expressing lack of intent, “I didn’t mean to” [1]. In other situations, speakers could offer to
repair the damage caused by his or her action. In a given context, repairing might include
repairing or replacing the damaged good by the offender, or repairing the inconvenience
caused by the action. For example, in the case of an apology that the offender breaks the
other’s computer, the suggested apology might be, “I will buy you a new one.” This type of
action might require an action or not according to the response of the listener. A promise of
forbearance is another type of indirect strategy, which includes future action or promise that
the action will not happen again. This certain type of indirect apology strategy is situation
dependent and does not hold a majority part as a strategy to apologize.

Despite the limitations of the study, it can be stated that the results might benefit the
society to a great extend in understanding the apology speech acts. The study stays limited
to certain aspect of apologies and cross-cultural pragmatics. Further research studying the
phenomenon in a deeper level can be very beneficial for a better understanding. Also,
variables such as social class, gender, and diversity can be other potential research areas for
the further studies.
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Abstract: assessment for learning (AFL) is an approach to teaching and learning that
creates feedback which is then used to improve students’ performance. Students become
more involved in the learning process and from this gain confidence in what they are
expected to learn and to what standard. Successful student learning is most effective with an
aligned system of standards, curriculum, instruction, and assessment. When assessment is
aligned with instruction, both students and teachers benefit. Students are more likely to
learn because instruction is focused and because they are assessed on what they are taught.
Keywords: assessment, assignment, tests, formative assessment, formal and informal
assessment.

Teachers are also able to focus, making the best use of their time. Rhode Island's
learning standards describe educational objectives - what students should know and be able
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to do by the end of a course or grade level - but they do not describe any particular teaching
practice, curriculum, or assessment. Without standards, districts and schools don’t have
goals to shoot for. By matching what is taught in the classroom to the standards in each
subject area, students (and their parents and teachers) will know what teachers should be
teaching, what students should be learning and what they will be tested on. Curriculum
provides a "map" for how students will master the standards. Decisions about what that map
looks like are made by districts, schools, and teachers. This map includes the materials (e.g.
lesson plans, assignments, tests, resources) that will make learning possible. Teachers are
responsible for providing instruction by identifying teaching practices that are effective for
all students, since not every student learns or retains information in the same way. This is
where teachers get to be creative in how they engage students in learning. Assessments are
the tools and methods educators use to what students know and are able to do. Assessments
range from teacher questioning techniques to statewide assessments. Assessments are only
useful if they provide information that is used to improve student learning. Assessment
inspires us to ask these hard questions: "Are we teaching what we think we are teaching?"
"Are students learning what they are supposed to be learning?" "Is there a way to teach the
subject better, thereby promoting better learning?"

One way of thinking about AFL is that it aims to ‘close the gap’ between a learner’s
current situation and where they want to be in their learning and achievement. Skilled
teachers plan tasks which help learners to do this. AFL involves students becoming more
active in their learning and starting to ‘think like a teacher’. They think more actively about
where they are now, where they are going and how to get there. Effective teachers integrate
AFL in their lessons as a natural part of what they do, choosing how much or how little to
use the method. AFL can be adapted to suit the age and ability of the learners involved [2].

AFL strategies are directly linked to improvements in student performance in summative
tests and examinations. Research shows that these strategies particularly help low-achieving
students to enhance their learning. Traditionally, AFL has been closely associated with
formative assessment because practices such as questioning and providing feedback help
‘form’ or ‘shape’ student learning. This differs from summative assessment which typically
is an attempt to measure student attainment at the end of a period of learning.

One assessment cannot answer every question about student learning. For example, if a
teacher wants to know if students learned the material she just taught and where they may be
struggling to adjust the next day’s instruction he/she may give a short quiz of a few
questions on a specific skill. If he/she wants to know if the students mastered the material
taught in the first semester and is ready to learn more challenging content he/she may give a
longer test that measures several skills. A comprehensive assessment system includes both
state and local assessment of student learning. State assessments which are given annually
provide a valuable “snapshot” to educators and families and help us see how we’re doing
compared with other districts, compared with the state as a whole, and compared against
several other high-performing states. State assessments only account for about 1% of most
students’ instruction time. Results from state assessments which are part of a comprehensive
assessment system keep families and public at large informed about school, district, and
state achievement and progress. Local assessments measure student progress and
achievement in numerous ways, including classroom tests, which our teachers develop,
administer, and grade [1]. The methods and assessments that define a districts’ assessment
system are determined by schools and districts. Formative assessments, such as classroom
assignments, homework, and quizzes and tests, occur while the content is still being taught.
These assessments inform teachers of what students know or do not know and provide
feedback, so teachers can adjust accordingly. This is the type of assessment that occurs most
often. School-wide or district-wide assessments help guide instruction and curriculum
development and help schools and districts identify additional programs or resources that
might be needed support student learning or professional development teachers may need to
improve instruction. District or school wide assessments are administered periodically
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throughout the year and are common across the school or district in which they are
administered. These assessments often measure instructional units or groups of standards,
but typically not the depth and breadth of the standards at one time.
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Abstract: the article is devoted to features of conveying expressiveness in media texts with
the help of the linguistic means by which various emotions are expressed in the English
discourse. Connection between expressiveness and the emotionality is proposed to study
using emotionally evaluative means.
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Recently, the interest of linguists in the expressiveness of media speech has noticeably
increased. This is due to the fact that the corpus of media texts is very large, and the power
of their informational and psychological impact on the audience is unlimited. Expression
takes on particular importance in the spheres of politics, journalism, radio and television. It
encourages the audience to a certain reaction to the transmitted information, influencing the
life of society, the consciousness and ideas of people. When translating media texts, the
translator often encounters difficulties in connection with the need to convey the essence of
the information as correctly as possible without losing the stylistic coloring and avoiding
ambiguity. In this regard, the study of linguistic and translation aspects of expression in
media texts seems relevant.

Expressiveness (lat. Expressio) - “a property of a text or part of a text that conveys
meaning with increased intensity and results in emotional or logical reinforcement, which
may or may not be figurative” [1, p. 51]. Putting his thought into a linguistic form, the
author of the message inevitably expresses a subjective attitude towards the content or
addressee of the text. Therefore, expression is considered as the detection of the speaker's
individuality, manifested in the feelings, emotions and evaluations of the subject. Many
researchers point to the connection between expressiveness and the concepts of
“emotionality” and “evaluativeness” [2, 51; 3, 21].

Expressive means of language include: literary and book vocabulary, neologisms,
foreign language inclusions, abbreviations and abbreviations, colloquial and emotionally
colored vocabulary, figurative phraseological units, paths and figures, etc. [4, 43-124].
Expressiveness is a typological and functional feature of the texts of the "writing" and
"electronic” press, which are divided into four functional genre types: news, information
analytics and commentary, journalism and advertising [5, p. 59]. All the above types of
media texts, except for advertising, served as the material for this study.
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News texts are characterized by a global cliché, a high degree of cultural and ideological
modality. Here there is a dry, somewhat "protocol" manner of presentation and the absence
of subjective-evaluative elements of the language. The only exceptions are those cases when
any fragment from the speaker's direct speech containing expression is cited. In news texts,
when transmitting emotional-evaluative information to target language, translators most
often resort to contextual image substitution in order to preserve semantic information ('We
will never return our relationship to normal') ... If the traditions of compatibility and
expression of emotional and evaluative information coincide in the source language and the
target language, the translators strive to preserve the expressive means ("These alliances are
sealed with blood and common sacrifices - unlike many of our opponents, who have fewer
allies than fingers on their hand'; 'to reset relations'.”

In the case of a discrepancy between the traditions of compatibility and the expression of
emotional-evaluative information in the source language and the target language, the
transfer of the conceptual content of the image / stylistic neutralization is used, often
accompanied by omission (he enthusiastically endorsed - ‘he agreed’). As a result, the
expression in translation is lost; this is typical for this type of text, since the main function of
news text is informative.

Information and analytical texts abound in expressive emotional and evaluative means.
Here the language is more expressive than in news texts, and less expressive than in
journalistic texts.

When conveying imaginative and emotionally evaluative means, contextual image
replacement is most often used here (by tightening internal authoritarian controls -
'tightening the screws inside the country more and more'; 'to overthrow unwanted regimes')
and additions to give the text great emotionality. Where possible, based on the traditions of
compatibility and the expression of emotional and evaluative information, translators strive
to preserve figurative means.

Publicistic texts demonstrate the whole range of lexico-stylistic and syntactic-stylistic
means of expressiveness and emotional stress. There is also widespread use of vernacular
and slang (I wanna save the history , they only chew the fat. In journalistic texts, translators
strive to preserve imagery and other subjective-evaluative emotional elements in the
composition of the target language text, therefore they use the technique of preserving
figurative means (But why aren't Crooked Hillary & the Dems the focus? Hillary and
company? '; Tries to fight all windmills at once'; I would say he's not in the mainstream’);
contextual replacement of the image (The standard line of defense of President Trump
during the investigation of Russia's actions suffered a slight setback'); transcription and
tracing when translating neologisms and euphemisms (alternativist); syntactic assimilation
in the transmission of emotional syntax. Only in small amount of cases translators allow
stylistic neutralization and omission ('"He earned himself a decent reputation'), as well as a
descriptive translation ( pro-Yeltsin - 'supported Yeltsin'); this is not typical for this type of
text in translation, since the main function of journalism is to influence the addressee in
order to convince him of the correctness of what has been said or to cause in him the desired
reaction to what has been said with the strength and emotional intensity of the statement .

Thus, expression is presented in media texts of all genres and topics under consideration,
and its growth is observed from a news text to journalism, due to the function of the text.
The main translation strategy in working with media texts is to convey the main content and
preserve the imagery and emotional-evaluative charge of the text. The main factors when
choosing a translation technique in relation to expression are: the type of text and its
function, the national characteristics of the stylistic systems of both languages, the norms of
language and speech. The main translation techniques for the transmission of expression in
media texts are the preservation of figurative and emotional-evaluative means, contextual
replacement of the image and addition, stylistic neutralization and omission (no cases of
applying compensation have been identified). Techniques of stylistic neutralization and
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omission are often used in the translation of news texts, but in other types of texts their use
is limited and comes down to the need to comply with the norms of language and speech.
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Abstract: the article examines the linguistic means by which various emotions are expressed
in the English discourse. Some classifications of emotions and the main means of expressing
emotions are considered.
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The study of emotions and ways of expressing them today is one of the most pressing
research topics in various scientific disciplines. The category of emotionality is studied to a
greater extent in psychology, as well as philosophy, ethnology, sociology, biology,
physiology, linguistics and other sciences. So, linguists note that in everyday
communication the same words are used to convey a wide range of experiences. Therefore,
the role of the context in this case is key for the correct interpretation of a particular
linguistic unit. In modern psychology, emotionality is understood as "the entire range of
human emotional experiences, including mood, emotion itself, feeling, affect, passion ... the
core of the human personality".

To express emotions in linguistics, units of all language levels are used. Emotional
means of expression include phonetic, lexical and grammatical means.

Speaking about the phonetic means of expressing emotions, many researchers name, first
of all, intonation, stress, tones. They combine these phonetic characteristics with the concept
of prosody (gr. Prosodia - stress, the chorus is the same as a poem or versification). It should
be noted that these characteristics can only be detected in speech. In any language, they
form a system of means, which is characteristic only of this language and through which
emotions can be expressed and understood.

An example of the use of phonetic means of language to express emotions and their
impact on the emotional sphere of the listener has a huge arsenal of techniques that are
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based on a special image of the selected sound and rhythmic organization of the utterance.
These include alliteration, rhyme, onomatopoeia, and rhythm. These means are used mainly
in poetry, but rhyme is also found in ordinary non-poetic speech and is widely used in
vernacular and jargon as emotional and evaluative means.

The emotional state of the speaking person leaves a certain imprint on the syntactic
design of speech. All cases of expression of emotions of the syntactic organization of the
utterance can be reduced to:

1) a change in the order of words accepted in the language;

2) an increase in the number of cases of grammatical incompleteness;

3) interrupting the chain of text unfolding;

4) violation of grammatical agreement, up to complete grammatical disorganization of
speech in a state of frustration

In the language of a literary text, vocabulary is used that has such qualities as
emotionality and expressiveness. In recent years, works have appeared in which emotivity is
considered as a linguistic expression of emotions, for example, in the works of V.I.
Shakhovsky. The author emphasizes the need to take into account the factors of
emotionality, expressive characteristics of linguistic consciousness in the study of speech
communication. It should be noted that language serves as a means of expressing a person's
personal, subjective attitude to the subject of speech and situation, as well as his feelings and
emotions. Language is a means of emotional impact on the listener.

L.G. Babenko identifies six grammatical classes of vocabulary expressing emotions:

1) Emotive verbs. According to L.G. Babenko, this part of speech is most suitable for
expressing emotions. This part of speech has tremendous possibilities for displaying various
feelings. “Emotions are conveyed by verbs as a state (to be sad) and as the formation of a
state (to fall in love), as an attitude (to love), and as an impact (to fall in love), and also as an
external manifestation of emotions (to kiss, hug)” [Babenko 1989: 65].

2) Emotive nouns. Substantial vocabulary expressing emotions belongs to the lexico-
grammatical category of abstract nouns. But it should be noted that most of this vocabulary
is made up of "motivated words, various nominalizations, as well as verbal words, such as
fury, affection, tenderness" [see. ibid. 65-66]. The smaller part is “unmotivated words such
as trouble, fear, sadness, passion, torment, sadness” [see. ibid. 65]. Verbal emotive nouns
denote emotional states, relationships, actions: inspiration, favor.

3) Emotive adjectives, which "due to their explicit situationality, semantically and
functionally are attracted to the verb, and formally grammatically gravitate towards nouns"
[Babenko 1989: 67]. "An emotive adjective has a combination of meanings that convey
emotion as a state of being (identifier "filled with feeling"), causation of the state (identifier
"evoking feeling"), expression of an emotional state (identifier "expressing feeling"),
emotional attitude (identifier "related to feeling" ).

4) Emotive adverbs, expressing emotions, are guided by "accompanying states that
characterize emotively, various actions (sad to look, sad to say) and signs (sad-languid
eyes)" [see. ibid. 68]. The depiction of emotions in adverbs has its own specifics. It should
be noted that this specificity is manifested in the peculiarities of their compatibility: “the
grammatical nature of emotive adverbs does not allow them to correlate emotions directly
with their carrier, therefore, the relationship with the subject of emotions is carried out in the
text indirectly, through his actions or adjectively expressed signs” [Babenko 1989: 68 - 69].

5) Emotive interjections. L.G. Babenko defines this type of interjections, due to their
complex nature, as “a special syncretic class of words, gravitating towards emotives -
nominatives, and emotives - connotatives” [Babenko 1989: 70].

The nominative unit of the language, according to L.L. Nelyubina is the word. To words
that have emotional meaning, L.L. Nelyubin relates:

1) Interjection words, for example, oh! Oh! eh!
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2) Words that express feelings. “Words denoting feelings almost always carry an
emotional meaning along with a subject-logical meaning” [Nelyubin 2005: 122]. For
example, love, hate, fear, horror, joy, etc.

3) “A certain group of words tends to lose their subject-logical meaning and compensate
for this loss with a strong emotional meaning. These words include vulgar layers of
vocabulary: swear words, curses, obscene words, etc.”

It should be noted that to designate emotionality as a property of a linguistic sign in
linguistics, there is a special term "emotiveness". And a unit that has a given sign in its
meaning is called an emotive. The principles for classifying emotives have not yet been
clearly developed. If words expresses or can express emotions, then it is emotive. The
following types of emotives can be distinguished:

1) Affectives are words that include only the semes of emotionality. This type of
emotive characterizes the highest degree of emotionality. This includes interjections and
interjection words, vocabulary of name calling and fondling, abusive vocabulary. For
example, nonsense! Damn it!

2) Connotatives - words, the emotive part of the meaning of which accompanies the
main subject-logical meaning. Unlike affectives, this type of emotive is characterized by a
greater awareness of the emotions that they express. This includes word-formative
derivatives of different types: zoolexics with someone else's denotations (“an object or
phenomenon denoted by language in a specific speech work; ... an object denoted by a
lexical unit, a phrase” [Neliubin 2003: 43], emotional-evaluative adjectives, emotionally
amplifying adverbs, archaisms, poetry, etc., for example, talking shop, chatter.

3) Slangisms, jargon, vulgarisms - words that in the literary language belong to the
category of emotive, for example, get-together, bazaar (in the sense of a dispute).

4) Expressives - linguistic units that increase the influencing power of imagery. For
example, metaphors, paremia, allusions (heated debate, arguing to the point of whitening).

In linguistics, there are two approaches to describing emotions, which can be
conventionally called semantic and metaphorical. The semantic approach was proposed in
the first works of A. Vezhbitskaya and L.N. Jordanian, where emotions were described
through prototypical situations in which they arise. The metaphorical approach was
developed in detail by M. Johnson and J. Lakoff [Lakoff, Johnson. 1990: 387], the same
approach is implemented by N.D. Arutyunova [Arutyunova 1990: 5].

Reflection of emotional phenomena in language is one of the most difficult problems of
modern linguistics. First, emotions themselves as a phenomenon of the human psyche are
extremely complex, and, accordingly, because of this, their linguistic representations are
complex. Any emotional means of language introduces a person into a complex world of
feelings and experiences, which he cannot always clearly differentiate at the level of
consciousness. Secondly, the very study of emotionality in language is carried out in various
ways and by different branches of linguistics, thus, being a borderline object, linguistic
emotionality equally belongs to the sphere of general linguistics and psycholinguistics.
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Abstract: the term assessment is generally used to refer to all activities teachers use to help
students learn and to gauge student progress. Assessment can be divided for the sake of
convenience using the following categorizations: placement, formative, summative and
diagnostic assessment, objective and subjective, referencing (criterion-referenced, norm-
referenced), informal and formal, internal and external. Assessment is often divided into
initial, formative, and summative categories for the purpose of considering different
objectives for assessment practices. Placement assessment is used to place students
according to prior achievement or personal characteristics, at the most appropriate point in
an instructional sequence, in a unique instructional strategy, or with a suitable
teacher conducted through this type, the tests that colleges and universities use to assess
college readiness and place students into their initial classes.

Keywords: types of assessment, diagnostic, standardized tests, quizzes, oral question, draft
work.

Placement evaluation, also referred to as pre-assessment or initial assessment, is
conducted prior to instruction or intervention to establish a baseline from which individual
student growth can be measured. This type of an assessment is used to know what the
student's skill level is about the subject. It helps the teacher to explain the material more
efficiently. These assessments are not graded [3].

Formative assessment is generally carried out throughout a course or project. Formative
assessment, also referred to as “educative assessment”, is used to aid learning. In an
educational setting, formative assessment might be a teacher or the learner, providing
feedback on a student's work and would not necessarily be used for grading purposes.
Formative assessments can take the form of diagnostic, standardized tests, quizzes, oral
question, or draft work. Formative assessments are carried out concurrently with
instructions. The result may count. The formative assessments aim to see if the students
understand the instruction before doing a summative assessment [1].

Summative assessment is generally carried out at the end of a course or project. In an
educational setting, summative assessments are typically used to assign students a course
grade. Summative assessments are evaluative. Summative assessments are made to
summarize what the students have learned, to determine whether they understand the subject
matter well. This type of assessment is typically graded (e.g. pass/fail, 0-100) and can take
form of tests, exams or projects. Summative assessments are often used to determine
whether a student has passed or failed a class. A criticism of summative assessments is that
they are reductive, and learners discover how well they have acquired knowledge too late
for it to be of use [2].

Diagnostic assessment — Diagnostic assessment deals with the whole difficulties at the
end that occurs during the learning process. One of them is about showing the criteria of the
evaluation before the test. Another is about the importance of pre-assessment to know what
the skill levels of a student are before giving instructions. Giving a lot of feedback and
encouraging are other practices.
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Summative and formative assessments are often referred to in a learning context
as assessment of learning and assessment for learning respectively. Assessment of learning
generally occurs at the conclusion of a class, course, semester or academic year. Assessment
for learning is generally formative in nature and is used by teachers to consider approaches
to teaching and next steps for individual learners and the class [2].

A common form of formative assessment is diagnostic assessment. Diagnostic
assessment measures a student's current knowledge and skills for the purpose of identifying
a suitable program of learning. Self-assessment is a form of diagnostic assessment which
involves students assessing themselves. Forward-looking assessment asks those being
assessed to consider themselves in hypothetical future situations [1].

Performance-based assessment is similar to summative assessment, as it focuses on
achievement. It is often aligned with the standards-based education reform and outcomes-
based education movement. Though ideally they are significantly different from a traditional
multiple choice test, they are most commonly associated with standards-based
assessments which use free-form responses to standard questions scored by human scorers
on a standards-based scale, meeting, falling below or exceeding a performance standard
rather than being ranked on a curve. A well-defined task is identified and students are asked
to create, produce or do something, often in settings that involve real-world application of
knowledge and skills. Proficiency is demonstrated by providing an extended response.
Performance formats are further differentiated into products and performances. The
performance may result in a product, such as a painting, portfolio, paper or exhibition, or it
may consist of a performance, such as a speech, athletic skill, musical recital or reading. All
assessments are created with inherent biases built into decisions about relevant subject
matter and content, as well as cultural (class, ethnic, and gender) biases. A good assessment
has both validity and reliability, plus the other quality attributes noted above for a specific
context and purpose. In practice, an assessment is rarely totally valid or totally reliable.
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Abstract: the demand for English language education around the world is increasing
because it is the language of international business, technology and science. Therefore, ESP
will flourish and grow more in non- native English speaking countries. ESP will use
computer based curricula and authentic texts. In other words, ESP will use more
sophisticated learner centered curricula. Since ESP is sensitive to the learners’ background
and the context in which the learners use English, it will be sensitive to cross cultural issues.
As a result, ESP will research the cross cultural issues related to ESP learning. ESP will
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still use need analysis, however, the focus of need analysis will be shifted because ESP will
be done more in non native English speaking countries. ESP will be the part of ESL or EFL
teaching, which will be the part of English Language teaching in general. Developments in
applied linguistics will certainly influence ESP teaching in particular. Furthermore,
Content Based Instruction and Task Based Instruction will become more popular in ESP.
Keywords: EFL, ESP, EOP, assessment, communication, ELT.

Traditionally ESP is divided into English for Academic Purpose (EAP) and English for
Occupational Purpose (EOP), both of which are sub-divided into further like English for
science and technology, English for law, English for vocational purpose etc. Hutchinson and
Waters (1987) divided ESP into three: English for Science and Technology, English for
Business and Economics and English for Social Science, each of which is subdivided into
EAP and EOP. They didn’t see much difference between EAP and EOP, and pointed out
that “people can work and study simultaneously; it is also likely that in many cases the
language learnt for immediate use in a study environment will be used later when the
students takes up, or returns to, a job” [2, p. 16]. It is implied here that the end purpose of
both EAP and EOP are one and the same but the means to achieve this is very different.
However, there is a difference between these two terms. EAP refers to English requires in an
educational institution like school, college and university and it is concerned with those
communication skills in English which are required for study purpose in formal educational
system. Whereas, EOP refers to English required for professional communication in
professional context like medical, engineering, aviation and business. According to Hamp-
Lynos (2001) EAP is: a branch of applied linguistics consisting of a significant body of
research into effective teaching and assessment approaches, methods of analysis of the
academic language needs of students, analysis of the linguistic and discoursal structures of
academic texts, and analysis of the textual practice of academics [1, p. 126]. EAP is a shift
from teaching literature and culture of speakers of English to teaching English language for
communicative purpose. The students need EAP for higher education. The teachers may be
native or non- native speakers. The course may be presessional (full time), in- sessional and
usually part time. It may be a short term or long term. The course may include formal
teaching program, self access situations, distance learning materials or CALL (Computer
Aided Language Learning). GE (General English) course teaches learners conversational
and social genres of the language, whereas EAP course teaches formal academic genres and
EOP course teaches genres related to occupation. To be precise, EAP and EOP are specific
because they teach language skills required for learners’ immediate purpose by selecting
vocabulary, grammar pattern. In addition, they use the topic and themes that are relevant to
learners’ immediate needs and address learners” immediate communicative needs.

Unlike General English, EAP begins with learner and situation and teaches academic
genres. It started with a goal, genre and focus which are different from literary language in
the 1960s, to which many additions and adaptations have been done since then. EAP has
broadened its scope by including more disciplines and texts to it, for instance, EAP course in
Agronomy and ESP course in computer repairs. Currently, EAP is offered in variety of
international setting. There are four types of EAP offered in higher education contexts. The
first type of EAP is taught either intensively or extensively in English speaking countries
like the USA, the UK and Canada where it is done for international students of graduates
and undergraduates. The second type is offered in countries like Singapore and Zimbabwe
where many native languages exist and English is recognized officially in education. The
third type of EAP can be seen in Middle East countries where subjects like medicine,
technology, business, science and IT are taught in English in higher education. The fourth
type of EAP is taught in South American countries where higher education is in L1 (mother
tongue), but English is recognized as an auxiliary language.

In English speaking countries EAP is largely a pre- university bridge program, in which
it links English language with content courses and both ESL instructors and content
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instructors work as a team. The aim of such program is to enable the learners to enter
university directly by making them proficient in English language required for a specific
academic program. Furthermore, such courses assist second language (L2) students in
acquiring language skills needed for successful work in higher education. Whereas, in
nonspeaking English countries such as Middle East countries EAP is a part of academic
program, in which students are required to take a compulsory subject like study skill as an
intensive program, which is a part of pre- planned syllabus.
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Abstract: language learning does not only involve acquiring grammatical structure but also
its function. It is important for engineering students to be able to present their ideas,
exchange their opinions or follow technological developments all over the world. Most
universities have been offering ESP courses besides the general English lessons to boost
their confidence in this field. ESP is a major ELT enterprise in English speaking countries
where English for occupational purposes for new migrant and refugee population and
English for academic purpose in academic context for non native speaking students are
offered. However, the present trend is spreading ESP into non- native English speaking
countries where English is taught as either as a second language or as a foreign language.
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When we talk about specific methodology, we mean all language aspects from reading
complex articles to making a presentation. When we chose a method to be used in ESP
classroom we should think of our group of learners and adapt one method with our teaching
materials. Hutchinson and Waters [2] claimed that there is no specific methodology for
ESP. English for Specific or Special purpose (ESP) has become prominent part of EFL
(English as a Foreign Language) or ESL (English as a Second Language) teaching since
1960. Nowadays both material writers and teachers realize the importance of need analysis
due to the influence of ESP on English language teaching in general. ESP is a broad area
consisting of English for business, English for science and technology, English for
engineers, English for waiters etc. It is a branch of English Language Teaching (ELT) with
its own approaches, materials, and methods which have been developed by adapting from
other disciplines and integrating with other disciplines. ESP has been very actively
influencing ELT since it is material driven, learner centered and learning centered approach.

ESP did not begin just because of some new theories or ideas in any field. It was mainly
because of the necessity of the time which shaped ESP in the present form. The proverb
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“Necessity is the mother of invention” is very relevant to the origin of ESP. ESP has been
changed since it originated because of the developments in education, business, computer,
information technology, global economy, applied linguistics and ELT. There were many
events which paved the way for ESP. According to Hutchinson and Waters [2] the demands
of a brave world, a revolution in linguistics and focus on the learner were the three common
reasons for the birth of ESP. They further argued that Second World War and the Oil Crisis
of 1970 were the two historical events that were responsible for the origin of the ESP.
Firstly; the Second World War changed the world politics drastically, the immediate result
of which was the emergence of the US as the world super power, the expansion of science
and technology, growth of global economy and becoming English as the international
language for communication. Secondly, because of the Oil Crisis of 1970, western money
and new knowledge flowed into the oil rich countries. Naturally, English was the language
of this knowledge. As a result, there was a pressure on ELT to modify its approaches,
methods and materials according to the needs of the learners and clients. Hutchinson and
Waters aptly said, “English now became subject to the wishes, needs and demands of people
other than language teachers” [2, p. 7]. Around this time, changes took place in linguistic in
general and in ELT in particular. For instance, traditional linguistics viewed language as an
object to be described and segmented into discrete elements like phonemes, morphemes and
words while the revolutions in linguistics forced linguistics to view language as means of
communication used in the context. Consequently, language has been viewed that it varies
depending on the context, participants and purposes. In addition, there was a shift from
teaching method and the teacher to the learning and the learner due to the popularity of
Communicative Language Teaching. Learners use different learning strategies as they are
different and their needs are divergent. In fact, all this lead to the importance of considering
learners’ varied needs in learning context. Focusing on learner and learning resulted in
adapting the language instruction according to their needs and designing a course that
suitable to the specific needs of the learners.

ESP contrast with the rather mischievous acronym LENOR (Learning English for No
Obvious Reason); it implies that we are going to take the client’s needs and goals more
seriously when planning the course, and rather than teach “general English”, we are going to
tailor everything to his or her character and particular requirements [3, p. 13]. According to
Strevens [3] ESP is designed to meet learners™ specific needs by choosing content from
particular disciplines and using activities, syntax, lexis and discourse suitable to these
activities, and he added that ESP may not use any pre-planned instructional methodology.
Dudley- Evans and St. John (1998) revised Strevens definition and accepted most of his
claims [1]. Unlike General English, ESP has to blend both interpersonal communication
skills and academic communication skills effectively and naturally. It is the challenge of the
ESP practitioner to integrate all these skills effectively in the ESP course naturally by
balancing and blending structures, lexical and discourse into the course.
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MyHuyunarmHoe 6100 ermHoe OoWKOrbHOE 06pa3oeamerbHOE yHpeX OeHue
Hemckuti cad Ne 5, cm. Kpbirnosckasi, KpacHoOapckutl kpati

AHHOMAUusi: Oemu Hauunaiom 6oaee GHUMAMENIbHO OMHOCUMbCA K C80el peuu U
OKpYydHcalowux aooel, UHmMepecosamuvcsi poOHbIM A3bIKOM. Kpome moeo, ynpascuenus c
@pazeonocusmamu. CHOCOOCMEYIOM COBEPULCHCMBOBAHUIO MbIULIEHUL PEOEHKA, NOCKONbKY
NOHUMAHUe OembMU NePeHOCHO20 3HAYeHUs (hpazeonocusmos mpedyem O0CmMaAmoyHoO
8bICOK020 YPOBHSA PA3BUMIUSL TOSUHECKO20 MbIULTEHUSL.

Knroueevte cnosa: gppaszeonocusmoi, oemu, ucpbi.

YcTHOE HapOIHOE TBOPUYECTBO — IIIaBHBIA pecypc U crmocod GpopMupoBaHus aOCOIIOTHO
BCEX CTOPOH peud JIeTel, YHUKAIbHOE M OTIIMIHOE CPEACTBO OO0ydeHHs W BocmuTaHUs. C
€T0 MOMOIIBIO MBI MOKEM MMOYYBCTBOBATH KPACOTYy POAHOTO A3bIKa, pa3BUBATH 06pa3HOCTI)
peun.

3a MocJeIHHEe TOABl  YBEINHYWIACh 3aMHTEPECOBAHHOCTH K  (pa3eosioruw,
0TOOpaXkaromie Mup dSMOIMNA, 00pa3oB, OLIEHOK TOTO WIM MHOTO Haponaa. dpazeonorus -
OAHa M3 CaMbIX VYBJICKATCJIbHBIX W 3aHUMATCJIBHBIX C(I)ep SI3pIKA. OJTO CJIOBa H
CJIOBOCOYCTAHMUA, CHCHI/I(bI/I‘IHBIe UL pe€YUu pas3jIMYHbIX I'PYNIlT HACCJICHHUA IO KJIAaCCOBOMY
WA TpoeCCHOHATPHOMY TMPHU3HAKY, IUISI JIUTEPATYPHOTO HANPABICHUS WIH OTICIHEHOTO
aBTOpA.

Hcnonp3oBanue (hpa3eonorn3MoB B pabOTe IO PACHIMPEHUIO JISKCHYECKOTO 3amaca
JIETel CTapIIero MOIIKOILHOTO BO3PAcTa CIOCOOCTBYET:

e (opMupOBaHHIO 3aMHTEPECOBAHHOCTH K POTHOMY SI3BIKY;

® Pa3BUTHIO NOHUMAaHWS 3HAYCHUH CJIOB JIOIIKOJIEHUKAM,

® AKTUBU3AIIUU JIETCKON JIEKCUKH;

® COBEpIICHCTBOBAaHUIO HABBIKOB YCTHOW peuH.

Bo MHOrmx s3plkax cTpaH MHpa ecTh (pa3eoJoru3Mbl. 3adacTyro (paszeosorun3sm
SABJIICTCA HOCTOAHHUEM TOJBKO OJHOIO sA3bIKa, HO, HEB3UpaA HA I3TO, OHHU IIOXOXKH II0
CMBICITY.
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Pycckuil 361k Hnocmpannvle a3viku

JloxunaTbed 3aiilia noJ AepeBoM
(Kumaticxuil a3vlk)

Jenate u3 komapa BepOIrOIa

(Yeuickuit A3bIK)

KpacTb K0/0KOJIBYHNK, 3aThIKas cede yIun
(Kuraiickuii s13bIK)

'maza MpIM — BUIAT TOJBKO Ha BEPLIOK
He BuneTs nanbiiie cBoero Hoca | BIepén

(Kuraiickuii s13bIK)

OTo0 emé He B KapMaHe

(Dpaniy3ckuii I361K)

Hyma ynua B naTku YV Hero romy0oii cTpax

(Dpaniy3ckuil I36IK)

KynuTh CBHHBIO B MEIIIKE

(AHTTIUHCKUH S3BIK)

JKnate y Mopsi moro st

ﬂeHaTL 13 MYXH CJIOHaA

OOMaHbIBaTh CaMOro ceds

Bunamu Ha Boge mucaHo

KyHI/ITL KOTa B MCIIKC

JledarenbHOCTh ¢ IMPHUMEHEHHEM (hPa3eoOrnIecKol JEKCHKH MOXKET OCYLIECTBISATHCS
MOCTENEHHO:

® 3HAKOMCTBO ¢ (ppa3eosornIeckuM 000pOTOM — HEOOXOANMO OOBSICHUTH TOJIKOBaHNE
NPe/II0KEHHBIX (Pa3eoNOrHUeCKUX OOOpOTOB: 332 CEMbBI0 3aMKaMM - OOJIBIION CEKpeT,
BeJIMKas TaifHa);

® JCIIOJB30BaHME HAIISAHOW OCHOBBI B pabore ¢ (hpa3eosornyeckuM o0O0pOTOM
(KapTHHKY U3 KHIKeK-packpacok V. Makeesoii);

e axTHBU3alMs (pa3eosoru3Ma B peuu JeTel (IeTsIM NpeIIoKUuTh BBIOpaTh CHHOHUMBI
K KaXaoMy (hpa3eosornieckoMy o0OpOTy, a Takke BCIIOMHHUTH IMOXOXKYIO CHUTYalHuio U3
JKU3HH);

e 3aKpeIUICHHWE 3HAHWH JieTell (B Ipollecce €KEeIHEBHOro OOIIEHHMs, NPU aHalu3e
OBITOBBIX CHTyallMi AETSM IpeasiaraeTcsi BCHOMHHTH M Ha3BaTh (pa3cosiorH3M, KOTOPBIH
OBl COOTBETCTBOBAI CIIYHaI0).

3HaKOMCTBY ¢ (pa3eojoru3MaMyd MOXKET IOCIYKHTh Wrpa, IOTOMYy Kak OHa
COJICUCTBYET YBEIIMUEHHWIO TBOPYECKOW JEATEIBHOCTH Yy jeredd, QopmupoBaHHIO
MO3HABATEJILHON 3aWHTEPECOBAHHOCTH K OOpa3HBIM BBIPAKEHUSM W JIeNlaeT IpoLecc
MO3HaHUS 3a0aBHBIM, YBJIEKATEIbHBIM U 3aTIOMHHAOLTIMCS.

Pabora c ¢paseonmorm3smaMu y4IUTHIBAa€T B MPOIECCE UYTEHHS W pPacCMaTPUBAHMSA
KapTHHOK: CaMOCTOSTEIbHOE aKIEHTHPOBAaHHWE JIETbMH (Dpa3eoioTU3MOB B  TEKCTE,
CIIOCOOHOCTD PAa3bSICHUTHh 3HAUCHHWE OOPa3HOrO BBIPAKEHHs, COXpPAHEHHWE B MNaMATH W
BOCIIPOU3BEJIEHNE ClIOBOcOoYeTaHni. Ilepen dTeHmMeM clenyeT MNpefoCTaBUTh  JETSIM
COOTBETCTBYIOLIYIO LEJb AJISl BHIIOTHEHUS YKAa3aHHBIX BBIIIE 3a/1a4.

IIpennararo Bamemy BHUMaHUIO HECKOJIBKO NMPOCTBIX, HO JE€HCTBEHHBIX UTP.

«OXNBH KAPTHHKY IPKUMH I[BETAMHU»

Lenp: 03HaKOMIICHHE JIOMIKOJIFHUKOB C OOpa3sHBIMU BBIPRKEHHSMH PYCCKOTO SI3bIKA, C
IIOMOIIbI0 KOTOPBIX pe4b CTAHOBUTCSA SIpue, BhIpa3uUTENbHEN, coaepkaTenbpHeid. Ha nepsom
JTalle COBMECTHO C JETBMH PacCMaTPHUBAIOTCS KapTHUHKH, MPOBOJUTCA Oecema Mo WX
conepxanuio. Jlanee pedsiTa MPHCTYMaOT K pacKpamnBaauio. B mpomecce packpamuBaHus
W IOTPUXOBKH JETH  YIPAXHSAIOT CBOIO PYKY, YTO CIOCOOCTBYET DPa3BHTHIO MEIKOI
MOTOPHKH MAaJbIEB PYK.

«®pa3eosornyecKuii 300MapK»

Henp: oOyunth nereit BbIOMpaTh (pa3eosiorn3M, KOTOPBIH CBS3aH C KOHKPETHBIM
0o0pa3oM JKMBOTHOTO. XOJI WIPB: JETAM IPEUIaraeTcsi paccMOTpeTh IUIakaT ¢
MOBECTBOBAHUEM O Majbuuke Burte, rae OH NpeAcTaBlIeH B pa3lIMYHbIX MOMEHTaXx.
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Bocrmrarens uMTaeT IpeAsiOKEHHE, a JEeTH JOJDKHBI 3aKOHYHMTh €ro, HCIOJIb3Ys
N300paKeHNE JKUBOTHOTO, BBIICJIUTD (hPA3€0OIOTU3M U OOBSICHUTH €ro 3HAUCHHE.

«Bb10epH HY)KHYI0 KADTHHKY»

Lenp: yuuTh MOUIKOJIBHUKOB IOHMMATh IIEPEHOCHOE 3HaueHue (pa3eosorn3MoB. Xon
UTPBL: JIETSIM HEOOXOAMMO pa3faTh JHCTOYKH C pHUCYHKaMu (pazeosoruzmon. [lotom
NPENTIOKUTh BCIIOMHUTH, Kakue ()pasbl Mbl NPHUMEHSAEM, KOTrJa TOBOPHM O YEIOBEKE,
KOTOPBI 9yBCTBYeT ce0sl HEJIOBKO, B MOMEHT OECIIOKOWCTBa, KOTJa HEOOXOAWMO YTO-TO
ObICTpO crenaTh, KOrga KOMy-TO OU€Hb CTpPAIIHO, KOTJa BCE JIeJia CACNAHbI 0JIaromoayIHo,
KOIZa y 4eloBeKa HepazOepHuxa B TOJIOBE, M IPOCUM JETEH OTHICKATh HEOOXOANMYIO HaM
JUISL TAaHHOTO BBIPA)KEHUS KapTHHKY.

«H300pa3u ¢ppaszeonoruzm»

Lenp: yunTh nereil MOKa3bIBaTh CHUTYAlMIO, COOTBETCTBYIONIYIO (hpa3eoIOrHuecKOMy
000poTy M caM (pa3eosoru3M C TOMOIIBI0 MHUMHKH W JKECTOB. XOJ HWIPBL: JETIM
npejaraeTcs n300pa3uTh (PPa3eooru3Mbl: CHIETh CII0Ka PYKH, BOJIOCHI BCTaBaJH JILIOOM,
BOJIOH HE pa30Jibelllb, U CUTYaIMH, COOTBETCTBYIOLINE UM, C TIOMOIIBIO MUMHKH H )KECTOB.

«Bynbp BHUMAaTeJIeH, He OIIHOUCH!»

Henb: yuauth aereit moabupath GHpa3eoIoTU3MbI, MOIXOIAIINE IO CMBICTY K Pa3IHYHBIM
CHUTyallssM - B YyCTHOH ¢opme, 0Oe3 HarmsmHoro Matepuana. «l[Ipomomxu ¢pasy»
Lens: HayunTh neTell 3akaHIMBATH (PPa3cosoru3M, HAYATHIN ITEAATOTOM: «KPYTHTCS, KakK...
Oerka B KoJece», «oHa HOTa 3JIECh, ... APYyras TaMm» U OpyTHe.

et ¢ 0coOBIM yIOBOIBCTBHEM HPEACTABIAIOT (PPA3CONOTU3MBI C TIOMOIIBI0 MUMHUKH,
JKECTOB M ydaTcs pasrajpIBaTh MX. JTO MOPOXKIAET y JETeH SMOLMOHAIBHYIO PEaKIHIo,
3aMHTEPECOBAaHHOE OTHOLICHHWE K 33JaHHsM, OKEJaHWEe MOIYy4ydUTh  OJOOpeHHe OT
cBepcTHUKOB. OT neteil TpedyeTcs HaX0IYMBOCTh, CO3HATENILHBIN TOXO0/ K BBITOJHICMBIM
3aJJaHUSIM.

JearenbHocTh € (hpazeosorn3MaMy JOJDKHA 3aWHTEPEcOBaTh AETe K HEOOBIYHBIM
BBIPOKCHUSIM, a BBHIOOD CHHOHMMOB M aHTOHHMOB K (pa3eosorusmam (QopMHPYET
MOHUMAaHKE OOIIETr0 CMbICIA MaJIbIX (HOJIBKIOPHBIX POPM.

I'maBHas menb TakWX WTP M 33JaHUH C MCIIOIb30BaHNEM (PPa3eoornIecKON JIEKCUKH —
BIOKUTH B JieTell  JI000Bb K XYHOXKECTBEHHOW JIMTEpaType, IMOUYTEHHE K KHUTE,
MO3HAKOMHUTh C TEMH IPOM3BEICHUSIMHM XYIO)KECTBEHHOM JIUTEPaTypbl, KOTOpBIE
HEOOX0MMO JIeTAM NPOUNTATh, PacCKa3aTh, 3ay4UTh HAN3YCTh.

Cnucok numepamypol
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IHOYEMY PEBEHOK HE XOYET 3AHUMATbLBCSI?
XBOCTHKOBA A.A.

Xeocmurosa Anéna Anexcanopoera — yuumenvb-no02oneo,
Mynuyunanvroe 6100cemHoe 00UKOIbHOe 00pa30samenvHoe yupexcoenue Ne 5,
cm. Kpvinosckas, Kpacnooapckuii kpail

AnHOmayusa: oona u3 pachpoCmMpaHeHHvlX NPUYUH odpaujeHus pooumeneii — OmMKA3
pebenka om 3aHAMULL 0OMA UIU 8 OeMCKOM 00pazo8amenbHoM yupesxcoenuu. Pebenox ne
Xouem 3aHUMAamyvCs, Xomv Kax e2o yeosapusati!

Kntouesvie cnosa: sausmus, peOeHoK, 0eamenrbHOCb.

Hexenanne peOeHka moma 3aHMMaTbcs — dactas mpoOmema! OcHOBHas jkanoOa
pomuTeneld B MAaHHOM CHUTyallMd HeXKeJaHWe pPEOCHKAa CHICTh CIIOKOWHO, IPOSBICHUE
HeraTHBHU3Ma U B UTOTe MOJHBIN 0TKa3 OT 3aHATUI. B3pocnbiM mpuxoauTcs, 4yTh U HE MO
ngTam Oerath ¢ KHWKKaMH1, TEMAaTHYCCKUMU KAapTHUHKaMHW, B HaJACKIC XOTb KakK-TO
3aMHTEepecoBaTh Majbla.... K coxaneHuto, JTaHHOE MOBEACHHE Y COBPEMECHHBIX ACTHILEK,
JIOBOJIBHO PACIPOCTPAHEHO.

HOSTOMy g nOpeajiararo BalieMy BHUMAHHWIO HECKOJIBKO COBCETOB, KOTOPbLIC OaAayT
BO3MOJXKHOCTB CJIEJIaTh BaIllM 3aHATHS ¢ peOEHKOM 0OoJiee pe3yIbTaTHBHBIMHU !

1. IlpoBoaure 3aHATHS B ONpefeIeHHOE BpeMsl.

CucTeMaTHYHOCTD 3aHATHH - 3TO rapaHTus ycnexa! /IOIIKOJBHHUK MO/DKEH HOHMMATbh,
YTO HACTaJIO BpEMs 3aHATHH, IMO3TOMY HEOOXOOMMO OTIOXHUTH JIIOOMMBIC WTPYIIKH H
pas3BiieuyeHHsT B CTOPOHY. JleTKaM, KOTOpbI€ IOCEHIAIOT  JOIIKOJIbHBIE YUPEKICHUS,
HaMHOTO TPOIIE MOATOTOBUTHCSA K padoOTe, T.K. B JETCKOM Cajy CYLIECTBYET pacIicaHHe:
PEeKMMHBIE MOMEHTBI CMEHSIFOTCSI CBOOOTHOM MTPOBOIL JIeITEeNbHOCTBI0. PeOeHKy, KOTOpbIi
BCerJa HaXOMWICS JIOMa, OPTraHM30BaThCS TOPA3I0 CIOXHEe, IO 3TOW INpHYNHE
OpraHu3aIys pacropsaKa JHS , COOIOACHNEe BPEMEHHU 3aHATUH, IpHeMa MHUIIH, TPOTYIKH,
CHa, HFpOBOﬁ ACATCIIBHOCTU U T.A., JAIOT BO3MOXXHOCTH 3HAYUTCIIbHO YCOBCPUHICHCTBOBATH
CHUTYAIIHIO.

Ilonawamy pebeHok OyaeT BO3MYIIATHCS, KalPU3HWYATh, IMPOSBIATH HEJOBOJIECTBO,
POAMTEISIM HEOOXOJUMO 3aracTUCh TEPIICHUEM M MEePEeXIaTh MPOIECcC aJanTanud K HOBBIM
ycnoBusiM. Ho TMOMHHTE, YTO NpOITyCKaHWE 3aHATHH NPUBOAUT K TOMY, YTO y JA€Ted
co3JaeTcsi MOHMMAaHWE, YTO 3aHATHE — HE CTOJIb YXX BaXKHOE /IO U €CNIH IIPOSBUTH
YIIOPCTBO, TO POJUTEININ HETPEMEHHO MONUAYT HA YCTYIKH peOeHKY !

2. OrpaHnybTe BpeMsi MOJIL30BAHHUS IA;KETAMHU U TeJIEBU30POM.

lamkeTsl — 3TO MOIIHBIE CTUMYJbI, KOTOPBIE TOTOBBI Ha JOJITOE BpEeMs 3aBOEBATh
MHTEpeC, a Takke co3HaHue pebeHka. [lpyrue mosie3Hble CTUMYJIbI, OJEKHYT Ha (hoHe
COBpEMEHHBIX TrajpkeroB. Ilo 3Toil mpuumHe peOeHOK ¢ OONBIION HEOXOTOH HAET
3aHUMaTbea. [IpocMoTp TeneBM3opa CTOMT yMEHBIHUTH 10 30 MHHYT B JEHb. OTOTO
JIOCTAaTOYHO, YTOOBI PeOCHOK HaJaaAWiIca MPOCMOTPOM MYyNbTOHIbMA WIH JETCKOM
nepenaymn!

3. OpranusyiiTe MecTO AJIsl 3aHSITUI.

Hannuune pabodero Mecta — HeoThbeMIIEMOE TpeOOBaHME /sl IPOBEACHUS 3aaHUMH.

VY peGenka 10/mkeH OBITh CTOJ, 332 KOTOPBIM eMy KoM(OpTHO HaxoauTbesi. Ho 3o BoBce
HE 03HAYaeT, YTO BECh IEPHUOJ BPEMEHH, MaJBIII JOJDKEH HAXOAUThCS 3a cToiaoM. Kakyro-To
YacTh 3aHSATHH MOKHO OCYIIECTBUTh Ha KOBpE, JMOO NepeMenarhcs B MPOCTPAHCTBE H
BBINOJIHATh JIBUKEHUS, COMPOBOXKJAs MX peubto. OAHAKO JEATENBHOCTh 3a CTOJIOM,
CUHUTACTCA BEChbMa 3Ha‘II/IMOI\/'I, IMOTOMY KaK OHa HIpUydacT K AUCHUIIIIMHE, YCUAYHUBOCTH,
KOHIICHTPUPYET BHHUMAHUC N 3aKjIaJbIBacT HepBOHa‘IaJ'IBHBIﬁ ((q)yHl]aMeHT» JIA
JabHeWIed yaeOHOM e TeNbHOCTH.
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4. TlocTemeHHO yBeJHYNBaliTe BpeMs 3aHATHIA.

Ecmu peOEnky TpyAHO BBIACPIKATH 3aHATHUC LIECIMKOM, TO JUIMTCIHLHOCTh PabOTHI Ha
HaYaJIbHBIX JTalnax HY>KHO COKpPAaTUTb, U TOJILKO 3aT€M IOCTENCHHO YBEINYUBATh BPEMsl
3ansaTus. [Ipu 3TOM HeoOXoAMMO cOOIOIaTh OaNaHC BPEMEHHM, OTBEASHHOTO Ha paboTy 3a
CTOJIOM M Ha JAEITEeNbHOCTh C BBIXOJOM H3-3a croyia. Ha pasHbpix 3Tamax paboThl 3TO
cooTHomIeHHEe Oyzner pa3HbeM. CremyeT NOMHHUTH, YTO BBIIOJHEHHE AaIUIMKALWH,
pHCOBaHME WIIH JIeTIKa (GOPMUPYIOT YCHIIHBOCTD, IO3BOJISIOT YAEpKaTh peOEHKA 3a CTOIOM
Ha JIOCTaTOYHO MPOJOJDKUTENBHOE BPEMSI M CIIOCOOCTBYIOT KOHIICHTPALIMN €T0 BHUMAHUS, a
3HAYHT, 3TH BHABl paboT 00s3aTellbHO HEOOXOAMMO BKIIOYATh B CTPYKTYpPY 3aHATHS Ha
PaHHUX 3Tanax KOPPEKLUU.

5. Cpenaiite mpouecc 3aHATHI 00J1ee YBIEKATeJIbHBIM.

Ecmu nmomamssist MesTenbHOCTh peOCHKA MPEBpAIaeTCs B PYTHHY, B TaKOM Ciydae
HEOOXOIMMO 3aWHTEepecoBaTh peOcHKa. Bo Bpems 3aHATUH JIOIIKOJBHUK JIOJDKCH
BOCXUIIATHCS, YIUBIATHCS, PACKPBIBATH YTO-TO HOBOE uis ceOs. [1o3ToMy — CHOKETHO-
pOJIeBbI€ WTPHI, aNIUIMKAIMM, PUCOBAaHHUE, HKCIECPUMEHTHPOBAHUE C BOAOW, KpacKamH, C
HpI/IpO[[HI)IMI/I MaTepI/IaﬂaMI/I, U T.O. AOJIKHBI HereMeHHO HAXOOUTHCSA B conepmaﬁnn
3aHSATHI.

6. He mnposiBasiiiTe H3JIMIIHIOKW Tpe0OBATEJbHOCTh, a 00Jblle XBaJIUTEe M
nooupsiiire ceoe 4yajao!

YacToli OImrOKOH MpH COBMECTHOH EATSITFHOCTH POIUTENS U peOCHKA SBISCTCS TO, YTO
POIUTENb TPOSBILET CTPOTOCTh, CTAPAsCh TOCTUYD pe3yibraTa. OgHaKo Takue TpeOOBaHUS
y peOeHKa BBI3BIBAIOT JIMIITh HETATHUB U OTKa3 B padore.

[Toompenuss — BechbMa CyHIeCTBEHHas JoJisi B pabore ¢ aeTbMmu. HesHauuTenbHOE
BO3ZHarpaXXJieHHWe 3a ycCepJIue W CTapaHue, XOPOIIUH HUTOT, YCHUAYHUBOCTH MOJKPEIUT
MO3UTHUBHBIA HACTPOW K 3aHATHsIM. J[is OOJBINIMHCTBA JETOK BAXKHOH SIBISICTCS XBaJa,
«IISITepKay, HAKIICHKH.

BLIHOHHGHI/Ie JAaHHBIX HpaBI/IJ'I JaCT BO3MOXHOCTb 3HAYUTCIIBHO yBeJ’II/I‘-II/ITI) MOTHUBALIHUIO,
MHTEpeC K 3aHATHAIM U 3 (HEeKTHBHOCTE 1eATEFHOCTH B 1eJIoM!

Cnucok numepamypol
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TEOPUA U METOAUKA
IMNPOPECCHOHAJIBHOI'O ObPA3OBAHUS
CLUSTERING METHOD TO DEVELOP LEARNERS WRITING

SKILLS
Dushaeva S.J.

Dushaeva Sohiba Janikulovna - Teacher,
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE, PHILOLOGY FACULTY,
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GULISTAN, REPUBLIC OF UZBEKISTAN

Abstract: the following article deals with the investigation of using clustering method to
develop the descriptive text writing skills of students. Author made an attempt to define the
above mentioned method thoroughly via some writing activities that will engage the student
during second language acquisition. She also shares some thought about features of writing
and says what kind of functional power may be obtained by the writer while using
clustering.

Keywords: clustering, method, writing, foreign, language, syntax, formal, style,
communication, activities.

This research is classified as Classroom Action Research (CAR), and it is divided into
two cycles. Writing as a skill necessitates the instruction of a number of complicated
rhetorical and linguistic activities. The act of writing is devoid of any immediate
communication context. As a result, in order to help his or her readers deduce the intended
meaning, the writer must employ a vast variety of formal elements. In some writings,
incorrect usage of these qualities results in ambiguity, ellipsis, and vagueness.

Writing is vital for a variety of reasons. According to Raimes [1], writing aids learning
since it reinforces the grammatical structures, idioms, and vocabulary that the teachers have
taught the students.

Furthermore, when children write, they have the opportunity to experiment with
language, to go beyond what they have just learnt to say, and to take risks. The next is that
students must become really involved with the new language when they write; the struggle
to communicate thoughts and the constant use of eye, hand, and brain is a unique technique
to reinforce learning.

Some characteristics of successful writing must be covered. Syntax, substance, the
writers' method, audience, purpose, word choice, organization, mechanics, and grammar are
all mentioned by Raimes. Byrne identifies three factors that make writing difficult. The first
issue is a psychological one. It is a solitary activity to write. Teachers are unable to receive
direct feedback, as they would in the case of speaking activity. The second issue is one of
linguistics. The writers must ensure that the words they use, the structure of their sentences,
and other cohesive elements are appropriate for delivering their point. The final issue is one
of cognition. Writing is taught through a series of lessons. It is not a natural process in the
same way that speaking is. Raimes and Byrne have essentially the same notion, but Raimes
does not classify the problem. Byrne's psychological difficulty includes the audience and
goal of writing. Syntax, word choice, mechanics, and grammar were all part of Byrne's
linguistic dilemma. Meanwhile, Byrne's cognitive difficulty covers Raimes' writing method,
organization, and content. Clustering is a strategy for dividing and writing down related
thoughts on a blank sheet of paper without considering the truth or value of the ideas
themselves. The pupils then construct sentences or paragraphs based on the words or
phrases they created earlier. Students can construct a plan to organize their ideas and the
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vocabulary they wish to write using the clustering methodology. As a result, individuals can
quickly organize their thoughts and write them down in a logical way. Writing, according to
Byrne (1995: 1), is "the process of producing pictorial symbols." Writing, according to
Farbairn and Winch (1996: 32), is about expressing meaning via the use of words that have
been chosen and placed together in a written or printed form.

Writing, according to Ur (1996: 163), is the expression of ideas, the transmission of a
message to the readers, and so on. As a result, the most important component of writing
should undoubtedly be the ideas themselves. Other characteristics such as neat handwriting,
precise spelling and punctuation, appropriate syntax, and careful vocabulary selection, on
the other hand, require a writer's attention. To produce clear and understandable writing,
several abilities are required, such as the ability to manipulate suitable words and arrange
them clearly, as well as knowledge of the characteristics of effective writing. It means that
the writer must be able to organize his or her thoughts into a logical sequence. Furthermore,
good writing must be nicely written.

Gabrielle Luser Rico invented the clustering approach [3]. Clustering, according to Rico
(1983), is a technique for dividing and writing down related thoughts in a blank piece of
paper without judging the truth or usefulness of the ideas themselves. The clustering
technique can be applied to any type of writing, including reports, essays, proposals, short
stories, and poems.

According to Rico, Hernowo [4] claims that clustering techniques can produce writing
that conveys its message with the same grasp and surge as spoken discourse.

Clustering, according to Dawson and Essid [2], is a sort of prewriting that allows
learners to explore various ideas around a stimulus as soon as they occur to them.
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Abstract: language is the bridge between cultures. It connects one culture with another.
Learning foreign languages widens the interaction of people. When there is a warmth of
connection there will be prosperity in all aspects of life. So the existing elements in our life
makes this connection happen properly. One of this is education of foreign languages. And
also when language has been studied there appears another element that sounds like
tourism. This article discusses both in one and shares some properties of the above
mentioned factors cultural interaction.

Keywords: culture, language, interaction, role, foreign, learning, tourism, education,
professional.

One of the most important benefits of learning intercultural interaction is its biggest role
in learning foreign languages. Hymens (1996) emphasizes that the learning of culture is an
integral part of language learning and education because it crucially influences the values of
the community, everyday interaction, the norms of speaking and behaving, and the socio-
cultural expectations of an individual’s roles. He further notes that those who do not follow
the norms of appropriateness accepted in a community are often placed in a position that
makes social disparities worse and inequality. That’s right, now that the number of students
who want to learn foreign languages has grown dramatically in Uzbekistan, the government
provides the learners with the English environment. If it will be done, learners become more
familiar with fundamental foreign culture concepts and constructs and make the best of their
educational, professional and vocational opportunities [1].

Recent research studies by Schmidt (2000) highlight the need and benefits of cross-
cultural training programs focusing on the development of efficiency in intercultural
communication. The teachers may also benefit students by introducing cultural specific
topics on history, politics, economics, and geography to their respective classroom
situations. These strategies to stimulate communication on specific topics may expose
learners to raise awareness about target culture. Moreover, the activities on real life
situation, such as role plays and debates and discussions may be integrated as a part of
classroom instruction to develop communicative competence in intercultural communication
[3].

Furthermore, there is a huge importance of intercultural relations in terms of raising the
economy of the certain country. When it comes to economy we count several elements that
distinguishes this feature of the country, however we do not include the following factor to
our list of elements although it has very big impact. Here we are talking about tourism. That
is to say if this element goes into practice in dynamic then our benefit will be doubled. For
instance, as we said above the attraction of foreigners bring new ideas and foreign currency
by developing the industrial potential of the country, and the language proficiency will be
increased. Tourism is one of the most profitable business for every country. So, every
developed and developing state pays much more attention to the direction of tourism and
travelling of its government. Thanks to the fact that our country has rich historical and
cultural heritage, we can easily present to the world our culture, by this way, we improve
our nation’s culture and enrich our state’s budget.

To the information of Wikipedia, tourism is travel for pleasure or business; also the
theory and practice of touring, the business of attracting, accommodating, and entertaining
tourists, and the business of operating tours. Tourism may be international, or within the
traveler’s country. The World Tourism Organization defines tourism more generally, in
terms which go - beyond the common perception of tourism as being limited to holiday
activity only, as people - travelling to and staying in places outside their usual environment
for not more than one consecutive year for leisure and not less than 24 hours, business and
other purposes [1].

Taking all the given above into consideration, it can be concluded that by improving the
quality of tourism, we not only enrich our state’s budget, but also give the youngsters good
enough motivation to learn foreign languages. Moreover, presenting traditions, culture and
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unique features of our nation is a good point of tourism because our nation is worthy to
show its unique and unrepeatable culture to the world.
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Abstract: nowadays, learning a foreign language should be a primary aim of every member
of social groups as it can be the key to the door of abroad. In order to develop any sphere of
the society one should make a contact with a foreign country first. The following article
shares some notes about the significance of language and culture in terms of
communication.

Keywords: language, culture, foreign, English, Uzbek, interaction, communication, impact,
level, perception.

Communication is a culture that leads to the way we are used to speak. We speak
differently every day, our speech is not repeated, and factors such as context, personality
and mood interact with different cultural influences, may affect our choices.

Everyone knows that even with a strong desire, communication may not happen,
especially when there are significant cultural differences between communicators. A failed
relationship can lead to conflict or exacerbate a conflict that already exists. A language
cannot exist without its own culture, and it is impossible to ignore culture in learning /
teaching a language. The mother tongue and culture is present when a person is learning
another language. That is why pedagogical practice requires a wide use of all the facts of
comparative linguistics and cultures, that is, relying on the language being studied and
taking into account the peculiarities of the students' language. At an early stage, the skills
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and culture of foreign languages are replaced with the skills and culture of local residents.
This process is called transmission and is observed both in the process of reception and in
the process of production of speech at all levels (oral / written; level of perception of words;
level of combination; organization of a word combination; construction of an utterance).
Transmission is considered as a speech phenomenon. Everyone who studies a foreign
language is faced with questions of linguistic thinking, problems of national character and
their reflection in the language.

In the study of a foreign language, there are two types of transfer: positive and negative.
Positive occurs when identity is observed in both native and foreign languages (for example,
the scope of meanings of words is the same in both native and foreign languages). Positive
transference in the methodological literature is called transposition. When there is no
identity (for example, the volume of meanings of words does not match in both native and
foreign languages), the transmission is negative and is called interference.

It is known that natural human language is a complex, contradictory and multifaceted
phenomenon. Linguistic science approaches it from different positions and from different
aspects. So, in recent years, more and more attention is paid to it as a means of
communication. Moreover, language acquires special significance as a powerful social force
that improves a person and society. In the implementation of this global function, it is
important to make optimal use of the accumulated scientific data in the systematization of
conceptual knowledge directed towards applied implementations. Such an orientation
towards ordering the currently available linguistic knowledge, their systematization and
critical analysis of established scientific statements and accepted concepts allow us to
intensify the description of the language from the standpoint of the tasks of post-industrial
society.

Therefore, recently “linguistics has approached the solution of the problem of such
modeling of the meaning of linguistic units, which would correspond to the realities of their
functioning in communicative acts. The latest communicative linguistics covers such areas
as: "theory of speech acts", "discursive semantics", "procedural semantics", "communicative
syntax", "contextual linguistics", "text linguistics", various areas of pragmalinguistics and
etc. Common features of various areas communicative linguistics are: 1) analysis of
linguistic units in the specific conditions of communicative acts; 2) consideration of the text
(utterance) as the starting position of the interpretation of the language. Communicative
linguistics clarifies the nature of the adaptation of the semantic structure of a separate
meaning of linguistic unit to the conditions of a specific communicative act” [2]. In English-
foreign language similarity is determined on the basis of historical, psychological and
mental closeness. For example, the certain matter happens below. Wed reflection of the
respectful attitude of the British and Uzbeks towards the elderly is given in the following
parallel:

English: green old age <~ Uzbek. “qarigan chog’da”

["Vigorous old age"] ["old age"].

The figurative specificity of the end of life is associated in the English language picture
of the world with the "west” - fo go west, "paradise” - with a successful hunt - happy
hunting, the grave - with daisies - under the daisies, etc. Of course, here you should take
into account the specifics of the English-speaking way of life, which is manifested in an
increase of the valued status in society of people of venerable age. The topic we are
discussing is truly discursive and if the only element of this is covering the above pages then
how many lists we need to discover the rest.

So in the nutshell, culture and language fulfills each other, without one other does not
exist. So as users of such powerful tool we all should pay a distinct attention while
approaching to foreign languages.
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Abstract: at the being time, in the non-philological institutions the study of English occupies
the important place and is an important component in training specialist for different
branches of our country. Currently the introduction of the innovative methods to the sphere
of teaching English has become and has agreat practical importance. In article there is
given synopsis and analysis of modern information-communication technology (ICT) in the
field of teaching of English for special purposes.
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Introduction. At present, English for Specific Purposes (ESP) is shown everywhere
throughout the world in various ways. Since the 60s of the only remaining century, when it
initially began being discussed ESP as a different course in showing English as an unknown
dialect, this part of English language instructing has grown extensively and has taken a main
situation in showing English for expert purposes. With regards to the dynamic improvement
procedure of global coordination and trade of data experts in any industry, notwithstanding
conventional preparing, you need a device that enables you to successfully and effectively
trade proficient data.

Methodology. Today, such a program recommended by the scientific and methodological
advice in foreign languages professor S. G. Ter-Minasova exist. It is based on the following
provisions recorded in contemporary documents for the modernization of higher education:

— Possession of a foreign language is an integral part of the training of experts in high
school.

— Foreign language course is multi-level and developed in the context of lifelong learning.

— Learning a foreign language is aimed at comprehensive development of communicative,
cognitive, informational, socio-cultural, professional and general cultural competence of
students.

But, even with a single program, you must always take into account the specificity of
eachinstitution or its departments, customer demand and the students themselves.

An important role in vocational education plays ESP teachers. They are often asked to
develop programs and training for ESP plans to organize a special English language courses
for students, etc. As with any other form of training here, there are many methods and
approaches used depending on the objectives of courses and resources available. Based on the
philosophy of ESP, they can be divided into three main groups as follows: problem-based
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learning (PBL), an autonomous entity (AL) and training with the help of information and
communication technologies (ICT). It is worthy that all of them are student-oriented
methodology. Today, when placed new emphasis on the interpretation of language education
goals and made some changes in the process of educational interaction of the teacher and the
student, the teacher must be clearer idea of what is required of him in the classroom of a
foreign language. In the development of foreign language programs should take into account
the potential of knowledge and language skills of students, as well as the motivation of the
students in gaining knowledge.

Concerning the students of ESP, they are particularly inclined to focus on the material is
firmly identified with their specialization specifically students of designing claims to fame.
The ESP language ought not be spoken to either as a subject that ought to be considered in
segregation from the real use, not as a mechanical expertise that ought to be created. Despite
what might be expected, the English language must be exhibited in a credible setting, to
familiarize students with explicit approaches to utilize the language they should have the
option to apply to their strengths or works. Along these lines, most specialists on ESP
regularly utilize their very own materials in ESP educating, uncommonly intended for a
particular reason and the requirements of their students. Such web-quests are designed for a
longer period — perhaps a semester or academic year. A feature of the educational web-quests
is that part or all of the information for individual or group work of students is on the various
websites. Web quests technology helps create and develop in students the following
competences:

— Use of IT solutions for the professional tasks (including to search for the information you
need, the results of the design in the form of computer presentations, websites, flash movies,
databases and etc.);

— Self-learning and self-organization;

— Work in a team (planning, allocation of responsibilities, mutual aid and mutual control);

— The ability to find multiple ways to solve a problem situation, to determine the most
rational option substantiation choice.

Conclusion. Thus, despite the fact that the teaching of ESP focuses on professionally
oriented practical application, as well as any other aspect of English language teaching, it is
based on the knowledge of the nature of language, to the knowledge of the basic methods and
forms of teaching and learning. A blend of traditional teaching methods and new technologies,
including the use of a virtual environment to support the motivation of the students, is
becoming one of the productive approaches in the field of ESP training.
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NPUMEHEHHUE METOJA TECTOBOI'O KOHTPOJIA JJIsA
NHOAI'OTOBKHU K UTOI'OBOMY KOHTPOJIIO
HaoOuesB B.B.

Habues bobup Baxoouposuu — accucmenm,
Kagheopa buopusuKy U UHPOPMAYUOHHBIX MEXHON02ULL 8 MeOUYUHe,
byxapckuii cocyoapcmeennviii meouyunckui uncmumym, 2. byxapa, Pecnybnauxa Y30exucman

Beenenune. B cBa3n ¢ BospocmiMu TpeOOBaHUSIMU K YPOBHIO NMpo(ecCHOHANN3Ma U
KOMIIETEHTHOCTH CIICIIMAIMCTOB OCOOYI0 3HaYMMOCTh OOpETaeT IOBBILICHHE KadecTBa
obpazoBanus. [loaToMy akTyanbpHOW siBisieTCsl MpoOsieMa Hay4HO OOOCHOBAaHHBIX METOZIOB
KOHTPOJISI 3HAaHMH M HAaBBIKOB, KOTOPHIMH 0O0JaJaloT CTYJEHTHl BBICHIMX Y4eOHBIX
3aBefieHHH B mporecce oOyuenus [2, 4]. Pa3paborka omepaTHMBHOW CHCTEMBI KOHTPOJIA,
MO3BOJISIIOIEH OOBEKTHBHO OLIEHMBAaTh 3HAHUS O0YYaeMbIX, BBIABISITH HMMEIOIIUECS
npoOesbl U ONPENENATh CIOCO0bl MX JIMKBUIALMK, — OJHO M3 YCIOBHUH pEIICHHs JaHHOW
3amaun [3].

Hecmotpst Ha TO, 4TO BeAeTCS MHOTO CIIOPOB O IIEIECOOOPA3HOCTH HCIIOIH30BaHMS
TECTOB I KOHTPOJS KadecTBa 3HAHMH O0OydarolIuxcs, Ha B3MIAA aBTOpa, HMMEHHO
TECTOBBIH KOHTPOJIb MOAXOIAWT MJsl OLEHKH IperojaBaTelIeM padOThl CTYICHTOB C
TCOPETHYECKNM MaTepuaioM Kypca HH(GOPMATHKH. TecThl 3acTaBISIOT 00ydaeMBbIX
MBICIIUTh JIOTHYECKH, UCTIONIB30BaTh 3PUTEIbHOE BHUMAaHNE, YKPEIUIATh NaMsTh, BBISBISIOT
npobenbl B 00yUeHMH, 33/IaI0T JAajbHelllee HampaBieHue y4eOHo# nesitenbHocTH. [Ipn
OLICHKE YpPOBHS 3HAaHMM M JOCTHIHYTOH KOMIIETEHTHOCTH CTaHAAPTH30BAHHBIC TECTHI
o0JIalaloT  pSIIOM  TIPEMMYLIECTB, TaKUX KaK OOBEKTUBHOCTb, €AMHOOOpasue |
onepaTtuBHOCTH [1, 5].

Metoanl. /s onpenenenus ypoBHS yCIeBaeMOCTH CTyIeHTOB B BY3ax mpumeHsroTcs
CJICTYFOIITHE BUJIBI KOHTPOJISL:

- exkymuit koHTpoIs (TK);

- MPOMEXXYTOUHBIH KOHTpoIb (I1K);

- utoroBbIit kKoHTpOJH (MUK).

HTOroBblii KOHTPOJIH OOBIYHO MTPOBOANTCS B (POPME TECTOBBIX UCTIBITAHHUH.

Jns  nokazatenbcTBa 3(QQEKTUBHOCTH TNPUMEHEHUS MNPEABAPUTEIBHBIX TECTOBBIX
MCTIBITAHUN JUIS TIOATOTOBKH K UTOroBoMy KOHTpOJr (MK) Obul mpoBeneH HEOOJBINOWM
9KCIEPUMEHT.

Hcneityemass tpynna (Ha3oBeM ee yciaoBHO rpynma X) Oblma pasfeneHa Ha 2
noArpymnnsl, noarpynna A u noarpynmna b. CTyaeHTsl 000MX IpynIl aKTHBHO Y4acCTBOBAJH
Ha 3aHATHUSAX, BBITOJHSIN 3aIaHH [IPETo1aBaTelNei.

Ilocne mpOXOXKAEHUS COOTBETCTBYIOLIEH Yy4eOHOMY IUlaHy (CHiIIadycy) TEMBI,
noArpynma A caaBana KOMIBIOTEPHBIE TECThI [UISl OIpEAETICHHs YPOBHA 3HAaHMH MO
HpPOIIEHHOH TeMe U 3aKpeIICHUs IPOIIEHHOT0 MaTepuana.

B nmoxarpynne b TecToBble METOABI Ui ONpPENENICHUs YPOBHS 3HAaHUN U 3aKpelIeHUs
MpPOIIEHHOT0 MaTepuala He UCTIONIb30BaIKCh.

[TpubnusurensHO NOCIE npoBeneHus 11 3aHATHH N0 ydeOHOMY IUTaHy ObLT IpoBeseH 1 -
i TecT Iy ONPENENICHUs YpPOBHS 3HAHUU IUIs LIEJOM rpynnbl X IO TEME «TEKCTOBBIM
penaxtop Microsoft Word».

Pesymbratel mpencraBnensl B Tabmuie 1 (A uw B) (®PUO cTymeHTOB YCIOBHO
0003HAYECHBI YUCIIAMH).
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Tabruya 1A4. Pesynemamsl mecmupogaHusl

Ne oayuyennslii 6ama (Make.=100)
1 -
2 64
3 68
4 64
5 64
6 68
7 76
8 -
9 -
10 -
Cpenauii 6a1n1 0 TOATPYIIE 67

4 cryneHTa M3 MOATPYNIBl A He y4acTBOBaJIM B TecTUpoBaHMU. CpemHuit 6ayn mo
HnoArpymmne cocraBui 67%.

MoayuyeHHbIN 6ann (Makc.=100)

80
70 76 |
« —pr oy &
50 —— T — . — B
40 — I — T B
30 — 1 — - B
20 — I — T — e — B
10— - B
0
D 3 5 7 D D D CREQHMIA
BANN
no
MOOrFyY e
Puc. 1. Pesynomamer mecmuposanus noozpynnut 14
Tabruya 16. Pe3ynvmamut mecmuposanus
Ne Honyuennwui 6ann (maxe.=100)
11 68
12 56
13 68
14 28
15 48
16 48
17 52
18 56
19 84
20 72
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Cpennuii 6asut 1o NOATpyIIe 58

Bcee crynentsr m3 moxarpymmel b ydacTBoBamm B TectmpoBaHmH. CpemHuit 0amm mo
noArpymmne cocraBui 58%.

MNoayuyeHHbIN 6ann (makc.=100)

100
a0

11 13 15 17 19 CpeaHuia
Bann
no Noarpynne

Puc. 1. Pe3ynomamer mecmuposanusi noocpynnuvt 15

Pa3Huna ycrneBaeMOCTH CTYACHTOB [0 NOATPYIIaM COCTaBuia 9 GayuioB.

UYepes 3 3aHATHS OBUIO MPOBEACHO CIEAYIOIEe TECTUPOBAHUE Al 1IeI0i rpynmbl X 1o
Tteme «IIporeccop amekTpoHHbIX Tabu Ms Excely.

Pesynbratel mpencraBinensl B Tabmuie 2 (A um B) (®PUO cTymeHTOB YCIOBHO
0003HaYCHBI YUCIIAMH).

Tabnuya 2A4. Pesynoemamer mecmupoganus,

Ne Honyuyennsrii 6aaa (make.=100)
1 45
2 R
3 60
4 80
5 -
6 -
7 70
8 70
9 -
10 -
Cpennuii 6aut Mo noarpymme 65

5 CTYAEHTOB W3 MOATPYNIIEI A HE y4acTBOBaJIM B TecTHpoBaHMH. Cpennuii 6amn 1o
noAarpymnme cocraBui 65%.
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MonyuyeHHbIN 6aan (Makc.=100)

100

80 =
60 ——o 7D4:|—D,
«—N-E— Rl B

20— - B
0
1 D 2 D D 7 D DCPE,D,HI/IM
EANN
no
NGOrFynne
Puc. 2. Pesynomamer mecmuposanusi nooepynnuvl 16
Tabruya 25. Pe3ynomamul mecmuposanus
Ne Hony4yennsiii 6a1 (maxe.=100)

11 12
12 60
13 72
14 -

15 40
16 68
17 60
18 68
19 28
20 -

Cpennuii 6aut o noarpymmne 51

2 cryneHra w3 mnoarpynnel b He ywacTBoBamM B TecthpoBaHHHM. CpemHmii 6amn mo
noArpymmne cocraBui 51%.
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MonyuyeHHbIN 6aan (Makc.=100)

80
70 i—|

60
50—
0 — ———

PREEE H Emm.oE B W mme—

20 — =
o - - -
0
11 12 D 15 17 19 DCPEQHMI}I
BAMN
Mo
NoOrEy e

Puc. 3. Pesynomamer mecmuposanusi nooepynnuvt 25

PazHuria ycrieBaeMOCTH CTYZIEHTOB IO MOATPYMIIaM cocTaBuia 14 0ansos.

Ha cnepyromeM 3aHSTHM OBUIO IPOBEACHO CIEAYIOLIEE TECTHPOBAHME JUIS LEJON
rpynnsl X o teme «Penakrop npesentauuit Ms Power Pointy.

Pesyneratel mpencraBieHsl B Tabmune 3 (A u b) (PHMO cTyneHTOB yCIIOBHO
0003HaYCHBI YHUCITIAMH).

Tabruya 3A. Pezynomamosl mecmupogamus

Ne Moayuennslii 6aaa (make.=100)
1 60
2 R
3 52
4 48
5 R
6 -
7 44
8 52
9 R
10 -
Cpennmuii 6aut o NoATpyTIIe 51

5 CTYIOEHTOB W3 MOATPYINBI A HE y4acTBOBalM B TecTUpoBaHWW. CpemHuid Oaini mo
noarpymnme coctaBui 51%.
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MonyuyeHHbIN 6aan (Makc.=100)
70
60 —
i - I i i
50
10 - 7\—‘—575—\—‘7D—

30 m-— - B e

20 m— - .

10— .

0
1 D 3 D D 7 D D CPELHMIA
EANN
na
NGOrFynne
Puc. 4. Pesynomamer mecmuposanus noozpynnuvt 34
Tabruya 3B. Pe3ynomamul mecmuposanus
Ne Ilony4yennsiii 6a/u1 (Make.=100)

11 52
12 80
13 32
14 -
15 52
16 44
17 40
18 60
19 40
20 -
Cpenauii 6ai1 Mo moArpyIe 50

2 cryaeHTa W3 moArpynmel b He ywactBoBanM B TectHpoBaHMM. CpemHuidl 0aiin mo
noarpymmne cocrasui 50%.
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MonyuyeHHbIN 6aan (Makc.=100)

100

80 D

) B8
28  Bn N =
e B E--EEE W OB W 5 R [
0
11 13 D 15 17 19 |:|CF’E,£I,HI/II:1
EANN
no
NGOrFynne
Puc. 5. Pe3ynomamer mecmuposanusi nooepynnuvt 35
Tabruya 4. Pe3ynomamul mecmuposanus no npospammam
Moeaver/To MS Word | MS Excel | MS Power Point
u :) AmeTiioArpyn IHonyuyennnrii  Gamu | IloaydeHHblid Honyyennnlii  0as
(make.=100) oau1 (Make.=100) | (maxc.=100)
IMoarpynma A 67,33333333 65 51,2
Honrpynma b 58 51 50

MNoarpynna A

Moarpynna b

Puc. 6. Hngpoepaghura no epynnam

Kak BHIHO W3 pe3ysbTaTOB, MOKA3aTEIM YCIIEBAEMOCTH CTYJECHTOB O0EMX MOATPYIII
Havali MpHOJIKATECS K OJJMHAKOBOMY ITOKa3aTelto. Pa3HuIa ycrieBaeMoCTH CTYAEHTOB 110
MOATPYIIaM Ha IOCIeTHEM TeCTHPOBAHUH cocTaBmia | 6ar.

BBIBOI[])I. 9KCHepI/IMeHT HarJgaHoO IOKa3aJl, YTO MCIIOJIb30BAHHUEC TCCTOBBIX TEXHOJIOTUI
JUIT TIOATOTOBKM K wuToroBoMy KoHTpomo (MK) 3amerHo BimsieT Ha pe3ynbTaThl
TecTupoBaHus. [IpuMEeHEHHE TECTOBBIX TEXHOJIOTMH MOXHO pPEKOMEHIOBaTh Ul
MOATOTOBKH K uHaIbHOMY TecTy UK.
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AHAJIN3 YYEBHOI'O ITPOLUECCA U ONNPEJIEJIEHUE
MMOKA3ATEJIEN, BAUAIOIIUX HA YCIIEITHOCTH YYEBbBI
CTYJIEHTOB
Hao6wues b.b.

Habuee bobup Baxoouposuu — accucmenm,
Kagpedpa duouzuxu u UHGOPMAYUOHHBIX MEXHON02UL 8 MeOUYUHe,
byxapckuii cocyoapcmeennviii meouyunckui uncmumym, 2. byxapa, Pecnyoauxa Y30exucman

Beenenue. B nporecce o0yueHus: npenoaaBareiIsiM NPUXOIUTCS UCKATh U MPUMEHSTH
pa3iMyHble METOJbl OBe/IeHHS MH(OPMALMK JI0 CTYIEHTOB, COIJIACHO Y4eOHOMY IUIaHY.
Bcerpeuatoresi pasnuuHble NCHUXOTHIBI CTYIEHTOB, K KOTOPBIM HY)XHO HAaWTH NOAXOZ M
BOBJIEYb B y4eOHBIH mporecc. MHoraa npuxoaurest paboTaTh CO CTyJEHTaMM, KOTOPBIM HE
MHTEpeCeH NpenMeT WIM Y4YeOHbIH mpomecc. JTO BBIpakaeTcs B WIHOPHPOBAHHU
oOpamieHnit, TpeboBaHuil 1 pockd mpemoxaBatens [1, 2, 3].

MeTtoasl. but mpoBesen aHanu3 yueOHoro nporecca 2-x rpymi (YCJIOBHO Ha3oBeM ux JI
u C.) B TeueHne 2-ro cemectpa B BY3e

CryznenTsl rpynnbl JI akTHBHO MOCEINANIN 3aHSTHUS, BBIIOJHSIN TPEOOBAHUS U MIPOCHOBI
NpernojaBarens, akTHBHO CIYHIANA TEOPETHYECKYID YacTh, BBINOJHSIM IPAKTHUYECKHE
3a/laH¥s, PEIIaal TECTHI U T.JI.

CryznenTsl rpynmbl C, HAPOTHB, MOCEIIAN 3aHATHS HEOXOTHO, UTHOPHPOBAIH MPOCHObBI
nperoiaBares, He o0paiiany BHUMaHHUs Ha TEOPETHYECKYIO YacTb, MACCHBHO BBIMIOJIHSIIN
MpakTUYeCKue 3afaHuss W T.A. JJ1d OIeHKM 3HaHUN MO NpPeAMETYy IPernoiaBaTento
NPUXOMIIOCH YIPalIUBaTh CTYACHTOB pelaTh TECTOBBIE 3aJaHus. B KoHIe cemecTpa ObLI
MPOBEJICH aHAJIU3 YCIIEBAEMOCTH CTYAEHTOB 00EUX IPyIIIL.
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Tabauya 1.

Toxazamens nocewenus ypokos (3a cemecmp)

Puc. 1. Ilokazamenv nocewjenus ypokog 3a cemecmp

Ha3Banue Ilo 0osesnu | C  paspemeHust Hpuimnna
HEU3BeCTHA
rpynnsl/IIppunna (kos1-BO AexaHara  (KoJ- (KOJI-BO
OTCYTCTBHSA HA YPOKe CTYJEHTOB) BO CTY/IEHTOB) CTYJ€HTOB)
T 13 6 3
C 20 4 20
20

® o 6one3Hn (KoN-Bo CTyAEHTOB)

Tabauya 2. [lokazamens ycnesaemocmu (3a cemecmp)

Ha3zanne

rpynnsl/banist ~ 32 | eI IIpakTH4eckue Cpenuii 6an
o0yuenue (Makc.=100 3aaaHus

0aJ1J10B)

JI 56,22674 88,07039072 72,14857

C 53,91365741 68,6875 61,30058

TecTbl

88,07039072

56,22674

I'IpaKTqucxme 3a4aHunA

O CpegHuit

68,6875

53,91365[741

Puc. 2. [lokaszamens ycnesaemocmu (3a cemecmp)

Kak BHIHO Ha MOKa3aTessiX yCIIEBAEMOCTH 3a CEMECTp, CPEIHUI pe3yJbTaT TeCTOB IO
rpylnaM NpakTHYECKUHA OJMHAKOBBIA. AKTHBHOE y4acTHEe HAa ypPOKax U MOCIEI0BATEIbHOE
BBITIIOJTHEHHE MPAKTUYECKUX 3aJaHUi MO3BOMMIO rpymme JI BhIpBaThCs BIepex W HabpaTh
OoJiee BBICOKHH CpeHUi Oasul.
BbiBod. AKTHBHOE MOCEIICHHE YYeOHBIX 3aHITHH M IOCIEJOBATEIHHOE BBIMOIHCHHE
HPAaKTHYECKUX 3aJaHuil NPUBOAMT K MOJYYCHHIO 0ojiee BBHICOKMX Oa/UIOB Ha ypOKax.
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EcrecTBeHHBIM 00pa3oM 3TO OTpa3uTCs Ha MOJIYYEHHH JIy4IIEH CTHIICHIUH, JIyYIIUX
OLICHOK B JWIUIOME, JIyYIINX 3HAHWH M HABBIKOB IO NPEAMETY M Oojiee BBICOKMM LIaHCAM
IpU TPYIOYCTPOUCTBE.
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