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OBLIAA HEJAT'OI'MKA, UCTOPUA
INEJATOI'MKHN 1 OBPA3OBAHUA

THE ROLE OF COMMUNICATIVE LANGUAGE TEACHING IN
ASSESSING STUDENTS’ SPEAKING ABILITIES
Salikhova N.I.

Salikhova Nasiba Ibodullaevna - Senior Teacher,
DEPARTMENT OF TEACHING ENGLISH METHODOLOGY 2, ENGLISH LANGUAGES
FACULTY 2,
UZBEK STATE WORLD LANGUAGES UNIVERSITY,
TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: the article is devoted to the communicative language teaching methods and
strategies which can be used effectively in assessing students’ speaking skills. And it
explains that as we are teachers, we should provide spoken interactions which motivate
students and allows the teacher to observe the pupils’ achievements and shows which step
should be taken next to improve a learner’s knowledge.

Keywords: communicative language teaching, spoken interactions, assessment, giving
feedback, performance, promoting, integration.

Basing on my long-time teaching practice at university, I’'m always convinced that
having a good range of vocabulary or grammar is only a part of speaking it. Communicative
act is more important and effective, that’s why it must be taught explicitly. Therefore, we
make learning and assessing speaking abilities a regular part of my class experience. The
current world requires from a person to be aware of all the news happening around. The
need for being in touch with everyone and everything throughout the world resulted in
existence of several world languages dominant of which is the English. It is not secret to
anyone that the English language is becoming widespread around the earth, so more and
more people are trying to learn it. Our article is considered to be very vital in teaching and
assessing the students’ speaking skills. The best way to assess the learner’s speaking
abilities is to get him to speak. We are, teachers should provide spoken interactions which
motivate students and allows the teacher to observe the pupils’ achievements and shows
which step should be taken next to improve a learner’s knowledge. As speaking being a
productive skill displays the knowledge a learner acquired during the education period, it
should be assessed right after the performance so it requires from a teacher to be very
careful to provide feedback in order not to kill the learner’s ambitions. So we want to focus
on the criteria of giving feedback for their speaking performance of learners.

Therefore, school level is considered to be the turning point of the language skills. In this
period language learners start to furnish their speech with logic and criticism. In this period
learners need more feedback on their speech performance to get motivated for further
education. The range of purposes for learning and the meanings of success and achievement
in learning are more complex and diverse in relation to adult learners, and one might expect
this diversity to be reflected in political debates about and the regulation of assessment in
this context, but this is not the case [3].

According to Guskey, when teachers’ classroom assessments become an integral part of
the instructional process and a central ingredient in their efforts to help students learn, the
benefits of assessment for both students and teachers will be boundless [4]. We think, in
order the teachers should take full advantage of assessments, they must be open and willing
to view them as achievement gauges, student motivators, and instructional guides and be
responsible for the assessment of their students.



While being assessed the learners should be motivated, motivation is more important
rather than need or force. It gives the learners a desire to achieve a goal and undertake their
study. Assessment for learning is any assessment for which the first priority in its design and
practice is to serve the purpose of promoting students’ learning.

Conferring to Absolum’s argument, the school learners must ,,own™ both: the process
and the content of learning. He claims that self-assessment is anessential element in
effective learning that is “owned” by learners, and he offers many methods in which
teachers can organize and support it [1]. First of all, forinstance final exams/exercises in
courses are normally written and not spoken, so it wouldimply that evaluating spoken
language has to be done during lessons. Secondly, it is alsousually thought that in upper
secondary schools the main emphasis is to get the studentsthrough the matriculation
examination where oral skills are not tested. After observing the teacher ought to pay
attention to the participation in activities of each of her learners by providing them
constructive feedback after the lesson. Together with teachers’ grades the facilitator should
sometimes have learners as assessors. When checked by their classmates’ pupils try to be
more careful not to do mistakes, also learners who are assessors learn by analyzing others
mistakes they try to avoid the mistakes by themselves. In addition, teachers often should ask
self-evaluation from pupils [2]. It is very helpful for learners to correct their mistakes
without the assistance of their teacher. While providing feedback a teacher should be very
careful about the quality of it. Positive feedback is good to provide in front of the other
learners, but negative feedback can cause bad effects if provided in group so they should be
explained individually in face to face environment. Scientific suggestion to teachers is that
they should work out their own strategy of providing feedback for the oral performance of
their learners. They should be very active in assessing pupils’ speaking. Pupils who receive
some attitude toward their each idea are proved to succeed more in comparison to others.
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A STUDY ON THE UNDERSTANDING PROCESS OF THE
FOREIGN TEXTS
Khayrullayeva D.
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Abstract: the article discusses the issue related to the perception and understanding of a
foreign language text, since reading in general, in particular, is a process of perception and
active processing of information, the result of understanding. Understanding of the text
occurs as a result of the reader's solution of a number of mental tasks associated with the
processing of perceived information, the peculiarity of which is that it is carried out by the
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reader at once at different levels. This means that at each moment of reading one has to
simultaneously solve several diverse tasks, which requires using a simultaneously number of
different skills.

Keywords: the process of understanding, perception, semantics, translation, completeness,

accuracy and depth, communicative competence.

A number of works in the field of psychology, psycholinguistics and methods of
teaching foreign languages are devoted to the study of the problems of understanding the
text. Within the framework of this article, in order to effectively teach reading to students of
a language university, we consider it necessary to consider the following issues related to
the understanding of a foreign language text: 1) defining the process of understanding; 2)
the actual process of understanding a foreign language technical text; 3) the stages of the
understanding strategy; 4) levels of understanding; 5) factors that determine the
understanding of a foreign language text; 6) factors that make it difficult to understand a
foreign language text.

Let's start by defining the process of understanding the text. There are many definitions
of this concept, but we will consider only those of them that are valuable to us and are of
greatest interest in the framework of our research. According to Z.I. Klychnikova,
“understanding the text is the main component of reading as a communication process” [2.p.
90]. A.A. Leont'ev believes that what is understood is that which can be expressed
differently. Consequently, the process of understanding the text, according to A.A.Leont'ev,
includes the translation of the meaning of this text into another verbal form and the use of
the "intermediary" function of the language. Practically in the learning environment, it can
be concluded that the student understood the meaning of the text if he can retell the content
of the text in his own words [3].

Much depends on the ability to place semantic accents. This interpretation of the
understanding of the text is confirmed by the thought of A.A. Brudny that understanding is
the process of moving the mental center of a text from one element to another. The result of
this process is, according to A.A. Brudny, the formation of the concept of the text (a picture
of its general meaning). This definition reflects the mechanism of the process of
understanding, highlighting the main semantic element in it, for the sake of which the text
itself is created [1]. Weisburd and Blokhina add that comprehension requires an assessment
ofwhat has been read and the further application of information in life [5].

So, having considered different definitions of such a mental process as understanding,
we came to the conclusion that the result of understanding the communicative meaning of a
text, including a technical text, is the use of information obtained from the text in new
communicative conditions.

Having considered the definitions of understanding, let's move on to the very process of
understanding a foreign language text. A large number of studies in the field of psychology
are devoted to this problem. Particular attention was paid to studying the understanding of
the text as a component (process) and result of reading. The main provisions were
summarized in the works of I.G. Roubaud. While following his mentors 1.G. Roubaud
considers understanding as a procedural and productive activity that is not feasible
separately from the language [4]. Understanding as a process is a chain of sequential actions
to extract information from the text, and as a result has a number of characteristics, such as
completeness, accuracy and depth, which are used to measure the communicative
competence of the reader.

References

1. Brudny A.A. On the problem of understanding the text / Research of speech-thinking
activity: Sat. scientific. tr. Alma-Ata: Publishing house of KGPI, 1974. 194 p.



2. Klychnikova Z.I. Psychological features of teaching reading in a foreign language: A
guide for teachers. M.: Education, 1973. 223 p.

3. Leontiev A.A. General, fundamental provisions of the psychological theory of reading. //
Psychological and pedagogical problems of teaching reading technique, semantic
perception and understanding of the text: Materials of the All-Union Scientific and
Practical Conference. M.: Knowledge, 1989.

4. Roubaud I.G. On the question of the psychological characteristics of strategies for
reading a scientific text / Foreign language for specialists / Otv. ed. M. Ya. Zwilling.
M., 1990. P. 3-10.

5. Weisburd M.J., Blokhina S.A. Learning to understand a foreign language text while
reading as a search activity // Institute of Nuclear Physics, 1997. Ne 1. S. 19-24.
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Abstract: the article is devoted to the analysis recognition process of the foreign text. The
article discusses three main stages of recognition such as in verbal and semantic level,
holistic perception and evaluation. It also discusses the degree of completeness of
understanding the text in the quantitative and quantitative measure.

Keywords: strategies, content-conceptual information, concept, situation, perception,
hypertext, completeness, precision and depth, accuracy.

Understanding the text occurs as a result of the reader's solution of a number of mental
tasks associated with the processing of perceived information, the peculiarity of which is
that it is carried out by the reader at once at different levels. This means that at each moment
of reading one has to simultaneously solve several diverse tasks, which requires to
simultaneously using a number of different skills. The issue of recognizing a foreign
language text in professionally oriented reading will be considered in the context of this
article.

Actions aimed at extracting content-conceptual information from the text were named by
Bruner J. (1984) strategies, which can be correlated with the one that emerged in the 60s of
XX century as strategic approach to cognitive activity and reading as one of the most
important types of cognition [1].

By "strategies", following Bruner, we mean certain ways of acquiring, storing and using
information that serve to achieve certain goals in the sense that they should lead to certain
results. Strategies are patterns in decision-making, they do not mean a conscious plan for
finding and using information, and they are not something immutable. According to Bruner,
strategies depend on the nature of the desired concept, on the characteristics of the situation,
on the behavioral consequences arising from it [1].

In his research, O.I. Tsibina defines the following stages of the understanding strategy:
1) the orienting stage, where it is supposed to put forward hypotheses (assumptions about
the content of the text and subjective assessment); 2) the logical processing of the content of
the text, where the "main-non-main" is highlighted, there is a delay of attention on different
words, sentences, paragraphs, as well as a return to the previously read, logical arrangement
of information; 3) the control stage, where the conclusion is made, i.e. the assumption put



forward at the beginning is confirmed or rejected, the subjective assessment of the text that
has arisen earlier is substantiated [2].

At the first stage, semantic and verbal hypotheses are put forward. The hypothesis
process and the probabilistic forecasting process are components of a complex process
called “anticipation”, “The ability to act and make certain decisions with a certain temporal
and spatial anticipation in relation to expected future events” [3, p.3]. The recipient confirms
or rejects the put forward semantic and verbal hypothesis and makes a decision. If the result
obtained corresponds to the hypothesis put forward, then the following information is
received. According to I.A. Zimnyaa, there is a "mismatch" If not then. The second stage of
the comprehension strategy is characterized by a holistic perception of what has been read,
followed by a logical processing of its form and content [4].

Modern psychology considers perception as “a direct reflection of an object
(phenomenon, process) in the aggregate of its properties, its objective integrity” [3, p. 55].
The perception process is characterized by such qualities as objectivity, selectivity,
constancy, integrity and category. Russian psychologists consider perception as an active
action, which is provided by a number of mechanisms (anticipation, apperception,
association, etc.).

At the third stage of the presented understanding strategy, the reader evaluates the
understanding of the text, and the extracted information replenishes the system of previously
accumulated knowledge. The process of understanding the text by the recipient is
accompanied not only by the acquisition of new knowledge, but also by the formation of
new levels of generalization of the previously known. Based on the interpretation of the
information received after its inclusion in the recipient's thesaurus system, the reader
evaluates its significance and outlines further strategies for a more comprehensive, mental
processing of information. So, we looked at the strategies that characterize understanding as
a process.

Considering the levels of comprehension of the text, we note that different researchers
distinguish them in different numbers.
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IPA3JTHUK A3BYKH B Y3EEKCKOM IIKOJIE
Ab0nyainaesa M.3.
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2. I'ynucman, Pecnyonuxa Y36exucman

Annomayun: OaumHas cmamvs NOCEAUEHA U3VYEHUIO BO3HUKHOBEHUsI digasuma u e2o
UCMOPUYECKO20 pa3gumusi ¢ NepexoooM Om KUpwiiuyvl K jgamuHuye. A maxoice Ha
NPOMSIIICEHUL BCell CMAMblL Mbl 8UOUM, UMO OCHOBHOE GHUMAHUE YOeSemcst nPpa30HO8aHUIO
asoyKu cpedu oemetl HAYANbLHBIX KIACCOB.



Knrouesvie cnoea: angasum, npasonuk, Oykeapv, as30yKa, KUpUIIUYyd, JAMblHb,
o6pazosanue, wikoia, HawuHarwue, yyeba.

[Ipobnema andasura, opdorpacduu, cioBapeii UrpaeT BaKHYIO POJb B pacUIMPEHUH
cepsl UCIIONIL30BaHMS Y30EKCKOTO SI3bIKa, oOecieunBast ero NpuMeHeHHe BO BeeX cepax.
B cBs3m Cc STHM BEZOMCTBO CEpPhE3HO 3aHMIOCH HOBOW pemakmumed 3akoHa «O
TOCYAAapCTBEHHOM SI3BIKE» M MPABOBOI 0a30il /Ul MOJHOIIEHHOTO MEpexo/a Ha JIATHHCKHH
andaBuT B KpaTkocpodHOH mepcrnektuBe. B pesymprate 10 despams 2021 roga Kabuner
MuHHCTPOB yTBEpANT MocTaHOBICHNE «O Mepax Mo 00ECIICYEHHIO MTOCTENEHHOTO MOTHOTO
mepexoga Ha y30eKCKkuil andaBUT Ha OCHOBE JATHHHUIBD H «JOpoXkHYI0 KapTy».
JleiicTBUTETFHO, BOIPOC O MOJHOM IIEPEX0Jic Ha HOBBIA y30ekcKkuil andaBuT, OCHOBAHHBIN
Ha JIaTMHUIIE, CTOSAJI OTHOCHUTENBHO NaBHO. 3/€Ch YYTEH IOIIAroBbIM Mpolecc IMepexoja.
IToka uTo mis TOrO, YTOOBI MOATOTOBUTH K 3TOMY cTapliee MOKOJEHUE, OpraHU3alluOHHAs
4acTh JAOKYMEHTOB, Ha3BaHME TeJleKaHalla, Ha3BaHUE ra3eThl U BCE APYrHe HalpaBJICHUS
HaXoJATCs B IIpollecce NMOCTENEHHOro mepexoja Ha jatuHuny. CorylacHO JOKYMEHTY, C
2023 rona miuaHupyeTcsa Nepexo] Ha MOJHyo JatuHuny [1].

B sTOoM mpomecce Ha NepBBIM IUIaH BBIXOAWT BONPOC YIYYIIECHHS CYLIECTBYIOIIETO
andasura U opdorpadpun. B KOHIIE KOHIIOB, HET CMBICNIA YJIydIlaTh IpaBONHCaHue Oe3
ynopsimounBanust andasura. [lostomy Buepa Akamemus Hayk PecnyOnmkm Y30ekucran
OrJIlacHia 3aKOHOMPOEKT O BHECCHHMHM H3MEHEHHMH B y30eKckuii andaBUT Ha OCHOBE
natuHANBL. KOHEYHO, ceromHs 3TO HE IOCNEIIHOE pemeHHne. Y 3TOH NMpoOJIeMBI CBOS
HCTOPHS.

Bonpoc 00 andaBuTe U MpaBONKMCAHHKM CEPHE3HO CTOMT HA MOBECTKE JHSA C Hayaia
nBaqaroro Beka. B 1921 roay Ha xoHdepeHumu mo s3viky U opdorpaduu B TamkeHte
BIIEPBBIE OBLIM PACCMOTPEHBI IIPaBUIIa HAIIMOHAIBHOTO aj(aBuTa U npasonucanus. B 1923
rojly Ha sI3bIKOBOM M opdorpaduueckoit koHpepenun B byxape mpaBuia opdorpaduu
y30€KCKOT0 s3bIKa OBUTH BIEpPBbIE MPHUHATH U Oo(UIHaNBEHO yTBEep)kIeHb KoMuccapuarom
npoceenieHna. OTHAKO B CBSI3U C COIMATBHBIMUA U3MEHEHUSIMH, B TOM YHUCJIE TIOJTUTHYECKOM
CHUTyaIllel, pacTyIIMM CIIPOCOM Ha T'PaMOTHOCTb, Pa3BUTHEM MIKOJIFHOTO 0Opa3oBaHMUS,
CTalo S$ICHO, 4YTO apaOckas rpaguka HE MOXET COOTBETCTBOBATH COBPEMEHHBIM
TpeboBanusM. [losromy Ha [lepBoM che3ne TIOPKOIOTOB, cocTosiBIieMcs B baky B 1926
roay, ObUIO TPUHATO pPEIICHWE O TEePeXoje Ha JIATHHCKUH an(aBHUT Ul TIOPKOSI3BIYHBIX
pecy0muk [2].

B nmemsx peanmm3anuy M3BEYHBIX OJAaropoJHBIX YasHUN HAIIEro HapojAa, TaKUX Kak
pa3BUTHE HAILIETO POJHOIO f3bIKa, YTOOBI OHM HE OTCTaBAJM OT APYTMX HApOIOB M HALUH
MHpa U JABHTAINCH BMecTe ¢ HUMH, Pecriybnuka Y30ekuctan 3akoH ObUT MPUHAT. DTO OBII
CUMBOJ OyKBaJIBHOW S3BIKOBOM HE3aBUCHUMOCTH. TakuM o0pa3oM, y30eKCKHMH JTaTHHCKHUH
andaBuT cocTos U3 26 OykB U 3-X OYKBEHHBIX COUETAHUH.

OnHako w3-32 S3BIKOBOM TpakTuku 6 Mas 1995 roma B andaBuT OBUIM BHECEHBI
HEKOTOphIe ucmpaBieHus. 24 aBrycta 1995 roma 6summ yTBepxkneHs! «OCHOBHBIE ITpaBHIIA
NPaBOMKMCAHUs Y30E€KCKOro si3bIka» Ha ocHoBe 3Toro andasuta. C 1996 roma ydeOHBIN
Ipolecc BO BCEX YUEOHBIX 3aBEJICHMSAX BeJICs Ha y30eKCKOH JatnHuue. Bece yueOHMKM n
nocobust 1Mo ydeOHOMY TIIpOlecCy, HarJIsAHbIE MOCOOMS W3JaHbl JIATWHHIEH, MHOTHE
XyJI0’)KECTBEHHbIE KHUTY U3JaHbl JaTUHULEH [3].

OT10 cBOEOOpazHOE AOCTIKEHHE aaBUTA: BO-NIEPBBIX, al(aBUTHBIN MOPAIOK ObLI
cyxeH, U 24 OyKBBI, yHACIEJIOBaHHbIE OT JIATHHCKOTO S3BIKa (KpOME C W W), OBIIH
COXpaHEeHbl B CBOEM TMOpsAAKe. DTO oOecrmedmino OOmuil s3BIK C APYrHMH aynhaBUTAMHU
(anrnmiickuM, (QpaHIy3CKHM, HEMEUKHM), OCHOBAaHHBIMH Ha JIATWHHUIE. BO-BTOPBIX, aJIA
riacHbIX corylacHbIX [h] u [X] 3ByKOB, 00pa30BaHHBIX Ha TBEPAOM HEOE, 3TH GOPMBI pE3KO
OTIMYAIOTCS ApYr oT Apyra no ¢opme: 3amMcrBoBanne H (h) m X (X) co3mano Gombimoe
yno06CcTBO. DTO 3HAYMT, YTO HAIINM COOTEUYCCTBCHHUKH, HE CWJIPHO pa3IMYaOIInecs 0
MPOU3HOIICHUIO, TENEeph MMEIOT BO3MOXHOCTb Pa3INuaTh MX MO MUCHMY. YA 3aMETHO
pa3M4aercs 1o NpUsITHOW (PUATHOW) U TUIIKHE (THIIUHE), 00¢e (00¢) u 00e (00e) PopMEI.
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Bo-BTOpBIX, NOsIBICHNE KOMOMHANMIT OYKB, TaKMX Kak ABOMHBIE OykBbI: Ss - Sh sh, Cc -
Ch ch, Nn - Ng ng, takxe co3aaio ONpeleleHHYIO JIETKOCTh B M3YYEHHMH aHTIHMHCKOTrO
s3bika. Ho co BpeMeHeM HeocTaTky andaBuTa CTaad OYEBUIHBI.

Ceronust mpa3HUK OyKBaps B Hallell CTpaHe 0TMEYaeTcsi C 0C000i TOPIKECTBEHHOCTHIO
BMECTE C HAIllIUMH MaJIbIIIaMH, TOJIBKO YTO MPUCTYIHUBIIMMH K y4eOHOMY rofy.

[IpencraBnsroTcst pas3iWYHble BBICTABKH, Npa3IHUYHBIE IPOTPaMMBI M JETCKUE
CIIEKTAaKJIH. YYacTBYs B Ipa3iHUKE, IETH 3HAKOMSATCS ¢ KaxIoi OykBoil andasura. OTH
YHHUKAJbHBIE MOMEHTHI IIPOYHO 3alIOMHATCS IETSIM M IIOMOTYT PAacTH XKaxe 3HAHHH.
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THE ROLE OF ESP IN THE SCOPE OF HIGHER EDUCATIONAL
ESTABLISHMENTS
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FACULTY 2,
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TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract:  English for Specific Purposes (ESP) hasbecome a successful fieldover the
recentperiod. As a learner-centered approach, its main purpose has been achieving the
specific needs of target learners to fulfill either their professional or vocational needs.
Speaking about the history of this newborn science field, as it is known, initial origins of
ESP goes back to the end of Second World War.

Keywords: ESP, EAP, EOP, teaching technology.

The term ESP was coined in the 1960s when it became apparent that general English
courses often did not meet the needs of the student or worker in a particular field. [1] Today,
specialized training or training that meets special needs is gaining popularity and is evolving
every day. It's no secret that today ESP is taught at every university in accordance with the
specialty being studied. It can be noted that knowledge of special English does not
necessarily help you actively communicate with foreigners, but it will come in handy if you
move in a professional circle. Any ESP course explores a number of subject-related
concepts that help future professionals communicate freely in their field.

Nonnative speakers saw it as the new lingua franca that responded to their needs of cross
cultural communication, business doing, and information sharing. In fact, co-editor of the
journal English for Specific Purposes evaluated the matters of this journal for the last years
and came up with some attention-grabbingideas in his article “A History of ESP Through
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‘English for Specific Purposes.’ First, the increased number of studies conducted outside the
U.S. and U.K., such as Central and South America, China and Hong Kong, demonstrates the
growing acceptance of ESP as an academic discipline interesting conclusion explained in his
article is the specificity towards ESP, which includes EAP and EOP, is headed. Secondly,
the topics observed seem to have become more EOP oriented and apparently, they have
obviated more general program descriptions.

The starting point for all language teaching should be an understanding of how people
learn. But it is too often the case that “learning” factors are the last to be considered.
Learning factors are incorporated only after the language base has been analyzed and
systematized. Yet, language can only be properly understood as a reflection of human
thought processes.

Developments in learning theory have followed a similar pattern to those in language
descriptions and each has had some effect on the other. But, if we are to see the importance
of each for language teaching, it is best to consider the theories relating to language and
learning separately. ESP is developed and structured in different ways and styles in different
countries according to their geographical position and climate, type of industry, agriculture,
specific conditions, social, cultural, political and economic point of views, lifestyle of the
population of thisparticular country. Moreover, mandatory and necessary professions and
such other factors are taken into account while forming ESP structure of any country.

Another reason why every country should create their own ESP material can be expenses
and financial issues. Without a doubt, publishing books and periodicals on any purpose,
such as ESP may cost high amount of money. For this reason, they are often published in
limited spheres according to the specific needs of the country. Looking at the issue by
another perspective, not every country shows interest to create materials for other countries
which can be unnecessary for their own purposes.

Deep reforms were done in all fields of our life when Uzbekistan achieved its
independence and such modification was alleged on educational sphere too. There shown
urgent issues such as, reforming the education system in Uzbekistan and raising its quality
so that it can meet the requirement of modern world. To be familiar with ongoing world
affairs one should have knowledge of language, to be precise English as it is internationally
accepted and widespread.

Speaking about the position and importance of ESP in Uzbekistan, it is newly
developing field in our country. We have different spheres which require the materials of
ESP subject here in Uzbekistan. Such as economy, industry, manufacturing, agriculture
including cotton producing industry, gardening and wheat producing and etc.

If the necessary materials on ESP are prepared and spread to the specialists of these
fields, of course, with training courses for them beforehand, there will be positive results.
Because, the specialists often do not have the accessibility to be familiar with all the
information and news ongoing around the globe related to their sphere. However, by the
help of ESP courses and materials, the specialists could have more chance to deal with these
issues.

If a teacher is supposed to hold an ESP lesson, there is less availability of materials most
of the time in Uzbekistan. Therefore, teachers may have to rely on different kinds of sources
or search for information on the internet and match the found data. This process is too time-
consuming and bewildering for a teacher. It will be very helpful if a system of ESP training
courses are established and new suitable materials are designed and delivered where
necessary.
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Abstract: compared to traditional forms of teaching, the interaction between the teacher
and the student changes in interactive learning: the teacher's activity gives way to the
activity of students, and the task of the teacher is to create conditions for their initiative. In
the course of interactive learning, students learn to think critically, decide complex
problems based on an analysis of the circumstances and relevant information, weigh
alternative opinions, make informed decisions, participate in discussions, communicate with
other people.
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Interactive learning is a special form of organizing cognitive activities, a way of
knowing, carried out in the form of joint activities students, in which all participants interact
with each other, exchange information, jointly solve problems, simulate situations, evaluate
actions others and their own behavior, immerse themselves in the real atmosphere of a
business cooperation to resolve the problem. It should be noted that interactive teaching
methods were very popular in the 1970s and 1980s and were successfully realized in the
process of teaching foreign languages. Based on the works of the Bulgarian professor
G.Lozanov [1], linguists and psycholinguists developed intensive methods of teaching
foreign languages: the emotional-semantic method [2], method of using internal potential of
students, systematic method of teaching adult learners. Interactivity of teaching process is
achieved due to the form of organization of lessons, special way of introduction of material,
formation of speaking and communicative skills of students.

The analysis of scientific and pedagogical literature has shown that the main tools of
interactive pedagogical interaction are the polylogue, dialogue, mental activity, creativity,
and creation of situation of success at the lessons, positivity and optimism of assessment of
students’ work, reflection [4]. Modern linguodidactics and pedagogy offer a wide variety of
interactive methods to teaching foreign languages, as warming-up activities (creation of
communicative atmosphere); working in small groups; discussion of issues and problems of
current importance; educational games (role games, imitations, business games, etc.);
project methodology; using of audio and video materials intended for real communication,
etc.These are some examples of interactive methods that can be used by teachers in foreign
language classroom.

Warming-up activity

The topic of the lesson may be introduced by teacher's communication with students on
the most varied issues that are discussed in press, on television (recent events in the country,
abroad, weather, etc.).

Working in small groups
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Students are divided into pairs, read the text and find information that is new and
interesting for them. They discuss the text in pairs and answer teacher’s questions.Thus,
working in small groups, students discuss the material of the text on the given situation and
then report the results of their mutual work.

Educational games

When teaching English as a second language to adult learners, games and fun activities
can be just as important as when teaching younger age groups. Fun adult-
oriented educational games and activities can help teachers to build class cohesion, raise
energy levels and most importantly, provide a framework that motivates learners to produce
the target language. Role games, imitations, business games can be used at the lessons to
improve communicative skills of students.

Dramatization

An exciting world of performances, songs, games, improvisations, imitations can
provide invaluable help to teacher in formation and developing language competence,
solving problems of aesthetic upbringing, developing creativeabilitiesstudents. Activity that
stimulatesimagination awakens feelings and inspires to play different roles is called drama.
In the process of study of foreign language, dramatization turns the lesson into a pleasant
and fascinating activity and frees students from a sense of fear.

Project methodology

After completing the exercises at the lesson, discussing particular topic,and students get
homework assignment: make a presentation or project on the given topic. Students may
write a script, make a presentation, and prepare a play or video.Although implementing
project work in the English language classroom may require some creativity, it’s certainly
possible and effective. Teacher works with students throughout the entire project to give
feedback.

Audio and video tasks

Interactivity in the process of viewing of a video in a foreign language begins on an
emotional level [3]: students feel enthusiastic watching the film and exchanging their views,
thinking and speaking during the discussion. Teachers may use such popular films as
"Twilight", "Patriot", "The Queen Elizabeth", "Romeo and Juliette" and others. The teacher
chooses those methodical methods that contribute to the achievement of learning objectives:
to intensify learning process.
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Abstract: this article is developed in accordance with the emphasis given on lexis and the
development of communicative skills during EFL courses. Consequently, it covers
vocabulary development and consolidation, the development of speaking and listening, and
the development of initial writing and reading. The ICT tools suggested certainly do not
comprise an exhaustive list of the web tools available to EFL teachers for these purposes.
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The implementation of English has brought along the need to establish clear objectives
that are different to the ones traditionally assigned to secondary schools. While in secondary
schools we still find, in many cases, a teaching based in the formal aspects of the language,
grammar; primary school teachers have had to adopt a different approach as the age of the
children make the teaching of formal aspects not advisable. As a result of this point of view,
the different Educational Departments have decided to establish, as the main purpose of the
EFL teaching, the development of the four skills: listening, speaking, reading and writing.
However, the implementation of this approach has not been trouble-free as many teachers
insist on asking their children to understand every single word they listen to or read, or
expect their pupils to write or speak without making the mistakes normally found in the
process of acquiring any language.

Vocabulary and spelling activities

Vocabulary SpellingCity.com

This is an example of a free online tool to reinforce memory retention and recall through
the revision of the English alphabet letters and their written forms, and of word spellings. It
can facilitate the understanding of minimal pairs by contrasting pronunciation, spelling and
meaning. It is also an effective tool for understanding the mechanics of reading in English
by analyzing sentences into words and words into letters and sounds. Last, but not least, it
exposes young EFL learners to authentic English pronunciation and helps them evaluate
their learning progress.

Free Online English Pronunciation Dictionaries (OPD)

Dictionaries of the sort (like ‘Howjsay’ http://www.howjsay.com/) are offered online to
help learners grasp and remember the English pronunciation. Nevertheless, they can be a
very good tool for practising the English spelling too. Usually, these tools are very simple in
use. Children can type the word in the bar provided by the Dictionary, submit it, mouse over
it and hear it pronounced. Teachers may also wish to make them aware of a more
demanding process in which they browse through the alphabet, select the letter their word
starts with, scan the list of words that appears and select the word they want.

Speaking

Online voice recorders

Free online voice recorders are services that help us record our own voices and upload
our messages on e.g. a blog, or a wiki. They can also be given the chance to evaluate
themselves or each other’s performance by listening to the recorded messages. Voice
recorders can be very straightforward in use, like Vocaroo (http://vocaroo.com/) and
Soundcloud (http://soundcloud.com/101/for), or a bit more demanding but also more
creative like Voki (http://www.voki.com/). Vocaroo asks users to just click on a button to
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record. Soundcloud allows the use of phone to record audio. But Voki gives us the tools to
create our personalized avatars too, and add voice to them [1].

Listening: Digital tales/stories

As multimedia technology is becoming more and more sophisticated, there is growing
interest in its use for language learning purposes, and in the combination of the visual and
auditory information in listening material [2]. Regarding children’s listening skills and
literacy, digital tales/stories are proved to be very useful in their development because at the
early acquisition stage they offer contextualized, meaningful and memorable new language,
present vocabulary, grammar and pronunciation (the three language systems) in meaningful
contexts, convey language messages, feelings and memories, and are distinctive ways of
manifesting cultural values. So, EFL teachers first have to ensure that the digital tales/stories
chosen for class learners meet the following three criteria.

Digital video production

This technology has already found a place in British primary schools across different age
phases, but there it is led by expert practitioners and advisors. Digital video production
(DVP) can be difficult task graders, but it is a perfect tool for training children in most of the
higher forms of thinking in Bloom’s taxonomy. In addition, DVP can boost up child self-
esteem and increase self-confidence. It can also make children aware of the actual
technology, of the procedures followed and of its advantages for self-expression (e.g. video
editing elements like clip ordering, transition between clips. It allows for creativity and
collaboration to take place in contexts that give rise to production and to the understanding
of the value of this production [3].
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Abstract: in an EMP (English for medical purposes) classroom, playing vocabulary games
is one the activities, which requires learners to actively interact with their classmates. In an
EMP course of English teaching, playing vocabulary games which are used as an
instructional tool is one alternative available for the course involving students in an active
interaction with their fellow classmates. Therefore, games give learners the opportunity to
practice language in a variety of language areas, such as spelling, grammar and
vocabulary.

Keywords: EMP, games, activities, pictures, cards, stories.
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A game should involve "friendly" competition, keep all of the students involved and
interested, and give students a chance to learn, practice, or review specific language
material. This is confirmed by Krashen comments that “All human beings can acquire
additional languages, but they must have the desire or the need to acquire the language, and
the opportunity to use the language they study for real communicative purposes” [1, p. 17].
In most cases, traditional activities get students involved in a boring process of
memorization of long vocabulary lists, derivations, repetition of words, translation, fill-in-
the-blank exercises, etc. Nunan states that the long list of words and their translation seems
to defy memory and even when we can recall the word we want, it doesn’t seem to fit
comfortably into our sentences. He believes that the action of noting down a list of lexical
items makes no guarantee that remembering will take place [2]. Therefore, from a
pedagogical point of view, there is a need for research that helps to identify the proper
activities that provide optimal opportunities for L2 vocabulary learning.

Effective vocabulary games to enhance medical vocabulary source

Various types of games stated in the book of Game for Language Learning New Edition
arranged byAndrew Wright, David Betteridge and Michael Buckby [3, p. 277] are found
effective for increasing vocabulary source of medical college learners:

a. Picture Games.

Here the use of picture plays a major part. Broadly, they involve comparing and
contrasting pictures, considering differences or similarities; considering possible
relationships between pictures such as narrative sequences and describing key feature. It is
hoped that someone may identify them or represent them in similar way.

b. Psychology of Games.

It consists of variety of games, which might all lead to a greater awareness of the
working of the human mind and senses. This is an area of interest for each person, in which
there are much individual variations of opinion and experience. It encourages concentration
and language use.

c. Magic Tricks.

Language can sometimes be examplified in a concise and memorable way through magic
tricks. From the point of the language learning, this is marvelous. Magic always attracts
attention and invites comments. There is a potentially large occurrence of other languages-
the hidden language of the game.

d. Caring and Sharing Games.

This game demands and encourages trust and interest in others. There are some
difficulties in overcoming the learner’s shyness or reluctance to share personal feelings and
experiences with other class members. As a result, their problems in learning will be known
after they have a discussion with their friends.

e. Card and Board Games.

These games have included of adaptations of several well-known and wellbred card
games and board games. Snakes and ladders and happy families are the examples of these
games. A map game (search) is included and also an adaptation of a gift game (present, and
rewards and punishments).

f- Story Games.

Story games, by their nature, provide a work for learners to speak and write at length
instead of engaging in short exchanges. It is necessary to correct certain errors, and then
makes a written or mental note of the errors during the story telling. In order to make the
story long, the students should interrupt during the story-telling process done.

g. Sound Games.

Sound effects can create in the listener’s mind an impression of people, places, and
action. There is a demand for the listeners to contribute through the imagination. This
inevitably leads to individual interpretations, and individual interpretations lead to a need to
exchange points of view and to express opinions and ideas.

h. Word Games.
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These games are initially focused on the word rather then the sentence such as spelling
game (as, for example, in Dash it and Hang if), meaning game (as in Definitions or The odd
man out) words for sentence-making game (as in 4-B,

B-B or Make a sentence). However, learners are required in many cases to go beyond the
initial focus and to communicate in full sentences, sometime to pursue ideas and argue at
some length.
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MNPOLIJIOE, HACTOAIEE U BYAYUWEE IIOJIKACTUHI'A B
BBICIIEM OBPA3OBAHUH
Temuposa /J1./.

Temuposa [uana /[ynamosna - mazucmpanm,
Kagpedpa meopuu u IUH2B00UOAKMUKU,
Kapaeanounckuii ynueepcumem um. E.A. Bykemosa, e. Kapaeanoa, Pecnybnuxa Kazaxcman

Annomayun: nooKacmuHe CMan 6AMNCHbIM SGICHUEM 6 Haulem obwjecmeée u Hauleil
06pazosamenvroll cucmeme, 0 HeM CEUOEMeTbCmEyem OONbUOe KOIUYECHB0 HAYUHbIX
nyoauxayuii no meme. OOHAKO U3yueHue NOOKACMUHEA 6 BbICUleM 00PA308aHUU OCMACMCs
HA HA4anbHOU cmaduu usyueHus. Pezynomamvi ucciedoganus nooOKaAcmuuea 3aMemHo
PasHo0OpasHel u Oadxce uHo20a npomueopeyam opye opyey. Taxum obpaszom, & smou
cmamve npo8oOUMCs: MujamenvHblll 0030p AUMepamypvl ¢ yeavlo paspabomxu Mooenu
ROOKACMUH2A, KOMOPAs MOXMCEM YCMAHOBUMb HEODX00uMble PYKO8OOAWUe NPUHYUNBL O
u3yueHus noOKacCmuHaa.

Knrouegvie cnosa: nookacmune, ananus, ayouomamepuansl, RpeumMyuecmso, Hedocmamox,
gviculee yuebHoe 3a6edenue.

B 2005 roay pemakuumsi New Oxford American Dictionary BbiOpana HOBBIi
TEXHOJIOTHYECKUH WHCTPYMEHT cloBoM roja: monkactuer (Skira 2006). Xors B
CYIIECTBYIOIIEH JHTEpaType OINpEleNieH JUIMHHBIA CHHCOK HCHOJB30BaHUS W (DYHKIHIA
MOJIKACTOB, MHOTOE €IIIe MPEJICTONT H3YIHTh, OCOOCHHO B 00JIACTH BBICIIETO 00pa30BaHUS.
Ora cTaThsa JaeT 0030p TOro, KaK pa3BHBAJIKCH HCCIICIOBAHUS MOJKACTHHIA B MOCICIHUC
roJpl, 0COOEHHO B cdepe BBICIIEr0 00pa30BaHUs, W BBIIBHTH OCTaBIIHECS HPOOENBI B
WCCIIeTOBAaHUIX MOIKACTHHTA.

UYto Takoe moaAKACTHHI? MbdH ompenersieT MOJKACTHHT KaK <«IIpPOILEeCC 3axBara
3BYKOBOTO COOBITHSI, IECHH, PEUN WM CMECH 3BYKOB C TOCJEIYIOMIEH MmyOauKaIueii 3Toro
muppoBoro 3BYKOBOro oOBekTa Ha BeO-caiite. Mcmonmb3ys crnenuamu3upOBaHHbBIE
IIporpaMMbl YTCHUA HOBOCTeﬁ, TOJIb30BATCIM MOTYT MOANHCATBCA Ha Be6-CTpaHHHy,
coJiepKalyro  ayauoQanibl Ha ONpEeNeJeHHBIX BeO-CTpaHWUIAX, W aBTOMATHUYECKU
3arpykaTh 3TH (aiijlbl HEMOCPEACTBEHHO B IPOTPaMMy YIIPAaBJICHUS 3BYKOM Ha CBOEM
nepcoHaNbHOM KommbloTepe. Korna monb3oBarens CHUHXPOHU3UPYET CBOE IMOPTATUBHOE
ayJIMOYCTPONUCTBO CO CBOMM IE€PCOHAJIBHBIM KOMIIBIOTEPOM, MOJKACTHI aBTOMATHYECKH
MepellaloTCs Ha 3TO YCTPOMCTBO JUIsl MPOCIYIIMBAHHUS B 3TO BpeMsl U PacloOXKeHHeE,

18



HanbOosnee ynoOHOe [uist Tosib3oBatens ». OQHAKO B HACTOsIIEE BpeMs HOSBIISIOTCS HOBBIC
BUJIBI TTOJIKACTOB: TPAJULIMOHHBIE TIOIKACTHI, YJIy4YIICHHbIC MOJKACTHI, BUICONOAKACTHI W
BOJIKACTUHT. PacmMpeHHBI MogKacT MOXOX Ha TPaAMIUOHHBIE IOAKACTHI, OJHAKO 3TO
CBOEr0 poja IMOJKACT COJACPXKUT MYJBTHMEIUHHYI0O HMH()OpMALHUIO, TaKyl Kak Claiisl,
KapTUHKH, W300pakeHHs, (ororpaduu, KOPOTKHE BHICOPOJIMKH M TIJIaBbl, KOTOpBIE
MIOMOTAIOT TI0JIB30BATENSIM YIIYUIINTh CBOE BOCIPHATHE TeMbl. BOAKACTHHT - OZHO W3
MOCJIEIHNX HOBOBBEJCHWH B MHPE NOAKACTHHIA, B KOTOPOM 3BYK TPAaJUIHOHHBIX
MOAKACTOB 3aMeHseTcs Buaeo. Ilo 3Toif mpudymHe OOBIYHO TakKHE IOJKACTHI
Bocmipon3BoaaTcs Ha HOyTOykax miun KIIK ¢ amcrutesmu Oompimero pasmepa, uem MP3-
TUIEEPHI.

Eme oHO MHTEpECHOE MPEUMYIIECTBO: MTOJIB30BATEIN MOTYT BBIIIOIHATH JPYTHE 33141
(HanpuMep, FOTOBUTSH, JeNaTh 3aMETKH, YIPaBIAThH aBTOMOOWIEM, OeraTh, IylsiTh, €3UTh
Ha paboTy), MOKa OHU MX CIIyIIAIOT.

B Hacrosiiiee BpeMs B CyIIECTBYIOUIEH JHUTepaType ONpelesIeHbl TPU aKaJeMHYECKHX
ucronb3oBanus nozakactuHra (Donnelly and Berge, 2006), xoTopble 3akiroyaroTcsi B
paclpoCTpaHeHUH COJEepXKaHUd Kypca, 3allMCH MaTepHalloB B KJIacCe M B YIYUIICHHH
oOyuenusa. Kpome toro, MP3-meepsl Takke MOTYT HCIOJNB30BaThCcid B aKaAEMHUYECKHX
LENsX, HalpuMep, MUl 3alHCH IOJEBBIX 3aMETOK M TOJACPXKKH Iepenaddl M XpaHCHHs
¢aiinoB. OpmHAaKO TNEPBOHAYAIBLHOE HCCIEIOBAHHE MCIHONB30BAHUS MOAKACTHHIA OBLIO
COCPEOTOYCHO B OCHOBHOM HAa TpeX O0O0pa3oBaTeNbHBIX O0JACTAX: CECTPHHCKOE
obpazoBanme (aampumep, Skira 2000), memunuHCKOEe 00pa3oBanue (Hampumep, Savel et al.
2007) u reorpadmueckoe obOpazoBanme (Hampmmep, Lim 2006); B HacTosIIee BpeMs MBI
HaxXoJIUM MHOXXECTBO HEJAaBHUX HCCIENOBAaHMH TOJKAaCTUHTa B  OOJIBIIMHCTBE
00pa3oBaTeNbHBIX CEKTOPOB, TAKUX KaK MHXEHEPHOE U yIIpaBIeHUECKOe 00pa30BaHUE.

Cornacao [IxoBurry (2008), OCHOBHbIE OCOOCHHOCTH IMOJKACTHHIA 3aKJIIOYAIOTCS B
CJIeIYIOLIEM:!

1. ITopTaTUBHOCTH, THOKOCTH M YAOOCTBO.

2. CaymaTs rae yrogHo ¥ KOrja yroaHo.

3. MHOr033/1a4HOCTh BO BPEMS JIBIKCHUSI.

4. Jlerkuit moctym B IHTEpHET NpH HEOOXOIUMOCTH.

5. MHOTOKpaTHOE MPOCTyIIMBaHUE.

6. YIpaBieH#re CKOPOCThIO BOCTIPOM3BEICHUSI.

B uem 3akiT09aoTCs MpenmMyllecTBa moakacToB? O030p OMyOIMKOBaHHON HAaydHOU
autepatypsl 00 3(QQEKTUBHOCTH M AEHCTBEHHOCTH IIOJKacTOB B 00pa30BaTEeIbHOM
coo0IIecTBE MOKA3bIBAET HECOMOCTaBMMbIC pe3yibTarthl. Kak oTmedaer Heilesen (2010),
KOJINYECTBO JIOHTUTIOAHBIX HCCIEJOBAHUIN, B KOTOPBIX AaHAJIM3HPYIOTCA OO0ydJaromue
3G (deKThl MOAKACTUHTa, HEBEIUKO. BOJBIIMHCTBO WCCIEAOBAHUNA HWMEIOT BpPEMEHHOM
TOPU30HT, PAaBHBIM WJIM MEHBIIMHA CEMECTp, YTO 3aTPyIHSET OIEHKY pe3yJbTaToB,
MIOJIY9EeHHBIX B IIporiecce oOydeHus. boaee Toro, 60JIBIMIMHCTBO UCCIIEOBAaHUI TPOBOAUTCS
Ha ypoBHE OakanaBpuaTa (OCOOCHHO Ha HAYaJbHBIX JTallax), W IO3TOMY pE3yIbTATHI
cienyer opopMIIITH B ITOM KOHTEKCTE; MO 3TOH NpPUYMHE HEOOXOJMMO HPOSBIATH
OCTOPOXKHOCTH NPH SKCTPAIOJISILIAN 3THX PE3yJIbTaTOB Ha MPO(GEeCCHOHAIBHBIN WU JIEIOBOM
ypoBeHb. Hakonen, oOpaTuTe BHUMaHHE, YTO HCCIEIOBaHHS B OOJACTH MHOAKACTHHIA
MOXHO HAWTH B OOJBIIOM KOJWYECTBE NUCHUILUIMH, TAaKUX KakK S3BbIKH, MH(POPMATHKA,
OM3HEC, WH)KEHEpHs, CECTPUHCKOE JIeNI0, MCHUXOJIOTHs, OMOJMOTEeYHblE HAyKW W MPaBo.
Heilesen (2010) mepeumcisier Tpu Hambojiee PacIpOCTPAaHEHHBIX CHOC00a, KOTOPBIMH
aBTOPHI OLIEHUBAIOT BIMSHHUE MTOIKACTHHTA HA TPOIECCH O0YUYECHHUS CTYACHTOB:

e AHKeTbl, pabo4ne rpymnibl ¥ HHIUBHYaIbHbIE HHTEPBBIO.

e OreHKa JOCTyIIa K MaTepranaM WIH OIIeHKa Pe3y/IbTaTOB CTYACHTOB B Kypce.

e KoHTponmpyembple O3KCIIEPUMEHTHI B 3apaHee pa3pa0OTaHHBIX  OO0YYarOIIHX
CHUTYaISIX.
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Tabmuua 1 cymMmupyer OCHOBHbIE O(QEKTbl HCIOJIB30BaHUs IIOJKACTHHIA U3
OIyOJIMKOBAaHHBIX — AMnupuyeckux wuccinenoanuid. Heilesen (2010) crpynmmpoBain
pe3yJIbTaThl CBOEro 0030pa JMTEpaTyphl II0 JIBYM KaTETOPHSM: HCCIIEHOBAaHUS, KOTOpPbIE
NPEAINOoaraloT, 4To HCIOJb30BaHHWE IIOJIKACTOB HE BJIMSET Ha Hpolecc o0ydeHHs (Win
pe3ysbTaThl HEYOCAUTENbHEI), 1 UCCICIOBAHHS, KOTOPHIC MPEAINOaraioT, YTO HOAKACTHHT
UMeeT TOJOKUTENBbHBINA 2P PeKT.

OTtpuuarejbHble pe3yJbTaThl MOAKACTHHIA. MBI HaOIIO#ANN 32 HCCIECAOBATEISMH,
KOTOPBIC CKENTHYECKH OTHOCHIHNCH K TOJIE3HOCTH IOJKACTHHIA, OCHOBBIBASICH HA CBOUX
pesynpraTtax. Hampumep, KOTUUECTBEHHBIH B KadecTBeHHBIH aHamu3 Cann (2007) mokasan,
YTO MOAKACTHHT HEJOCTATOYHO INHUPOKO PAaCHpOCTpaHEH cpely OONBIIMHCTBA CTYJCHTOB;
M0 3TOM NPHYMHE OH HE CTal MOMYJSIPHBIM CPEAN HHUX, H OHM MOTYT €rO OTBEpPIHYTb.
Pesynbratel Deal (2007) Taxke mokasajid, 4TO HOAKACTBI, OCHOBaHHBIE TOJBKO Ha pasdpoce
MOCEIIaeMOCTH CecCUl, He [EeMOHCTPUPYIOT 3HAUUTEIbHON MOJE3HOCTH B IIpolecce
M3y4eHUsl. DTH Pe3yJbTaThl COBIAAAIOT C BBIBOJAMH, caeidanHbpiMu Lazzari (2009), koTopslit
3aMEeTHJI, 4TO PAaCHpPOCTPaHEHUE MaTepHasa uepe3 MOAKACTHI CPeiu CTYIEHTOB-3a0YHUKOB
HE BIMAET Ha UX 0Oy4eHHE U YTO HCIOJIb30BAaHHE MOAKACTHHIA B KayecTBE MHCTPYMEHTa
MOJIICPKKK 00yUCHHS, TAKUM 00pa3oM, SIBJISETCS MeJaroruuecku HeutpaababiM. McKinney
et al. (2009) oOHapyXniIH, 9TO UCTIOIH30BAHNE MOAKACTHHIA TOMOTAJIO CTYICHTaM YIUTbCS
TOJBKO B TOM CIIydae, €CIM OHM JEeNald 3aMETKH M CIIyIIadl MOAKACTHI HECKOIBKO pas.
Bornee Toro, 311 HccienoBaTENM OTMETHIIN, YTO YI€HHKAaM HEOOXOJMMO BECTH ce0sl Tak, Kak
ecn ObI OHU OBUTH B OYHOM Kjacce. J[pyruMu clioBamMH, MOJKACTHHT ObUT 3P EKTHBHBIM
TOJIBKO B TOM CiIydae, €CIIM yJallhecsl HCIONb30BAJIM €ro B KOHTEKCTE, SKBHBAJICHTHOM
JIMYHBIM 3aHATHUSIM.

Tabruya 1. Ocrogubie 2¢hpexmbl UChOIL308AHUA NOOKACUHEA

IIpenmyinecTBa U HEAOCTATKH
MOJKACTHHT A
[MoaxacTHHT MPUBOAUT K 3HAYUTEILHOMY
Campbell (2005) CHIDKCHUIO TIOCEIAEMOCTH 3aHATHI
YYAIIMMUCS HA TEPPUTOPHH KAMITyca.
B OCHOBHOM CTYAIEHTBI HCIIOJIB3YIOT
Read (2005) MOJKACTHHT I 0030pa HanboJjee BaKHBIX
yacTel 3aHsTUI B KaMITycCe.
[Monb3a MoKacTOB 3HAYUTEIbHA TOIBKO

ABTOpBI (roga)

Smith et al. (2005) TOT/1a, KOTJIa yJaIlnecs: y4acTBYIOT B HX
CO3/IaHUH.
IToaxacTel - Tydvii UHCTPYMEHT IS
Brittain et al. (2006) 0030pa conepKaHus Kypca, a He IS

IIEPBOTO U3YYCHUS, YeM YUCOHUKH.
Vcnonb3oBaHKe NOIKACTUHTA JIAET
HeOOJIBIIOE KOJINYECTBEHHOE
MPEUMYILECTBO 110 CPaBHEHHUIO ¢ Oomee
Abt and Barry (2007) TPaIUIHOHHBIMHA MaTEpPHAIAMHE; OJTHAKO
MOJIKACTHHI MOXKET OBITh MOJIC3CH IS
pa3BUTHsI OOIINX HABBIKOB, €CIIH B €0
Pa3BUTHH YYaCTBYIOT CTYACHTBIL.

Brown and Green CTyzeHTBl B OCHOBHOM CITYIIAIOT MOJKACTBI
(2007) 4yepe3 CBOM KOMIBIOTEPhI WK HOYTOYKH.
l_[O)lKaCTl/IHF HEOOCTAaTOYHO nonynﬂpeﬂ
Cann (2007) CpeIy CTYIIEHTOB; CIIE0BATEIbHO, €TO

110JIb3a HC 3HAYUTCJIbHA

OnTUMUCTHYHBIE pe3yJbTaThl MoAKacTUHra. IlomoOHO ToMy, Kak MBI HAILIH
JUIMHHBIA CHFCOK aBTOPOB, CKENTHYECKH OTHOCAIIMXCS K ITOJKACTHHTY, MBI TakKkKe
OOHapYXWJIM Y4YEHBIX IMPOTHUBOIOJIOKHON KpaWHOCTH, KOTOPBIE CUYUTAIOT CBOH OIBIT C
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NOAKACTHHIOM  YCICIUHBIM. YHHBepcuTeT JIploka TEpBBIM Havaj HCIOJIb30BATh
MOJKACTHHT, Korja OH mpenoctaBisvics OecruiatHo. [lo mamaeiM Puma (2005), 75%
OIPOILCHHBIX CTYJIEHTOB 3asBWIM, YTO OHH, KAK MUHHMYM, HCIIOJb30BAIN TEeMaTHYECKHE
MOJAKACTBI, 10 KpaiHeil Mepe, OAnWH pa3, YTOObI BOCIIPOM3BECTH U MPOCMOTPETh HauOoee
Ba)XHBIE YaCTU CECCHH oncampus B CBOOOAHOE BpeMs. BHociencTBum pocT co3maHust U
pacmpocTpaHEeHUsI TOAKACTOB HAOMIONaiCs B pasIUYHBIX YHHBEPCHUTETaxX, BKIIOYAs
Craudopn, MaccadyceTckuii TEXHONOTMUYECKHIl MHCTHTYT, MenbCKMil yHMBEPCHTET 1
Kamudoprniickuii yHuBepcuTeT B bepkin. DTOT pocT COMPOBOXKITAICS W OIPABIBIBAIICS
pe3ysbTaTaMH, MOJYYEHHBIMH B PE3YNIbTaTe OOIBIIOr0 KOJIMIECTBA HAYIHBIX HCCIIEIOBAHIN
B obmactu mpenmer. Hampumep, Kypn, ®@ensuk n Dmicsopt (2007) mHabmromamu Oomee
BBICOKHE Oaiulbl B BBITYCKHBIX IIPOEKTaX CBOMX CTYJCHTOB IIOCIE HCIONB30BAHUS
nogkactunra. Jlammapu (2009) oOHapy Wi, 4TO y4acTHE CTYIACHTOB OYHBIX OTACICHHU B
pa3paboTke YpPOKOB MMOJIKACTOB S(PPEKTUBHO YIIyUIIHIO UX YI€OHBIH OTIBIT.

Obcy:xkaenne u Oyaymue HampaBjieHusi wuccjaenoBanuii. O030p JHTEpaTyphl
MOKa3bIBaCT, YTO M3y4eHHE d(PPEKTUBHOCTU U JECHCTBEHHOCTH HMCIOJIB30BaHUS MOAKACTOB
BC€ Cc€II€ HaxXOoJUTCId B 3a4aTO4YHOM COCTOAHHMU. PeSyJ'H)TaTI)I MHOTHUX HAay4YHbIX
UCCIIEIOBaHMH MMOJKACTUHTA TPOTUBOPEYHBHL. Kak 1 B OOJIBIIMHCTBE HOBBIX KOHCTPYKIHHA B
obmacTn  wWccienoBaHMH B 00NacTM  CONMANbHBIX  HAayK, paHHEe  pPa3BUTHE
HECTPYKTYpHPOBaHO. DTa HEOPTaHW30BAHHOCTD YCIIOXKHSIET BOSMOXKHOCTh CO3JJaHMUs 00IIeH
6a3pl 3HAHWH, MO3BOJIAIOIIEH OOHApPYXHWBAaTh BCE 3JEMEHTHI, a TAaKXKE IPOTPECCHBHOE
MOHMMaHHEe €€ ACHCTBEHHOCTH M 3(dexTrBHOCTH. JpyrumMu cioBamMH, MBI HaXOIUMCS B
CUTYyaIlMl aHAPXHUYECKOTO DACIIMPEHHUs 3HaHWI O moakacTuHre. Ilocie HECKOJBKHX JIET
9TOro Tuna pacliupeHusA, Mbl CHUTACM, YTO IMOpa U3MCHUTH TCKYLIYIO CUTYyallUIO U Ha4YaTb
HCCIICIOBATh MOIKACTHHT B 00JIee CTPYKTYPUPOBAaHHOH (opme.
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Abstract: at that time, the discourse was interpreted as “text+situation”, and the text as
“discourse-situation” accordingly. To this day, the question of the interdependence of text
and discourse in modern linguistics is controversial. Obviously, text and discourse are
interrelated concepts. One branch of linguistics that is the intersection of different
disciplines is considered as Discourse analysis or Discourse studies. For centuries,
interlinguistic relations have been the subject of research in such areas as rhetoric, public
speaking, stylistics, and literature. In the twentieth century, the so-called discourse analysis
was formed as an independent field of science in order to distinguish speech from language.
Although not all disciplines fully recognize that discourse analysis operates as an
independent branch of linguistics, whilst, it is very likely that it will happen in the near
future. This article discusses the history, types, and differences between discourse and
critical discourse analysis.

Keywords: discourse in teaching, text, critical discourse, discourse analysis, gender, and
folkloric discourse.

Discourse is an object of interdisciplinary research, where discourse analysis is
perceived as a field of young scientific rich field through different forms of approaches.
Discourse analysis is inextricably linked with other fields such as psychology, computer
linguistics, artificial intelligence, philosophy and logic, sociology, anthropology and
ethnology, literature and semiotics, history, theology, jurisprudence, pedagogy, translation
theory and practice, communicative research, political science. Each of these disciplines has
a unique approach to the study of speech, some of which have a significant impact on the
analysis of linguistic discourse. There are different methods of discourse analysis, for
example, the Conversation analysis approach, originally based on the study of everyday
dialogues by a group of American sociologists and ethnomethodologists, published in the
work “Simple Taxonomy of Replication Continuity” by H. Sachs, E. Sheglof, G. Jefferson
the early 70's. The peculiarity of this type of analysis is that it is not limited to making
corrections and explanations to the replicas in the dialogue. Dialogues are also enriched with
nonverbal and nevolocal (silent actions - rhythm, laughter, gestures, look) behaviors.

Well-known Russian scholar V.I. Karasik distinguishes two special types of discourse:
"personal (person-centered) and institutional (based on a certain status) types of discourse".
In the first case, the speaker acts as a person with his own rich inner world, and in the
second case as a representative of a particular social group [4, p. 17]. N.D. Aryutunova
emphasizes the following features of discourse, namely, “discourse is a conceptual aspect of
the text combined with extralinguistic, pragmatic, socio-cultural, psychological and other
factors, speech seen as purposeful social action [1].

In discourse based psycholinguistic research, however, natural live speech is not chosen
as the material for empirical research, but more precisely statistical tests play crucial role in
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experimental data. The methodological issues of discourse are related to its oral type of
transcription. Not only words, but also situations related to pauses, laughter, prosody, and
remarks are of great importance in the recording of oral speech, because through these
phenomena it is possible to make a meaningful analysis of oral speech. According to
T.A.van Dijk, discourse analysis mainly involves textual and contextual aspects. The author
also notes that the discourse consists of frames [2]. Prospective areas of discourse analysis
that combine linguistic and nonlinguistic approaches are different, such as content analysis,
conversion analysis, Foucault analysis, critical discourse analysis, Bakhtin analysis,
interaction analysis, simlog, communication ethnography analysis, categorization method,
automatic analysis of discourse [3]. The purpose of discourse analysis is to identify the
social context that is hidden behind oral or written speech.

The ideological source for discourse analysis is the theory of speech acts developed by
J.Serl. Critical analysis of discourse is based on a critical study of social inequality in
language / discourse. Consequently, concepts such as power, history, and ideology
predominate in any critical analysis of discourse. This analysis does not allow for the
establishment of a simple deterministic relationship between text and society. Since 1979, a
comprehensive approach to critical discourse analysis has been revised and modified by
scholars who have remained faithful to various linguistic traditions. In addition to studying
sociolinguistic, linguistic, socio-psychological, and literary problems, scholars have
specified areas such as racism, ethnic and gender discrimination, and language policy. The
theory of critical analysis of discourse and its basis is based on Marxism, Frankfurt school
theorists (T. Adorno, W. Benjamin, P. Burde, G. Marcuse, J. Habermas, S. Hall,
M. Horkheimer), critical linguistics (J. Kress, R. Fowler, B. Hodge) and system-functional
linguistics (M. Halliday). Methods of critical analysis of discourse have emerged in three
main schools:

1. Cognitive analysis of discourse created by T. van Dijk;

2. N. Fairclough discourse analysis;

3. German School of Critical Analysis of Discourse (Z. Eger, U. Maas, Yu. Link);

4. Analysis of R.Wodak's sociolinguistic discourse and the Viennese school where his
colleagues (G. Weiss, H. Ludwig, P. Novak, 1. Pelikan, M. Sedlak) work emerged.
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Abstract: poetically speaking, Preschool teaching is no less than an art form. Imagine
yourself guiding a bunch of young children who are venturing out of their comfort zone for
the first time, and teaching them the basic skills of life. Not every child is similar, not every
child requires the same amount of care; to be able to fulfill the needs of a child, and to
enable them to start becoming independent in their actions is what preschool teaching is all
about. It is not just a learning experience for children, but also for parents who begin to
grow with their child. Thus, a preschool teacher is no less than an artist commanding a
bunch of young ones.

Keywords: methods, preschool learners, critical thinking, techniques, games.

Like any other educational institute, teachers are the backbone of the entire preschool
system. These teachers, young and experienced, are entitled with the task of educating children
in their eating habits, reading skills and developing their cognitive skills. While this aspect
of preschool teaching is clear to the parents at large, what is less understood on their part is
how all this is sought to be done. With skillful use according to N.Galskova and N.Shibko,
active teaching methods can solve three problems. First, the teacher can motivate students to
study activities, thereby subordinate the learning process, and from this it follows that activity
appears both for beginners and those who have been learning it for a long time, those the
chances of memorizing the material are balanced out. And also, thanks to active methods, the
teacher can continuously monitor the process assimilation of educational material [1; 3]. In
English classes, with preschoolers, the teachers can such active methods as:

1. "Active listening"

The method of active listening is used in the field of psychology, for better
understanding of the state of the interlocutor, and for a more complete understanding, the
purpose of communication, from the point of view of the speaker [2]. This method is used
most often between parents and children, as well as in the sphere of services and business.
After analyzing this technique, within psychology, we decided to transfer some methods of
its implementation to teaching preschoolers. Based on the fact that preschoolers do not
know how still the teacher’s read in Russian, even by syllables, task is formation of the
sound image of the word and its correlation with real existing object. This method allows
the teacher to create such an environment in which students are not objects but subjects the
educational process.

According to the method of active listening, preschoolers will be able to learn and learn
a completely new language for them, listening to the teacher's speech, watching short
cartoons in English, as well as performing tasks with pictures, objects, etc., to establish the
lexical meaning (that is, the correlation of the denotation with the signification, according to
the means sound complex). Active listening, as noted earlier, is used in psychology, but
knowing the psychological and physiological characteristics of this age, level of thinking
and leading speech activity we can propose your own classification of techniques, which can
be used on classes with preschoolers:

1.1. "Drawing under dictation" / "Draw on the spot"

This technique helps to work out the topic "counting from 1 to 10" +"Directions (left,
right, top, bottom)" in English. is he is focused on the age of 3.5-5 years, for its
implementation it will be necessary to study with preschoolers numbers, as well as left-
right-top-bottom directions, in advance. Also, the teacher must prepare a drawing that,
ultimately, should work for the child. It is important to choose the most elementary,
consisting of no more than 5-8 actions. The numbers from one to ten are read to the
students, and it is said the direction in which the cells should be counted. As a result, a
preschooler turns out some kind of figure, which later he can paint or show to parents. This
technique will create motivation to study numbers in the future, and will also help the
teacher control the level of mastery the knowledge gained on the topic "numbers" and
"directions".

1.2. "Find a picture"
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Find the picture is great for the first stage study of any topic and is designed for the
earliest age of study in English. A feature of this technique is the provision of pictures for
establishing sound and oral correspondence. Preschoolers pictures are offered, after
watching a video on the topic, using all words, or after the game to learn new words. The
task of the preschooler show the picture to the word that the teacher calls. This technique
helps to control at the first stage of study new topic, to what extent the students understood
and correlated the concepts with their sound image in your head.

1.3. "Paint it right"

Consider the third trick, which is a great way consolidation, just received or
consolidation of already passed material on the topic "colors", "clothes", "body parts",
"animals". A feature of this technique is that students are given a drawing that the teacher
and preschoolers paint together. Teacher names a part of the body / clothing or animal and
names the color you need decorate it (him). This technique perfectly motivates students to
continue.
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Abstract: handling a room full of students with different needs, strengths, personalities and
language levels can be extremely challenging. Anyone who has ever taught a group of
streamed students will have come to a very different conclusion. The article is devoted to the
topic of organizing the process of learning a foreign language in groups of students with
mixed ability regarding proficiency in foreign languages. The reasons for the emergence of
such groups are considered, as well as the problems that may arise when studying in such
educational environment. The most effective form of student group interaction in the
learning process is determined. The feasibility of using educational materials of different
levels of difficulty when teaching a foreign language in mixed ability groups is confirmed.
Keywords: foreign language proficiency, educational environment, Internet resources, texts
of various levels of complexity, mixed ability groups.

A far more sensible alternative is to encourage students to set personal goals for their
own learning, based on their own needs and strengths, and bearing in mind their current
level of proficiency. Rather than always viewing their own progress in comparison to others
in the group, students should be encouraged to focus instead on their own progress, noticing
ways that they have improved and identifying areas they still need to work on. Getting
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students to frame individual learning goals for the term ahead, and then sitting down with
them to review these individual goals is the best way to achieve such an objective. Students
are unlikely to fulfill their goals, however, if they are unable or unwilling to take part in the
activities of the lesson. Designing tasks and activities in order to make them as appealing
and accessible as possible is a must. Differentiated learning can be an effective principle on
which to base materials design for mixed-ability groups. The key to effective differentiated
learning is ensuring that the students are allowed to tackle language learning tasks in a
variety of ways. Traditionally, this might involve asking learners to respond to the same
prompt in different ways. However, as far as students from different schools are concerned,
we can see different proficiency in foreign language, ranging from an advanced level of a
foreign language to an almost lack of reading, writing, listening and speaking skills in a
foreign language. Some school graduates can speak and write a foreign language almost
fluently, know grammar rules well, and understand foreign speech by ear. Other graduates
have only basic skills.

If our aim is to motivate all students in a mixed-ability setting, then providing students
with open-ended tasks is only one part of the equation. We also need to make sure that we
really pay attention to the ideas and opinions that are expressed by the students, not just the
language that is used to express them. A thoughtful response to a student’s comment is one
of the clearest ways to demonstrate respect, which in turn can boost selfesteem and enhance
motivation. It should be noted that there are several reasons for this situation. First, not all
schoolchildren are motivated to learn a foreign language. Some people consider a foreign
language a "superfluous" subject that only takes time and effort. As a consequence, due to
this attitude, the proficiency of the FL remains low or improves only slightly. A.N.
Leontyev emphasizes that: “in order not to formally master the material, one must not
leave” the training, but live it, it is necessary for the training to enter life, so that it has a
vital meaning for the student” [2, p. 378].

The formation of motivation for learning a foreign language depends on many factors.
The personality of the teacher and the educational environment both play an important role
in this process. A.E.Seliverstova considers "the educational environment as one of the
leading conditions for motivating schoolchildren to learn foreign languages" [4].

At a higher education institution, the student's attitude towards learning a foreign
language may change. Students strive to master the FL, first of all, in order to further use the
FL for professional purposes [1, p. 202].

Secondly, many schoolchildren are not ready not only for foreign language
communication, but also for communication in their native language. Such students are not
ready to communicate with peers and with teachers due to a number of their intellectual and
personal qualities. According to S.A.Nurmukhambetova: “in addition to language skills and
speech skills, communicative success also depends on other properties of the intellect and
personality as a whole, which determine the willingness to communicate” [3, p. 48].

Additionally, we note that the personality traits of students can both enhance and destroy
communicative motivation. Some authors refer to the "destroyers of motives" as individual
shyness and lack of social interaction.
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Abstract: assessment - a mechanism for comparing the actual result of the student with the
expected learning outcomes of the curriculum to adjust the planning and organization of
training. Assessment for teaching or ongoing assessment, conducted by the teacher during
the quarters, determines the current level of assimilation of knowledge and skills in the
process of daily work in the classroom in accordance with the learning objectives of the
curriculum; allows students to understand how correctly they perform tasks during the
period of learning new content.

Keywords: assessment, evaluation, foreign language learning, teaching, curriculum.

The needs of assessment and evaluation process can be used as the basis for developing
curricula and classroom practice that are responsive to learners’ needs. It encompasses both
what learners know and can do and what they want to learn and be able to do. Learners need
opportunities to evaluate their progress toward meeting goals they have set for themselves in
learning English. Assessment and evaluation are essential components of teaching and
learning in English language arts. The quality of the assessment and evaluation in the
educational process has a profound and well-established link to student performance.
Research consistently shows that regular monitoring and feedback are essential to improving
student learning [1].

Using clear and accessible language is a key component of minimizing construct-
irrelevant variance. However, do not simplify language that is part of the construct being
assessed (the passages on a reading comprehension test or challenging vocabulary that is
part of the construct of a subject area test). In other cases, though, the language of
presentation should be as simple and clear as possible. Some general guidelines for using
accessible language are provided below [4]:

o Use vocabulary that will be widely accessible to students. Avoid colloquial and
idiomatic expressions, words with multiple meanings, and unduly challenging words that are
not part of the construct.

o Keep sentence structures as simple as possible to express the intended meaning. For
ELLs, a number of simple sentences are often more accessible than a single more complex
sentence.

o When a fictional context is necessary (e.g., for a mathematics word problem), use a
simple context that will be familiar to as wide a range of students as possible.

Teachers of language are sometimes hostile to the idea of large-scale or formal testing on
the grounds that it diminishes the subject and ignores the significance of context. This view
needs to be considered.
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a) Basic Principles of Assessment/Evaluation

o The primary purpose of assessment and evaluation is to inform teaching and to
promote and encourage learning—to promote optimal individual growth. In order to provide
information vital to the teachers, assessment and evaluation must be an ongoing and integral
part of the teaching/learning process. It is one continuous cycle consisting of collecting data,
interpreting data, reporting information, and making application to teaching.

o Assessment and evaluation must be consistent with beliefs about curriculum and
classroom practices, and clearly reflect the various outcomes of English language arts
curriculum, including those areas that cannot easily be assessed with pencil and paper.

o The assessment/evaluation process involves the use of multiple sources of
information collected in a variety of contexts. In order to make decisions about any aspect of
a child’s learning, the teacher observes evidence of that learning at different times, in
different contexts, and in different ways. No one single behavior, strategy, activity, or test
can provide a comprehensive picture of a child’s learning.

o The assessment/evaluation process recognizes learners as active partners in their own
learning and in the evaluation of that learning. Students are encouraged to reflect on their
own growth, considering progress, strengths and weaknesses, and goals.

The needs assessment and evaluation process focuses and builds on learners’
accomplishments and abilities rather than deficits, allowing learners to articulate and display
what they already know [2]. It is a continual process and takes place throughout the
instructional program. The process can influence student placement, materials selection,
curriculum design, and instructional practice. Needs assessment and evaluation might be
used to determine course content, while during the program, it assures that learner goals and
program goals are being met and allows for necessary program changes. At the end of the
program, needs assessment and evaluation can be used for planning future directions for the
learners and the program [3].
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Abstract: the project is one of the teaching technologies, including a foreign language,
based on modeling social interaction in a small group during the educational process.
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Project from Latin “Projektus” literally means “thrown forward”. The French word
“projet” translates as “an intention to be realized in the future”. In general, the project
method is such an organization of learning in which students acquire knowledge in the
process of planning and performing practical tasks - projects. It is based on a personal-
active approach to learning. A project is understood as an independent planned and
implemented work in a foreign language, for example, the publication of a newspaper or
magazine, a collection of articles, preparation of an exhibition, a performance, a concert,
elc.

Keywords: project, approaches, education process, FL, authentic sources.

Work on a project allows a different approach to increase the activity and independence
of students on the basis of educational process, an independent solution of educational
problems. This technology is based on the idea of student interaction in a group during the
educational process, the idea of mutual learning, in which students take on not only
individual but also collective responsibility for solving educational problems, help each
other, and are responsible for the success of each member of the group. With regard to a
foreign language, a project is “a work independently planned and implemented by
schoolchildren”, where four types of activities are integrated. There are a number of benefits
to learning using project-based techniques. Work on projects contributes to [3]:

-Increasing the importance of language as a means of communication;

-Development of the ability to work in a team;

-Broadening the horizons of students;

-Increasing student motivation;

-Encouragement of creativity;

-education of independence;

-Integration of all four types of speech activity;

-Development of general educational skills.

Basic requirements for using project are the presence of a socially or personally
significant problem that requires integrated knowledge and solutions; theoretical, practical,
cognitive significance of the results; independent (individual, pair, group) activity of
students; structuring the content of the project (indicating step-by-step materials) [1].

When organizing work on a project, it is important to meet several conditions such as the
subject of projects can be related to the country of the target language, and to the country of
residence; students are focused on comparing and comparing events, phenomena, facts from
the history and life of people from different countries, approaches to solving certain
problems; the problem offered to the students that is formulated in such a way as to orient
the students towards attracting facts from related fields of knowledge and various, if
possible authentic sources of information; it is necessary to involve in the project work all
students in the class, offering each task, taking into account the level of his language
proficiency.

The implementation of projects involves an informational range, research and linguistic
aspects. Information range means that the student must be able to navigate a large number of
sources (written, oral, visual); select those information, events, facts that will help him in the
best way to reveal the subject of his research and exclude more private, secondary
information, details.

Research aspect of projects. The student must be able to choose from the numerous
problems related to the topic of the project; those are significant in their importance,
cognitive, interesting for others, and relevant [2]. At the same time, the student must have
the ability to analyze the material, compare, predict, generalize, and draw conclusions based
on his life, educational experience, erudition, creativity.

Language aspect. The student should be able to describe or verbally state the course and
result of his research by means of the FL. In terms of genre, in both cases, the presentation
should be close to the general scientific style, be academic in nature [4]. At the same time, it
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is important to express the author's attitude to the subject of research, to the problems under
consideration. The stated characteristics relate to both a single project and a collective
project. Each selected project involves the development of its own strategy and tactics of
implementation, the organization of student activities, and the assessment of work results.
Collective projects are more expedient and fruitful from a pedagogical point of view. They
are interesting and important because a large number of students are involved in working on
them. Collective projects require a lot of effort not only from authors, but also from teachers
of foreign languages, involving teachers of other subjects as consultants.
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Abstract: let us remind the reader that to the methods and, accordingly, to the technologies
of this approach, we include learning in collaboration, the method of projects and multilevel
learning, reflecting the specifics of differentiation of learning. This does not mean that these
technologies exhaust the concept of a learner-centered approach. We had the opportunity to
show how we understand this approach and with the help of what methods and technologies
the teaching process is usually implemented in the world pedagogical practice. We settled
on these three technologies because of their rather organic adaptation to the classroom-
lesson system of lessons, which in our school seems to be in no hurry to cancel, and also
because of their fairly free integration into the practice of our schools.
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Today we will talk about the project method in teaching foreign languages. We think it
will be useful to remind the reader what is meant by learning technologies. Recently, this
term has become firmly established in both theoretical and practical methods and
didactics. In this case, we are interested in the relationship of this term with the teaching
method. In this context, we consider technologies as a set of techniques that allow, in a
certain sequence dictated by the logic of cognitive activity and the characteristics of the
method used, to implement this method in practice. Each subject has own specifics and,
accordingly, the specifics of the use of certain methods, learning technologies. The project
method has been gaining more and more supporters lately. However, as is often the case,
such popularity is not encouraging. And that's why. There is confusion or even a
substitution of concepts. The accepted concept of a project involves the development of
an idea, idea, a detailed plan of a particular practical product, product, etc. This means the
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development of not only the main idea, but also the conditions for its implementation:
estimates, materials, operating conditions. In recent years, almost any event, the creation
of any object, even without a holistic and detailed study, has been called a project. There
is no need to challenge this interpretation of the generally accepted term. It seems that this
is why some school events (a week of English at school, the creation of a school-wide
almanac, sports events) often began to be called the buzzword project. Sometimes this is
justified if we are really talking about a project, in other cases a project is understood as
ordinary work on a topic, group work, just an event. However, one should distinguish
between the broad interpretation of the project as the concept and method of projects.

The project method is from the field of didactics, private methods, if it is used within a
certain subject. Method is a didactic category. This is a set of techniques, operations of
mastering a certain area of practical or theoretical knowledge, a particular activity.
Therefore, if we are talking about the method of projects, we mean precisely the way to
achieve the didactic goal through the detailed development of the problem (technology),
which should end with a completely real, tangible practical result, formalized in one way
or another. Didactists and teachers turned to this method in order to solve their didactic
tasks. The method of projects is based on the idea that constitutes the essence of the
concept of "project”, its pragmatic focus on the result that can be obtained by solving a
particular practically or theoretically significant problem [1]. This result can be seen,
comprehended, applied in real practice. To achieve such a result, it is necessary to teach
children to think independently, to find and solve problems, using knowledge from
different areas for this purpose, to be able to predict the results and possible consequences
of different solutions.

The method of projects arose at the beginning of the century, when the minds of
teachers, philosophers were aimed at finding ways, ways of developing active
independent thinking of a child, in order to teach him not only to memorize and reproduce
the knowledge that school gives them, but to be able to apply this knowledge to practice.
That is why American educators and others turned to active cognitive and creative joint
activity of children in solving one common problem [1, p. 23]. Solving such a problem
required knowledge from various fields. That is why this method was originally called
problematic. The problem was usually purely pragmatic. Its solution made it possible to
really see the results. Polat, a well-known teacher, also considered it necessary to teach
children to apply the knowledge they received in solving practical problems. Everything
that a child learns theoretically, he should be able to apply in practice to solve problems
concerning his life. He must know where and how he can apply his knowledge in practice,
if not now, then in the future. Much attention was paid to the problem method in domestic
didactics [2].

Pedagogical technologies do not at all imply a rigid algorithmization of actions. In
order to form students' necessary skills and abilities in one form or another of speech
activity, to form linguistic competence at the level determined by the program and
standard, active oral practice is required for each student of the group. In order to form
students' communicative competence outside the linguistic environment, it is not enough
to saturate the lesson with conditional-communicative or communicative exercises that
allow solving communication problems. It is important to provide them with the
opportunity to think, to solve some problems that give rise to thoughts, to discuss possible
ways to solve these problems so that students focus on the content of their statement, so
that the focus is on thought, and language acts in its direct function - shaping and
articulating these thoughts.
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Abstract: the Common European Framework of Reference (CEFR), being a major influence
on language teaching across Europe, and Uzbekistan included, presents an extensive list of
individual types of assessment, some examples being: formative/summative assessment,
subjective/objective assessment, direct/indirect assessment, holistic/analytic assessment. It
should be noted that there are as many divisions of individual types of assessment as there
are authors dealing with this issue. In other words, the layout of the classification overlaps
and coincides with others according to the criteria that are used to create the particular
classification.

Keywords: testing, formative/summative assessment, subjective/objective assessment,
direct/indirect assessment, holistic/analytic assessment, portfolio.

According to Hughes (2003), formative assessment serves the purpose of forming both
the teaching as well as the learning part of the educational process. In other words that
means that teachers use the feedback of such kind of assessment to monitor and modify their
teaching plans and techniques and students may use it to see their progress and change their
learning strategies accordingly [2, p. 5]. To build on the terminology of the previous
division, each and every informal assessment is formative. Assessment and testing
considerably differ from each other. While testing is formal and often standardized,
assessment is based on a collection of information about what students know and what they
are able to do. In other words, students are given the exact procedures for administering and
scoring in testing. In assessment, on the other hand, there are multiple ways and methods of
collecting information at different times and contexts.

Types of Formative Assessment

Observations during in-class activities; of students non-verbal feedback during lecture;
Homework exercises as review for exams and class discussions); Reflections journals that
are reviewed periodically during the semester; Question and answer sessions, both formal—
planned and informal—spontaneous; Conferences between the instructor and student at
various points in the semester; In-class activities where students informally present their
results; Student feedback collected by periodically answering specific question about the
instruction and their self-evaluation of performance and progress. Summative assessment,
by contrast, sums up what the students have learned over a period of time - usually a unit,
semester or the whole year and looks back at how successful the students have been in
achieving the objective(s) of the unit, semester or the whole year [2].

Types of Summative Assessment

Examinations (major, high-stakes exams); Final examination (a truly summative
assessment); Term papers (drafts submitted throughout the semester would be a formative
assessment); Projects (project phases submitted at various completion points could be
formatively assessed); Portfolios (could also be assessed during its development as a
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formative assessment); Performances; Student evaluation of the course (teaching
effectiveness); Instructor self-evaluation.

Continuous _and _fixed point assessment. Continuous assessment is assessment by the
teacher and possibly by the learner of class performances, pieces of work and projects
throughout the course. The final grade thus reflects the whole course/year/semester. Fixed
point assessment is when grades are awarded and decisions made on the basis of an
examination or other assessment which takes place on a particular day, usually the end of
the course or before the beginning of a course. What has happened beforehand is irrelevant;
it is what the person can do now that is decisive. Assessment is often seen as something
outside the course which takes place at fixed points in order to make decisions. Continuous
assessment implies assessment which is integrated into the course and which contributes in
some cumulative way to the assessment at the end of the course. Apart from marking
homework and occasional or regular short achievement tests to reinforce learning,
continuous assessment may take the form of checklists/grids completed by teachers and/or
learners, assessment in a series of focused tasks, formal assessment of coursework, and/or
the establishment of a portfolio of samples of work, possibly in differing stages of drafting,
and/or at different stages in the course.

Both approaches have advantages and disadvantages. Fixed point assessment assures
that people can still do things that might have been on the syllabus two years ago. But it
leads to examination traumas and favours certain types of learners. Continuous assessment
allows more account to be taken of creativity and different strengths, but is very much
dependent on the teacher’s capacity to be objective. It can, if taken to an extreme, turn life
into one long never-ending test for the learner and a bureaucratic nightmare for the teacher.

Formal and informal assessment. Nevertheless, Bachman [1] claims that in its broadest
sense assessment can be divided into two basic categories: informal and formal. The former
one may be characterized as any kind of teachers' feedback aimed at the students, such as a
word of encouragement, a smile, a pointed finger, a piece of advice concerning
pronunciation, grammar. However, for the purposes of this thesis, the point of interest is
formal assessment produced by teachers. It is referred to as formal because of the fact that it
is “[a] systematic, planned sampling technique constructed to give teacher and student an
appraisal of student achievement” (Brown, 2004, p. 6).
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Abstract: language is a complicated thing to measure. Consequently, there are many types
of language testing, each type measuring different skills for different reasons. For example,
one test might ask you to read a passage out loud, while another asks you to answer
questions about the passage. Let’s review a few of the different types. The teachers were
supposed to analyse the diagnostic tests, complete special documents and provide diagrams
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with the results of each class or group if a class was divided. Then, at the end of the study
year the teachers were demanded to compare the results of them with the final, achievement
test. The author of the paper has used this type of test for several times, but had never gone
deep into details how it is constructed, why and what for. Therefore, the facts listed below
were of great value for her.

Keywords: test, assessment, diagnostic tests, placement tests, aptitude, overgeneralization.

A diagnostic test is designed to diagnose a particular aspect of a particular language. A
diagnostic test in pronunciation might have the purpose of determining which particular
phonological features of the language pose difficulty for a learner. Huba [1] adds that
diagnostic tests are supposed to spot the students’ weak and strong points. Maki [2]
compares such type of test with a diagnosis of a patient, and the teacher with a doctor who
states the diagnosis. Suskie [3] adds that a diagnostic test provides the student with a variety
of language elements, which will help the teacher to determine what the student knows or
does not know. We believe that the teacher will intentionally include the material that either
is presumed to be taught by a syllabus or could be a starting point for a course without the
knowledge of which the further work is not possible. Thus, we fully agree with the Heaton’s
comparison where he contrasts the test with a patient’s diagnosis. The diagnostic test
displays the teacher a situation of the students’ current knowledge. This is very essential
especially when the students return from their summer holidays (that produces a rather
substantial gap in their knowledge) or if the students start a new course and the teacher is
completely unfamiliar with the level of the group. Hence, the teacher has to consider
carefully about the items s/he is interested in to teach. This consideration reflects Heaton’s
proposal, which stipulates that the teachers should be systematic to design the tasks that are
supposed to illustrate the students’ abilities, and they should know what exactly they are
testing. Moreover, Huba points out that apart from the above-mentioned the most essential
element of the diagnostic test is that the students should not feel depressed when the test is
completed. Therefore, very often the teachers do not put any marks for the diagnostic test
and sometimes even do not show the test to the learners if the students do not ask the teacher
to return it. Nevertheless, regarding our own experience, the learners, especially the young
ones, are eager to know their results and even demand marks for their work.
Notwithstanding, it is up to the teacher whether to inform his/her students with the results or
not; however, the test represents a valuable information mostly for the teacher and his/her
plans for designing a syllabus.

Returning to Suskie we can emphasise his belief that this type of test is very useful for
individual check. It means that this test could be applicable for checking a definite item; it is
not necessary that it will cover broader topics of the language. However, further Maki
assumes that this test is rather difficult to design and the size of the test can be even
impractical. It means that if the teacher wants to check the students’ knowledge of Present
simple, s’/he will require a great deal of examples for the students to choose from. It will
demand a tiresome work from the teacher to compose such type of the test, and may even
confuse the learners. The students immediately felt free and set to work. Later when
analysing and summarizing the results the teacher realized that the students’ knowledge was
purely good. Certainly, there were the place the students required more practice; therefore
during the next class the students were offered remedial activities on the points they had
encountered any difficulties. Moreover, that was the case when the students were
particularly interested in their marks.

Huba mentions yet another type of test which stays rather unnoticed by other test experts
and that is aptitude test. Function of such tests is “to assess aptitude for learning a language”
[1]. That is to say, they are constructed to measure the candidates’ probable performance in
a language which they have not started to learn yet. Since aptitude for languages consists of
many factors, for example age, intelligence, motivation, memory, sensitivity to grammatical
and phonological patterning, it is impossible to take all these factors in account when
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constructing this type of test. One way to a better designing of aptitude tests is, according to
Suskie [3], focusing on various aspects according to the specific tasks for which a candidate
is being trained. To conclude, we can conceive that interpreting the results of diagnostic
tests the teachers apart from predicting why the student has done the exercises the way s/he
has, but not the other, will receive a significant information about his/her group s/he is going
to work with and later use the information as a basis for the forming syllabus.

References

1. Huba M. and Freed J. (2000). Learner-Centered Assesment on College Campuses.
Shifting the Focus from Teaching to Learning. Allyn and Bacon (Available in the
Institutional Assessment Program).

2. Maki P. (2004). Assessing for Learning: Building a Sustainable Commitment Across the
Institution. Stylus, Sterling, Virginia. (Available in the Institutional Assesment
Program).

3. Suskie L. (2004). Assessing Student Learning. A Common Sense Guide. Anker
Publishing Co. (Available in the Institutional Assessment Program).

MOBBIIIEHUE YPOBHSI TEXHUYECKOM NOAIOTOBKHA
CTYAEHTOB IIPU PABOTE HAl 9TIOJAMUA
Paxumosa H.K.

Paxumosa Hueuna Kaxpamonoiconoena — npenodasameins,
Kagheopa nod2omogku yuumeneil BOKAIbHO20 U UHCIPYMEHMANbHO20 UCHOTHUMENbCNEd,
Hnucmumym ucckyemea y36exckoil HayuonanbHot mysviku um. FO. Pascabu,
2. Tawxenm, Pecnybnuxa Y3oexucman

Annomayusn: 6 OaHHOU CmMamMbe 2080PUMCS, KAK Nepeoamv CMYOeHMAaM KOMNIEKC
UCHOHUMENbCKUX HAGBIKOG U YMEHUN, 00YUUmb UX MEXHUYECKUM NPUuémam, HeoOxoOumbim
0nd  NpogheccUOHANbHO20 — UCHOTHEHUS  BbICOKOXYOOICECMBEHHBIX — NPOU3BEOCHUT
Gopmenuannoii umepamypvi, a4 MAaKdICe NOBLICUMb YPOGEHb UX HPOPDECCUOHANLHO
mexnHuyeckou  nodzomoexku.  Ilpumensiemcss  nodImanHas, — MemooOuKa — pasyuuanus
UHCIPYKIMUBHBIX 9MIO008: PA3YYUBAHUE QpazmMenmos 3midos 6 MeOIeHHOM memne,
UCNONb308aAHUEe 6 Npoyecce pPA3yHUGAHUs  YNPAdICHEeHUU, cnocobcmeylowux 6onee
VCHEWHOMY OCBOEHUIO PA3IUYHBIX UO08 (POPMENUAHHOU MEXHUKU, NOCHENEeHHbLI Nepexoo
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B npornecce o0ydeHus ncnonsyercst 60bIoN Mo 00bEMyY penepryap. Ha nporspkeHnn
BCEr0 NepHoja OOydeHMs! CTYAEHTHl HM3Y4YalOT W HCIOJIHSIOT HPOM3BEAEHHS IETCKOTO
perniepryapa, a TaKkXKe Ibechl, MOIN(OHNUECKHIE TIPOU3BEICHHS, KPYITHYIO opMy, aHCaMOIIH,
aTIoNBl. B naHHOMW craTthe paccmarpuBaercsl mpoOsieMa TOBBIIICHHS! YPOBHS TEXHHUYECKOM
MOATOTOBKH CTYJEHTOB B MY3BIKAILHO-HCIOIHUTEIBCKOW AEATEIBHOCTH Npu paboTe Hax
MHCTPYKTUBHBIMHU 3TIOJaMu. [Ipobiema 3ta akTyanbHa, HOCKOJIbKY O00YdYaloTCsi CTY/AEHTHI C
pa3HbIM YPOBHEM IMOJrOTOBKH. IMEHHO M3y4eHHE U HCIOJHEHHE JTIOJOB Pa3HOW CTEIEeHH
TPYIHOCTU SIBIISICTCS BaXKHBIM MEJaroru4ecKuM ycloBUeM H(P(EKTHBHOTO MOBBIIICHHS
YPOBHS TEXHUYECKOW TIMOATOTOBKH CTYJIEHTOB, HEOOXOAMMOW B JalmbHEHIIeM s
KaQueCTBEHHOTO HCIIOJHEHHS BBICOKOXYJO)KECTBEHHBIX MYy3BIKAJIbHBIX IIPOM3BEACHUI
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pa3HbIX cTuied W sxkaHpoB. [Imanmct m menaror, npodeccop E.S. JIuGepman mmcan o
COOTHOILEHUM MY3bIKAJAbHBIX M TEXHUYECKUX 3aJau B IHaHUCTHYeckoM Tpynae: «Korma
roBOpAT O (OPTENMAHHOW TEXHHKE, TO MMEIOT B BHIY Ty CYMMY YMEHHH, HaBBIKOB,
NpuEMOB WIpbl Ha posUle, TP MOMOLIM KOTOPBIX IHAHHUCT JOOWBAETCS HYKHOTO
XYJ0XECTBEHHOT0, 3BYKOBOTO pe3yibTaTa. BHe My3bIKaldbHOHM 3aaull TEXHHUKA HE MOXKET
cymectBoBatb» [1]. O HEOOXOAMMOCTH HANWYUS y WCIOJHUTENS MY3BIKAIbHO-CIYXOBBIX
TpecTaBIeHUH nHcai Beiaaromuiics muanuct Mocng [Nopman: «Ilpu pasydnBaHUN HOBOTO
MPOU3BEACHHS HACTOATEIBHO HEOOXOANMMO, YTOOBI B YME CIIOKHIACH COBEPILCHHO SICHAS
3BYKOBas KapTHHA, IPEKE YeM HaUHETCI MeXaHuIeckas paboTay [2].

KpynHBIMH KOMIIO3UTOpaMH TIPOIIIOTO M COBPEMEHHOCTH CO3JaHO OTPOMHOE
KOJIMYECTBO MHCTPYKTHBHBIX 3TIOIOB HA CaMble Pa3JIMYHbIC BUABI (POPTENIMAHHONW TEXHHUKH:
raMMBbl, apHe[kHo, IBOIHbIE HOTBI, AKKOPJbI, MAacCaXkM, OKTaBbI, TPENIH, PEHETHLHU.
HazoBéM Takux u3BecTHbIX Kommno3utopoB, kak K. YUepnu, M. Knementu, JI. lllutre,
N.b. Kpamep, M. Momkosckuii, XK. dioBepnya, ®@. Jlekynm, E.®. 'necuna, A. I'eguxke,
A. Hukonaes, K.A. JIémropn, A. Jlemyan, E.b. Koosuisuckuii, I'. Bepenc, 111.JI. I"aHoH,
C. T'ennep, 1.H. I'ymmens, A. beptunu, I'. IImuar u ap. B mporiecce paGoTs! Haa 3TIoAaMU
y CTYy/ICHTOB Pa3BUBACTCS OLIYIIEHHWE KOHTAKTa C KJIABUATypoil, KOOpAMHAIMS, MalblieBas
MOTOPHKa, YMEHHE UIpaTh CBOOOIHOW KHCTBIO, TyBCTBO PHTMa W TapMOHHYECKHH CIYX,
MMAaHUCTHYECKAsl BEIHOCIMBOCTh, TOYHOCTH JIBI)KEHHH, POBHOCTh B MCIIOJIHEHUH TACCAXKEH,
a TaKke yMEHHME CiIymarh ceds Kak Obl co cTOpoHbL. CiexyeT OTMETHTh, YTO UMEHHO
W3BECTHAs TPOCTOTA ITHX IPOU3BEACHHH — a CPABHUTENBHO JETKHE HHCTPYKTHUBHBIC
STIONBI CO3[ABATMCH Yalle BCErO Ha KaKOW-TMOO OAWMH BHJ OAMH BHUI (OPTEIMHAHHOH
TEeXHUKH, HAa OAMH NHAHUCTUYECKHUN NpHEM, peke — Ha JBa BHJA — CTUMYJIHUPYET Y
YUEHHKA CIIOCOOHOCTH JIOBOJILHO OBICTPO M YCIEIIHO OBJIA/IETh TUM BUAOM TEXHHUKH.

OnHO W3 TPOW3BEICHHH KIACCHYECKMX KOMIIO3MUTOPOB JOJDKHO OBITh HM3YY€HO |
UCIIONIHEHO Ham3ycTh. OOyueHHe Wrpe Ha MY3bIKaJbHBIX HMHCTPYMEHTax, O0€3yCJOBHO,
TpeOyeT B MepBYyI0 ouyepenb (GOPMHPOBAHUS HABBIKOB MCKYCHOI Wrpsl. MHTepmpeTauus B
COOTBETCTBHH C COJEpKAHHEM IIPOM3BEICHMH, HCIOJNHSIEMBIX B PA3HBIX JKaHPax, - 3TO
3aja4a, CTOsMIas Iepel KaKIbIM HcHonHUTeNneM. D(GEeKTHBHBIC pe3yiabTaThl B 3TOM
HarpaBJeHUH, Oe3yCIOBHO, OyIyT 3aBHCETh OT IIPOBOAMMON pPAaOOTHI MO BOCIIHTAHUIO
WCTIOJTHUTENILCKUX HAaBBIKOB. [lJIT 3TOTO pEeKOMEHIyeTcs HCIIOIb30BaTh YIPAXKHEHHS H
3TIOJIBI, KOTOPBIE TIOMOTYT B JaJbHEHIIEM COPMYIMPOBATh HABBIK UCTIOJNHEHUS [3].

[Ipn paboTe Hax 3TIOAAMH Y CTYAEHTOB TaK)KE COBEPIICHCTBYIOTCS BOJIEBBIC Ka4eCTBa -
CTpeMJICHHE K IIPEOJNOJICHUIO TEXHHYECKHX TPYIAHOCTEH, meneycTpeMiéHHocTs. Ecim B
Hayale TakoW paboOThl CTYHEHTHl YacTO WCHBITHIBAIOT HEYBEPEHHOCTh B CBOMX
HCTIOJIHUTENIECKUX CIIOCOOHOCTSIX, a Talkoke MOPOil HEKOTOpoe pa3odyapoBaHUE, CBI3aHHOE C
W3BECTHBIM OJHOOOpa3neM My3BIKaJbHOTO MaTepuajia, TO B JajibHEHIIEM, B IIpolecce
YIOPHOM M MPOXYKTUBHOM pabOTHI, 3TH YyBCTBAa CMEHSIOTCS PAJJOCTHIO OT MPHOOPETEHHBIX
O] PYKOBOJCTBOM II€Iarora HAaBBIKOB WIPHI M COBEPIICHCTBYIOIIUXCS MHAHUCTUYECKUX
pHUEMOB, «KOTJIa 3TIOJ] HAUMHAET MOJIYYaThCs M BCE BBIXOIAHUTY», U CTYIEHT YyBCTBYET B cebe
BO3MOXKHOCTH H3y4aTb W  HUCIIOJNHATH OOJiee  CIIOKHBIE  BBICOKOXY/IO’KECTBEHHBIC
MPOM3BEACHHS, Yy HEro IOSBISETCS NPO(pEeCcCHOHATIBHBIA a3apT W Bepa B CBOM CHJIBI U
criocooHocTH. KoHE4YHO, 3TO TNPOMCXOAMT HE cpa3dy, a OYEHb IOCTENEHHO, Y Pa3HbIX
CTYACHTOB HEOJUHAKOBO, YTO CBSI3aHO C Pa3HbIM YPOBHEM MX MOATOTOBKH. ONBITHBIA U
YYTKMH Tefaror AOJDKEH 37IeCh NMPUITH Ha NOMOIIbL CTYJEHTY Kak B BOIpOCax BhIOOpa
COOTBETCTBYIOIIETO perepTyapa ONpeaeNEéHHON CTeNeHW TPYAHOCTH, BBHIOOpa 3TIO/A HA
onpeneNnEéHHBIN BUA TEXHUKH, TaK ¥ B METOAWIECKOM OTHOIIeHHH. Korma coBeTs! meaarora,
MOKa3 U BCEBO3MOXKHBIC YKa3aHUs — HA4YMHAS OT aMUIMKATypHBIX, apTHKYJISIHOHHBIX,
TUHAMUYECKHX, TNeJalu3alliy, W 3aKaH4YuBas CIOCO0aMM pa3ydydBaHMSA STIOAOB M HX
(hparMeHTOB WM pPa3lenoB, pabOTBHl HAJ POBHOCTBIO 3BYYaHHsS, B KOHEYHOM HTOTE
NPUBOAAT K IOJOXXUTEIBHBIM, IPOMYKTUBHBIM pE3ylbTaTaM, IIOKA3bIBAIOT CTYICHTY
HaIpaBJeHUs, B KOTOPBIX OH JIOJDKEH paboTaTbh, Waeas, K KOTOPOMY HYXKHO CTPEMHTHCS.
TpebOoBanus, npenbsBiIsieMble K CTyJEHTaM NPH HMCHOJHEHUH HWHCTPYKTHBHBIX OTIOJIOB,
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IpPEeXJe BCEr0 COCTOST B POBHOCTU 3BYYaHUs BO BPEMEHHM M B JUHAMUYECKOH POBHOCTH,
KOTJa IpU HUHTOHUPOBAHMUU MACCAKEH HUCIOJHUTENb OLIYLIAeT JaJ0BbIE TATOTEHUS OT
HEYCTOWYMBBIX 3BYKOB K YCTOHUYMBBIM, NHpHMeHsst npu 3toMm crescendon diminuendo.
XapaxkTep U (akTypa JaHHOTO STIOJIAa TaKKe MOT'YT HOJCKa3aTh BBIOOP OKPAaCKH 3BYKa, €To
TeMOpa M CBS3aHHYIO C 5THM apTHKYJSIHIO — legato, nonlegato, staccato, portamento, 1 Tak
Janee.

[IpenpsaBnstoTcs TpeOOBaHUA TaKKE U K 3HAHUIO TEMIIA 3TIO/IA, YKa3aHHOTO B aBTOPCKOM
0003HaUeHNH, KOTOPBIH BCETIa CBSI3aH C ONIYLIICHHEM PUTMHUYECCKOH IMyJIbCAlUN M 3HEPTHU
JBIKeHUs. HaunHaTh pa3ydmuBaTh 3TIOABI IEIECO00PAa3HO B MEAJICHHOM TEMIIE, B KOTOPOM
PYKH YCIEBAIOT INPUCHOCOOMTHCA K (hakType, K MEIOIMYECKOMY pHCYHKY Maccaxei,
OILIYTHTh BCE «MHTOHAIIMOHHBIC M3THOBI», IOYYBCTBOBATh M «3AIIOMHHUTH)» Pa3HOOOPa3HbIE
JBIKeHUs. TOJBKO IMOcCie 3TOr0 MOXHO MOCTENEHHO MEPEXOIMTh K 0ojee IOABHKHOMY
TEMITy, B KOTOPOM IIOJIE3HO YUYHTh 3TIOJ HEOOJBIIMMHU OTPbIBKaMu. B nanbHeiem cienyer
YBEIMYHMBATh INPOAOJDKUTEIBHOCT OTPBIBKOB M TeMIl. B ObicTpoM Temiie HEOOXOIMMO
UrpaTh MHa4ye, 4YeM B MEAJICHHOM, «OJIMKe» K KiaBuatype, Oosiee «IErKHMH» MalIbIIAMU —
TOrJIa PYKH MEHbBIIE YCTAlOT M COXPaHSAETCs TOYHOCTh ABMXeHWH. Ocoboe BHHUMaHHUE
CleIyeT TaKXKe yAeIUTh CBOEBPEMEHHON CMEHe MO3UIMK PYK B Iaccakax.
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1. The relationship between the quality of training service and learner satisfaction

Many researchers suggest that service quality and customer satisfaction are a direct
proportion. Mehmet Aga and Okan Veli Safakli (2007) conducted a real-world study on
service quality and satisfaction. They discovered that service quality, corporate image, and
service pricing positively impacted consumer satisfaction [see 1, p. 84-98]. De Ruyter et al.
(1997) researched the healthcare industry to determine the relationship between service
quality and customer satisfaction. The findings revealed that customer satisfaction depended
on the service quality provided [see 3, p. 387-406].

In the field of education, many studies have confirmed the relationship between service
quality and customer satisfaction. Chua (2004) studied and assessed the training quality at
universities from different perspectives such as students, parents, lecturers, and employers.
The results indicate that students, parents, and employers expect more than what they get in
most of the components of the SERVQUAL model (that includes five elements: empathy,
responsiveness, reliability, tangibles, and assurance). Another research found that the
difference between perception and expectation of lecturers was expressed in two
components: tangibles and assurance [see 2, p. 1-7].

Based on the findings, it can be concluded that service quality and customer satisfaction
are closely related and directly proportional. In which customer satisfaction is influenced by
service quality. Thus, the higher the customer’s evaluation of service quality is, the higher
their overall satisfaction with service quality is.

2. Model for evaluating the quality of training service and student satisfaction at
non-public universities

After studying the model and overview of the research relevant to service quality and
student satisfaction at private universities, the author uses an analytical framework with four
common factors building the quality of training service and affecting student satisfaction at
non-public universities as follows:

Training program

Teaching staff

Student
satisfaction

Facilities

Features of
private
universities

Fig. 1. A proposed research model

In which:

- The training program consists of design, content, and basic structure through other
delivered attributes (Fallows and Steven, 2000) [see 4, p. 75-83]. It contributes significantly
to the enhancement of training quality. Creating a friendly learning environment is also one
of the factors that help learners enjoy learning. In particular, building a friendly and close
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relationship between lecturers and learners will make students more excited about learning
and help teachers better understand their students to support them in the learning process.

- Teaching staff: According to Owlia and Aspinwall (1996), a significant quality
dimension of education is primarily related to theoretical knowledge and science practice.
Teachers’ qualifications, expertise, and communication skill are indispensable factors
affecting the learning quality of students. If an instructor has a thorough understanding of
the teaching process, he or she is considered valid. In this case, he or she understands how to
make the problem enjoyable and attract his/her students. With a written course guide, a
teacher needs to master the contents taught. He or she needs to know how to deliver those
contents, capture students’ interest, and derive valuable experiences for his/her students [see
7, p- 12-20].

- Facilities: According to Schneider (2002), facilities affecting the quality of training are
sound, temperature, and light equipment, including equipment in classrooms, practice
rooms, and laboratories. Aspects affecting comfort in the learning process are fresh and airy
air and a quiet and comfortable environment. These factors are the learning space for
students, the working space for teachers, the size of classrooms, the library, and the trees in
the school. Improving facilities and applying information technology will significantly
impact students’ learning outcomes. It can be said that the library and information
technology are representatives of a school. If a school has 100% highly qualified teachers
without having a good library or abundant information technology equipment, students will
be challenging to learn and access information, and teachers will be difficult to teach
effectively [8].

- Features of private universities: According to Dang Thi Minh (2014), non-public
universities are different from public universities in main aspects such as (1) Financial
investment and school ownership, (2) Organizational structure, (3) Financial management
mechanism, and using property, and (4) Legal status. These differences partly affect the
teaching activities and training quality of private universities. In addition, non-public
schools operate on the principle of financial autonomy, self-balancing of revenues and
expenditures, and compliance with the law on accounting and auditing regimes. Incomes of
non-public universities are used for necessary activities, tax obligations to the state budget,
investment and development funds, and other funds. The remaining revenue is distributed to
capital contributors according to the ratio of their initial capital investments. As a result,
these elements greatly influence the operation process, teaching staff, and training quality of
schools [see 6].

3. Analysis on student satisfaction about the quality of training service and student
satisfaction at non-public universities

3.1. Research Methods

After building the model, the survey table is designed to collect students’ evaluations of
the service quality they have received at private universities and their level of satisfaction
when using the service. The central part of the questionnaire includes 36 observed variables.
Thirty-two observed variables are used to measure students’ evaluation of 4 components of
service quality (that are training program, facilities, lecturers, and features of private
universities). The remaining four variables will measure customer satisfaction about the
training quality at non-public universities. In addition, there are four more variables used to
track students’ demographics. The following Table 1 shows these scales.

Data is collected by online surveys sent to students. Exploratory factor analysis (EFA)
and multiple regression analysis are used to analyze the results, so the sample size required
is at least five samples per observed variable (Hair et al., 2010) [5]. Accordingly, the study
needs to collect a minimum sample size of 180 samples for a questionnaire of 36 observed
variables.

After collecting 180 samples, the data was coded, cleaned, and processed on SPSS 16.0
software. The data analysis process was conducted through the following phases:
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Descriptive statistics, Evaluating the scale's reliability through Cronbach’s Alpha
coefficient, Exploratory Factor Analysis (EFA), and Multiple regression analysis.

Table 1. Satisfaction scale of students at non-public universities

No. | Code | Contents
TRAINING PROGRAM
1 CT1 The course content helps students develop skills that can be applied in their
jobs.
Students can find suitable jobs thanks to the knowledge and skills they learn
2 CT2 . .
in the subjects.
3 CT3 The training program’s objectives are well-defined.
4 CT4 The training plan is clear, consistent, and logical.
The ratio between theory and practice in the training program is very
5 CTs
balanced.
6 CT6 The training content complies with the output standards’ requirements.
7 CcT7 The training program meets the demands of society and recruitment
agencies.
8 CT8 The training program meets the needs of students.
9 CT9 The learning resources are extensive, varied, and always up to date.
TEACHING STAFF
Lecturers clearly understand the rules and regulations of the school and State
10 GV1 . >
on higher education.
11 GV2 Lecturers always have a sense of self-improvement and expertise.
12 GV3 Lecturers have a positive and cooperative working spirit and attitude.
13 GVv4 Lecturers actively advise and help students in the learning.
14 GV5 Teachers prepare materials and lectures carefully.
15 GV6 Lecturers are knowledgeable and experienced.
16 GV7 Learning outcomes are evaluated accurately and fairly.
17 GV8 Lecturers meet the training needs.
FACILITIES
18 CS1 The system of facilities supports well for training.
19 CS2 The area for physical activities is diverse and fully equipped.
20 CS3 The dormitory is spacious and clean, and it meets the needs of users.
1 cs4 The canteen serves a variety of dishes and maintains food hygiene and
safety.
22 CS5 It’s convenient to use the equipment.
23 Cs6 Classrooms and dedicated practice rooms are fully equipped with learning
equipment.
24 CS7 Classrooms meet learning needs.
25 CS8 The Internet supports learning well.
26 CS9 The library has a diverse range of resources.
FEATURES OF PRIVATE UNIVERSITIES
27 DTI Views and prejudices of society, state agencies, and employers about non-
public institutions.
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No. Code Contents
Mechanisms and policies of the State also distinguish between public and
28 DT2 .
non-public schools.
29 DT3 State policies towards lecturers of non-public universities have not been paid
attention to.

30 DT4 Private universities must be financially self-sufficient and have to pay taxes.
31 DTS5 Borrowing for student loans is still tricky and does not meet the needs.
32 DT6 It’s difficult to access preferential capital for investment.

LEARNER SATISFACTION
33 CL1 Overall, the school provides the service excellently.
34 CL2 The school provides better service than other universities.
35 CL3 The school’s service standards are very high.
36 CL4 Opverall, I am pleased with the training quality provided by the school.

3.2. Research results

After sending the survey, 185 responses have been collected, of which 180 responses are
complete and valid. The majority of respondents are female (accounting for 51.7%).

The findings of descriptive analysis indicate that average values of each component are
between 3 and 4 (on a scale of 5), which has different meanings for each element. However,
the average level of student’s evaluation of the components of training quality is relatively
high. The variances of variables are small (all less than 1.5), showing that all respondents
answer close to the average value of these variables.

Most standard deviations are less than 1.2, demonstrating that the variation is relatively
small. Most of the respondents have similar views on the question asked (training quality
and student satisfaction). The results of Cronbach's Alpha show that the four components of
the scale of training quality have reliability greater than 0.6. Thus, the scale designed in the
research is statistically significant and achieves the necessary reliability coefficient.
Specifically, (i) Cronbach's alpha value in “the training program” is 0.938. (ii) “Teaching
staff” has Cronbach's alpha value of 0.718 (in which GV1, GV2, and the total variable
correlation coefficient of GV7 variables is smaller than 0.3. (iii) Facilities have a Cronbach's
alpha value of 0.915. (iv) Cronbach's alpha value of “Features of non-public universities” is
0.724 (in which the DT3 variable has a total correlation coefficient that is smaller than 0.3).
In addition, there is an additional component, which is the assessment of student
satisfaction. This component has a Cronbach's alpha value of 0.688. Therefore, all four
components of training quality are used in exploratory factor analysis (EFA).

The results of factor analysis in the scale of service quality demonstrate that the KMO
coefficient has a value of 0.851, greater than 0.5, presenting the appropriateness of EFA. As
a result, EFA obtains four components that are 1,023 at Eigenvalues. The study concludes
that the scale is acceptable. The 28 observed variables are grouped into four factors. The
average variance extracted is 66,383, indicating that these four factors account for 66,383%
of the variation of the observed variables.

Based on the Cronbach Alpha coefficient and exploratory factor analysis (EFA) in the
initial research model, the four proposed components are adequate and statistically
significant. The above components will be used in the next integration test. According to the
regression coefficients analysis in this model, the significance level of components such as
facilities, training programs, and assurance have Sig. that is smaller than 0.05. Therefore, we
can conclude that the independent variables impact student satisfaction about the training
quality at non-public universities. Facilities, training programs, teaching staff, and features
of private institutions are crucial in this model and have a positive influence on student
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satisfaction because their regression coefficients are positive. The following are the values
of independent variables through standard regression: The training program is 0.406. The
teaching staff is 0.217. Facilities are 0.460. Finally, the features of non-public universities
are 0.228.

Based on the results of regression analysis, we have the following formula:

CL =0,406*CT + 0,217*GV + 0,460*CS + 0,228*DT + 0,940 + ¢

The above model explains that the independent variables cause 56.0% of the change in
the CL. Other variables outside the model cause the remaining 44.0% of the variation.

The results of standardized coefficients beta show the importance of each independent
variable to the dependent variable. The Beta value in Table 2 indicates this point. Through
the standard regression, we know that the training program has a 40.6% influence on
satisfaction. The teaching staff affects 21.7% on the satisfaction. Facilities have a 46.0%
influence on satisfaction. Finally, features of private universities affect 22.8% on
satisfaction.

Table 2. Results of multiple regression analysis

Model R R Corrected R- | p i ated SE Durbin-
squared squared Watson
1 7552 .570 .560 25987 1.784
Coefficients
Unstandardized Normalized
regression regression Multicollinearity
Model coefficient coefficient t Sig.
B Stagdard Beta Tolerance VIF
Bias
(Constant) | .940 248 3.788 | .000
CT 211 .027 406 7.921 | .000 936 1.068
1 GV 150 .035 217 4.314 | .000 975 1.026
CS 213 .024 460 8.931 | .000 926 1.080
DT 184 .040 228 4.553 | .000 982 1.019

3.4. Implications for research and recommendations

The findings suggest that the elements of training quality have a positive
relationship with student satisfaction at non-public universities. In which facilities,
training programs, characteristics of non-public universities, and teaching staff are
variables determining student satisfaction in decreasing order. Based on the findings,
it is clear that it is crucial to focus on improving the facilities to enhance the quality
of training so that learners are more and more satisfied. Furthermore, the training
program must be strengthened and improved. Finally, it is vital to pay attention to the
features of non-public universities and the teaching faculty.

Facilities are a factor that dramatically affects learner satisfaction at private
universities. Therefore, private universities need to improve facilities and equipment
such as classrooms and learning equipment. Their libraries shall have enough learning
materials and various references on specialized fields to meet the demands for
reference, study, and research of learners.

According to the survey, the training program is another aspect that significantly impacts
student satisfaction. As a result, colleges must pay special attention to increasing the quality
of their training programs to strengthen learner satisfaction. The training program must meet
the needs of the learners and the demands of the labor market and society. In addition,
schools shall develop relationships with businesses and provide opportunities for their
students to visit, practice, and interact with real situations. At the same time, this
relationship also helps schools understand the needs of employers. From there, they can
design, regularly update and renew training programs to ensure that their training programs
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are relevant and satisfy the demands of society’s human resources and students’ learning
and research.

Features of non-public universities are critical in creating the quality of higher education
in general and the training quality of private institutions in particular. Currently, there are
many shortcomings in executing training activities in private universities. In particular, the
training program is focused on theory and undervalues practice, making students
uninterested in learning. As a result, it is difficult for them to find suitable jobs after
graduation. Therefore, non-public universities must develop and follow training quality
standards to make investment plans for this work. It is one of the long-term strategies for
improving the training quality at universities.

Finally, it is necessary to improve the capacity of the teaching staff of non-public
universities. The goal of training and cultivating is to strengthen the professional capacity,
teaching ability, scientific research, and other activities of the lecturers to meet the
requirements on qualifications and standards for professional titles in non-public
institutions. Professional training and cultivating must contribute to improving the capacity
and qualification of lecturers. This work must be carried out regularly, continuously, and
flexibly with many synchronous measures such as mobilizing, encouraging, and attaching
the university’s responsibility to the faculties, subjects, and lecturers sent for training and
cultivating.

Based on popular models to measure service quality globally, the paper proposes an
applied model to evaluate service quality and its relation with student satisfaction at private
schools. The proposed model and observed variables can be used in educational institutions
to assess training quality and student satisfaction. Thanks to that, schools will effectively
plan to use resources for enhancing training quality and student satisfaction. From there,
private institutions can build a brand and reputation, create a good competitive advantage,
and develop sustainably in the future.

4. Limitations and directions for further research

The influence of four components in the quality of training service on student
satisfaction at non-public universities is demonstrated in this study. However, these factors
only account for 56.0% of the variation in learner satisfaction. As a result, many elements
that affect learners’ satisfaction at private universities have not been studied.
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IEPBbBI PA3 B I[ETCKI/II?I Céﬂ! AI[AHTA]{I/IS[ PEBEHKA:
IMOUCK IIYTEU U PEHLIEHUU
Kajgenmxksan A.M.l, Cuneabnnkosa B.B.”

! Kanenooican Anoicena Menkonosna — eocnumamenv;
2Cunenvrurosa Buxmopus Bacunvesna — socnumament,
Mynuyunanvhoe 61002cemnoe OOUKOIbHOE 00PA308AMENLHOE YUPENCOeHUE
Jemcxuii cao Ne 26 «llemyuwioxy,

2. Tyance

Annomauusn: ¢ cmamve paccmampuaromcst RpooLemMvl a0anmayuoHHO20 nepuooa oemei
PanHe20 OOUKOILHOZ0 B03PACMA K YCL0BUSIM 0EMCKO20 Cadd.
Knroueewie cnosa: aoanmayust, coyuym, coyuaibHbvie KOHMAKMbl, A0ANMAyUOHHbI NEPUOO.

Ioctymnenne pebeHKa B AETCKUH caji O3HAYaeT MEPEeXo] M3 CEMEHHOTO, JOCTaTOYHO
3aMKHYTOTO TIPOCTPAHCTBA B IIUPOKHUHA connyM. Takoi mepexox o3HadaeT HOBEIM BHTOK B
pa3BUTHH peOCHKa: IICHXHWKH, SMOLHWH, (U3NIECKOTO POCTA, COIMATBHBIX KOHTAKTOB.
W3MmeHeHns B JKU3HU peOCHKA MNpPU IOCTYIUICHMH B [ONIKOJIBHYIO 00pa3oBaTeIbHYIO
OpTaHU3AINI0 CO3IAI0T CEPHE3HYI0 HArpy3Ky Ha ero obmiee paspurue. [losToMmy omHO# w3
BRXHEHIIMX 3a7a4 COBPEMCHHOW IICHXOJOrO-IEIAarornyeckoil HayKH U IPAKTHKU
JIOLIKOJILHOTO 0Opa30BaHUs SBISCTCS TMOWCK MyTeW M YCJIOBHUH ONTHMU3AIMH IIpoIiecca
ajanTaluyy JeTed K 1eTCKOMY caly.

Uro0bl m30€KaTh TSKENBIX TIOCTAEACTBUN aNanTallMOHHOTO MepHoja, Iexaroram
HEOOXOIUMO YYHUTHIBATh HE TOJIKO OOIHE 3aKOHOMEPHOCTH MpoIlecca aganTaiiu, HO U
BO3pacTHBIE OCOOCHHOCTH JIeTel paHHETo JIOIMIKOJILHOro Bo3pacTa (Tabi. 1).

Tabnuya 1. Bospacmmuvle ocobennocmu 0emeil u RPUHYUNbL Op2anu3ayuu nepuooa adanmayuu (no
Tumodheesoii JIJL., bepeoicnoii O.B.)

. MpuHUUnBI OpraHu3anuu nepuoaa
Bo3pacTHble oco0eHHOCTH AeTel 2-3 JeT P P P
ajanTanuu
Jletu He mpHUCHOCOONCHBI K OTphIBY oT | [IpucyrcTBue B Ipymme Mambl WIH IPYroro
poauTeneit 3HAYUMOTO Jutsl peGeHKa B3pOCIOro

IocnenoBarensHoe mpeojgoieHHe (akTOpoB
ne3afantanyuy  (3a0naroBpeMeHHBI  HepeBOx
peOeHKa Ha peXdM [JHS JIETCKOTO Ccaja,
pa3BUTHE JIETCKOH CaMOCTOSTENBHOCTH)
ObGecnieyenne KOMGOPTHOH OOCTaHOBKH B
JETCKOM Cajay, AMOLMOHANbHAs MOJJICPIKKa
poauTened,  OpraHu3alusi  3HAKOMBIX |
TIOHATHBIX BUAOB ACIATCIbHOCTHU

MI/IHI/IMI/I33.LU/lﬂ BPEMCHU HaXO0XIOCHUA B

HHTeHcuBHOE PU3HYECKOE Pa3BUTHE PeOCHKA

Pebenok ouenn OMOIIMOHAJICH

Pebenox WCTIBITHIBAET MOTPeOHOCTh | TpyMINe, IOCTEIIEHHOE 3HAaKOMCTBO C HEid,
OpPHEHTHPOBATHCS B OKpYKaIOIIeH cpere MPUBHECEHNE B TPYMIy 3HAKOMBIX pEOCHKY
MPEIMETOB
Opranusanus JIETCKOTO
Benyumii BUI 1€ATENTbHOCTH — IPEAMETHBIN OKCIIEPUMEHTUPOBAHKS, ITOMOIIL B OCBOECHHUHU

pa3Hoo0Opa3HbIX JEHCTBUH ¢ IpeAMETaMHU
Pannnit Bo3pact sBisieTcst  «moWTrpoBeIM» | Co3maHMe WIPOBBIX YCIOBHH, (OPMHPOBAHUE Y
HEpUOJOM pa3BUTUS JieTedl UTPOBBIX YMEHUI
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Ilemaroram HeoOXoAMMO 3HaTh OMNpeeieHHbE (AaKTOPHl PpHUCKA, CBSI3aHHBIE C
0COOCHHOCTSIMU TemIlepamMeHTa jered. Tak, Ui XOJISPUKOB, KOTOpbIE HEPENKO OYEHb
OypHO BBIpaXKAalOT CBOM OMOLUH, XapaKTepHO CUJIBHOE NEepeyTOMJICHHE BIUIOTH [0
UCTOLICHUsS] HEPBHOH cucTeMbl. B omimume OT HUX (UierMaTHKd BeAyT ceOsl BHELIHE
JIOCTAaTOYHO CIIOKOWHO. OTO BEIpaXkaeTcs B CICPKUBAHWU ceOs, BBIIOIHEHUS IPOCHO
BOCIIMTATENs, OTCTPAHEHHOCTH OT JIPYTHUX AETEH U B3POCIbIX B Tpymme. PebeHok He miaver,
JEepXUT Bce B cebe. JlaHHOE coCTOsiHME peOCHKa OmpenessieTcss Kak OYeHb CIIOKHOE,
MOCKOJIBKY COIIPOBOXKIAETCS CHIBHBIM HEPBHBIM HamnpspkeHHeM. Camas Tspkenast ¢dopma
aJlanTanyuy K IeTCKOMY caly HaOJIo[aeTcs y AeTel-MENaHXOMNKOB. Takue IeTH He eIsT, He
CIAT, HE WIPAOT C APYTMMH [ETbMH, HE WAYT Ha KOHTAKT. VX mHpakTHYecKn HHUYEM
HEBO3MOXKHO 3aMHTEpPecoBaTh. Takoe COCTOSIHME MOXET IJIUTHCA HeAeIsIMU, HEraTHBHO
CKa3bIBasICh Ha O0IEM IMOLIMOHAIBHOM U (PU3NYECKOM pa3BUTUH peOCHKA.

Kakne mpaktuueckue GOpMBI M METOABI MOTYT IIOMOYb JETSAM  YCIIEIIHO
a/IalTUPOBAThCS K IOCTYIUICHHIO B JeTckui can? B Hameil rpynme Obuia co3nana
KapToTeKa MPOOJEMHBIX CUTYallUd JUId OKa3aHWUsS IOMOIIYM JIETSM M B3POCIBIM B IEPHOL
aganTanuu. Bot HeKOTOpBIE U3 HUX.

«MaMO4YKHHA JAJ0LIKA»

Mama TOKa3bIBaeT Malbllly JIaJOIIKy, KOTOPYIO HapucoBaia Juii Hero (oOBema
KapaHJallloM W BeIpe3ana u3 Oymarw). Mama roBopur Manmemry: «Bor Mos mnamomka,
Oynews packpammBaTh €¢ BMecCTe ¢ BocmuraTeneM. [locunums Ha 3aHATHN — PACKPacHIIb
OJIVH MAaJIBYHK; IOUTPACIb C AETKAMU — BTOPOH IANbYHK; MOTYJSCHIb — TPETHH MAIBIHK».
Mo>kHO TIpUyMaTh U Jpyrie BapuaHThl: COOpPaTh IOMUK, IOTAHLEBATh, IOMOYb TIOKOPMHTh
KyKOJI ¥ TaK janee. Brlpe3aHHy0 J1afolKy BKJIaJbpiBaeM B (ailyl U 3aKperuisieM Ha JBeple
mKkadurKa Majblia.

«Cexperuxkm»

[lepen yxomoMm J10oMOHl BocHuTaTeNb MpeajaraeT Malbllly CcleJaTh MaJeHbKUH
«CeKpeTHK» Ha 3aBTpa (KopoOouka ¢ (AaHTHKOM, JIHMCTHK, TPHHECEHHBIH C MPOTYIKH,
Betoyek u apyroe). «CekpeTwk» Manslm cam youpaer B mkad. Ha cremyromee ytpo
BOCIIMTATEb INPEATIaraeT BCIIOMHHTH, I'JIe €r0 CEKPET, U MOCMOTPETh, HE HAIIIM JIU €ro
npyrue. Ecni pebeHok 3ax0ueT, TO MOXHO HPEITIOKUTh €My TOJISIUTHCS «CEKPETHKOMY C
JETHMH.

«IKCKypCHs ISl KYKJIBD)

BonpmmHCTBO neTelt B mMepHo] amanTalUH NPUXOIAT B IETCKHH caj C JI0OMMON
urpymiod. MoOXHO NpenIoXuTh pebeHKy IMPOBECTH IS Hee IKCKypcHro. Bocmurareisb
npezuiaraeT pedeHky: «JlaBail mokakeM TBOeH Kykiie, Iie MBI KylIaeM, IJe WrpaeMm, IJe
CIIFIMD.

«IIepBblii MOMOIIHUK BOCIUTATEIS»

Bocnuratens npeanmaraer peOEHKY CTaTh €ro IJIaBHBIM ITOMOIIHUKOM. OH MOXeT
MEepBEIM TOMOYh JeTSIM yOpaTh WIPYIIKH, ITOCTaBUTh POBHO KHIDKKH B OMOIHMOTEKe,
BBIOpaTh caMOMy KHHUTY JJIsl YTEHHUS Iepe]] CHOM, II0Ka3aTh, KaKk MPaBWIILHO CAJAUTHCS 3a
CTOJI M TaK Jiajiee.

«Camoe MHTepecHoOe 1eJ10»

B ku3Hu nereil B rpymie MpoucXoaUT MHOTO MHTEPECHBIX COOBITHH, 3aHATHI. MOXXHO
NPE/IOKUTh PEOCHKY IOCETHTh pasHble WIPOBBIE 30HBI M HalTH g cebs camoe
MHTEPECHOE JEJI0 WM 3aHATHE, a ITOTOM 00s3aTeNbHO MOKa3aTh MaMe. DTO MOXKET OBITh
coOpaHHBIH 1Ma3y, BEUICTUICHHBIN KOJIOOOK (CaMbIii KpaCHBHIN Ha CBETE TOJIBKO y peOeHKa),
MIEPBBIA PUCYHOK (CaMOCTOSTENBHBIA WIIN C KEM-TO U3 JIeTeH).

IIpemnoxeHHBIE CUTYallMd MOTYT OBITH MCIOJIB30BAHBI B Pa3HbIE MEPUOIBI aTaNTaIlluN
JIeTel ¢ y4eToM MX TeMIIepaMeHTa M IMYHOCTHBIX 0COOCHHOCTeH. /laHHbIE CHTYaIlH MOTYT
yBIIeYb OJHOTO peOCHKAa M HE 3amHTepecoBaTh nApyroro. Ilostromy mpu BbIOOpE MBI
PYKOBOJICTBYEMCSI BCEMH IE€PEUUCICHHBIMU B CTAaThe IICUXOJOIMYECKUMH OCOOCHHOCTSIMU
Jereil.
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TEOPUSI U METOJUKA ®U3UYECKOI'O
BOCIIMTAHUSA, CHIOPTUBHOM TPEHUPOBKH,
O31O0POBUTEJBbHOHU U AJIAIITUBHON
®U3NYECKOH KYJIbTYPbI

METOJOJIOTUYECKAS OCHOBA 310POBOI'O BET' A
Taruesn C.A.l, Tanaes K.K.2

"Tazues Capmap Axcoaposuy - cmapuii npenodasamens,
’Tanaee Kaxxop Kapumoeuy - cmapuuii npenodasamens,
Kagpedpa meopuu u MemoOuKu Gu3uUYeckoll Kyibmypol, Qaxyibmem Guauieckol Kyaivmypul,
Tynucmanckuil 2ocyoapcmeentblil yHugepcumen,
2. ['ynucman, Pecnybnuka Y36exucman.

Aunomayua: cmpemienue uenosevecmed K CAMONOSHAHUIO U OMKPLUNUAM - 9MO
ocobennocmov, omauyaowas Hacmoswee om npoutnozo. Cepvesnas 3aboma o Hauiem
300pogve mpebyem OCHOBHBIX MEOUYUHCKUX U OUONOUYECKUX SHAHUN U NPAKMUYECKUX
Haevikos. Ecnu mvl 3naem xoms 6vl 6 00WUX uepmax UMEHeHUs QYHKYUOHATLHOZO
COCMOAHUSL OP2AHUSMA 00 U NOCAEe QUBUYECKUX HASPY30K, 8 CHOKOUHOM COCHOSHUU Mbl
Modrcem HAbIOamsb NOLOAHCUMENbHBIU I heKm 8030elicmust u3ULecKUx Hazpy3oK.
Kntouesvie cnosa: 6Gee, Mmemoouyeckue NpUeMbl, CAMOCMOSMENbHbIE — 3AHAMUSA,
adanmugHoCmy, 300p08biil, YKpenienue, HazpysKka, CHopm.

CeronHst HEOOX0IMMO OpPraHM30BaTh MPOIATaHAMCTCKYIO PadOTy CpeaH IIUPOKUX Macc
HaceJleHHsl, OCOOCHHO Cpelu TeX, KTO He 3aHUMaeTcsi (U3MYECKOH KyJIbTYpOH, TEX, KTO
XOYeT 3aHUMAThCS, U TeX, KTO Ha4yaj, U B KOTOPBIX: COOJIIOICHUE 3J0pPOBOr0 00pa3a sKU3HU;
JIMYHasA TUTUeHa; MCETOAUYECKHUC TIPUEMbI MPOBCACHHUA CaMOCTOATCIbHBIX 3aHﬂTHﬁ;
XapaKTEPHBIE  aCHEKThl  HArpy3kKd, MNPUBOAAIINE K  HApyIIEHHI0O  HOPMAaJbHOIO
(hyHKIIMOHMPOBAHUS OPTaHM3MA; 3aBepsAd, YTO CHUMIITOMBI OOJE3HM HE3HAYUTEIBHBI I
370pOBbsI 4YesoBeKa. l3-3a ecTeCTBEHHOM NOTPeOHOCTH B (HU3MYECKUX TPEHUPOBKAX,
CTpEMJICHMM K XOpOIIEeMY HACTPOEHHIO, IOBBIIICHHOH AaKTUBHOCTH M YCTPaHEHHUIO
CHMIITOMOB OOJIE3HEH JII0JM C MEHbIIEH BEpOATHOCTHIO OyIyT 3aHMMAaThbCsi MacCOBBIMH
(u3MuecKkUMHU Harpy3kamu M B 4acTHOCTH, ¢ Oojee 370poBeIM Oerom. Bo Bcem mmupe Ger
MOMYJISIPEH KaK CPeACTBO (HM3MUECKOH MOATOTOBKH, KOTOPOE CIIOCOOCTBYET BHIHOCIUBOCTH,
aKTHBHOCTH W 310pOBbI0. B pesynbraTe BbisiBiIeHHs] HaubOoiee d3(GEKTUBHBIX (HH3HMIECKUX
YOPa)KHEHUH, W3y4YEHUs MEXaHU3MOB BO3ACHCTBHMS Ha OPraHu3M M OKCIEPUMEHTOB,
HaIpaBJIEHHBIX HA TOJJIEP)KAaHUE U YKPEIJICHUE 3/I0POBbS C UX MOMOIIBIO, Oer oTIndyaeTcs
CBOCH YHUBEPCAIBHOCTBIO, HAYYHBIM 000CHOBAHHUEM CBOETO IOJIOXKUTEIHHOTO BOS}]CﬁCTBHH
Ha 37J0pPOBbE.

Ha camom pneme, 3m0poBBIf Oer - 3TO eCTeCTBEHHas, HOpMaibHas (u3ndeckas
AKTHBHOCTb IJISl YeJIOBEKa, KOTOpast MIMPOKO HCIOJIB3YETCs JIFOJbMH BCEX BO3PACTOB M3-32
NPOCTOTHl PEryJHpOBaHMs Harpy3ku. Jlias TpEeHHpPOBOK He TpeOyeTcsl CIeHUaIbHOTO
o0opynoBaHUs, BHE 3aBUCHMOCTH OT BpPEMEHH TIOAa U TMOroJpl, Oerarb MOXKHO
CaMOCTOATENbHO WJIM IO/ HaONIOJEHUEM CIIEHHAINCTa, B TPYINax WM WHAWBUIYaJIbHO.
[oBblmeHHast aJalTHBHOCTh K CEPAEYHO-COCYMCTOM, NBIXaTEIbHOW W JIPYrHM KH3HEHHO
BRXHBIM CHCTEMaM YeJIOBEYECKOT'O Tejla YBENWYMBAaeT (YHKIHOHAJIBHBIE BO3MOXKHOCTH
opraHu3ma Omnarogapsi yNpaXHEHHSM B TECHOM KOHTakTe C JieueOHbIMH (DakTOpamu
npupoxsl. Ilpn HenmpepsIBHOM m ycToiumBoM Oere [1, 5] pemarorcs ciemyromue 3agadu:
YKpEIUIeHHe 3[0pOBbsl, NPOPHUIAKTHKA HEKOTOPHIX 3a00JieBaHMil, BOCCTAHOBICHUE U
HOAJIEP>)KaHHUE IBUTATEIbHBIX (DYHKIMH, 00IIasi aKTUBHOCTD, MTOBBIIICHNE BBIHOCIUBOCTH U
MOBBIIIEHNE aKTUBHOCTH. OTH 3a/adyd BaKHbBI U1 HOBCEIHEBHOW pabOTBI M SIBISIFOTCS
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(G QEKTUBHBIM CPEICTBOM IIPUBBIKAHMS K PETYJSpHBIM  (PU3MYECKMM  Harpyskam,
OCMBICIICHHOW OpTraHU3aIliK JOCyra, 00eCIeueHIs TBOPUYECKO xu3nu [1, 2].

ber nomynspeH, mOTOMy 4YTO 3TO OY€Hb MPOCTOM BMJ YNPaKHEHUH C TOUYKU 3pPEHUS
JIBUTATEJbHBIX HAaBBIKOB M TpeOyeT MEIWIMHCKOTO OCMOTpa Iepes TpeHHpoBKou. [lpu
TSDKEJIBIX W JIETKUX 3a00JIeBaHMSX ceplla OpOHXHajbHAs acTMa, TacTPHT, 3a00JeBaHHS
MIOYEeK, ITIeYeHN 1 NHPEKIIMOHHbIC 3a00JIeBaHNs KaTETOPHUUECKH 3arperieHo [4, 6].

XKenaromme 3aHUMaTbcs (UTHECOM B TPYNIOBBIX YIPAXHEHHUAX [EJATCA HA TpPHU
rpymnel. B mepBoit rpymme 15-20 Kr, BO BTOPYIO TPYIIY BXOIAT JIOAH C W30BITOYHBIM
BECOM U CcIabbIM 3I0POBBEM, 3[0POBBIC, HO PaHEE HE 3aHUMABIINECS CIIOPTOM, @ B TPETHIO
TPYINy BXOZST 3[0POBBIE MOJIOABIC JIOAM ¥ JIIOJM CPEIHETO BO3pACTa, KOTOPBIE
3aHIMAJINCH CIIOPTOM paHBIIIE.

IlepBoit rpymnme pexomenayetca Oer mo ouepeau (50 + 50, 100 + 100 M u T. #1.).
Heo0xoanMo HOCTENEHHO COKpallaTh JWUCTAHIMIO Oera 3a CHeT YBEJNIMYEHHS AMCTAHIMU
Oera. beroBas Harpy3ka KOHTPOJHPYETCS CEHCOPHBIM M HUMIIYJIbCHBIM YIpaBIEHUEM
(yBenmuueHue 4acToThl ImyJibca Ha 4 3a 15 cexynn). OnHOoMUHYTHBIH mmysbe 115 - 120 pa3 /
MUH. BOKPYT X MOKET OBITh JOCTaBICH MeyieHHO 10 130 pa3 B MUHYTY. 3aHATHUS JJIATCS OT
10 mo 30-40 munuyt. Ilocne miecTH MecsIeB TPEHHUPOBOK BbI HayHETe O€raTh IOJNHBINA
paboumit nenb. Jlydmiee Bpems [UIi TPEHHMPOBOK - YTPOM WM 3a 4 4Yaca 10 CHa M C
JBYXJHEBHBIM IIEPEPHIBOM, CIEAYIONINE TPH MecCsna peKOMEHIyeTcs Oeratb OAWH pa3 |
KaXIpI AeHb 1O ouepenu. HempepbIBHOCTH TPEHHPOBOK U IIOCTETICHHOE YBEIHMUCHHE
Harpy3oK, HaCTpOCHUS, CHAa ¥ aKTHBHOCTH - BXXHBIE YCJIOBHS JUIS 37J0POBOTO Oera.

Cnucok aumepamypul

1. Konoouini O.B., Jlymkosckuii E.M. Yxoea B.B. 30oposuwiii Ger. Jlerkas aTiieTuka M
MeToauka oOyuenus. M., 1985. C. 163-165.

2. Kocsauenxo A.A., Bposuxoe J].B. Teopus u MeTOJMKa O30POBUTENHLHON (H3MUECKOM
KynbTypsl. KypHan: IIpobmeMbl M TepclieKTUBBI pa3BUTHs oOpa3zoBaHusi B Poccum,
2014. Ne 31.

3. Kaowipoe P.X. WccnemoBanus Qu3myeckod KyabTypel W crnopta. bI'Y. VYueOHHK.
WsnarensctBo Aypnona, 2018. 255.

®U3NYECKAS AKTUBHOCTD KAK I''TABHBIA ®AKTOP
37I0POBbS
1 2
Typa6oes J.10.", bypxanos b.P.
Typaboes Dprun FOcynosuu - cmapuii npenodasamens,
Kagedpa meopuu u MemoouKu uzuyeckoll Kyromypwl, hpaxyivmem Guuueckou Kyavmypol,
I'ynucmanckuii eocyoapcmeenHulii ynugepcumem,
ZEypxanoe baxooup Paxmamunna yanu — mazucmpanm,
Hanpasienue. meopus u MemoouKu Qu3U4eckoll Kyibmypsl U CHOPMUEHBIX YRPAHCHEHU,

Lorcusaxckuii nedazo2uyeckuti UHCMumMym,
2. ['ynucman, Pecnyonuxa Y36exucman

Annomayusa: 6 yciosuax 2nodanuzayuu omcymcmeue Quauueckou akmueHOCmu menepb
NPUBHAHO YEeMBEPMbIM N0 3HAYUMOCMU (DAKMOPOM pUCKa Ol NOGbIUEHUS. YPOBHS
HPABCMBEHHOCMU, A MAKICE YBETUHEHUsS. PUCKA PA3TUYHBIX UHDEKYUOHHbIX 3a001esanuil. B
9MOM KOHMEKCMme WUPOKO NPUSHAHO, YMO pecyapHas Qusuueckas aKmugHOCHb U
VAPAJICHEHUSL CHUIICAIOM PUCK npedicoespemennoll cmepmu. Kpome moeo, gusuueckasn
AKMUBHOCMb CHUMCAEm aKmopbl pUcKa pasiuiHblX XpOHUYECKUX 3a001e6anull, Makux Kax
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cepoeyro-cocyoucmele 3abonesanus, ouabem, pax, SUNEPmMOHUsl, OJCUPeHUe, 0enpeccust u
ocmeonopos [1].

Kntouesvle cnosa: usuueckas, axmueHocmv, chopm, 3¢ pexmueHocmy, COBPEMEHHO
Mono0edicu, 06yueHUs, nedazoe, MexXHUKa Ynpa)cHeHu.

Om3nueckas aKTUBHOCTh M YNPAKHEHHS - Ba)KHAs YacTh 30pPOBOTO 00pasa >KU3HU U
HelaBHHE HAaydYHBIC [aHHBIC II0KA3ajH, YTO peryJsipHas (Qu3NUeckas aKTUBHOCTb U
YIpaKHEHUS TIPHUHOCST IIUPOKUHA CIEKTP MPEUMYIIECTB Kak I (PU3NUECKOTo, TaK U ML
TICUXUYECKOTO 3I0poBbs. llpempimymas nuTeparypa MpPOJEMOHCTPHpPOBANa TECHYIO
B3aWMOCBS3b MEXKAY (U3WYECKOH aKTUBHOCTHIO M PHCKOM HECKONBKHX XPOHHYECKHX
3a0oJeBaHnH, BKJTFOYAS UIIEMHYECKYIO 00J1e3Hb cepama, THIIEPTOHHIO,
WHCYJIMHHE3aBUCHMBIN caxapHBIH qUa0eT, OCTEONOPO3 U paK TOJCTOM kuiiku. Kpome Toro,
(hu3nUecKas aKTHBHOCTh M PETYIISPHBIC YIPAKHCHHS UTPAIOT KU3HCHHO BAKHYIO POJIb JIJIS
(U3MYECKOTO M TCUXMYECKOTO 3JI0POBBbSl B JI0OOM Bo3pacte. dusmueckas akTUBHOCTh
MOXKET TIOMOYh BaM THPOJOJDKATh 3aHUMAThCS JIIOOMMBIMHU JICIaMH U OCTaBaThCS
HE3aBUCHMBIMH C BO3pacToM. PerymsapHas (usndeckas aKTUBHOCTh W YIPAKHCHUS B
TE€4YEeHUE UIUTEIPHOIO BPEMEHHM MOTYT OO0ECIEYMUTh JOJTOCPOUYHYI0 KOMIICHCALMIO 3a
3mopoBhe. MTak, SKCIepTsl B 00JACTH 3APaBOOXPAHCHUS TOBOPSAT, YTO IMOXKHUIIBIC IJIFOU
JOJDKHBI OBITh aKTHBHBIMH KaXKABIM NI€Hb, YTOOBI IOANCPKHUBATH CBOE 3M0pOBbe. Kpome
TOro, (QU3MYecKas AaKTUBHOCTh M pPETYISPHBIC YIPaXHEHHS MOTYT CHH3HTH PHCK
3a0o0NeBaHUl ¥ WHBAIHIHOCTH, KOTOPHIE PAa3BHUBAIOTCA IO MEpe B3POCICHHUS YEIOBEKA.
Omnueckue yrnpaxHeHus - 3(Q(EeKTHBHOE JEUCHHE MHOTHX XPOHHYECKHX 3a00JEeBaHUM.
Hampumep, npu aptpute, cepleyHbIX 3a00JEBaHMAX MM AuadeTe. YIpaKHEHHs TakkKe
MOMOTAIOT JIFOJIIM C BBICOKHM KpPOBSIHBIM JaBJICHHUEM, MPOOJIeMaMH ¢ PaBHOBECHUEM HJIH
TPYAHOCTAMU TpH XonabOe. duznueckas aKTUBHOCTh W YNPAXKHEHHUS BHOCAT OTPOMHBII
BKJIaJ| B XH3Hb Jtoael. [Ipeumyiectsa ¢pusnueckoil akTHBHOCTH M YIIPAXKHEHUH BKITIOYAIOT
Onaromnojyuue, cuacTbe yYaCTHHKOB, yIydIleHHEe (PU3UUECKOTO U IICUXHUYECKOTO 3[J0POBbSL.

OU3HUECKyI0 aKTUBHOCTH MOXKHO paccMaTpuBaTh Kak J000e J[BWXKECHHE TeJa,
MPOM3BOUMOE CKEJICTHBIMH MBIIIIAMH, KOTOpoe TpeOdyeT pacxoma »dHepruu [2].
CyIecTBYIOT pa3iHIHBIE METOIBI OICHKH (DU3NYECKOH aKTUBHOCTH - OT HAONIOICHUS 3a
MOBEJICHHEM W CaMOOTYeTa JI0 JAaTIYWKOB IBIDKeHUs [3]. HekoTopbie BUIBI (H3UUECKOM
AKTUBHOCTH MOTYT UMETh pasinyHble (u3ndeckue mocieacTsus. Hampumep, Oer u e3na Ha
BEJIOCHIIE/IC YIYYIIAl0T adpoOHYI0 (OpMY HIIM BBIHOCIHBOCTH;, CHJIOBEIC TPECHHPOBKH FUTH
WCIIOJIb30BAaHUE 3JIACTUYHBIX JICHT YBEIIMYUBAIOT MBIIICUYHYIO CHIIY; HOTa U YIpaKHEHUS Ha
PacTsDKKy MOBBIILIAIOT THOKOCTh M paBHOBecHe. B HacTosieM McciieoBaHuK (hu3nuecKas
aKTUBHOCTb MOpa3/iessieTcs Ha JiBa TEPMUHA: a3pOOHBIE U aHA3POOHEIE.

AdpoOHas aKTHMBHOCTh O3HAdaeT (PU3NUYECKYI0 aKTHBHOCTh OT JIETKOM 70 BBICOKOMH
MHTEHCUBHOCTH, KOTOpas TpeOyeT OoJjblie KUCIOPOJa, YeM HEaKTHBHOE MOBEACHHE, H,
TakKUM 00pa3oM, CIOCOOCTBYET YKPEIUIEHHIO CEpAEYHO-COCYAMCTOW CHCTEMBI M JPYTHUM
MPEeUMYIIEeCTBAaM JUIS 3A0POBBS, TAKUM KaK HPBDKKH CO CKAaKaJKOW, €3/1a Ha BEJIOCHIIEHE,
uaBanue, oer, urpa B ¢pyroos1, 6ackeT00J1 MM BOJIEHO0II.

AHa3’poOHasi aKTHBHOCTH O3HAYAET WHTCHCUBHYIO (DH3MYECKYIO aKTHBHOCTBH, KOTOpas
HETPOIOJDKUTENIFHA U TPeOyeT mepe0osi B ICTOYHUKAX SHEPTUH B OTCYTCTBUE IOCTATOYHOTO
KOJIMYEeCTBa KHUCIOpOoJa. MCTOYHMKM SHEPruu MOIMOJIHAIOTCS 10 MEpE TOro, Kak 4YeloBeK
BOCCTaHABIIMBACTCS TIIOCIE CBOCH JEATEIBHOCTH. AHA’poOHAas aKTHBHOCTH BKIFOYACT
CIPUHT BO BpeMs Oera, IUlaBaHWE WIM €3y Ha BEJOCHIIEeNEe, TPEeOYIoIre MaKCHMaIbHOM
MIPOM3BOUTEIHHOCTH B TEUCHIE KOPOTKOTO IIEPHOAA.

Cnucoxk numepamypul

1. Kennem P.®. Bnusaue (QU3NYECKOW AaKTUBHOCTH HA TICHXWYECKOe OJaromoiydue.
Public Health Nutr., 1999. 2 (3A): 411-418.
2. Twenoun I1.1. PanoHansHOE HTaHKE CIOpTCMEHOB, M. Menuruna, 2005. 98 c.
49



3. bynkep /I, Topn P. (1982). Monenp s oOydYeHUs WrpaM B CPEIHHUX MIKOJIAX.
Bputanckuii xxypHan ®@uznueckoro Bocnuranus. 13: 5-8.

IHOBBINEHUE KAYECTBA 3JOPOBbSI C IOMOIIBIO
OUBNYECKHUX YITPA’)KHEHUU
KybaeB Cc.p., Hlykypos Al

'Ky6aes Caud Paumkynosuy - cmapuuii npenodasameins;
[lykypos Axman — npenodasamens,
Kagedpa meopuu u Memoouku Puauyeckoll Kyibmypul, haxyivmem usudeckou Kyabmypbi,
Tynucmanckuil 2ocyoapcmeentblil yHugepcumen,
2. ['ynucman, Pecnyonuxa Y36exucman

Annomayun: 0ns xopouwiezo 300p06bs He0OX00UMbl He MOJbKO Mmakue @axmopovl, Kax
cobmoderue ouemvl, 3a00Ma 0 CEOUX OBUNCCHUSX U OpYeue, HO U MAKOU KIo4esol Gpakmop,
KaK ¢husuyeckas axmueHOCHmb. DmMo cOmHU pa3 OOKA3AHO, KO204 Hel08eK HOCMOSHHO
3aHUMAEMCs QUIUYECKUMU YAPAICHEHUIMU, OH 1e2KO docmuzdaem NOCMAGIEeHHOU Yeu.
Kpome moeo, gpusuueckas axmugnocms 6b1600Um HAC HA HOBbII YPOGEHb OA2OCOCMOSHUSL
€ MOYKU 3peHUst 06PA308aHUsl, HAYKU U OPYSUX COYUATbHBIX Cep.

Knwuesvie cnosa: ¢usuueckas, akmueHoCmb, 300p06bsi, (hopma, YAPAdICHEHUs, IHEP2usl,
xapaxmep.

B Hacrosmmee BpeMs 6oubIioe 3HaYCHHE UMEIOT (DPU3MUECKas aKTUBHOCTh M YIPaKHEHUS.
DTO TONE3HO A 3M0pPOBbsS M (UTHECA, MOCTABISECT OIPOMHOE YAOBOJILCTBHE. Jlpyrumu
CJIOBaMH, Mbl MOXXEM CKa3aTh, 4TO (hH3MUYCCKAs AKTHBHOCTh M YIPAKHCHUS MOCPEIACTBOM
CIIy4aifHOTO WJIM OPraHW30BAHHOTO YYACTHs IOUICPXKHBAIOT MM YIIYUIIAOT (BH3HMYSCKYIO
(hopMy H pa3BIeKaOT YYaCTHHKOB. TeM He MeHee, CyIIECTBYET SIBHOE yKa3aHHE Ha TO, YTO
(usndeckas akTUBHOCTh U YIIPAXKHEHUST UMEIOT TOJIb3Y JJISl 37I0POBbS 32 CUET YMEHBIIICHUS
XPOHHUYECKUX 3a00JICBAHUN ¥ YIIydlleHHs (U3NYECKOTO U IICUXUYECKOTO 3I0POBBSL.
IosiBnsiercst Bce OOIBIIE CBUACTEIHCTB TOTO, YTO MEXKAY (U3UUECKOH aKTHBHOCTHIO W
MOJIOKUTEIBHBIMA  pe3yJbTaTaMU ISl 3IOPOBBS CYIIECTBYET TECHas SMIHpHICCKas U
Teopermyeckast cBs3b [1]. Kpome Toro, perymsapHoe yyactie B (PM3MUECKHUX YIPaKHCHHUSIX
CBsI3aHO ¢ 0oJiee ATUTENBFHBIM H JIy4YIIUM Ka4eCTBOM JKH3HH, CHIDKCHHEM PHCKA Pa3IMIHBIX
3a00JICBAHUH W MHOTUMH IICHXOJOTHYCCKUMH W SMOIHOHATBHBIMU IPEUMYIECTBAMH.
HexoTtopsle nccienoBaTeny paccKa3bIBalOT, YTO OTCYTCTBHE aKTUBHOCTH SIBIISIETCSI OJTHOM W3
HanOoJIee CEPhE3HBIX MPUYUH CMEPTH, WHBAIHIHOCTH M CHIDKCHHS Ka4yeCcTBA JKM3HU B
pa3BUTHIX cTpaHax. Pu3nyeckas aKTHBHOCTh M YIPAKHCHUS MOTYT IMOBIHUATH Ha (PU3UIECKOE
3/I0pPOBBE MOJIOACKHU. BO-TIEpBEIX, 3TO MOXKET TMOBJIHMATH HA MIPUYMHEI 3200JI€BaHUH B JIETCTBE
1 IOHOCTHU. JIaHHBIE CBUIETENBCTBYIOT O TMOJOXKHUTEIBHON B3aUMOCBS3H MEXIY (HU3NIECKOI
aKTUBHOCTBIO M Maccoil (hakTOpOB, BIUSIONINX HA (GU3NUECKOE 3I0POBbE, TAKUX KaK JUA0ET,
apTepraIbHOE AABJICHUE W CIIOCOOHOCTh MCIOJIB30BATh JKUP UIS TMONTydeHus 3Hepruu [2]. Bo-
BTOPBIX, (pH3HYECKasi aKTHBHOCTh MOXKET CHU3UTH PHCK XPOHHWYECKHX 3aboyieBaHuil. Kpome
TOrO, peryJsipHas (Qu3nvyeckas aKTHBHOCTh, HAYWHAs C JETCTBA, IOMOTAeT YIIYYIIUTh
30POBbE KOCTEH. B HEKOTOpHIX CTpaHax TaKKe HaOMIOAaeTcs oOImas TEHICHIMS K
YBEJIIMUEHUIO JIETCKOIO OKUpPEHUs. M3BECTHO, YTO OXHUpPEHHE B JETCTBE OKa3bIBAET
3HAYUTENBHOE BIMSHMC KaK Ha (DU3MYECKOE, TaK M Ha TMCHXHYECKOE 3I0POBBE, BKIFOYAsS
TUTIEPTOHUIO U AaHOMAJILHYIO TOJIEPAHTHOCTH K TIIIOKO3e. DPu3ndeckas akTUBHOCTh CUUTAETCS
KU3HEHHO BKHBIM AaCIMEKTOM IPOTpaMMbl KOHTPOJISI Beca JUISI MOJIOJICKH, YBEITUYHBAST
pacxoj Kajopuid W CHOCOOCTBYET CHIDKEHHMIO JXKMpa. boylee TOro, MMEIOTCsS IaHHBIE O
TPEBOKHO BBICOKHX ITOKA3aTelNsAX TMCUXHYSCKUX DPACCTPOMCTB Cpeau TOIAPOCTKOB W JaKe
JIeTeld MIIQJIIETO BO3pacTa, HauWHasl OT HU3KOH CaMOOIICHKH, TPEBOXKHOCTH W IETPECCHH 0
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PaccTpOWCTB MUILEBOrO IOBEACHHUS, 3JIOYINOTPEOICHHsI NICHXa - aKTUBHBIMHM BELIECTBAMH.
HccnenoBanusi 1MOKa3pIBAIOT JBa Croco0a, KOTOPHIMH (HU3MUECKasi AKTHBHOCTb MOXET
CIIOCOOCTBOBATh IICUXMYECKOMY 310POBBIO MOJIOJICSKH. Bo-mepBbIX, €CTh JOCTAaTOYHO
HaJIeKHBIE JIOKA3aTeNIbcTBA TOTO, YTO pEryisipHas (H3nYecKass AaKTHBHOCTH MOJXKET
TIOJIOXKHUTETBHO CKa3aThCsl Ha TICUXOJIOTHYECKOM OJaromnoiydud. Bo-BTOpBIX, MccieqoBaHus
MOKa3aIx, 4To (hu3Mdeckas aKTUBHOCTh MOKET CHOCOOCTBOBATh CHIDKEHHIO NPOOJIEMHBIX
YPOBHEH TPEBOTH U ACTIPECCUHU.

Duznueckast akTHBHOCTD U YIIPKHEHHS KaK CPEJICTBO YITyqIIECHHS 310POBbS.

@uzpueckasl aKTHBHOCTh W YNPAXKHEHMS YIYUIIAlOT paboTy CepAEYHO-COCYIUCTOH
CHCTEMBI M [IbIXaTEIbHOM CHCTEMBI; YIydINaroT MBIIICYHYIO0 CHIIy, 3[J0pPOBBE KOCTEH H
YMEHBIIAIOT M3rnObl OeApa W CIMHHOTO MO3Tra, TOJNCTOW KWIIKK W APYTHE BHABI PaKa;
YAy4IIAIOT 3710POBbE 3a CUET CHIDKEHHs ypoBHS auabera Il Tuma [3], a Takke yiydmaroT
TMICUXOJIOTMYECKOEe OJIaromolydre 3a cueT yMeHblIeHus aenpeccun [2]. BapOyproH u apyrue
CUHUTAIOT, YTO YNpPaKHEHHs SBISIOTCS 3(P(EKTUBHBIM CpEICTBOM JeueHHsi nuadera. OHH
TaKKe BBUICHWIM, 4TO XO/Ab0a MO KpaiHell Mepe 2 dYaca B HENENO CHI)KACT YacTOTy
NpeKIeBpeMeHHON cMepTH Ha 39 — 54% ot mo0oi npuuunsl ¥ Ha 34 — 53% ot cepaedHo-
COCY/IUCTBIX 3a0oJieBaHMW CpeAd MalUeHTOB c auaberoMm. PerymspHas dusmyeckas
aKTUBHOCTb CHIDKAET PHCK OxupeHus [4]. Dusmdeckas aKTUBHOCTh HIM IPOTPAMMEI
YIpa)XHEHWH BIMAIOT Ha 3MOIMOHAIBHOE Onaromonmyune. Pusnueckass akTUBHOCTh H
YIOpa)XHEHUs KaK dYacTh HMX o00pa3a KHU3HHM, KOTOPHIE CIOCOOCTBYIOT YMEHBIICHHIO
HEraTUBHOI'O BO3JEMCTBUS cTapeHUs Ha Teno W pasyM [1]. ®dusmueckue ynpaxHEHUs
CUUTAIOTCSI MEPBHIM IIArOM B M3MEHCHHMH 00pa3a >KM3HU U1 NPOQIIAKTHUKA W JICUCHUS
XpOHMYECKHX 3a0osieBaHui. OCHOBHBIC BBIBOJABI 3TOTO HMCCIEIOBAHHS 3aKIIOYAIOTCS B TOM,
4TOOBI Pa3BUTh KYJBTYPY H Cpelly Ha paboueM MecTe, KOTopasi IMOJIEP)KUBAET U MOTUBHPYET
COTPYAHHKOB K (puzuueckoil akTuBHOCTH. Kpome TOro, Bce MpakTUKYIOIIUE BPAud JIOJDKHBI
OBIT MOJHOCTBIO IPOWH(OPMHUPOBAHBI O TIOJIb3€ (PU3UYECKOH aKTUBHOCTH Kak st
¢u3nyeckoro, Tak M ISl [ICHXOJIOrMuYeckoro Onaromoiyuus. Kpome Toro, Bcex
NPaKTUKYIOIIUX Bpadyedl cleayeT MOOUIpsITh K TOMY, YTOOBI OHM CaMH CTAHOBHIIUCH
(hM3UUeCKN aKTUBHBIMH, KakK JUIsl JMYHOTO YXOJa 32 COOOH, Tak M B KauecTBe 00Opa3LoB A
nozapaxanusi. CeMUHaphI, JOJDKHBI OBITH OPraHW30BaHBI ISl TOTO, YTOOBI MH(GOPMHUPOBATH
mojed o mosb3e (M3WYECKON aKTMBHOCTH WM yHpakHeHHWH. [loMuMo 3Toro, OmHUM U3
OCHOBHBIX OTPaHMYEHHH HACTOSIIETO HCCIEAOBAHHS SBICTCS TO, YTO OHO HOCHT
KOHIIENTYaIBHBIA XapakTep, ¥ B Oy/AyIIeM ero He0OX0JUMO OYy/eT MPOBEPUTH IMITUPHUECKH.
Bo-BTOpBIX, OCHOBHOE BHHMAaHHE YyIeNs€TCs BIUSHUIO (DU3MUIECKOH AaKTHBHOCTH H
(u3HYeCKUX YNPaXXHEHUIT Ha 370pOBbe. B OyIyInx UccieoBaHUsIX CIEyeT TaKKe U3yIHTh
BIIMSIHHE (PM3MYECKOTO BOCIIMUTAHMS M CIIOPTA HA 3JI0POBBE, OOIIECTBO 1 00pa30BaHME.
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XYAOXKECTBEHHO-IIEAJAT'OI'NYECKASI METO/IUKA
MYBLIKAgII)HOFO TBOPYECTBA
HNyanamesa C.b.

Hynoawesa Cauda Bazapboeena — npenodasamens, 3agedyrouuti omoenexue,
omoeneHue mpaouyuoHHo20 NeHus,
My3svikanonas wikona Ne 7,
2. Yupuuxk, Pecnyonuxa Y36exucman

Annomayua: 8 My3biKAIbHOU OeAMENbHOCIU Oemell OCHO8OU AGNAIOMCA  PA3IUYHbLE
MY3bIKATbHBIE NPOU3BeOeHUs, nechu. U 6 npoyecce usyuenus necHu HaABbIKU MY3bIKATbHO2O
8OCIPUAMUSL USPAIOT 02POMHYIO POb. 1109moMy ¢ nepsvix ypokos HeobX00UMo 3HAMb, YMO
Oemckoe 6OIOHMEPCMEO 8 MY3biKe @vl3vieaem uyscmea cumnamuu. Ilpasunvno
no0oOpanHas  npospamma  neceH, UCHOJIHEHHbIX C  GbICOKUM  XYOOIHCECHIBEHHbIM
Macmepcmeom, cmamem eapanmuell bINOIHEHUs NOCMAeleHHblx 3a0ay. bnazooaps
SHAHUAM O MY3biKe, KOMOpble MONbKO OONOTHAIOMCA AKMUBHLIM NEHUeM, Pa36usaemcs
unmepec K My3vike U My3bIKANbHbII MALAHIM YYEHUKO08. YueHuKu noHUMAarom A3uik My3viKi 6
npoyecce NeHus, Ymo 8 3HAYUMENIbHOU CMmeneHu Cnocoocmeyem pocmy ux My3biKATbHbIX
cnocobrocmeu. B Oannoti cmamve npedcmaenena ungopmayus 06 UCNOABLIOBAHUU
XYO0IHCECTNBEHHO-NEOA202UUECKOl MEeMOOUKU 6 NOGBIUEHUU MY3bIKATLHOU 2PAMOMHOCHU
oemeil.

Knrouesvie cnosa: yuenux, yuumens, npouzee0eHis, NecHu, Menoous,ypoKu My3vlKu, 2010C.

VIIK 372.878

Opransl Tena y4aniuxcs Ha4aJbHOW IIKOJBI Pa3BUBAIOTCS Ha OCHOBE OOIIMX 3aKOHOB
JUI TTOJIPOCTKOB. MX TONOCOBBIE U CIIyXOBBIE OPTraHbl TaKkkKe MPOrPecCUpyroT Ha MOPOTOBOM
ypoBHE. Y HHX TOJIOCOBBIC OpPraHbl OYCHb TOHKHE, TOPJIO U TOJIOCOBAs TOPTaHb €Ile He
MOJTHOCTBIO PA3BHUTHL. B 4acTHOCTH, y YYEHHMKOB 1-TO Kjlacca rojloc M TOJIOCOBBIE CBA3KH
KOpPOTKHE, M3—3a 3TOr0 rojioc OyAeT O4eHb CladblM, 0COOEHHO HHM3KHE TOHA He OyIyT
cnpiHbl. [IlupuHa 3Byka NEpBOKIACCHHUKOB OyIeT COCTABISATH OT 3BYKa «H0» IEPBOH
OKTAaBHI JI0 3BYKa «J0» BTOPOH OKTaBBl. VX Myd4aroT HM3KHE TOHA, TIOATOMY NPH BhIOOpE
MECHH HEOOXOIMMO BBHIOMpATh TIIECHHM, KOTOpbIE HAYMHAIOTCA C HOT, KOTOpbIE
COOTBETCTBYIOT JIETCKOMY TOJIOCY. 3BYK MEpBOH OKTaBbl MU — (ha — COJIb — JISI — CH SIBJISIOTCS
yIOOHBIMH, KOTOpPBIE OYyyT PE30HNPOBATH /I YUCHUKOB 1-TO Kiacca. A 3BYK «J10» NIEPBOH
OKTaBBI JICHCTBUTENIFHO BIIHMSET Ha 3BYKOBYIO CIIOCOOHOCTH JETEH, M 3TOT 3BYK SIBISETCS
JUIT HUX TPYAHBIM M MOXET OKa3aTh JlaBJieHWe. B TMOHMMaHWM JAeTed HadMHaeT
(opmMupoBaThCsl YeTKasi OCHOBa My3bIKM. OHHM aKTHBHO YYacTBYIOT B ypOKaxX MY3BIKH U
HAYMHAIOT BECTH ce0s cBOOOMHO W He3aBucMMO. He y Bcex ydamuxcs crnocoOHOCTb
CIBIIIATh MY3BIKY, HAaBBIKM MY3BIKAJIbHOW NIaMATH HE OYIyT OJMHAKOBO pPAa3BUTEHI.
HekoTopbie BBIpakaloT CBOM [aHHBIE 3BYKH UYETKO W YHUCTBHIM TOHOM, B TO BpeMs Kak
HEKOTOpBIE YYaIlIdecs MPOM3HOCAT HHU3KHE WM BBICOKHME. DTO Takxke TpeOyeT, IToObI
Me1aroru padoTaIi HHANBUIYAIHHO C KAXKIBIM YIEHHUKOM.

Ha ypokax nenust nepes nepBOKIaCCHUKAMHU CTOST CJISYOIHE TPEOOBAHHUS: TIETh JIETKO
U HEXKHO, HE HANpArasch B IPOMEKYTKE OT NEPBOI OKTaBBI «pe» 10 BTOPOIl OKTABHI «I0»;
MpPaBUJIBHO ABINIATh B Hadale MEeCHU M MEXAY MY3bIKaIbHBIMH IMPENT0KEHUSIMH; YETKO
MPOU3HOCUTh TEKCTHI NECEH; HAUMHATh U 3aKaHYUBAaTh NEHHE B OJHO U TO XK€ BpeEMs;
MOHUMATh CPEJACTBA BBIPAXKEHUS, a TAK)KE TEMI IECHU, TaKHE KaK >KECTKUH, MEAJICHHBIH;
OBITH B COCTOSIHMH MCIIOJHATD MECHIO B OJIMHOYKY, KOTOPYIO BBLYYMIJIN PaHbLIE.

Beck 00beM romoca 0OBIYHO JeMUTCS Ha TpH (HWKHHE, CPEAHHE, BEPXHUE) PErHCTpa
TECCUTYpHl (MX HE HYXHO WyTaTb TPYAHBIMH, CPEJHHMH W BEPXHHUMH PETHUCTPaMH).
HuxHuii peructp Tyckiblil BO BCeX IpYIIAxX, a BEPXHUI pErucTp - HallpsbKeHHbIH. Jlydmmie
Ka4ecTBa rosioca 0OBITHO MPOSBIIAIOTCS B cpegHeM peructpe. OJHaKO TPYAHO OIPENCIUTD,
K KaKOH IpyIIe OTHOCHTCS TOJIOC TI0 AWana3oHy. byJeT HECKOIBKO MpaBWIBHEE, ECIIM OH
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OyzeT omnpeneseH B cieqyromeM nopsiake. Ilegaror opueHTUPOBOYHO (KOTAa 3BYYUT U PSiJ
3BYKOB, BBIPQJKAIOIIUX XapaKTEpPHbIC MPU3HAKH €CTECTBEHHOI'O 3BYyKa) HAXOAUT CEPEAUHY
HOT, OMNpeJeisieT JAuana3oH M TeMOp, a TakKe IepexoJHble HOThl M KaKOH TECCHUType
cBoiicTBeH royoc. Ecinu B ronoce mpumepHas 30Ha (IPOMEXYTOK MEXAY OINpeeseHHBIMU
3BYKaMHM) HaXOJIUTCSl MEX/ly HOTaMHU (a-cojib | - OKTaBbl, TO TeMOp CTAHOBHUTCS 3BOHKHM, a
nepexoaHble (IPOMEXYTOYHBIE) HOTHI - HOTHI JO-pe 2-OKTaBBl. Heckoybko yIOOHBII
Iuama3oH OyIeT BOKPYT HOT pe-CH l-okTaBbl. JIeTH ¢ TaKMM TOJIOCOBBIM CBOHCTBOM
BOCTIPHHHAMAIOTCSI B TPYIy anbT. [ 1e mpuMepHas 30Ha Haxomutcs Mexny Hotoit Cu 1-
OKTaBHI M HOTOW J0 2-OKTaBHI TEMOp ABJSAETCS JICTKUM, 3BYYHT sipue. HoTel Mu-(pa 2-0KTaBEI
CUNTAIOTCS TIEPEXONHBIMH (IMPOMEXYTOYHBIMH) HOTaMH, TaKHE TrojJ0ca MOYKHO Ha3BaTh
COTIpaHO U AuCKaHTamu [1].

Heobxonnumo mizaHoMepHO o0y4ath JieTeil pa3BHBaTh CIIOCOOHOCTD CIIBIILATH MY3BIKY U
yBeIM4YMBaTh 00bEM rosoca. KpoMme TOro, Ha OCHOBE BBIILIETIEPEYHCICHHBIX YIPaXKHEHUI
YUHUTENb MOXKET pa3paboTaTb CBOIO COOCTBEHHYIO KaTETOPHUIO yIPaKHEHHUH, B 3aBUCUMOCTH
OT BO3MOXKHOCTEW Kiacca. Bce Bpemst B mporecce oOydeHUsl NEHUE YYHTENs BMecTe
YUCHUKaMH1 HC BCErja [[aéT XOpouiero pesyjabTara. B stom CJIyda€ YYCHUKHU CJIbIIAT TOJIbKO
npenogaBaTteiisd, HE CJIbIIIAT CBEPCTHUKOB U HE YYyBCTBYIOT B3aHMOHeﬁCTBHﬂ JApYyT C ApYyrom.
OTO TOAPHIBAET WX MY3BIKAJIBHBIM CIIyX, BHUMaHHE, YyBCTBO CaMOKOHTpouisi. [losTomy
JKEIATeJIbHO CHAYaJa MeTh TOJIBKO MEJIOJHIO TIECHH C MY3bIKaJIbHBIM HHCTPYMEHTOM, 3aTeM
neTh 0€3 rojoca yduTens, U B KOHIIE TOJIBKO CaM YUHUTEIb MOET Oe3 rooca y4eHUKOB.

CymiecTByeT Takke CIEAYIOIMHA CHOCO0 HAy4YHWTh ITIECHE, CHAaJajda YYCHHK H3ydaeT
MIECHIO B IIEJIOM KJIAcCe, 3aTeM YUHUTCS B MAJIOH TPYIIIC W, HAKOHEL, TOET B OAMHOYKY. DTOT
METOJ OYeHb MOJe3eH I TOro, 4ToObl YUCHHK YcIblmiad camoro ceds. B mpomecce
o0y4eHUs TNecHe HeoOXOIUMO INEPEeBECTH YYEHHKOB, KOTOpble HE MOTYT NETh YHCTO, Ha
CTOpPOHY YYCHHKOB, KOTOPBIC ITOIOT YECTKO. Br1mo 3aME€YCHO, 3aHATUA IO U3YUCHUIO TICCCH
ABJIAOTCA MPOAYKTUBHBIMU €CJIM YUYCHUKHU CAAYT B CICAYIOHIEM IOPAAKE B KJlacCe: B
MEPEIHEM DALY CAaOATCs YYEHHKH, Y KOTOPBIX KOOPAMHALMSA IOJloca M ClIyXa HHM3Kas, BO
BTOPOM Py CaAATCA YYEHUKU Y KOTOPBIX HAaBBIKM IIEHHUSA BCC CIIE cna6me, ", HAKOHCILI, B
MOCJICTHEM DAY CAAATCS YYEHUKH, KOTOPBIE YMEIOT METh TOYHO.

ToT rosoc, 3BydalIuil U3 YENOBEYECKOM TOpPTaHM — MPEKpacHbIl Trojoc. YMeHue
M3/1aBaTh 3BYK TAaK)K€ 3aBUCHUT OT (PU3UUECKOTO CTPOSHHMs uesioBeka. ['osoca maxke 3aBUCST
OT PACHOJIOKEHHUS U Pa3MEpOB TaKMX OPTaHOB, Kak poT, HOc, HEOa. Hanmpumep: y neBuos, y
KOTOPBIX POT OTHOCHUTEIHHO OOJBIIOH, HMeeT MHpoKoe HEOO, HOC JUIMHHEE, rojoc Oyner
Ype3BBIYAHO TPOMKHMM, KpPacOYHBIM, HACHINIEHHBIM TeMOpoMm, 0e3 TpynmHocTed Oyner
3By4aTb M Ha BBICOKHX HOTaXx. KpOMe TOTO, MJIMHA MICHU, HIMPUHA JICTKUX TAKXEC UMEIOT
6oIpIIoe 3HAYeHUE I TOJTyYeHHs 3pesoro 3Byka [2]. M y metei, KOTopble ydaTcs TETh,
BOXHOCTh JTHUX YIHOMSHYTBIX aclleKTOB elle OoJibllie yCHJINBAeTCs 3(PPEKTUBHOCTHIO
pabotsl yuntens. OH TakXkKe 3alUIaeT yYEHHKOB OT YPE3MEPHBIX CTPECCOB, YCTAIOCTH,
o0ergaet mporecc 00y4eHHs eHHUS.

Ka)KIIHﬁ HCIIOJHUTEIb 3allOMHUHACT MY3BIKAJIBHOC TMPOU3BEACHUE, HUCXOJA M3 CBOHUX
CIOCOOHOCTE M BO3MOXXKHOCTEH. B 3TOM OTHOIIEHMHM TPYAHO HAaWTH  E€IMHCTBEHHOE
PYKOBOJICTBO IJIsl BCEX. Y HEKOTOPHIX MUCIIOJNHHTENEH Oojiee pa3BHuTa 3pUTEIbHAS NaMsTh, a
y APYTHX CIyXoBas mamsTh Oosee MorHas. [1o 3Toi mpuunHE MX METOJbl 3aOMHHAHUS
NpOM3BEACHHs pa3HOOOpa3Hbl. Jleso B TOM, 4YTO HE3aBUCHMO OT TOTO, KaKMM METOJIOM
3allOMUHAETCS MY3BIKaJIbHOE MPOU3BEAECHUE, OHO JOJKHO MPOYHO 3aKPENUTHCS B MaMSTH
ucnomHUTEINs [3].

s Toro d9roOBI N1aTh YYCHHWKY IIPEACTABICHHWE O KaXIOH NpernogaBaeMoi IIecHe,
HEO0XOJIMMO HECKOJIBKO pa3 HCIOJHATH NMPOU3BEICHHE MOIHOCTBIO, OOBSICHUTH (HopMy U
conepxanne. Heo6xonnmMo mokas3ats TpyIHBIE MECTa MEIOIANH, MHOTOKPAaTHO UTpas U IOs
oe3 CYC€ThI, 4 TaKXX€ HAYUYUTh PUTMHUYCCKHUM CJIOKHBIM YaCTAM. B JOIIOJTHCHHUE K BHOBb
M3ydYCHHON IIECHE Ha ypPOKE MY3BIKM B IEPBBIX KiaccaxX CIEIyeT INOBTOPHTH MECHH,
NPero/iaBaBIIiecss Ha MPeablAyIIuX ypokax. Bo Bpemsi 3TOro moBTOpeHHs HEOOXOAMMO
JOOHUTBCS TOYHOCTH M YYBCTBUTEIBHOCTH MEJIOJMU K €CTECTBEHHOCTH 3BYKOB.
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AKTYAJIBHOCTb ®U3NYECKOI'O BOCITUTAHUSA B CUCTEME
OBPA30OBAHUSA Y3BEKUCTAHA
Hcakosa C.A.", Kapa6aes X.H.2

'Heaxosa Cesapa AGOymannonosna — mazucmpanm,
2Rapa6aee Xycan Hopkynosuu — npenooagamens,
Kagedpa meopuu u memoouxKu huzuyeckoll Kyiomypol, axyivmem QuuiecKol Kyibmypol,
Tynucmanckuil 2ocyoapcmeentblil yHugepcument,
2. l'ynucman, Pecnyonuxa Y36exucman

Annomayusn: 6 mo epems, Ko20d MEXHOLO2UU PA3GUGAIOMCS OeHb 3d OHEM, VPOBEHb
nepedguoicenusi no0eil ymeHvuiaemcest. M, ouesuono, maxoil ciayyai Modcem npueecmu K
CEpbe3HbIM  NPOONeMaM, CEA3aHHBIM cO  300pogvbem. 1lo omoll npuuune Go3HUKAEM
HeobX00UMOCMb U3YHamy U NPenoodasams QU3UYECKy0 akmuHOCMb HA 20CY0apCmEeHHOM
yposue. To ecmv npoyecc npenooaganusi 2mo2o npeomema OO0INHCeH UMeMb OUHAMUIM C
nepebix IMAN08 20Cy0apCmeeHH020 0OPA308aAHUSL.

Knruesvie cnosa: @usuueckou, Kymbmypa, cnopm, I@@ekmuenocms, CO8PEMEHHOU
Monooedicu, 00yuenuss, nedazoe, MexHUKa ynpadcHeHull.

CeromHsa B Hamlell cTpaHe 0co00¢ BHHMAaHHE YAEISICTCS BOCIUTAHHUIO MOJIOJESKH Kak
MOJMHOCTRIO 3pENBIX W Pa3HOCTOPOHHHX JHYHOCTeH. (OcoOEHHO B MPOQHIAKTHKE
MPaBOHAPYIICHUH Cpelyd MOJIOICKH, B MEPBYIO O4Yepenb, Mpolaranaupyercs pusmdeckas
KYJIBTypa U CIIOPT, U CO3AaHHE BCEX HEOOXOAMUMBIX YCIOBHH IUISI MPOIMAraHAbl 3J0POBOTO
o0Opa3a KHM3HH SBIACTCS aKTyalbHOH 3amadell. B pamkax mpakTmdeckoil paboTHI
paccMaTpUBAIOTCS BOMPOCH! BOCITUTAHUS HOAPACTAIOIETO TOKOJICHNS B JyX€ TBEPIOH BEPHI
B JKH3Hb, B JyX€ YBaXXCHHS K HAI[MOHAJIBHBIM M OOIIEYETIOBEYECKHM IIEHHOCTSM,
CIOCOOHBIM TPOTHBOCTOSITh MAaryOHBIM COIMAJIBHBIM IOPOKAM, BIMSHUSAM U TEUCHHSM,
YyXAbIM HaIleMy MeHTaJIuTeTy. ['oBopsSs O HEOOXOOMMOCTH [albHEHIIero yCKOpEeHUs
paboTsl B 310 chepe, [Ipesunent [llaBkatr Mupsuées ckazan: «CerogaHs HaM HEOOX0IUMO
MOBBICUTB 3(QQEKTUBHOCTH PAOOTHI 110 TpONaraH/ie MpaBoBOM KyJIbTYpbI, 3I0pPOBOr0 00pa3a
JKU3HU, (PU3UUECKOI KyJIBTYPBI U CLIOpTa Cpear Hamel Momoaexu» [1].

JlelicTBUTENIbHO, CErofHs OJHAa M3 BAKHEHWIIMX 3a7a4 - oOecredyeHHe 3aHATOCTH
MoJonexn B chepe (u3MUecKoil KyapTypsl W cnopra 3a cueT AdQekTHBHOTO
UCIIONIb30BAHMSI ~MMEIOIIErocst IOTEHIMajla COBPEMEHHBIX CIIOPTHBHBIX  OOBEKTOB,
BO3BOAMMBIX BO BCEX PETMOHAX CTPaHBI B pe3ysbTaTe MOCIeA0BaTeNIbHBIX pedopM B chepe
CHOPTA, Pa3BUTHS (PU3MUECKON KyIbTYPhI M CIIOPTA, Pa3bITPhIBAIOTCS PU3BL.

B V306ekucrane pazsurre GU3NUECKON KyJIBTYpPhI U CIIOPTAa pacCMaTpUBAETCS HA YPOBHE
TOCY/IapCTBEHHON MOJUTHKA M HWCHOJB3YeTCS KaK BaXHOE HAIpaBlICHHE, HMEoIee
cTpareruueckoe 3HaueHue. dusznueckas KyJlbTypa U CIOPT CTadX HEOThEMJIEMOW 4aCThbIO
JKU3HH W 00pasa KM3HM BCEX TPaKIaH CTpaHbl. BaXHO co3maTh MIMPOKHE BOSMOXKHOCTH M
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YCIIOBUSI Ul COBPEMEHHOM MOJIOJICKH, TNPUBUTH €l 340pOBOE BOCIUTAHHE Yepe3 CIOpT,
MOMOYb €H CTaTh 3pEeNbIMU BO BCEX OTHOLICHUSX JI0AbMH. Haita Mosoziexp 0KHa OBITh
HE TOJIbKO 00pa3oBaHHOW M JIyXOBHO 3pEJIOH, HO M 3JI0OPOBOM, MOATSHYTOH, SHEPTUYHOM.
st aToro HeoOxoaumMo OyaeT oOpaTHTh BHUMaHWE Ha IOIMYJSIPHOCTH CIIOPTA, Pa3BHUBAThH
(u3MYECKYIO KyJIbTYPY, YKPEIUIATh CHILYy BOJIM MOJIOJIC)KH, TOTOBUTD IOHOLIEH U JAEBYLIEK K
(uznaeckoMy Tpyy u 3ammuTe [2].

B MupoBo#i mpakTuke (QHU3MYECKOE BOCIHTAHHE PACCMATPUBACTCS HE TOJNBKO Kak
TPEHHPOBKA, HO W KaK IIeJas CHUCTEMa, MO3TOMY K CIIEHHAIHNCTy TNPEIbABIACTCS PAA
TpeboBaHuil. B EBpornie 0CHOBHOE BHIMaHHE yIENSCTCS YUUTEMO (PU3KYJIBTYPHI HE TOJIBKO
KaKk CIOPTCMEHY M MEJarory, Ho M Kak ICHXOJIOTYy ¢ MEAWIMHCKON KBaln(HUKalueH,
KOTOPBI XOpOIIO TOHWMaeT neTeid. B mpomecce oOydeHHs (HU3WIECKOMY BOCIIHTAHHIO
penraroTcst IpoOIeMbl OCHAIIEHHS IIKOJILHUKOB M CTYJICHTOB CIICIIMAIBGHBIMH 3HAHUSIMHU 110
(u3nyecKoil KynbType U CHOpPTY, a Takke (OPMHUpPOBAaHHE NPHEMOB, HABBHIKOB M yMEHHH
YIPpaXHEHUH U IBIKECHUH. B ¢r3nueckoM BOCIIMTAHUE MOXKHO YBHJETh, YTO MHOTOKPATHOE
MOBTOPEHHE M YCWICHHE YNpPaKHEHUII Ha OCHOBE Pa3lIMYHBIX TPeOOBaHUI TapaHTHUPYET
OTCYTCTBUE TPYIAHOCTEH IpH BBIMOJHEHUH TEXHUKH YIPAKHEHUH. OTO YIY4UIIMT HUX
JIBUTATENbHBIE HABBIKU U criocoOHoCTH [3].

@usnyeckoe BOCIUTAHHE WIPACT BAXKHYIO pOJb B BOCIUTAHUH IIOAPACTAIOIIETO
MOKOJICHNSI 3[0POBBIX M Pa3sHOCTOPOHHHMX Joged. OcHOBHas 1enb (U3HIECKOTO
BOCIIUTAHUS - PEaOMIUTALMSA, a 3aHATHA (QHU3KYIBTYpPOH HMEIOT JieueOHBId dpdexT [4].
OcobeHHO mpoKas j1edeOHasl CHia 3aKJII0YacTCsl B yTPEHHHUX 3aHATHAX (QHU3KYIBTYpOH H
3aHATHAX HAa CBEXXEM BO3AyXE M MPOTYJIKax. B To ke BpeMs COJIHEYHbIE, BO3AYIIHBIC H
BOJIHBIE TIPOLEAYPHl YKPEIUIAIOT TeJ0. DTO MOBBIMIACT CONPOTHBIAEMOCTh OpPraHU3Ma K
6051e3HAM.
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CWJIA BOJBI AJA JOCTUXKEHUSA HEBEPOSITHBIX
CIHOPTUBHBLBIX PE3YJIbTATOB
HcaxoBa C.A.', Kapa6aes X.H.?

'Hcaxosa Cesapa AGOYMAHHOHOBHA — MAZUCTPAHI;
’Kapabaes Xycan Hopkynosuu — npenodasamens,
Kagpedpa meopuu u MemoOuKu u3UYecKoll KyIbmypbl, haxyivmem Gu3uieckou Kyabmypb,
Tynucmanckuil 2ocyoapcmeentvlil yHugepcument,
e. I'ynucman, Pecnybnuka Y36exucman

Annomayua: ¢ OauHOU cmamve paccMampusaromcs GaKmol, HOKA3LIBAIOUUE 3HAYEHUE
80061 8 ¢pusuueckou Kymbmype u cnopme. Ilpusedena cmamucmuka pacxoda 600bi 3d
cymku. Aemop ommeuaem, ymo eciu 4enosex 6yoem 3a60mumvcs 0 Hopme 600bl, KOMOPYIO
nompebnsem Kaxcowlil pas, Koe0d OH 3aHAM QU3UYECKOU AKMUBHOCMbIO, MO 300p08be
yenosexa byoem Xopoutum.

Kniouegvie cnosa: 6ooa, ucmounux, opeanusm, 6anamc, mbuueunas maccd, Haspyska,
ACUOKOCMb, NOM, NUTHD.

CeronmHsi HUKTO HE OTpPHULACT, YTO BOJA SBISETCS MCTOYHHUKOM >XHM3HM Ha 3emie.
UenoBeKk Kak YacTh 3TOM JKM3HM B OCHOBHOM COCTOMT H3 BOAbl. Hampumep, 97%
SMOpPHOHOB, 65-75% mroneit cpemHero Bo3pacta U 60-65% MOXKWUIBIX JFOAEH - 3TO BOZA.
YeM crapmie 4eloBeK, TeM MCHBIIE B HEM JKHAKOCTH. B HameM Teixe MHOTO BOBI.
Hanpumep, xpoBb coctaBnser 83%, Mo3r, cepaue, Mblibl - 75%, a koctu - 20% Bogst [1].

OTo 03HAYaeT, YTO IJIsI HOPMAIBHOTO (YHKIMOHHUPOBAHHS YEIOBEYCCKOTO OpTaHH3Ma
HEOOXOIMMO TIOAIEPKUBATH ONTHMAJBHBIN BOAHBINA OanaHc. [loTpebrieHHe MOCTAaTOYHOTO
KOJIMYECTBA KUIKOCTH OCOOCHHO BaXKHO JUI CIIOPTCMEHOB, KOTOpBIE PETYJSIPHO
TpeHupytoTcs. [lonaepkanne onTUMaIbHOTO BOJAHOTO OalaHCa YBEJIMUMBAET KAYECTBEHHYIO
MBIIIEYHYI0 MacCcy M MPOU3BOAUTEIBHOCTh YHIPAKHEHUH B OpraHmM3Me, yiydlaeT obiiee
COCTOSIHHE M MOJIeP’KUBAET 3710poBbe. [101b3a BOIBI [JIs UEIOBEUYECKOT0 OpraHnu3Ma:

« Jlemokcuxayus. Booa yckopsiem @vleedeHue u3z opeanusma npooykmos pacnaoa, u
unaxos. Heobxooumo ygenuuums KOIUYUECBO NOMPeOAAEMOU HCUOKOCIU 80 8peMs
benkogou ouemvl. Ilomomy umo 800a yckopsiem gvloeieHue KenoH08, MOYeSUHbl U A30Md.

& Pecynupyem pynxyuto orcenyoouno-kuueuno2o mpakma. Cobmodenue pexcuma
AHCUOKO20 NUMbsL NOMO2Aen Nepesapueams NuuLy U npedomepauiaen 3anopbl.

& Vayuwaem yceoenue opeanuzmMoM MHOSUX CHROPMUBHBIX 000AB0K, MAKUX KAK
Kpeamun Ui KapHUmuH, a maxice 6000paACmeopUMbIX UMAMUHOS.

« Hedocmamox 6006l 6 opeanuzme yYXyouidem YCEOeHUue Yele60008 U IICUPOS.
Jedpuyum 600bl 6 opeanuzme CHUNCAEM BLIHOCAUBOCHIb U QUIUYECKUE CUTbL, NPUBOOUM K
anamuy u nepeymomieHuI0, d Maxdx#ce 3HaUuUmenbHo CHUMICaem npooyKmMuUeHOCmb.

« Cnopmcmenvl CUTbHO NOMEIOM 60 8PEMsl YNPANICHEHUL, YMO NPUBOOUm K nomepe
acuokocmu. Eciu  608pems He NONOIHUMb OANAHC, BO3HUKHEM 2071080KPYICEHUE U
crabocmo.

B oprannsme yenoBeka MPOHUCXOIAT (HU3HOJIOTHYECKHE ITPOLECCHI, MOJIEP KUBAOIIIE
BOIHBIM Oamanc. [Ipexnae Bcero, S5TO BBIBEAEHHE IKUAKOCTH 4Yepe3 IKakIy U
MOYEHUCITyCKaHHe, JIbIXaHUE WIIH ITOTOOT/EIICHHUE.

Kakoe onrtumanbHOE  KOJIMYECTBO  BOJABI  MOTpeOIsieTcss JUis  HOPMaJbHOTO
(yHKIIMOHMPOBaHUST BCEX IPOIECCOB B opraHu3Me uesoBeka? CyTouHas MOTPEOHOCTH B
BOJE ueloBeka ¢ Mmaccodl Tema 70 Kr cocraBuser 2,5 muTpa, M3 KOTOphIX 1,2 mutpa
MIPUXOANTCS HAa MHUTHEBYIO BOAY, | nuTp - Ha mmmly, a 0,3 nuTpa - Ha OKHCIEHHE JKHPOB,
OenkoB U yraeBonoB. Ctonbko ke (2,5 ) BOIbI BBIBOAUTCS 3a CyTKH: 1,5 m mouwm, 0,5 n
nota, 0,4 11 BapIxaemoro Bo3ayxa [2].

YnorpebiieHre B OpraHU3M MEHBIIETO KOJUYECTBA BOJBI, Y€M CYTOYHAs, IPUBOIUT K
YMEHBIIICHUIO KOJIMYECTBAa KPOBU M MEXKKJIETOYHOH KHUIKOCTH. DTO COCTOSHUE HA3BIBAETCS
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o6e3BoxxuBaHueM. (O0E3BOKMBAHUE IIPUBOAWT K CTYIIEHHIO KPOBH, YBEJIMYCHHIO €e
BA3KOCTH M, KakK CIEJICTBHE MOXKET TMPHBECTH K HapyIIEHHIO KPOBOOOpAIICHHS.
O6e3BoxkuBanne 20% Beca Tena TaKKe MOMKET NPUBECTH K JieTalbHOMY ucxoay. Kak u
CKOJIBKO IIUTH BOJBI, YTOOBI NPENOTBPATHTh TAKUE HETAaTUBHBIE MOCIEACTBHA? - DTO
aKTyaJbHbI BONPOC HE TOJBKO I CIIOPTCMEHOB, HO M AJS JIOAEH C YMEpEHHBIMH
¢usmueckumu  Harpyskamu. Jlng  mopnep)kaHWs — ONTHMANIbHOTO BOJHOTO — OanaHca
HEOOXOANMO NUTH XHUAKOCTh PAaBHBIMH IOPIHAMH 4Yepe3 paBHBIC NMPOMEXYTKH BPEMEHHU.
MHuorue TpeHepsl pa3pabaThIBalOT HHAWBHAYAIbHBIH PEXHM IpHEMa KUAKOCTH IS
KaXJOoro cmoprcMeHa. [Ipm 3TOM y4WTBIBacTCs BEC CIOPTCMEHA, HHTCHCHUBHOCTH
TPEHHPOBOK U JHETA.

Obwue cogemol no ynompeobienuro 600bl 0Jis CHOPIMCMEHO8!

Ilepen 3ansTueM. CrenuanucTbl peKOMEHAYIOT BeIMUBaTh 500 MII BOABI 332 HECKOJIBKO
9acoB 10 TpeHupoBKku u emie 200 M1 B Havane TPEHUPOBKHU. Ecau TpeHUpoBKa MPOBOAUTCS
JIETOM MM BO BIJIQXKHOM ITOMEIIEHHH, KOJHMYECTBO IMOTPEONIIeMOil KUAKOCTU CleayeT
yBenuuuth Ha 30%. Bo BpeMs TpeHHpOBKH crnemyeT BhIIUBaTh 200 MII KHUIKOCTU KasKIble
nomyaca. ITute Boxy HyXHO HEOOJBIIMMU TIIOTKaMH [3].

Ilo oxonuanuu 3aHATus. Ilocie TpeHUPOBKM HYKHO 3a JIBa yaca BBIIUTH okosio 0,5 1
BOJBI. OTO TIOMOXXET YMEHBIINTh ACHUINT >KUIKOCTH, BO3ZHHKAIOMIMHA BO BpeMs
ynpaxxkHeHuil. Iledite temnyro Boxy. HecMoTps Ha ’kenaHue yTONMTH XKaXIy XOJOIHOM
BOJIOH, CJeLyeT BO3AEPKAThCsA OT YNOTpeOaeHUs HAMMTKOB ¢ Temmeparypoil Huxe 12°C.
OTO yBEeNWYMBACT HArpy3Ky Ha IIOYKHM W IPHUBOJUT K pPa3sBUTHIO BOCHAIMTEIBHBIX
3a00eBaHAH.

Jo ensl. Opranu3M 4acTo BOCIPUHHMMAET KAy Kak 4yBCTBO roioaa. XKuaxocts 3a 20
MUHYT J0 €bl MOJrOTAaBIMUBACT JKEIyAOUYHO-KHIIEUHBIH TPAaKT K NuieBapeHuto. CpenHee
JTHEBHOE TMOTPEOJICHUE JKUJIKOCTH IJIsl JKCHIIWH, PEeryjsipHO 3aHUMAIOLIUXCS CIIOPTOM,
cocTaBiser 2,7 nuTpa, a Uil MyX4uH - 3,5 nutpa. CyToyHoe moTpebiieHrne BOJBI TaKkKe
MOYHO HaWTH, UCIIOJIB3Ys popMyity nenenust Macenl Tena Ha 30.

Crnennanuctsl PeKOMEHIYIOT IIUTh MPOCTYIO BOJY, YTOOBI TOTIOJHUTH BOAHBIN OaaHc.
Crenyet u30eraTh ClIaIkKUX Ta3MPOBaHHBIX HAITUTKOB, TAKETHPOBAHHBIX COKOB U KOe.

Cpenu Tex, KTO BeAET 370POBBIA 00pa3 >KU3HH, MHOTO CIIOPOB O TOM, KaKyi0 BOAY
JydIIe IHUTh: CBIPYIO, KMIIITOK MJIM MUHEPaJIbHYI0. MHOTHE CUUTAIOT, YTO KHIISITOK YOUBaeT
GakTepuy, IOATOMY OHa Oe30TacHa It opraHu3Ma. KHmsaTok yOuBaeT MHOXKECTBO BPEHBIX
W NoJIe3HBIX OakTepnii. Kpome Toro, conm KaubIus ¥ MarHust MOTYT pa3pylIaThCsi U OCENaTh
Ha CTEHKaX KPOBEHOCHBIX cocynoB. IIoaToMy He peKOMeHAyeTCs MUTh MHOTO KHIISTKA, BCE
JUETOJIOTH M MHCTPYKTOPHI PEKOMEHIYIOT IUTh CHIPYIO BOAy [4].

XoTs nuThEeBast BOJA - OYCHb MPOCTast 3a7aya, MHOTHE CIIOPTCMEHBI 00 3TOM 3a0BIBAOT.
Ho Henb3st 3a0biBaTh, YTO YHOTpeOJIEHHE MXHIKOCTH - 3TO OCHOBa 3()(EKTHBHBIX H
MPOAYKTUBHBIX YIIPAKHEHUH U XOPOIIETO 3/{0POBbS.
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MODERN GYMNASTICS AND ITS ACTUALITY IN UZBEKISTAN
Eshkulova K.I.

Eshkulova Kamolakhon Ibrokhimovna — Teacher,
SECONDARY SCHOOL Ne 2,
PRIMARY EDUCATION,
GULISTAN, REPUBLIC OF UZBEKISTAN

Abstract: physical education reached a particular level of interest and importance in our
country. It is taught from the primary education to the finish of all studies. By the bright
attendance and presence of our athletes in the world arenas, the sound of the name of our
country getting louder and obtaining the worldwide attention. However, it does not mean we
conquered the world stage by representation of our athletes in all sport types. Only few of
them is under big observation. The sport type that is having troubles to breakthrough is
gymnastics. The following article discusses some issues related to that topic and shares
possible solutions.

Keywords: women's sports, physical, education, training, gymnastics, apparatus, shell,
competition, republican, specialists.

In general, the problem of young men and women's sports is taken seriously: in our
country, new laws are being adopted and numerous studies are being carried out in which
more modern methods of developing physical abilities are being developed, but gymnastics
is not developing at the same time. For a long time, we have not seen our gymnasts (except
for Oksana Chusovitina) on the podium in world championships, crowds of boys competing
on a horizontal bar in the yard, girls stopped jumping rope and spinning hoops. Such
standards as jumping over a horse and combinations on uneven bars disappeared among
applicants entering the Faculty of Physical Education [1]. Have forgotten what gymnastic
holidays and mass performances of gymnasts are. We all know perfectly well that gymnastics
is a very spectacular sport, gymnastic exercises are basic and indispensable in physical training
in many sports, and develops all physical qualities. There are such types of gymnastics as
health-improving, medical, industrial, professional-applied, athletic, etc. And here the actual
problems of the lack of qualified specialists. As a result, logical questions arise: How to revive
the former popularity of this sport? How to train specialists of this field?

Analyzing the above, it is necessary to start working with preschool institutions. Because
the base, the foundation of development begins at this age. Gymnastics instructors should be
involved in kindergartens, they will put the correct posture with the help of gymnastic
exercises, improve health, develop flexibility (splits, bridges, folds) and teach minimal basic
exercises. And most importantly, they will find the most gifted children for the gymnastics
section. In the Ministry of Public Education, it is necessary to increase the number of
schools in which gyms will be equipped to a greater extent with gymnastic apparatus and
physical education teachers would have gymnastics categories, where schoolchildren would
have the opportunity to learn via all devices during the lesson. Open gymnastics sections on
the basis of the school, where teachers, after their major hours, could conduct classes among
students who wanted to, so that the teacher's work was paid. Organize at least 2
competitions a year between schools according to a lightweight program for 3-4 gymnastic
apparatus for boys, 2-3 gymnastic apparatus for girls [2]. On sports grounds, you need to
build such shells from durable metal as horizontal bars of different heights, parallel bars,
wall bars, iron ropes, press fixtures, semi-exercise equipment, etc. Conduct systematically
seminars in which teachers exchange experience among colleagues. Naturally, it is
necessary in every possible way to encourage financially the most distinguished teachers.

There is a shortage of female teachers in universities. This is especially true among
women's sports groups. A small example: in a gymnastics class, a male teacher with our
mentality in practical classes cannot, while teaching this or that element, support, pick up,
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insure female students, etc., when, as among male students, there are no problems with this,
especially between the teacher and female students should have close communication, to
which not every female student will open up to a male teacher. And in universities there is a
sorely lack of high-quality gymnastic equipment, sports grounds are not equipped for
outdoor gymnastics in warm weather, but they could be used, including by students from
other faculties, thereby developing mass gymnastics. It's probably time to include artistic
and rhythmic gymnastics competitions in the Universiad program. To begin with, you can
conduct competitions in a lightweight form: it may look something like this: men compete
in 3-4 shells out of 6, and women in 2-3 out of 4. In each semester, you need to organize the
same competition between groups, based on the results of which you can select the best. A
festive competitive environment will positively influence students, motivating them to
achieve great results. Of course, all this requires some work and a topic for discussion [3].

And you should also pay attention to the knowledge of the foreign language among
athletes. Probably, it would be better to take tests or dictation when accepting documents
from an applicant who is going to enter the certain groups. After all, it's not a secret for
anyone when our athletes go to competitions in neighboring countries, in neighboring
republics there, and coaches, judges, organizers, almost all communicate mostly in Russian.
Even here, at major Republican competitions, teams and sports terms are voiced in Russian
and English.
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BJIMSTHUE ®U3HUYECKOM KYJIbTYPbl HA CAMOYYBCTBHUE
CTYIAEHTOB
Kamauosa JI.M.", Kocapesa 0.B.?

'Kamanosa Juana Mapamoena — cmydenm,
Gaxynemem d1eKMpoIHEPLEMULECKUX CUCTEM U cemell;
’Kocapesa Oxcana Bradumuposna - npenodasamens,
Kagedpa huzuueckozo gocnumanus, Qaxyibmemn 3NeKMpOIHePLEMULeCcKUX CUCmeM U cemell,
Kazanckuii 2ocydapcmeennviil sHepeemuiecKutl yHugepcumen,
2. Kazanw

Annomauyun: ¢ cmamve ucciredyemcs GuusHUe DUIULECKOU KYIbMypbl HA CAMOYYECMBUE
cmyodenmog, npeocmasieHnvl pekomenoayuu BO3, a maxoice paccmompeHnvl 0CHOGHbIE Yeau
Qusuueckoil Kyrbmypul.

Knrouesvte cnosa: pusuueckas xyivmypa, cmyoenmoi, 300posbe.

®duznyeckast KyabTypa - 3TO KyJIbTypa, HalpaBieHHas Ha YKpEIUICHHE, a TaKke Ha
HNOJ/IepKaHUE 3/0POBbs YEIOBEKA.

Ecnu yenosek 3110poB pU3HYECKH, TO MOXKHO CKa3aTh, YTO OH HAXOJUTCS B TAPMOHUU CO
cBoeil nmyHOCThIO. Llens gu3ndeckoll KyabTypbl COCTOUT B MOJJIEPKAHUK (HU3MIECKOTO U
MICUXOJIOTHYECKOTO ~ 3[I0POBbsl ~ HAaceJeHWs, MaccoBasi TNPOQMIAKTHKA CHCTEMHBIX
3a0oneBaHnii, 0COOCHHO Ba)KHBIX B IOCIEIHEE BPEMs], TAKHX KaK: CEPACHYHO COCYIHCTAs
cucrtemMa (MHGAPKTHI, MHCYIBTHI). TakxKe 3TO Ba)XHO M MOJE3HO UL B3aMMOOTHOIIECHHH
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BHYTPU TpYHI, KOTOpbIE HMMEIOT OOLIME HWHTEPEChl, LEHHOCTH M LEJIH, CHHXKACTCS
BEPOSITHOCTH TOSIBJICHUS! KOHQUIMKTOB M pas3Horyiacuid B oOmectBe. Takum oOpazom,
(u3nyeckas KyJbTypa BHOCUT CBOW IOJIOXKUTEIBHBIN BKJIaJ] BO Bce Cephl KU3ZHU JIIOACH U
CTYACHTOB B TOM YHCIIE.

C HacTyIUleHHEM CTyJeHYeCKOW >KM3HM, KaK JTamna B3pOCICHHUS, JIIOJU HAYHMHAIOT
NPUHUMATh PEIIEHHUS B OTHOCHUTENIBHO BAaXKHBIX BOIPOCAX, YKJIana CBOEH XM3HH, B TOM
4rcie u 370poBbs. K coxkaneHnio, He Bce MPUACPKUBAIOTCS 3I0POBOT0 00pas3a KHU3HH, HE
COOIOAIOT PEXXHM CHA, MUTAHUS, a TaKXKe TMoaepxKanns pusudeckor GOpMBI, HEKOTOPEIE
Jake HAYMHAIOT YIOTPEOJSATh BpENHBIC Ui OpTraHW3Ma BemlecTBa. bosbimas ydeOHas
Harpy3ka TOXe HeOJIaronpusaTHO MOXKET CKa3aThCs Ha COCTOSIHUH 30POBBSL.

OTnn4HEIH CTIOCO0 peIeHNs TaHHBIX MPOOIEM M3BECTEH UYENIOBEKY C JaBHHX BPEMEH -
3JI0POBBIN 00pa3 >KM3HU U (pu3nuecKre Harpy3ku. Takue Harpy3ku oueHb moiie3Hbl. Tak,
(usnyeckas KyinbTypa OJaronpusTHO BO3JECHCTBYET HA LIEHTPAJIbHYIO HEPBHYIO CHCTEMY U
COCYIHUCTYIO CUCTEMY, UTO IIPUBOJUT K YKPEIUICHUIO 37J0POBbS CTYIECHTOB.

BcemupHast ~ opraHusaumsi  37paBooxpaHeHus — chopmupoBanio  "T'nmoGanbHble
peKOMEHAAMK 10 (U3MYECKOH aKTUBHOCTU Uit 3[0POBBs" LENH KOTOPOH SIBISIOTCS:
NpeIOoCTaBIICHNE JINIaM, (pOPMUPYIOMIMM TOJUTUKY Ha HAIMOHAIBLHOM M PETHOHAJIbHOM
YPOBHSIX.

Bcemupnas oprarmsanus 3npaBooxpanenns (BO3) pexkomenmyert mronsm ot 18-64 net:
«Jlns B3pOCIBIX JIFO/IEH 3TOH BO3pAacTHOM IPYMIBI (Gu3ndecKass akTHBHOCTH NPEZIIOIaracet
030POBUTENBHBIE YIPAXKHEHHS WK 3aHATHS B IEPUOJ IOCYTA!

1.  Kaxmoe 3aHATHE a3pOOHKON TOJDKHO MPOJOIDKAThCS HE MeHee 10 MUHYT.

2. Jnst TOrO 4TOOBI MOJNYYUTH AOHOJHUTENBHBIE TIPEUMYIIIECTBA JUIsl 3J0POBBSI, JIFOIU
JIOJDKHBI YBETIMUUTH Harpy3KH CBOMX 3aHATHH a’spoOukoil cpenHel uHTeHCHMBHOCTH A0 300
MUHYT B HeJeno, Wik A0 150 MUHYT B HeHeio, ecli 3aHUMAIoTCA a3pOOMKOM BBICOKOI
WHTCHCUBHOCTH, WM aHAJOTHYHOE COYCTAHMEC 3aHATHH a’pOOMKOW CpelHEl U BBICOKOI
MHTEHCUBHOCTH.

3.  Bspocnbie moau 3TOH BO3PACTHOW KATETOPUHU C MPOOJIEeMaMH CYyCTaBOB JOJKHBI
BBITIOJHATH YIPAXHEHHUS Ha PaBHOBECHE, NMPEAOTBpAlIAONIe PUCK MajeHni, 3 mwin Ooiee
pa3 B HEJIETIO.

4.  CunoBbIM yNpaKHEHHSM, TJ€ 3aJ€iICTBOBAHbI OCHOBHBIE TPYIIIBI MBIIIIL, CIEAYET
MOCBSIIATh 2 WK OoJiee AHEH B Heaemoy [2, ¢. 3].

Y4eHHBIMU OBUIO YCTaHOBIICHO, YTO YPOBEHb NMPOQECCHOHATIBHON ITOITOTOBKH TpedyeT
BBICOKOH (pu3mueckoil moaroroBku. Tak Ha mepBoM MecTe (HU3MIECKOTO BOCHHMTAHMS
MOJIOJIS)KM CTOHUT YKpPEIUIGHHE 370POBbA, a 3aTeéM YK€ JOCTH)KEHHE CIOPTUBHBIX
pe3ynbraTtoB. CIIOPTHBHAS JIESITENILHOCTD JJIsl CTYACHTOB- (DOPMHUPOBAHNE MHANBHUYaTbHBIX
notpedHocTed. Ee crienupukoii siBisiercss GopMUpOBaHUE U Pa3BUTHE JYXOBHOM, a TaKKe
(usnueckoil cocrapisoniel TMYHOCTH. Tak NpOUCXOaUT MpeBpalieHne HU3NUECKOH CHIIBI
BO BHEILHUM pe3yibTar.

B 3akmouenue xoTenock OBl MOAYEPKHYTh BaKHOCTh NMPUCYTCTBHS B JKU3HH KaXJIOTO
yeJioBeKa PU3NIEeCKOH KyJIbTypbl. OCOOEHHO ISl MOJIOJIOTO OPTaHW3Ma KaKAOTO CTYJEHTA.
Cupsunii  00pa3 KHM3HM CTYAEHTOB HETAaTHBHO CKa3bIBAacTCs Ha HEPBHOM cHCTEMe,
UCIIPaBUTh 3TO TOMOXeT (u3mueckass KynpTypa. OHa moBbIIaeT paboTOCIIOCOOHOCTH
YMCTBEHHOH M (PU3HYECKON AEATEIBHOCTH, YTO OYEHb BaXKHO JJISl CTYACHTOB.
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TEOPUA U METOAUKA
IMPOPECCHOHAJIBHOI'O OBPA30OBAHUA

OCOBEHHOCTHU 3HAYEHUSA UMEH INPUJIATATEJIBHBIX
Ab0nyniaaes A.B.

Ab60ynnaes Ausap Baiioyninaesuu — npenooasamens,
Kagedpa pyccrkoeo A3vlka u iumepamypsl, axyivmem guionrozuu,
Tynucmanckuii 2ocyoapcmeentblil yHugepcument.

e. I'ynucman, Pecnybnuka Y36exucman

Annomayus: 6 0aHHOU Cmamve PACCKA3bIBAEMcs 06 AKMYalbHOCMU NPULA2AMETbHbIX 8
PYCCKOM U Y30eKCKOM S3bIKaX. A6MOp Oenumcst pe3yibmamamu c80e20 UCCIe008aHusl, 8
KOMOPOM OH CPAGHUNL HEKOMOpble Chneyupuyueckue IJ1eMeHmyl, OMHOCIUECs K
APULALAMENbHBIM KAK Y30eKCK020, MAK U PYCCKO20 S3bIKOE.

Knioueevie cnoea: pycckuil, si3vik, c1o6a, npuideamenbHble, UCXOOHbIE, OMHOCUMENbHbLE,
y30eKcKull.

Yro xacaercsi 0OIIEro MEKAY MpHUIaraTeIbHBIMH B Y30CKCKOM M PYCCKOM S3bIKaX, TO
OHU TPEJCTABISIOT CO00H HaOOp CJIOB, 00O3HAYAIONIMX MPEAMET B 000uX s3bikax. M B
y30€KCKOM, HM B PYCCKOM SI3bIKE MpHJIAraTe/bHbIE CHUHTAKCHYCCKH CBS3aHBI C
CYIICCTBUTENFHBIMU U OOBIYHO BBICTYIIAIOT B POJM OIPEICIUTEIS N COKPAIIaloT pedb.
ITo xapakrepy 3HaKa IpUIIaraTelbHBIC NENATCS Ha WCXOMHBIE U OTHOCHUTENBHBIE. B 00omx
S3BIKaX KAaYeCTBEHHBIC NpWIIaraTelbHBIC IMPEACTABIAIOT (UKCHPOBAHHBIA 3HAK OOBEKTA.
Takue npunaratenbHbIC HepapXUIHBI B 000UX SI3BIKaX, H OTHOCUTEIBHEBIC MpUIaraTeIbHBIC
HE OTHOCSTCS K KaTeropuu crenenu [1].

OpHaKo MEKAY y30€KCKMMHU U PYCCKHMHM MPHJIaraTeIbHBIMU CYIIECTBYIOT Oosiee o0Ime
pasnuyusi, KOTOPbIE MOXHO YBHICTh B CJCAYyIOUIEM: Y30€KCKHE NPUMUTHBHBIC
npuiiaraTejbHble He UMEIOT 0c000r0 MOP(OIOTHUECKOT0 ITPHU3HAKa;

Y pycckux mpuiaaraTeabHBIX, KaK WU Yy HMEH CYIIECTBUTE/ILHBIX, €CTh 0COOBIC
OKOHYaHUs, 0003HAYAIOIIAE POJ, YHCIO M COTJIACHE, M ITH OKOHYAHHS BBIPAXKAIOTCS B
MpoIecce MOTYMHEHHUS CYIIECTBUTEIBHO MPUIIATaTeIbHOMY: €CJIA MMs CYIICCTBUTEIbHBIN

MYXCKOTO pOJia, TOTJa IpHjaraTtelbHOE IIOJy4aeT OKOHYaHWEe - BbId, -HH, eciH
CYIIECTBHUTENbHBIE JKEHCKOTO poja, TO - asi, -1, B CpPEAHEM pojJe -0e, -ee, BO
MHOXKECTBEHHOM YHCIIE - ble, -M€. OTH OKOHYAaHMS BUAHBI Jla)kKe€ B IpHJIaraTesbHBIX.
Hamnpumep:

B eanHCTBEeHHOM UHCTIE:

AC.p. M.

H.n. xpacuas nenwma (qizil tasma) kpachviti wapgh

P.n. kpacuoii nenmot (qizil tasmaning) kpacroeo wapgha

Jl.n. xpacnou nenme (qizil tasmaga) kpacnomy wapgy

B.n. kpacuyro nenmy (qizil tasmani) xpacnoiii wapegp

BO MHOXKECTBEHHOM 4HCIIE:

U.n. kpacnvie renmor (qizil tasmalar) kpacnole wapghe

P.n. kpacuwix nenm (qizil tasmalarning) kpacuvix wapgos

Jl.n. kpachvlm nenmam (qizil tasmalarga) kpachvim wapgpam

B.n. kpacuvie nenmul (qizil tasmalarni) kpacrole wapgpoi.

W3 mnpuBeneHHBIX IPUMEPOB MOXKHO C/€NaThb BBIBOJ, YTO B Y30EKCKOM SI3BIKE
NpWIaraTeJIbHble HE MEHSIOTCS ONPE/ICICHHBIMU I'PaMMAaTHYeCKUMH CPEJICTBAMH, YTOOBI
COOTBETCTBOBATh C UMEHEM CYIIECTBUTENbHBIM, C KOTOPOH OHO CBSI3aHO, B TO BPEMs KaK B
PYCCKOM f3BIKE IIpHJIaraTelbHble afalTUPOBAHbI K IPHIIaraTelbHOMY C POIOM H YHCIIOM U
BapbUPYIOTCS B 3aBHCHUMOCTH OT JIOTOBOpEHHOCTEH [2].
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B y30ekckoMm s3bIKe €CTb TPH YPOBHS KaueCTBEHHBIX MNpPWJIAraTelbHBIX: MPOCTas
CTEIICHb; CTENCHb HAYMCIICHHS; CTEIICHb YMEHBIICHHS. B pyccKOM jke sI3bIKE CYIECTBYIOT
NPOCTHIE, CPABHUTENIBHBIE U BUHUTEIbHBIE (JOPMBI NpmilaraTeibHbIX. B y30eKcKoM si3bIke
OTCYTCTBYIOT ~ MOpP(OJIOTMYECKHE  MpHUeMbl, oOpasyromye BUHUTEIbHBIA  Majex
npwiaraTedabHeIX. Jta Qopma obpasyercs ¢oHeTndeckuMu (qip-qizil, yam-yashil, dum-
dumaloq) nimn IeKCHYECKUMHE criocobamMu (co ciioBaMu eng, juda, g‘oyat, rosa, o°ta, nihoyat,
bag‘oyat) [3].

B pycckoMm s3bIke BUHHUTENBHBIM MAAeX - -dUII, -aifm, cypQUKCH 00pa3yroTcs
MIPUCTaBKOW Hali- MJIM CO CIIOBOM CaMBIH, CPaBHUTEIBHBIMH cy(dukcamu -e, -ee, a MHOTIA
1 TOTIOJTHUTEIFHBIM METOIOM (XOPOIIO-IIyUIIIe).

CpaBHHTENBHYIO CTEIIEHh NPHIaraTelIbHBIX TAaKXKe 00pa3yloT ClioBa Ooyiee WM MEHee,
KOTOpBIE B MEPEBOJIE C PYCCKOTO O3HAYAIOT «4eM», «MHoro»: Jlerom B AHmmxaHe Ooiee
npoxJasHo, yeM B Kapmi. Y Masnuku MeHbllle Kalpu3HbIi epCcoHax, 4YeM y e€ CecTpshl.

B y30ekckoM si3bike (oHeTHUecKre (OPMBI BUHUTEIBHOTO TaJeXa JaloTCsl B PYCCKOM
SI3BIKE C IIPUCTABKOM: Call-CapUK - JKEITHIA-NPEXKENTHIM, TOI-Ta3a - YUCTBIM-IIPCUUCTBIN.
Taxue GpopMbl B pycCKOM sI3bIKe Ha3bIBalOTCsI (hopMaMU yBeIMYHUBarolei crenenu [3].

B y30exckoM s3bIke cokpalieHHas (opMma 3HaKa, O3HAyalolas, YTO 3HAK MEHBIIE
HOPMBI, BCTPEUYAETCS IBYMS CIIOCOOAMM: JIEKCHYECKHM METOIOM (4yTh KPYyITHEE, HEMHOTO
JUIMHHEe) ¥ MopdosorndeckuM MeTomoM (irydmie, Bbime). Emie omHOM oTmmynTenbHOH
0COOCHHOCTBIO OPHUTHHANIBHBIX IPUJIATaTeIbHBIX B PYCCKOM SI3BIKE SIBJISETCS TO, YTO IPH
00pa3zoBaHNM TPATyCHBIX (JOpPM B OCHOBE NPOHCXOAWT NMaACHHUE MM W3MEHEHHE 3BYKOB:
Onmm3kuil - ONMIDKEe, peAKHd - peKe, BBICOKMH - BBINIC, KPENKH - Kpemde, BENUKAN -
Besmuaiimuid. B o0oux s3pikax, q00aBiss crelualibHble IpaMMaTHYECKUe 0COOCHHOCTH K
Py I[BETOBBIX KA4yeCTB, MOXKHO CO3[aBaTh IIBETa, MOXOXKHME Ha 3TOT mBeT: ko‘kimtir —
CHHEBaThIH, qizg ish- KpacHOBATHIN H T. 1.
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Abstract: this article examines the language and its styles. According to the author there
many styles that simply form the language. Through the article the auther emphasizes the
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significance of functional styles. He also shares the main features of the above mentioned
style.

Keywords: language, Russian, style, functional, scientific, literature, communication,
knowledge.

The scientific functional style (it can be called differently: the language of science, the
language of scientific and technical literature, the language of scientific communication, the
style of scientific literature, the style of scientific prose, scientific style, scientific speech,
etc.) is one of the five functional styles (journalistic, scientific, officially business,
conversational styles and style of fiction), defined as “a type of literary language in which
the language appears in a particular socially significant sphere of social speech practice of
people and the features of which are due to the peculiarities of communication in this area”
[2, p. 567]. Each functional style has its own objective style-forming factors [3, p. 194].

Speaking about the peculiarities of functional styles, researchers note their interaction:
styles are created on the basis of the means of the common language, therefore, absolutely
closed, impenetrable styles do not exist. Styles are built according to the field principle:
each has a center where the specific features of the corresponding style are concentrated (the
predominant use of certain lexical means, syntactic constructions, etc.), and the periphery,
which allows elements of other styles in an insignificant amount. In contrast to the rather
closed, conservative official business style, the modern scientific style is more open,
permeable, and influenced by other styles. At the same time, itself influences other styles,
enriches them with new knowledge, which means both meanings and ways of expressing
them [4].

The volume of the article does not allow dwelling on the diachronic description of the
scientific style, however, a brief excursion into history seems to be very important, since this
will pre-empt many questions in the development of subsequent material.

The emergence of the scientific style is associated with the development of different
areas of scientific knowledge and different areas of human activity. In the ancient period,
the style of scientific presentation was close to the style of fictional storytelling. The Greeks
Pythagoras and Plato, the Roman Lucretius were thinkers, scientists with an emotional
perception of phenomena. The separation of the scientific style from the artistic one took
place in the Alexandrian period (3rd — st centuries BC), when scientific terminology began
to be created in the Greek language, which had spread its influence on the cultural world.
Subsequently, it was replenished from the resources of Latin, which became in the Middle
Ages, in the era of feudalism, the international "learned language" of all Western Europe.
On the one hand, it was convenient: scientists from different countries could read each
other's works - but, on the other hand, this situation prevented the formation of the scientific
style in each individual country, so its development proceeded in the fight against Latin. In
the Renaissance, scholars strive for concise and precise scientific description, free from
emotionally artistic elements of presentation; the standard of scientific prose is the dry,
strictly logical presentation of Newton's “Mathematical Principles”.

In the second half of the XIX century. not only scientific proper works, but now also
numerous educational and scientific journal literature are published in Russian. Only a few
scientific works (mostly academic) are written and published in foreign languages, but this
tradition is gradually being lost.
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