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OBILIAA HEJAT'OI'MKA, UCTOPUA
INEJAT'OI'MKH 1 OBPA3OBAHUA

TEACHERS' QUALIFICATIONS AS A THEORETICAL
AND PRACTICAL PROBLEM
Petkova 1.0.

Petkova Iliana Ognyanova - PhD in Pedagogic Sciences, Associate Professor,
DEPARTMENT DIDACTIC, FACULTY OF EDUCATION,
SOFIA UNIVERSITY ST. KLIMENT OHRIDSKI, SOFIA, REPUBLIC OF BULGARIA

Abstract: the article presents a current system for the qualification of teachers in Bulgaria.
The purpose of their continuous professional development be viewed in three aspects:
political, scientific and practical. It is achieved considerable success in administration and
practical implementation of the system of qualification. It is necessary to deep the research
on the mechanisms by which the teacher becomes expert.

Keywords: teacher, qualification, development.

The qualifications of the teaching professionals is an important problem for the
educational system in Bulgaria. On the political level, in 2015 the Ministry of education and
Science launched the project "Qualification for the professional development of the teaching
professionals”, which is aimed at all those working in the system of pre-school and school
education. The project is financed by operational programme "Science and Education for
Smart Growth" for the period 2014-2020. Since the name of the project it became clear that
professionalization of teachers is the focus of the activities envisaged. This implies an
analysis of the normative documents, the publications on the issues of pedagogical
competence and the practices for its implementation.

In 2016, the special Ordinance on the status and professional development of teachers,
principals and other pedagogical specialists was adopted. It determines the state standard for
their qualification. The main objectives of the Ordinance are related to organizing and
administering the process of qualification. Article 4 of the same Ordinance defines teachers'
functions by providing for their growth in three stages: teacher, senior teacher and master
teacher. The improvement of qualification according to article 43 of the same Ordinance
takes place in different forms, depending on the needs of the pedagogical specialist. The role
of the teacher is associated with education planning, conducting and organizing educational
activities, evaluating the progress of children, controlling and promoting them, with
responsibilities for the health and life of children and choosing the appropriate textbooks
and teaching aids.

The position of teacher can be assigned to persons with higher education and
pedagogical qualification, attested by a valid document from an accredited higher school. A
new moment is the admission of the post of "trainee teacher”, who performs all the basic
functions, but at the same time acquires his educational degree at a higher school. This
practically leads to the realization of the procedures proposed by the European Commission
for the validation of the non-formally acquired competencies in all professions [6].

The improvement of qualification according to article 43 of the above mentioned
Ordinance [4] takes place in different forms, depending on the needs of the pedagogical
specialist. It is proposed to update or improve acquired and/or acquire new additional
competencies; obtaining competencies corresponding to the policy of the institution in
which the professionals work; participation in trainings that correspond to their individual
interests; trainings for innovation in education and training, which enhance the
attractiveness of the teaching profession and its social status.



The political framework set by this Ordinance is accompanied by a number of research
papers. They deal with different aspects of the “professionalization” of the teacher. Without
a claim for completeness, | will further illustrate my thesis with a few examples. In his
monograph Gospodinov addresses the problem of career development of the teacher in the
context of administrative management. He argued that "the provision of school
organisations with adequate human resources, who maximise their potential to achieve their
objectives" [3, p. 24] is particularly important for innovation in the education system. At the
same time, the satisfaction of teachers and employees is a factor that affects the quality of
the educational process.

In other publications, attention is focused on the integrative function of the teacher. For
example, Gerdzhikova defined three spheres of competence of the primary teacher, who
teaches in multicultural class: planning of training; implementation of the integral nature of
teaching; readiness to assess students ' achievements. For each of these spheres, the author
defines the specifics of the professional functions of the teacher, which derives from "the
placement of the Bulgarian identity at the heart of the... each task of the primary teacher "
[1]. In the same direction are the authors ' reflections on the occasion of the inclusive
didactics. She underlines that its development as a theory for the training of a relatively
large and heterogeneous group of pupils leads to a change in "... the nature of
communication in the school and school class... " and "the efforts of all actors in it are aimed
at creating a ,,sense of togetherness" for a community" [2, c. 9].

There are also publications, which analyse the problems of qualification of pedagogical
specialists in general. The author distinguishes two types of additional qualification:
compulsory and elective. The first one is aimed at "maintaining and updating basic training"
and the second to "the desire for career development in relation to the employability of a
higher official level" [5]. The professionalisation of the teacher she refers to the
consideration of specific key areas and topics, the mastery of knowledge, skills and
competences, in accordance with the official level and the strategies for introducing and
practical implementation of the newly acquired information.

The studies presented focus on analysis of theoretical models and administration of the
continuous professional development of teachers realized in Bulgaria. If the terminology of
Kok-Aun Toh et al. [9, p.232] is used, in the Bulgarian model dominate the exogenous
determinants of teacher’s professionalism. They affect him from entering the profession
until retirement. As exogenous determinants in research, professional qualifications,
experience in teaching and professional development are defined. The above covers
precisely those three dimensions. Professional qualification implies mastering of knowledge,
skills and competencies; professional experience predetermines the form and content of the
qualification course; professional development is stimulated through gradation in the
school’s hierarchy.

In the scientific literature there are studies in which the typology of the teacher's
continuous professional development is proposed. Kennedy [8] distinguishes nine
models. Next, | will try to analyse the theory and practice in Bulgaria using the
descriptions of some of the models in its typology. It is clear from the foregoing that the
qualification of teachers in our country is the closest to the training model. It is versatile
and is advocated in almost all countries. It focuses on the technocratic understanding of
professionalism. It is enough for teachers to update their skills and demonstrate
competencies. The content of the qualification courses shall be determined in advance
and they are usually carried out outside the workplace. The dissatisfaction of the
teachers in this model of work is most often due to the discrepancy between the realities
in the classroom and what they need to listen to or do during the course. This model
also contains the idea of national standards of professionalism.

The already cited Ordinance [4] describes the administration of the continuous
professional development of teachers and identifies the credits that they receive depending
on their participation in the different types of trainings. An attestation on a scale of five
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grades is foreseen: "Exemplary performance”, "Exceeds Requirements”, "Qualifies",
"Fulfils the requirements”, "Complies with a minimum degree of requirements". Despite the
description for each of the grades, the question of their content remains open. The
preparation of a personal portfolio is one of the prerequisites for carrying out the evaluation,
but it is not enough to exclude some subjective judgements.

The elements of the award-bearing model for maintaining the continuous professional
development of the teacher have already become a tradition in the Bulgarian educational
system. They are manifested by the introduction of an external evaluation on different
subject matters. Students' achievements are used as a measure of the teacher's
professionalism. The informal reactions of teachers, however, prove that there is a
discrepancy between the officially announced results and the practical actions. A large
proportion of teachers disagree with the change in teaching practices, resulting from the
need for students to prepare for tasks in the external evaluation tests. For some students, the
requirements are too high, and teaching methods to achieve them are inappropriate. There is
a discussion between teachers in what is the professionalism: in the use of "academically"
oriented teaching patterns or in adapting the methods of instruction to the needs of the larger
group of students in the class. Here it seems that the question, known from the history of the
pedagogy, arises again, what is the teaching: "art™ or "craft".

The next model set by Kennedy describes the need to overcome the deficits identified in
the practices of some teachers. She calls it "deficit model™. Through it the directors try to
improve the efficiency and accountability for the quality of the training in the school as a
whole. Account shall be taken of both individual and collective competence. The school's
management stimulates the work of teachers as a making collective sense of events in the
workplace; developing and using a collective knowledge base and developing a sense of
interdependency [8, p. 239]. The schools created good practice for interaction between
teachers and informing them about the training courses offered by different organizations.

Closely related to the previous is the next community of practice model [8, p. 242]. It is
implemented through a variety of activities within each school. Professional communication
between teachers takes place within the subject matters areas and the stages of the education
system. The most common distribution covers the following working groups: teachers of
Bulgarian language and literature for lower secondary and upper secondary stage; language
teachers; teachers in mathematics; in informatics and information technologies; in social
sciences; in science and ecology; in aesthetic cycle; in sport; teachers in a group for all-day
training organization; group of teachers for integrated training of children with special
educational needs; group of teachers in the primary grades. These groups create their
organization for meetings and discussions on specific problems related to teaching within
the school in the relevant subject matters. Often, individual teachers present their ideas for
distributing the curriculum content or are conducting lessons to demonstrate new
competencies and teaching patterns.

Unfortunately, many of the continuous professional development models described by
Kennedy [8] remain out of reach of scientific analysis in the country. For example, there is
no information about the implementation of the coaching/mentoring model, which reflects
the informal interaction between two teachers. Researchers do not know almost anything
about the internal mechanisms of interaction between experts and novices in the profession.
The development of young teachers is also not monitored. The Bulgarian pedagogical
science does not carry out projects with a wide scope in which to establish how teachers are
thinking and how they work with experience between ten and twenty years. Such
information would be very interesting in terms of whether continuous professional
development is a fact or only a socially meaningful expectation. Provocative are
Gerdzhikova's empirical data on the impact of the degree of education on the attitudes
towards teaching in multicultural classes. It found that ,the degree of higher education —
Bachelor's or Master's degree, has no influence on their understanding of the necessity of
teaching one language - the target, in the multicultural classroom* [7, p.7]. Although data
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refers to teachers working in a specific ethnocultural context, they suggest that there is no
direct link between professionalism and degree of higher education. It would therefore be
useful to enrich existing teacher qualification practices in Bulgaria. The wider application of
defined by Kennedy action research model [8, p.245] will enable teachers to track the
quality of their own teaching. When they have the opportunity to observe and judge their
own actions, teachers will develop professionally in a natural way.

It is clear from the foregoing that the system for qualification of teachers in Bulgaria has
clearly defined objectives. Efforts are being made to improve it at both political and
practical organisational levels. More in-depth research is to be carried out to help ensure a
meaningful assessment of teachers' professionalism.
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TPAAUIINU «<HACTABHUK U YYEHUK» B OBYUEHUU
TPAJUIIAOHHOMY UCHHOJHUTEJBCTBY
Matsakyoos L1.b.

Mamsxyb6os Lllaskam bamuposuu — 0ooyenm,
Kagedpa mpaouyuoHHO20 UCNOTHUMENLCMEA,
Tocyoapcmeennas Koncepsamopus Vzoexucmana, 2. Tawxenm, Pecnybnuka Y36 exucman

Annomayun: mpaouyusi «HACMABHUK U YYEHUK» AKMYaibHa meM, 4mo OHa obecneyusaem
CMYOeHmam G03MONCHOCb PAbOMamy HeNnOCPeOCMBEHHO HAO CB0UM UCHOTHUMENbCIBOM,
nOOX00UMb € YUemOM UX UHOUBUOYAILHBIX OCOOEHHOCIEl, c030a8amb OA20NPUSMHbIE YCI06US
0151 OabHelwe20 pazeumusi cyujecmgyiowux mananmos. Taxue cumyayuu 60Ccnumvi8aiom y
MONOOEJCU He MOAbKO OMGEMCMEEHHbIl NO0X00 K mpyooeoll U Npou3eo0CMEEeHHOU
0esImenbHOCMU, HO U OYXOBHO-HPAGCHBEHHbIE KAUECMEd, MAKUe KAK YEAdiCeHUue K mpyoy Opyeux,
yecmuwlll mpyo, 2opoocmv 3a dpgexmusHocmv mpyoa. B eocnumanuu Oemeii 0coboe
sHUMAaHUe credyem yoeusimb IDHEKMUCGHOMY UCHOTb306AHUI0 HAYUOHATLHOU  CUCHEMbl
B0CRUMAHUSL HAPOOA 8 COOMBEMCMEUL ¢ OObIMASIMU, MPAOUYUSMU, IMUKOU C80e20 Hapoda,
OpesHUX NPeOKO8 U 8 IMOM HANPAGIEHUU YYUMeisi He OOJIICHbL YIYCKAMb U3 6UJY C60U CUTbL U
yMeHusi. B amoul cmamue 2060pumcsi Kpamro 0 8ajiCHOCU Mpaouyul «HACMAGHUK U VYEHUK» 6
MPAOUYUOHHOM MY3bIKATbHOM UCNOTHUMEIbCmee. A makoice YNOMUHAiOmcst 0053aHHOCMU U
neoazozuieckue NPUHYUNsl 8 Mot Mpaouyull.

Knioueevte  cnoea:  nacmaenux,  yuenux, neoazoe,  yuumenb,  MpPAOUYUOHHOE
UCHOTHUMENLCMBO, MY3bIKA.

VIIK 372.878

Tpaguuuu «HACTaBHUK M YYEHHK» - BOCIHMTAHHME Yy MOJIOJISKU MPOPECCHOHAIBHBIX
HaBBIKOB, IOBBILICHUE yXOBHO-IIPOCBETUTEIBCKOIO MOTEHIMANA, IIOUCK, TBOPYECTBO, OJHUM
CJIOBOM, MMEIOT Ooblnoe 3HadeHne Uil (OPMHPOBAHUS BCECTOPOHHE 3pEJON JIMYHOCTH.
Jpyroii xapakTepHOH OCOOEHHOCTBIO SIBIISIETCSI TO, YTO B HeM (pOpMHUpYyeTcsi yBEpEeHHOCTDH B
COOCTBEHHBIX BO3MOXKHOCTSIX CTY/ICHTA, IIPABIJIbHAS OIIEHKA CUTYalllH W BOJICBBIE KAauecTBa, a
TaKKEe COLMAbHAS aKTHBHOCTh y4EHHMKa HAXOAUTCS MOJ KOHTposeM HacTaBHUKA [1]. Camblii
OONBIION JOJIT y4uTeNsl - TOATOTOBHTH YMHBIX, TPaMOTHBIX M CIIOCOOHBIX YYEHHKOB,
CIOCOOHBIX BHECTH CBOW JIOCTOMHBIM BKJIaJ B pa3BUTHE CTpaHbl [l TOro, 4yToObI y4WTEIb
MOATOTOBMJI XOPOIIET0 YYEHHKA, OH JIOJDKEH IpEekAe BCero 06iamaTh MPOoQecCHOHATBHBIM
HNOTEHLUAIIOM, JYXOBHO Pa3BUTBIM, IIUPOKUM MUPOBO33PEHHUEM U 310POBBIM MBIIIIJICHUEM.

«HacraBHMK M y4€HHK» [0 CYTH, 3TO CJIIOBO COOTBETCTBYET HE TOJIBKO HAlllEMy
HallMOHAJIbHOMY MY3bIKaJIbHOMY HCIIOJIHUTEILCTBY, HO U TPaJHULUSAM IPEACTaBUTEICH
apyrux cdep. Uto kacaercsi HEMOCPEICTBEHHO MY3BIKAIBHOW CQepbl, TO OHH C JIaBHUX
BpeMEH pPa3BHBAJINCh Ha OCHOBE «HACTaBHUK M YYEHHK», a TaKKe OBUIM CPEICTBOM
obecrieueHns! MPeeMCTBEHHOCTH TOKOJIeHn . [lo/ TpaumusiMi «HaCTaBHUK M YYEHHK» MBI
MNOHUMAaEeM TapMOHHYHO DAa3BUTOTO YYEHUKA, KOTOPBIA MOXET HE TOJIbKO H3y4aTh
My3BIKQJIIBHOE MCKYCCTBO OT Y4YUTENs U HEPENaBaTb €ro CIEAYIOIIEMY IIOKOJICHHUIO, HO U
BOILIONIATh B ce0e JIMYHOCTHBIC, HPABCTBEHHBIC KAUeCTBA, BCE IOJIOKUTEIBLHBIE KauecTBa
HacTaBHUKA. B Y30ekucrane, Ha MO B3IJIA[, M B HACTOSIIEE BPEMS TPAAUIMK «HACTABHUK
W YYEHHK» IOJHOCTBIO COXpaHeHBl. Hukakux coMHEHHH B 3TOM HeT. OCOOCHHO Ba)kKHYIO
pOJIb B MEPEXOAE OT IOKOJEHUS K IOKOJICHHIO KJIACCHUYECKOTO MY3BIKAJIILHOTO Hacleus
UTPaeT 3Ta CHCTEMa «HACTaBHHUK M YYeHHK». Hamo 0cOOEHHO OTMETHTB, YTO M B CHCTEME
BBICIIIETO y4eOHOTO 3aBENCHHS TPAOWIMN  «HACTAaBHUK M YYEHHUK» ITOKa3bIBaeT CBOHU
HamTy4IIne pe3yibTaTel. B maBHHE BpeMeHa IO 3TOW Tpaauiuu y30eKcKas TpaauIoHHAas
My3blKa YCTHO MEpelén OT IMOKOJEHUS K TMOKOJEHHUIO0. A CerojHs, Mbl XKUBEM B MHUpE
Pa3BUTHIX HMH(POPMAIMOHHBIX TEXHOJIOTHH, KOMMYHUKalMH M B 3TOM IUIAHE TPaaMIUH
«HACTAaBHMK U YYEHHUK)» NPUOOPENIN COBPEMEHHBIH XapakTep. B uem MbI 510 BuauM? B aTom
Cllydae MBI MOXEM MPUBECTH MPUMEPHI ayAN0, BUACO3ANHICEN, KOMIAKT-AUCKOB MU KUBBIX
UCIIONIHEHNH. MM y Hac ecTh ypOKH, KOTOpBIE COCTABISIIOT OOLIMPHYIO ayIUTOPHIO,

9



KOTOPYIO MBI Ha3blBaEéM «MacTep—KJIacCaMmW», WM COJIbHbIE KOHIEPTHl CTaplInX
HacTaBHUKOB. C 3TOH TOYKM 3PEHHSI MOXHO CKa3aTh, YTO HBIHEIIHSSI MOJIOJCKD JKUBET B
Pa3BUTOM IEpHOAE TPAAULUHA «HACTABHUK U YYCHHK». B HaBHUX TpajnIUsX «HAaCTaBHHUK H
YUEHHK» YYHTEIb HE TOJbKO JaBaj YYEHUKY YyKa3aHWs, HO M TIOJTOTOBHI HX K
CaMOCTOSATENBHOM JEITEILHOCTH, a TAaK)Ke JaBajl BO3MOXKHOCTb 0cie ce0sl IEPEHSITh OIIbIT,
3HaHUS U HABBIKU U3 TIOKOJICHHUS B TIOKOJICHHE.

OTHOIICHNS] «HACTABHUK W YYEHHK» LIEIeCO00pasHO BECTH IO OINPEIENIeHHOH Iporpamme,
wiady. B 3Tom oTHOmEHNH B hopMax pabOTHI C YICHUKOM YUIHTENb TOJDKEH COOIOIATH!

- BOOPY)KCHHE YYallMXCsl 3HAHHAMH B COOTBETCTBHH C TpeOOBaHHMAMH BPEMEHH,
3aKOHOAATEIECTBOM OOIIECTBa B BOCIIUTATEILHOM BO3ACHCTBHY;

- HAyYHUTh CTPEMHUTHCS K SANHOM 1IeNH, BUIETh pe3yabTaT paboThl;

- IO3UTHBHOE BJIMSHHE HA ICHXHKY, TYXOBHOCTh YYEHHKa W B TO JXE€ BpeMsi OBITh
TpeOOBATEIEHBIM;

- IPUBUTHE YBa)KEHUs K ceOe U ApyTrum;

- mIarath BIepés, IIsiAsl Ha ycIiex;

- YCTaHOBHTH MOJIOKHUTEIBHYIO OOPATHYIO CBSI3b;

- COCPCAOTOUUTHLCA Ha UCIIOJIB30BAHNUHU Pa3JIMYHbIX METOJ0B BOCIIUTAHUA,

-B TIpollecce BOCIHUTAHUS YYHUTENb JOJDKEH OBITh BCECTOPOHHHM: MOpPAJbHBIM,
9THYECKUM, TPOPECCHOHATIBHBIM PHUMEPOM;

- (hopMHUpOBaHUE YyBCTBA JJOJITa, OTBETCTBEHHOCTHU H T.JI.

B Tpamuumsx «HAcTaBHHUK M YYCHHK» Ba)KHOE MECTO 3aHHUMAIOT CIEAYHOIINe
HearornyecKue MPHHIUIIBL:

- CO3HATEJBHOCTh W AaKTUBHOCTh, TO €CTh IIOJHOE OCO3HAHUE CYTH, KOHKPETHBIX
ACIIEKTOB, XapakTepa TOH WJIM WHOH JesATEIbHOCTH, KOTOPYIO OH HWJIM OHAa 3aHHMAer,
HeﬁCTBHTCHBHOCTL B €T'0 NCPCIICKTUBAX U PA3BUTUH,

- AKKYPaTHOCTb B OBJIAJICHUU CEKPETaMHU TPAJULIUOHHON MY3bIKH;

- YUYHUTBIBAaTh TECHYIO CBSI3b 00Pa30BaHMS C )KU3HBIO;

- y4eT B3aUMOCBA3M TEOPETUYECKUX 3HAHUH C I[PAKTUKOM B  HAIpPaBICHUU
HE3aBHCUMOCTH, TBOPYECKOTO MOUCKA;

- UMETh 4YeTKOE JIOTHYECKOE pEeryJupoBaHHE, IIOCIEAOBATEIbHO —OINpEACIIIoNnee
coziep)KaHue O0YUCHHs, BOCIIUTAHUS U ITAIbl 00y4YeHHS;

- y4eT BO3PACTHBIX ¥ UHMBUIYaJIbHBIX OCOOCHHOCTEH yYCHUKA;

Takum 00pazoM, HCIHONB30BAHHUE TPAIHLMA «HACTABHHK U YYCHHK» B CHCTEME BBICIIETO
00pa3oBaHus JaeT MPOXYKTUBHBIA pe3ynbTaT. B COOTBETCTBMM € WIESMH IMEIArorH4eckoro
00pa30oBaHUsI TIPAKTHYECKHE HABBIKM M HABBIKM (OPMHPYIOTCS IyTE€M HEOCPEACTBEHHOIO
OoOy4eHHsi, TO €CTh HENOCPEICTBEHHOTO BBINOJHEHHSI OIPEJCICHHON JIeTeNbHOCTH Ha
TMPaKTHKE. B TICPBYIO OYUCPEIb HA/I0 OTMETUTHL YTO CTAPIIUEC HACTaABHUKHU, MY3BIKAHTHI UMCIOT
CBOHM  HWCIIOJHUTENILCKUIA CTHIIb, CBOEOOpasHylo mHikody. Ha 3TOM OCHOBaHMM Y4YEHUKH,
JOOSIINE MX HCKYCCTBO, CTPEMSILIMECS] K W3YYCHHIO HCIIONHHMTENBCKOTO CTHJISL, HApSIMYEO
CBSI3aHBI C ATUMH yUHUTEISIMU. B kKakoM cMmsIiciie 310 cBsi3aH0? Hampumep, IpuBs3Ka yIUTES K
YYEHHMKY WM yYE€HHKA K HACTABHUKY BO MHOTOM 3aBHCHT OT MacTepcTBa M Mpu3HaHus. To ecTh
HACTaBHUK JIOJDKEH MMETh YHUKAJIBHBIM MAacCTEPCTBOM, a YYEHHK JIOJDKEH IPU3HATh €ro Kak
WJICUTLHOTO HACTABHUKA, MCTIONHUTENS [2]. YUEHUK OIDKEH YMETh HacIaXaaThCs HCKYCCTBOM
WCIIOJIHEHUSI CBOErO HAaCTaBHMKA M B IIOJHOM Mepe TOIIom@arh 3T0 McKyccTBo. IIpm 3tom
HEPa3pBIBHO CBS3BIBAIOTCS HE TOJILKO TIOHMMAaHHKeE, HO U cep/iiie, 001k, nevallb U pajocTs. Toraa
YYEHHK TPU3HAET yuuTesisl. ECiM 5TH BelM He MHTEPECYIOT ero, 3TO 03HAYAET, YTO OH CKIIOHEH
K IpyrOMY LIKOJTy, APYTOMY HAaCTaBHUKY.

Cnucok aumepamypul

1. Kyponos M. Maktab mabHaBusitH Ba Musumnii Tapoust. Tomkent: ®an, 1995.
2. Aenonuii A6oynna. Typkuii TyIUCTOH €xy/ axJioK. TomkeHT: YKuTyBuH, 1992,

10



STRATEGIES FOR IMPROVING WRITING SKILL
Abdullaeva U.N.

Abdullaeva Umida Nigmatullaevna — Teacher,
DEPARTMENT OF METHODOLOGY OF TEACHING ENGLISH LANGUAGE,
ENGLISH LANGUAGES FACULTY 3,
UZBEKISTAN STATE WORLD LANGUAGES UNIVERSITY,
TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: writing is an essential tool for learning, and when students realize that writing is
simply another way of communicating through a pencil versus your lips, it will make that
much more of sense to them. Here are a few teaching strategies to help those struggling
students and get them writing. From photographs to graphic organizers, there are teaching
strategies to make writing fun for everyone.

Keywords: graphic organizers, teaching strategies, organizational difficulties, rambling
paragraphs, unorganized ideas, unique strategies.

In recent days, learning as well as teaching English is becoming an essential issue.
Teachers create new methods of teaching depending on the character of learners and
depending on their outcome. And now as an example we will see teaching methods of
writing skill. “If you want to know something, read. If you want to learn, write”, or “Writing
is how we know we are learning” [2], so, | want to say that writing is the most important
skill which must be learned .But most learners don’t like to write and if you give a sheet
of paper to your learners and say to write something, you will exactly listen several
complaints about it , for example “I can’t write because , now I have nothing in my head or
“could I write at home , I can’t concentrate now” [1, 22]. How can children who always
seem to have so much to say not be able to think of anything to write when we ask them to?
Initially, in order to have more efficient outcome from our teaching we must know their
problematic sites as well as their strong sites. For example one student can speak, but not
write or some learners get inspirations from something (picture, titles, objects). So we must
handle their problem, create a new strategy of writing for them individually, and then, in
my point learners can achieve success in their writing.

The following method for students who need some help to have an idea for writing , to
get inspiration: Photographs can be used as teaching strategies.

Challenge students to search their family photos, and look through magazines, books,
newspapers, or even the funny pictures of anecdotes to find a little writing inspiration.
Have them cut out all of the pictures that inspire them, and glue those pictures to their
writing journal. When it’s time to write, all students have to do is look at one of their
pictures for a little inspiration.

Following strategy is story starters [1, 45]: One of the easiest strategies to get students writing
is to give them a story starter or writing prompt (e.g. create a new type of cookie, what are the
ingredients and what is the name of it? Or my favorite holiday is___ because ).

Next method is creating a name, it is somehow similar with story starter strategy because
in this method also you give a name instead of story and they will develop o continue giving
an information. Hence, you should encourage students to make up a name. (e.g. Jimmi
Jenkins) Then have they pictured what a person with that name looks like, and where they
came from, e.g. Jimmi Jenkins is a man from the 1920s who is skinny and has dark brown
hair). Encourage students to think of more details about their character that they created, like
where they work, if they have a family, or any other details that they can think of. This is a
fun way to develop a story [1, 33].

Graphic organizers are great for visual learners, and anyone who needs to see their ideas
in an organized manner. Try using a story map to motivate students and get them writing, or
you may use pre writing activity as: Integrating students drawing and art, and you may find
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a reluctant writer is more engaged [2, 12]. Allow students to brainstorm their writing ideas
through pictures and drawings or just add them to their stories.

The following method is for students who hesitate and can’t write. Let students record
their thoughts or their writing. This is a fun way for students speak what they want to say
about the given topic and after writing it .1t would help to gather your ideas and your writing
would be colorful.

Next method is also for students who can’t write in a traditional method when you give
then pen and sheet of paper. Student talks, teacher writes. Have your student stand up while
you sit in his or her seat. Pick up the student's pencil and simply state, "You talk, I'll write." ,
or you can some similar strategy named “Peer talks”. Pair students together into teams of
two, and have each student take turns writing down what the other person says. Students
will get a kick out of having their partner do all the writing for them! The last strategy is for
students who inspires from games, who don’t like get bored [1, 24]. A little friendly
competition is always good for children.

At last, as | mentioned above writing is how we know we are learning. | suppose that
writing is a more active process than reading in a way. | mean, when we sit down to write
something, we become aware of what we don’t know because, you search information, read
another author’s articles essays about this topic, so you enlarge your knowledge, stock of
your vocabulary as well as it helps you to expand your horizon, additionally, we solidify our
thinking when we write. For this reasons, it would be good to encourage learners to writing
and help them get inspirations and explaining their thoughts and images by teaching them
with unique strategies.

References
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TEXTBOOK SELECTION AND EVALUATION
Ziyayeva M.
Ziyayeva Mukhayyo — Teacher,
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Abstract: materials may be considered anything that may aid in language learning
including but not limited to pictures, newspapers or commercially produced resources such
as textbooks, workbooks, cds. Materials may offer guidance to teachers with respect to the
instructive tasks considered necessary for learning to be achieved. Coursebooks may be
termed as a textbook in a language- learning classroom, which is viewed as the main book
that, would be used in the course.

Keywords: material selection, syllabus, curriculum and instructional materials, textbook.

Syllabus may be defined as the focus or content in one particular subject as opposed to
curriculum that may be considered more broadly dealing with the aims of subjects within a
set of courses in the institution as a whole. Material selection may be viewed as having a
significant effect on the outcome of a syllabus or curriculum as commented by Williams
(2,252): ... materials, whether commercially developed or teacher-produced, are an
important element within the curriculum, and are often the most tangible and visible aspect
of it. While the syllabus defines the goals and objectives, the linguistic and experiential
content, instructional materials can put flesh on the bones of these specifications.

A set of wide-ranging evaluative questions is proposed, which examines such matters as
the aims and content of teaching materials. There is considerable emphasis in the article on
trying to understand the learner's point of view, and discovering judgemental standards that
might be used by students themselves. The reviewer too must ask telling questions,
particularly about the characteristics of the target groups at which the textbook is aimed, as
well as the framework through which the linguistic content is communicated. The reviewer's
assessments need to be underpinned by a clear rationale as his/her job involves a
responsibility to inform teachers about new books, whilst also being fair to publishers and
authors. It is demonstrated that reviewers are frequently capable of bias and inconsistency,
though the article describes a fourfold ‘way' which should form the core of the reviewer's art.

For Sheldon [1, 42] too, textbooks and materials need to be evaluated with reference to
linguistic theory, most notably in the area of Pragmatics. He examines how well widely used
EFL textbook accords with research findings on the nature of authentic conversational
interaction. It is felt that much published material ignores the true nature of oral competence, and
presents artificial, stilted dialogues as linguistic models. In many cases, students are not helped to
learn the appropriacy of different utterances in specific circumstances.

Teachers are not only faced with assessing standard coursebooks and associated materials.
Dictionaries have been increasingly seen as a central ELT resource, and Richard West gives the
reader a detailed analysis of specific dictionaries, while at the same time presenting criteria which
can be extended and generalized. Some results, using a Which? format, were generated by
workshop participants during a series of UK teacher-training courses.

Materials are evaluated not only by teachers and reviewers, but also by educational
administrators charged with obtaining the best textbook value for money. The reliability of
selecting and evaluating a commercial textbook is influenced by the target use group, the
perspective used in making the selection and the instruments used in the process [2].
Textbook evaluation is basically a straightforward, analytical matching process: matching
needs to available solutions. Though providing food for thought, checklists and
questionnaires like these have probably had little real influence on textbook evaluation in
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terms of either ELT reviewing practice or educational decision making. Perhaps they have
simply not had the currency they deserve, most teachers, at any rate, being unaware that
they even exist. Finding back issues of relevant journals in many teaching contexts (and
indeed in some ELT libraries) is also very difficult.

According to Sheldon [1], the textbook has a process for developing curriculum that is based
on a needs assessment of learners and includes participation and input from other stakeholders.
The curriculum and instructional materials are easily accessible, up to date, appropriate for
learners, culturally sensitive, oriented to the language and literacy needs of the learners, and
suitable for a variety of learning styles. Sample Measures for Instructional Materials:

[J They are up to date (e.g. published within the past 10 years).

[J They contain relevant content.

[ They take into account the linguistic and cultural diversity of the student population.

[0 The layout and formatting (including font size) is appropriate for the student
population.

[0 Visuals and graphics are clear, appropriate for adults and culturally sensitive.

[0 Voice and sound in audiovisual materials are clear, authentic, and appropriate.

[0 The materials address a variety of learning styles.

References

1. Sheldon L.E. (forthcoming, 1988) ELT textbook and materials evaluation: goals,
obstacles and solutions, English Language Teaching Journal, 42, 2/3.
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Teaching Journal, 37, 3, 251-55.
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Abstract: the writing process is the most complex activity of speech from psycho
physiological point of view. Therefore, the aim of the article is to identify psycho
physiological qualities of students in mastering written language. It is shown a lot of
opinions about written speech by different scientists.

Keywords: written speech, psycho physiological characteristics, mastering, a written text,
writing thoughts, written communication, teaching writing, thinking activities, memory.

Most high school students have already clearly expressed differentiation of interests and
preference for certain types of activities. One loves mental work, the other - physical, the
third -communication with people, the fourth - social work, the fifth takes a great interest in
everything one by one, and the sixth is equally indifferent to everything. No less diverse is
their motivation. One, whatever he does, is driven by the need to achieve and self-test, to
others - the desire to bring someone good, the third - the feeling of dependence and the need
for the approval of others, the fourth - the desire to get away from stress and conflict
situations, etc. Of course, this is not always noticeable.

All this requires the teacher thoughtfulness and caution in the estimates. Our weaknesses
are nothing but the continuation of our virtues. The known mismatch of value orientations,
aspirations and behavior, which seems to be a manifestation of the age immaturity of boys
and girls, is often observed in adults and is not always considered a disadvantage.

One way or another, socio-cultural differences inevitably refract in the specific
conditions of the microenvironment where a high school student grows and develops -
in the structure of his family and interpersonal relationships, in the specific values of
the youthful subculture, orientation of interests, leisure methods, etc. The teacher must
take into account all this [2, 39].

Patterns of youth psychology confirm the need for a personal approach to high school
students. With all the commonality of their situation and life tasks, high school students
differ significantly from each other. Their life paths will be different too. Learning should
not be focused on leveling individual characteristics, but on shaping an individual style of
activity in students.

The older and more mature a teenager, the more his upbringing turns into self-education.
This requires a teacher of great flexibility, tact, understanding, and willingness to take the
pupil‘s personality seriously [1, 32].

The writer first imagines or perceives (when recording by ear) those sound complexes
that are to be fixed. Then researchers relate them to the corresponding graphemes [3]. When
a written statement is generated with reference to a printed text, the work begins with the
perception of graphemes, after which they are associated with the corresponding phonemes.
Internal speech has a different degree of intensity, which depends on the level of proficiency
in the language and the complexity of the generated written text [2, 19].

Of all forms of verbal and written communication, writing and speaking are most
interdependent. The close connection between them is manifested not only in the proximity
of generation models, as mentioned above, but also in the correlation of psychological
mechanisms - speech hearing, prediction, memory, attention, as well as in the use of
analyzers such as visual, speech motor and auditory, since we write under the dictation of
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our own voice, then we look through and mentally pronounce what is written, listening to
the rhythm and intonation.

At the same time, it should be noted that in the process of writing, not only the analyzers
listed above function along with short-term and long-term memory, but also verbal-logical,
imaginative and motor types of memory that closely interact with them, contributing to the
creation of supports and reference points for the writer's thought and thinking activities.

The exclamation mark has, in the opinion of some authors, a similarity with lexical
means, with expressions of the type: note, repeat (emphasize), etc. Different shades of
additional information are transmitted using dots, two exclamation marks, a combination of:
an exclamation mark with a question mark, etc. All the above means are not used to mark
the grammatical structure of the utterance, but to facilitate adequate understanding of the
written text by the recipient.

The laws of youth psychology are determined by the need for a personal approach to
high school students. With all the commonality of their situation and life tasks, high school
students differ significantly from each other. Training should not be focused on the
definition of individual characteristics, but on the formation of an individual style of activity
among students. The older and more mature a teenager, the more his upbringing turns into
self-education. This requires a teacher of great flexibility, tact, understanding, and
willingness to take seriously the personality of the pupil.
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Abstract: the case-study method is fundamentally different from the similar learning content
that does not use the case method. The case method relies on a set of specific didactic
principles. It is an individual approach to each student, taking into account his needs and
learning style, which includes gathering of information about students before classes.
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The methods and techniques of working with various educational and business
situations have long and widely been used in the educational process abroad and in
leading universities of the country. One of the main features of working with cases is
their wide interdisciplinary nature [2]. At the same time, unlike usual tasks, in such
situations there is no clearly defined set of basic data that must be used to get the only
correct solution. Also in the case structure there is often a number of questions that
need to be answered. Instead, the student should fully comprehend the situation outlined
in the case, to identify the problem and issues that need to be resolved. Thus, the
development of independence and initiative, the ability to navigate in a wide range of
issues related to various aspects of management and research in the economy is ensured.
“Every economic discipline uses its own thesaurus, theories, processes, qualitative and
quantitative research methods. Cases provide an opportunity to expand this set and go
beyond the specific disciplines in analyzing the situation” [1, 42].

Case-study method is understood in different ways. For example, the above mentioned
Harvard Business School defines the case method in the following way: “A teaching method
in which students and teachers participate in direct discussion of business situations or tasks.
These cases were usually prepared in written form and included experience of real people
working in the field of entrepreneurship. They were read, studied and discussed by students.

Case-based learning methodology

1. The maximum freedom given to students during learning process (the possibility of
choosing a teacher, forms of teaching, the type of tasks and the way they are performed).

2. Providing students with a sufficient number of visual materials that relate to tasks
(articles in press, video, audio cassettes and CP discs).

3. The minimum amount of theoretical material, which allows students to concentrate
only on basic tasks.

4. Ensuring the accessibility of the teacher for a student who should have the opportunity
to contact him at any time.

5. Formation of students' skills of self-management, ability to work with information.

6. Focusing on the development of student’s strengths.

The specificity of the case method is also observed from the point of view of the
methods on which it relies. The teaching method in didactic means is an ordered way to
achieve educational objectives. The use of these methods in teaching foreign languages is
quite diverse. One of the problems of co-temporal didactics is the problem of the
classification of teaching methods. There is currently no single point of view on this issue.
Due to the fact that different authors in the division of teaching methods into groups and
subgroups use different scales, there are a number of classifications. In modern didactics,
there are three large groups of methods [1]:
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1) methods of organizing and implementing the educational process (verbal, visual,
practical);

2) methods of stimulating and motivating educational activities (methods of stimulating
interest in learning - motivation; cognitive games, educational discussions; methods of
stimulating responsibility - a method of explaining the purpose of an academic subject);

3) methods of control and self-control (methods of oral control and self-control, writing
control).

Binary methods are also often used and classified in two forms: visual (visual-
informational, visual-problematic, visual-practical, visual-heuristic, and visual-research) and
practical (practical-heuristic, practical-problem, practical- research). The case method
largely combines the features of above mentioned learning methods. It also serves as a
specific practical method of organizing the educational process, a method of discussion from
the point of view of stimulating and motivating the educational process, as well as a method
of laboratory and practical control and self-control. Case-study method, most likely, should
be considered as visually-problematic, visual-practical and visual-heuristic at the same time,
since it gives a clear description of the practical problem and demonstration of the search for
ways to solve it. Finally, it is often the most practical and problematic method.
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Abstract: our knowledge of dystopian existentialism is largely based on very limited data.
Therefore, the aim of the article is to identify the features of dystopian existentialism in
“Lord of the Flies”. We consider that three elements of dystopian existentialism can be felt
in the novel and in our article we prove that “Lord of the Flies” belongs to dystopian
existentialistic type of novel.

Keywords: existential tendency, dystopian existentialism, innocence, evil, darkness,
savagery, Nietzsche's philosophy.

In this article we want to give a new way of perception of existential tendency which
in literature is rarely defined. While we are studying existential philosophy reflected in
the novel “Lord of the Flies” by the English writer-William Golding, we reveal the new
type of existentialism taking the information in the article entitled “Power and
Authority: An Interpretation of Golding's "Lord of the Flies"” done by David Spitz [4].
We combine a literary trend-existentialism with the type of novel-dystopia and in this
article we endeavor to discover the definition of dystopian existentialism and define its
main concepts and features.

According to our understanding, dystopian existentialism is a type of existentialism
that represents a human individual’s existence in a ruined society and the necessity of
his taking certain responsibilities in this society. According to dystopian existentialism,
in each human being exists evil and this evil makes the society ruined. In the following
lines you may inform about the novel “Lord of the Flies” and how these features of
dystopian existentialism to be reflected in this novel of William Golding. The fame of
William Golding rests on his early novel, “Lord of the Flies”. It is a novel which takes
place in the near-future: a future too near to be read about with anything but horrid
fascination. As an incident in a world-wide war a company of boys-the oldest only in
their early teens-are isolated on a tropical island and must make the best of their painful
situation. They have brought with them imprecise insights of what Civilization-English
civilization, in particular-was. At the outset of their stay, they set up a social
organization, complete with a deliberative assembly and an assignment of the duties
that will be necessary for survival: fruit-gathering, shelter construction, hunting of boar-
meat, and —most important of all- the feeding of a fire that will send up a pillar of
smoke and alert passing ships. Eventual rescue is at the outset the raison d’etre of all the
boys’ activity. But gradually the remnants of English civilization fall into disarray.
Belief in rescue wanes, and the mass of the exiles falls into savagery and the life of
primitive fear. They paint their bodies, propitiate a nameless numen that that haunts the
island, and can hardly remember the civilization that, in the early stages of their stay,
they aspired to return to. Indeed, just before the actual rescue at the end of the novel.

The island setting is physically Edenic [1]; it provides the boys with a favourable
climate, an ample supply of food, and complete freedom, though there is little of the
comfortable adaptation to an alien environment. As Golding’s novel opens, twelve years old
Ralph is jubilant at the thought of being marooned in a place where no grown-ups can limit
his freedom. But man’s freedom is always, and necessarily, limited, and these limitations are
persistently suggested by Piggy, a near-sighted, chubby and asthmatic boy who attaches
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himself to Ralph. Critics have frequently identified Piggy with the element of Reason in
Golding’s allegorical treatment of this theme of moral regression which is central to the
novel. But, as Oldsey and Weintraub aptly point out [3], Piggy’s association with reason is
inconsistent, as are his alleged associations with moral conscience or with a Freudian
superego. Piggy’s verbal prodding begins early, “We ought to have a meeting”, and grows
more emphatic, we got to do something”, as Ralph’s sense of responsibility is slowly
awakened. When Ralph finds a large conch shell in a tidewater pool, Piggy is jubilant; he
perceives that it can be used to call the scattered boys together and to coordinate their
individual wills toward a common effort which will increase their chances of rezone. Ralph
is elected chief mainly because he is the first to call a setting by blowing the conch, which
becomes a powerful symbol of traditional authority.

William Barrett, an interpreter of the “conspicuous group of intellectuals” mentioned by
Kruteh, inadvertently furnishes a philosophical clue to the transformation of Jack’s will as
portrayed by Golding. In his “Irrational Man”, Barrett reminds us of Nietzsche’s deep-
seated conviction that “the strongest and highest will to life does not lie in the puny struggle
to exist, but in the Will to war, the Will to power” [2]. Jack’s incipient will to power is
apparent as he enthusiastically visualizes the military potential of various geographic
features of the island and as he repeatedly attempts to wrest the leadership of the group
away from Ralph. Ralph’s will, on the other hand, is primarily focused on the maintenance
of existence; the signal fire is important to him because it may bring rescue and a return to
the safety of organized society.
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Abstract: adopting a project-based teaching approach in the classroom can energize the
curriculum. Research has shown that PBL is a viable and flexible alternative to traditional
short-term intensive language programme. It enables teachers to bridge academic
instruction with real-life experience in communicating across cultures.
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PBL helps students to develop their skills holistically while improving their ability
to work in groups and managing their time well. As students are evaluated on the basis
of their projects, rather than on the comparatively narrow rubrics defined by exams,
essays, and written reports, assessment of project-based work is often more meaningful
to them. Students also thrive on the greater flexibility of project learning. In addition to
participating in traditional assessment, they might be evaluated on presentations to a
community audience they have assiduously prepared for, informative tours of a local
historical site based on their recently acquired expertise, or screening of a scripted film
they have painstakingly produced.

Furthermore, PBL is also an effective way to integrate technology into the
curriculum. A typical project can easily accommodate computers and the Internet, as
well as interactive whiteboards, global-positioning-system (GPS) devices, digital still
cameras, video cameras, and associated editing equipment. Fried-Booth [2] advocates
the ways that technology can support students and teachers as they work on projects, so
that motivation and thoughts are sustained.

The active and engaged learning plus the real-world relevance of PBL enables students
to obtain a deeper knowledge of the subjects under study as well as enables them to hone
their organizational and research skills, develop better communication with their peers and
adults as well as develop confidence and self-direction as they move through both team-
based and independent work. In short, a well-designed and well-implemented project can be
the ideal platform for generating meaningful learning because all the relevant skills and
knowledge obtained can be utilized in their daily lives.

According to Stoller, a project is meaningful if it fulfils two criteria. First, students must
perceive the work as personally meaningful, as a task that matters and that they want to do
well. Second, a meaningful project fulfils an educational purpose. For a project to be
meaningful to students, they suggest that seven essentials needed to be fulfilled [3, 5].

(1) A Need to Know: "With a compelling student project, the reason for learning
relevant material becomes clear: I need to know this to meet the challenge I've accepted.”

(2) A Driving Question: A good driving question gives students a sense of purpose
and challenge (In the study context, the question is: “How can we help to narrow the
generation gap?”’)

(3) Student Voice and Choice: In terms of making a project feel meaningful to students,
the more voice and choice, the better (Students can decide what products they will create,
what resources they will use, what tasks they would do, how they would work together, how
they will structure their time and so on.)

(4) 21st Century Skills: A project should give students opportunities to build 21st
century skills such as collaboration, communication, critical thinking, and the use of
technology which will serve them well in the workplace and life.
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(5) Inquiry and Innovation: Students find project work more meaningful if they conduct
real inquiry. Exposure to a variety of authentic and challenging real-life tasks, will make
them learn to innovate- find a new answer to a driving question, a new product, or an
individually generated solution to a problem

(6) Feedback and Revision: When students refer to rubrics and other sets of criteria to
critique their own as well as one another's work. Self-evaluation and reflections as well as
feedback from peers make learning more meaningful.

(7) A Publicly Presented Product: When students present their work to a real audience,
they will try to replicate the kinds of tasks done by professionals and in the process, create
authentic products that people outside school might use. [1, 112]

For teachers who use Project-Based Learning, the task of classroom management is quite
different from that faced by teachers employing the traditional instructional methods of
lecture, discussion, and seatwork. With PBL, very little time is devoted to teacher-directed
seatwork or whole-class discussions. Students spend the majority of their time working on
their own or in small groups. Teachers typically do not lead instructional activities, nor do
they dispense resources, or present material to be learned. Students find their own sources,
conduct their own research, and secure their own feedback. Experienced PBL teachers
report that they spend very little time promoting student engagement or handling student
misbehavior. Teachers often spend their time participating in projects as peers rather than as
classroom managers. Project-based Learning is implemented in the form of classroom and
out of class. During the whole process, students not only learn a particular culture and
language, they also develop their overall abilities as learners of language and culture.
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Abstract: discourse is assumed as the way/form of interpersonal verbal interaction.
Atthesametime, tistract allows us not to be limited only with the analysis of the
language interaction within the framework of oral discourse, but distinguishing two
main types of it — spoken (talk) and written (text) one. Including written communication
into the notion of discourse gives the opportunity to describe dynamic — active and
situational/contextual — aspects of this type of language interaction, and, this way, to
analyze both types of discourse under the same angle of vision, not paying any attention
to obvious differences between them.
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Discourse is what we get when language is used in communication between people.
Usually we do not consider communication that does not involve competent linguistic
speech as discourse, even if the communication is successful. If a child stamps his foot and
starts crying when he is told to come in for supper, the meaning 7 don’t want to may be
inferred, but it has not yet been expressed in discourse. However, sign language is also
discourse and so are text messages. Discourse then consists of larger linguistic units than
those dealt with in traditional linguistic analysis, and involves issues of linguistic
performance and sociolinguistics. By communicating in linguistically competent speech, the
speaker places himself in a particular society with its cultural norms, values and symbols.

The main types of the discourse in linguistics traditionally accepted to consider
monologue and dialogue interactions, however, in surface analysis of this kind of division
does not awake any difficulties in theoretical separation between monologues and dialogues
interaction. First of all, it is closely related to distinction of the size of both types. At the
same time exchange with remarks within addressees and addressor in the contact
information allows us to distinguish easily enough this kind of interactions as dialogue, and
the long chain sequentially connected and related by general topic of sayings of the one of
the participants of communication can be assumed as monologue, in the cases of more
difficultly organized communicative actions, for example, like exchange with opinions or
debates, can cause struggles.

Each communicative approach in this kind situations can consist of many local coherent
parts, semantically and pragmatically connected in global level within general macro-
structure, that demands necessity for the use of different types of discourse like “simple”/
“compound”, “complex discourse” [1, 33].

This way, besides the “channel of interaction” the factor of the time is one of the
principals for delimitation of not only spoken and written (communicative/non-
communicative) one, but dialogues and monologues discourses.

However, it is essential to mention about insufficiency of the use of this criterion as the
basis for differentiation, taking into consideration their relativity and mark out the
diffusiveness and conditionality of boundaries between various types and forms of
discourse, as it possesses its own place within above mentioned situations of discussions and
debates, in the case of literature dialogue, entries (for example, stenographical) spontaneous
spoken monologue/dialogue or communication through computer electronic way, in the
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process of which interlocutors enter to “indirect” — written — communication, but, using the
possibility of spontaneousrelationship. This interpretation of communication and
information supposes situational attachment of speech, connected with the involvement of
broad socio-cultural context and conventional background knowledge.

In the process of discourse activity communicators retrieve from memory and treat the
information not only presented by context, but being kept in deeper levels of recollection
and including sociocultural knowledge. Speaking about different levels of memory, in which
there the information is situated and kept, some scientists think, that on the first level there
are kept difficult episodes and not interpreted sequences of long events; on the second level
the encyclopedia information used for reconstruction of scenarios in the form of rules is
situated; on the third level the socio-cultural information is situated, it is acquired by human
being in the process of social practice; the fourth level involves the abstract information
about the causes of action [3].

This way, in the process of discourse action there the coefficient treatment of the
information goes on, starting from discourse, internal cognitive supplies of communicants
and external situations of communication. That’s why, in theoretical researches of the
discourse the difference distinguished between explicit, conventional,word for word
information, possessing language expression, on one hand, suspected, implicit one, textual
information, take from the “same language units of discourse, - on the other hand, [2], it is
about the similarities between semantic-pragmatic contents of the discourse being spoken
and being suspected. Explicit information is usually connected with propositional meaning
or semantic representation, which is reconstructed in the process of decoding the utterance.
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Abstract: phraseology tends to reflect the correlation between language and culture.
Therefore, the language user needs shared knowledge in order to be able to understand
given units properly. The knowledge of connotative meanings of components enables the
language user to decode modifications of canonical forms of phraseological units as well as
to create their own modifications.
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Learning phraseological units is one of the most challenging tasks for English learners.
Phraseological units quickly become confusing for a few reasons. Meaning can be changed
by using phrasal verbs, just here: Run with the hare and hunt with haunts.

Positional or morphological changed variants in their structure: for example,
positional: cross the t’s and dot the I’s = dot the I’s and cross the t’s, it is a boad as it’s
long = it is long as it’s broad, off and on =on and off. Morphological: in deep water = in
deep waters. Number of morphologic and positional variants does not have importance in
English.

Phraseological units have literal meaning: To fight wind wills = lit to knock one’s head
against the wall. More recently, approaches have tended to group phraseological units into
lexical sets. Break the ice — semantic meaning separate word ’break and ice’, Pull
somebody’s leg - ‘pull and leg’.

This gives us basic comparison how transforms in an active and passive construction in
one phraseological unit. They can be in texts. Certain phraseological units of books have a
great number of advantages [2]. The units are presented through text, which makes their
meanings clearer, and students can also use co- text to work out the meanings. Such
cognitive engagement may also make the exercise more memorable.

Learners generally move sensibly from recognition to production and there is usually a
final exercise in which students get to personalize the phraseological units, by asking each
other questions. However, again the potential for conclusion is high, when the lexical set
contains words of different meaning .For instance students of mine had problems with the
text about relationship. | found that words of different meanings, which is not related the
text hesitate the learners.

A more natural approach perhaps, is to teach phraseological units as they occur in a text.
Language is used in context and usually better learnt in context. In authentic texts the
relationship between the words is often looser, thereby reducing the changes of confusion.
Furthermore, texts are not weighted down by complex explanation or categorization, and
thus more classroom time is devoted to authentic language use.

A possible approach is to underline in a text all the phraseological units which you wish
students to notice .Then, in groups, ask them to try to divine their meanings. The students
will thus be able to use co- text to help them. Guessing the new word’s meaning from
context is a key vocabulary learning skills and some scholars identify it as the one of three
principal strategies for handling unknown vocabulary. Inferring from the context is a
difficult task, yet, “The deeper the decisions a task forces upon a learner, the superior the
retention and recall” [1].
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The next step is to move from recognition to production. | do this by setting up a
situation, and then asking students to make phraseological units their own by producing a
text along similar lines to the original. Thus if the original text they read was an
advertisement for a gym for example, then | ask them to write another advertisement for a
gym, but this time aimed especially at their colleagues, or their classmates.

Some scholars emphasize the importance of learners finding meaningfulness for
themselves in words and in relationship between words they encounter in texts. This
personalization task will thus be more conducive to successful vocabulary learning [1].
Teachers must show the students that phraseological units or idioms are not impossible to
learn. There are a few ways to do this. Here are some ideas for presenting and teaching
phraseological units so that students are not overwhelmed and intimidated by them [2]:

1) Avoid presenting massive lists of phraseological units to students. It is too difficult
to draw any correlations between their individual meanings and the real world when there
are 20 to learn in one lesson. Keep lists short and simple.

2)Utilize John Asher’s Total Physical Response method of teaching language by
having students act out the phraseological units they are learning. Then students can use
those idioms they acted out and instruct other students in the class to perform individual
phraseological units as an exercise in using the phraseological units in a practical situation.

3) Teach phraseological units that are related by context and subject. This will
better reinforce the usage of phrases. Students can remember a few idioms related to the
topics of dating, more easily than they could if the phraseological units they learn were
unrelated.
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Abstract: the Liverpool poets, Adrian Henri (1932-2000), Roger McGough (1937- ), and
Brian Patten (1946- ) began their careers in poetry by giving readings in the clubs and
coffee bars of Liverpool in the 1960s, and gained recognition in print in Penguin Modern
Poets 10: The Mersey Sound (1967) and The Liverpool Scene (1968). The works of other
poets were included in The Liverpool Scene, but it was Henri, McGough, and Patten who
were featured in The Mersey Sound and went on to fame as The Liverpool Poets.
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They were writing at a time when the poetry of The Movement was prominent, but
their roots, and aims, were different from those of established poets. They wrote their
poetry to be read aloud, and their audiences were young Liverpudlians who might
normally have attended pop concerts, but were now finding that poetry could be equally
accessible and appealing.

By opening poetry to a wider audience the Liverpool Poets were part of the
democratisation of the arts which was also taking place in painting and sculpture in the pop
art movement of the 1950s and '60s. Their poems deal with ordinary people in everyday
situations, ('I'm concerned about the person next door, and the person next to me.' [1]) and
are filled with images of their environment, such as streets, cafes, buses, parties, cinemas,
and chip shops. They also drew on popular culture, such as pop music, comic books, and
television, and make references to casual sexual relationships, and the 'recreational’ drugs of
the era such as cannabis and LSD. Political issues of the day, such as the Vietnam war, the
Cold War, racial intolerance (see Patten's ‘I'm Dreaming of a White Smethwick’) and ‘the
bomb’, also make an occasional appearance in their poems. 'The bomb' was a prominent
topic of discussion in that Cold War era, and perhaps the pervasive background fear
associated with the nuclear threat contributed to their impulse to write poetry to be
performed in the here and now. Live for today, because we could all be annihilated at the
push of a button tomorrow, was part of the mind-set of the generation growing up in the
wake of Hiroshima.

Their Liverpool location was significant for two reasons, firstly because it was the home
of The Beatles, and other Merseybeat pop groups, whose music was taking Britain and
America by storm, making Liverpool famous, and secondly because it was provincial - away
from the influence of London. Much of their work may have been loosely, even carelessly
structured - poetic entertainment rather than serious poetry - but that mattered far less in
Liverpool than it did in London, and if established literary critics did not consider them as
serious poets that were of little concern to them [2]. They were proud of their working class
backgrounds and provincial status and felt no need to worry about what the literary
highbrows of London might think. The list is notable for the conspicuous absence of art
galleries or any other kind of official building.

Their main influences were the Beat poets of America, particularly Alan Ginsberg, who
impressed them when he visited Liverpool, and French Symbolist poetry, such as that of
Baudelaire and Rimbaud. They were not interested in imitating the form or subject matter of
the writers they admired, but were, rather, inspired by the mood and tone of their poems,
and by their power to make an immediate emotional impact on the reader.

Their other influences were many and various. In Adrian Henri’s poem ‘Me’ he lists
people he admires, and alongside Burroughs, Rimbaud and Mallarmé we find pop, jazz, and
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classical musicians, radical political figures, film directors, artists, and poets and novelists
from all eras. The concept of this poem has something in common with the cover of The
Beatles’ Sergeant Pepper's Lonely Hearts Club Band album of 1967, being a catalogue of
diverse influences, and showing the levelling effect of pop culture in bringing together the
‘high” and ‘low’ arts.

Henri dedicated the poem ‘Mrs Albion You’ve Got a Lovely Daughter’ to Ginsberg, and
on the death of the leading figure of modernist poetry, T. S. Eliot, in 1965, paid tribute to
him in ‘Poem in Memoriam to T. S. Eliot’, likening him to ‘a favourite distant uncle’ [3]. In
Henri's poems we typically find whimsical surrealism, gentle humour, and wistful
romanticism. We also find, reflecting his other artistic endeavours, frequent references to
painting and borrowings from pop music. About the poetry of The Liverpool Poets being
written with little regard for posterity needs to be qualified in relation to the later works of
McGough and Patten. Of the three, Patten has emerged as the most serious poet, and was
concerned even at the time of The Liverpool Scene about the distinction between poetry and
poetic entertainment.

Patten's poems were more considered and carefully-crafted than those of the others. His
poems were powered by feelings rather than ideas, and he had a deeper, more serious
underlying purpose. Martin Booth wrote of him: Of the Liverpool poets, it was Brian Patten
who became the leader, and it is he who has maintained his artistic hold and development,
leading his ideas and muse on from earlier work to later progressions.
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Abstract: this article aims to explore the construct of language testing washback by
reviewing related literatures. It also provides an extended definition of washback andrelated
concepts, such as positive (beneficial) and negative (harmful) washback, its importance and
role in language testing and assessment.
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A well-designed test should encourage good teaching, whereas a poorly designed test
will tempt teachers and learners into practices that have limited value in relation to long-
term learning goals. Along with other basic principles of designing effective language tests,
such as practicality, reliability, validity, and authenticity, washback is also considered as one
of the major criteria for developing and evaluating language tests.

The term “backwash” has been used to refer to the way a test affects teaching materials
and classroom management, although within the applied linguistics and language testing
community the term “washback” is more widely used today. The definitions of washback
and related concepts are almost as many as the people who write about it. Some tend to
focus on teachers and students in the classroom environment, while other, more complex,
tend to involve references to what influences tests might have on the educational system or
even society in general.

In his 1989 book, Testing for Language Teachers, Hughes simply defines washback as
“the effect of testing on teaching and learning”. Bachman and Palmer state, however, that
washback is a more complex phenomenon than simply the effect of a test on teaching and
learning [3, 35]. Instead, they have discussed washback as a subset of a test’s impact on
society, educational systems, and individuals. They feel the impact of a test should be
evaluated with reference to the contextual variables of society’s goals and values, the
educational system in which the test is used, and the potential outcomes of its use. They note
that test impact operates at two levels: the micro level (i.e., the effect of the test on
individual students and teachers) and the macro level (the impact on society and its
educational systems).

Generally, washback is perceived as being either negative (harmful) or positive
(beneficial). Negative washback is said to occur when a test’s content or format is based on
a narrow definition of language ability, and so constrains the teaching/learning context.
Bachman et al. offer the following illustration: “If, for example, the skill of writing is tested
only by multiple choice items then there is great pressure to practise such items rather than
to practise the skill of writing itself” [1, 225]. Positive washback is said to result when a
testing procedure encourages “good” teaching practice; for example, an oral proficiency test
is introduced in the expectation that it will promote the teaching of speaking skills. Thus, a
test that provides beneficial washback:

* positively influences what and how teachers teach;

* positively influences what and how learners learn;

« offers learners a chance to adequately prepare;

* gives learners feedback that enhances their language development;

* is more formative in nature than summative;

« provides conditions for peak performance by the learner.
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Messick points out that tests which promote positive washback are likely to include tasks
which are criterion samples - that is, “authentic and direct samples of the communicative
behaviors of listening, speaking, reading and writing of the language being learnt”, and he adds
that the transition from learning exercises to test exercises “should be seamless” [3, 241].

Hughes’ textbook on testing for language teachers includes a brief chapter about
promoting beneficial backwash, in which he lists the following suggestions [2, 44-47]:

. Test the abilities whose development you want to encourage.

. Sample widely and unpredictably.

. Use direct testing.

. Make testing criterion-referenced.

. Base achievement on objectives.

. Ensure [that the] test is known and understood by students and teachers.
. Where necessary, provide assistance to teachers.

This advice is based on Hughes’ own research, as well as his experience as both a test
developer and teacher educator. To sum up, positive washback can motivate students to
learn more; this positively influences teachers, thus further improving the classroom
environment. Teachers should ask themselves, after designing an assessment, if the
assessment is practical, reliable, valid, authentic, and evocative of positive washback. From
this precise review of the literature, we can realise that language testing washback has often
been discussed; is generally defined as the influence of testing on teaching and learning; that
there are differing points of view about what the construct may encompass.
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Abstract: teachers can use the individual differences and use the range of skills, abilities
and personalities in the class to everyone’s advantage. One way of making it easier to
distribute your time is to ask students to work in groups, according to their different
abilities. To help the slower, weaker or less confident students you need to give these
students more time to help them understand and be successful.
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It is more of a challenge in a large class, so all the more important. The average and fast
or strong students well need less of your time, so you can spend most time with students
who need you most. If you call the groups A, B, C and D, or 1, 2, 3 and 4, it will be clear
who is top of the class and who is bottom. Most students know how good they are, and
realize who the weaker or slower students are, so neutral group names are more positive.
Call the groups, for example, ‘the Lions’, ‘the Tigers’, ‘the Giraffes’ and ‘the Leopards’, or
the ‘Red/Blue/Green/Yellow’ groups. You can give more time to the students who need
more of your attention if you form separate groups of weak, average and strong students. To
help the weak students, you can do some remedial work and give careful correction. At the
same time, you need not ignore the students in the average and strong groups, but help them
when they ask you [1].

Another way of forming groups which can help with different learning abilities is not put
students in mixed ability groups. In these groups you can encourage the stronger students to
help the weaker ones. If you encourage this peer teaching, or ‘pair helping’, as a positive
thing to do, usually most of the stronger students are keep taking on this role.Self-access
materials are not difficult ore time-consuming to make. You could have a special self-access
box in the corner of the room. In this box, students can find or make word games; for
example, ‘How many words can you make using the letter of the word “discipline”? Or
there could be an English reading text for which the students have to mace up questions for
another student to answer. The idea is to keep all the class busy, interested in learning and
quiet, and this is particularly important with a large class [2]. As a teacher doing group
work, one of my most challenging experiences has been dealing with uncooperative
students-passive learners/non participators and overactive students. Although their numbers
are limited, their presence in the classroom is a nuisance to teachers. You can’t force them
to do things out of fear of injuring their self-respect, nor can you order them to stop their
misbehavior, at the risk of confrontation with some of the bolder troublemakers. So | have
taken great pains to find the following ways of dealing with these students. You may put the
uncooperative students in different groups. Work activities that require them to do things
without speaking, e.g. ask them to hold up a picture for others to discuss, or to take notes on
the group discussion, or to write down answers given by the group.It is important to
remember that you should work with the same student at most twice a week. There are
several things you should consider before preparing your lessons. First, you should find out
why these students are so inactive, so mischievous, or so timid. It is because they have been
spoiled, or perhaps because they have no parents? You may also want to ask yourself if the
group activity is so difficult, too simple, or perhaps not interesting or exciting. Here are
some group activities that | have used with some success: A. Interviews between students.
Topic: The last party. (Wedding, Picnic) | Attended. Instructions: A ask B to tell him/her
something about the party, e.g. time, place, people attending, or the food and drink

31



served.(This is a kind of free talk, the overactive students may like to do this.) or A asks B
the following questions. These are written on a piece of paper to be distributed to students.
This is a sort of controlled exercise that may be helpful to the quiet students.) when did you
last attend a party? Who attended? Where was it held? What was the party for? Who was the
host/hostess? What did you do at the party? What did you like the most about it? What
impressions were you left with? Note: Students have two choices in pair work. They can
either have a free conversation about the party or have a dialogue using the above sentence
patterns. B. Solving problems. C. Ordering things. Note: Give passive students some simple
problems to snappy ones. This applies to both solving problems and ordering things. For
example, one student acts a secretary and records everyone’s opinion. Another is appointed
a chairman and guides the discussion. A third encourages each member to offer an opinion.
Finally a competition is held between groups, with a reward given to the best group. Just put
the uncooperative students in groups with other students, and pretend that you are unaware
of their uncooperative behavior. As time passes, the non-participants may feel left out, they
may become worried that they are not learning and gradually try to take part in the activities.
Troublemakers may become bored if the teacher fails to notice their misbehavior, thus,
reducing the value of their mischief. Take the individual needs of your students into
consideration. The six techniques discussed above may help you deal more effectively with
those students who will inevitably give you headache.
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B nocnennue rospl 60bII0e KOJHYECTBO UCCIESOBAaHHUN OBIJIO COCPEIOTOYCHO Ha CBS3U
MEXKIy 00pa3oBaHHEM POJHUTENICH M 00pa3oBaHUeM AeTeil. BhlIo MOKa3aHO, YTO B CPEIHEM
Goslee 00pa3oBaHHBIE POJUTENN HMEIOT Oojee oOpa3oBaHHBIX aeTed. [lomamrHueckue
MIOCJICICTBHS CBSI3M MEXIYy OOpa3soBaHHMEM POAMTENECH M 0Opa3oBaHMEM IETEH OTPOMHBI.
[loBbimenne ypoBHS 0O0pa3oBaHHWA CErOAHS MPUBENCT K YBEIUYCHHUIO IIKOJIHHOTO
00pa3oBaHMs CIEIYIOUIEr0 IOKOJEHHWS M, TakuM 00pa3oM, K YIYYIICHHIO OYyZyIIuX
TOKa3aTesel )KU3HH, TAKUX KaK 3/10pPOBbE, MPOU3BOIUTENEHOCTD U OJIATOCOCTOSHHE.

OnHUM U3 IIPOCTHIX CIIOCOOOB OLICHNUTH BIMSHUE CEMBH Ha YPOBEHb 00pa30BaHMs JCTEH,
KOTOPBII MBI OTIpesieisieM, Kak TO/bl, TOTpauyeHHbIe Ha 00y4YeHne - 3TO HaOIr01aTh, CKOJIBKO
OpaTheB M CeCTep MOTYT YUHTHCSA B TEUEHHE TAKOTO K€ KOJMYECTBA JIET TI0 CPABHEHHIO C
JIByMsI HECBSI3aHHBIMHM POJICTBEHHBIMHU CBSI3SMH JIIOJBMH B TONYJSIHH. DTO CpaBHEHHE
MHPOPMATHBHO UMEHHO B IUIaHE BAKHOCTH CEMEIHOTO BIUSHHUS.

Kak poauTenm BIMSIOT Ha YycIeBaeMOCTh cBoux JAeteil? Poaurenn mnepemaroT
HEKOTOpBIE CITOCOOHOCTH TE€HETHYeCKH, OHM MOTYT BIMSATh HA pa3BUTHE JETeH,
CTUMYJIMPYS MX, © OHH MOTYT BIUATH Ha pemeHus aereid. OMHUM U3 BaXKHBIX KaHAJIOB
ABIISIETCS. 0Opa3oBaHWE pPOJUTENEH: BJIMAIOT JM Oojiee 0Opa3oBaHHBIC POJUTENN Ha
oOpa3oBaHHE CBOUX JIETEH «rydmnie»?

B oroit pabote mokazaHO, YTO 0Opa3OBaHWE pOTUTENCH SBISETCS BaKHOU
JEeTepMUHAHTOW oOpa3oBaHust JAerei. M3 aHanm3a wumerommxcst paboT cieayer, 4ro
JIOTIONTHUTEIBHBIA TOJ] O0y4eHHsI MaTepH WM OTIAa YBEIMYHWBaeT oOpa3oBaHHE UX AETei
BCET0 Ha OJHY JecATyIo JacTh rofa [1]. Taxke nurepaTypHble JaHHBIE TOBOPAT B MOJB3Y
TOTO, 4TO 0Opa3zoBaHHE OTIOB OoJiee BXKHO, YeM 0Opa3oBaHWE MaTepell m nMeeT OoJblee
BIIMSIHHE Ha YpOBeHb 0OpazoBaHMA fAeTed. OTHUM M3 BO3MOXKHBIX OOBSICHEHWHA MEHBIIETO
MaTepUHCKOTO 3(dexTa ABIseTcs To, 9YTo Oosee 0Opa3oBaHHBIE MaTepy OONbBIIE BPEeMEHH
MIPOBOIAT HA paboTe M TPATAT MEHbIIE BPEMEHH Ha OOIIEHUE CO CBOMMH JETHMH.

B HacTosmem uccie0BaHUU MBI TIPOBEPSIEM 3Ty THUIIOTE3Y, CPaBHUBAs TO/IbI 00yUEHHs
JieTeil MoYTH WJSHTHYHBIX MaTepei: marepeil ¢ OAMHAKOBBIM BO3PAaCTOM, OJMHAKOBBIM
0o0pa3zoBaHNeM, OJMHAKOBBIM KOJMYECTBOM M BO3PACTOM JETEH, C OJMHAKOBHIM YPOBHEM
o0pa3zoBaHMs MyXa, HO pPa3HBIMH TOJAaMH TPYIOBOH Kapbepbl, KOrja WX JIETH ObUIN
MaJleHbKUMH (4 u 7 nier).

CBs13b MeX/ly ypoBHEM 00pa30BaHMsI poANTENEeH U UX JeTel Oblla OJIHUM U3 KPUTEPHEB,
UCCIEAYeMBbIX TpPH M3Y4YEHHH MOOWIBHOCTH MEXIy IOKOJICHUSMU. OTOT KpPUTEPHi
paccmarpuBaics TpH ONIEHKE 3apaboTka, J0X04a M COLMAIbHOW yCTOWYMBOCTH -
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MPOTUBOIOJIOKHOCTH MOOMIIBHOCTH (HanpumMep, cM. [2]). Ponurensckoe obpasoBanue - 310,
KOHEYHO, TOJBKO OIWH AaCHeKT CEMEHHOro IPOUCXOXKIECHUS, KOTOPBbIM BIMAET Ha
HocaeayoUe JOCTHKEHHS JeTell B 3pesioM Bo3pacTe, HO BakHbl. Hampumep, ypoBeHb
0o0pa3oBaHKs pOJHTENICH OKas3bIBaeT OOJIBIIOE BIHMSHUE HAa HMX 3apabdOTOK; OHH MOTYT
U3MEHUTH «IIPOU3BOAUTENILHOCTEY CBOUX BPEMEHHBIX BIIOKCHUH B ETEH, TAKMX KaK YTEHHUE
JUIs peOCHKA; M OHM MOTYT ITOBIIHSTH HAa YCTPEMIICHHS ACTEH.

Hpyroii MoTHBaIMel HACTOSILErO UCCIENOBAHUS SIBJISETCS CYLIECTBEHHOE MOBBILICHUE
YPOBHS 00pa30BaHUs B Pa3HBIX MOKOJICHHUAX, MPUYEM KBATH (UKW )KSHIITMH YBEINIHIACH
Oonpmie, 4eM y MYXXYHH, ITOYTH BO BcexX cTpaHax [3]. M3-3a pasnuuHBIX TCHOCHUHUN B
3aBUCHMOCTH OT I10JIa MBI TAK)XK€ XOTEIH ObI 3HaTh, OKA3bIBAIOT JIN 00Opa30BaHNE MAaTEpU U
OTIIa PA3IMIHBIC TPHYMHHO-CJICACTBEHHBIE CBSI3M HAa 00pa3oBaHUE UX JETEH.

3. TeopeTuueckre OCHOBBI

WHBecTHIMM B JETEH, KOTOpBIE BIMAIOT Ha MX 00pa3oBaHHE, MOTYT OBITh BpEeMEHEM
poautenel, AeHbraMH M BpEeMEHEM, U JeHbraMu. Bpems poxuteneil, mpoBeAeHHOE cO
CBOMMHM JIETBMH, IEpeaeT CIOCOOHOCTH, YCTPEMIICHHSI U LIEHHOCTH, KOTOpBIE BIUSIOT Ha
UX yCIIEBaeMOCTh B 00pa30BaHUHU, U €CTh MHOTO TOBAPOB, KOTOPHIE MOKYNAIOT POIUTEIH, OT
yXola 3a JEeThbMH [0 JAOMAlIHUX KOMIIBIOTEPOB, IPSIMOro OOYYeHHS W YacTHOTO
00pa3oBaHMs, KOTOpBIC BIWSIOT HA ypOBEHb OOpa30BaHWS, KOTOPOTO IETH JOOMBArOTCH.
OO6pazoBaHue poxuTeNell BIHMSET Ha KOJNWMYECTBO M MPOM3BOAUTEIHHOCTh 3THUX PECYPCOB.
Hama nenb - oneHWTs BIMAHUE 0O0pa30BaHMS JKCHIIMHBI (MY)XUHHBI) Ha 00pa3oBaHHE ee
(ero) nmereit mpu OXHOBPEMEHHOM KOHTpOJIE 3a 00Opa3oBaHueM ee (ero) mapraepa. Pasymuas
MHTEPIPETANUsl TAKOM OLIEHKM 3aKII0YaeTcd B TOM, YTO JKEHIIMHA CONOCTABIIETCS C
MYXYMHOW C TakUM e o0pa3oBaHHEM, HECMOTpPS Ha ee BbICLIee 0Opa3oBaHUE, KOTOPOE
MOXET UMETh MECTO TOJILKO B TOM Cllydyae, €Cci 00pa3oBaHHe BCEX KEHIINH YBEIHMYUTCS Ha
OJIMHAKOBYIO BeNMYMHY. Takum oOpa3oM, Hall aHaluW3 allpOKCUMHPYET OTBET Ha
CIECIYIOIIMA MBICICHHBIA 3KCIEPUMEHT M IOJUTHYECKUM BOIPOC: YTO IPOU30HAET CO
CpeIHMM YpOBHEM o00pa3oBaHUs JeTed, ecli ypOBEeHb O0Opa30BaHUS BCEX JKCHIUH
(MyX4YMH) YBENMYHUTCA TIPH OJUHAKOBOM pACHpEAETCHHH [OCTYNHBIX MapTHEPORB?
CymiecTBYIOT aJbTEepHATUBHBIE BONPOCH, HANpHMEp, KakK YBEJIMYEHHE OOpa3oBaHMS
OTZAEJIHHOTO YeJIOBEKa BIIMSIET Ha 00pa3oBaHMe ero/ee peOCHKa, BKIIIOYAS BIMSHUE HA TO, C
KeM OH/OHa 3akirodaer Opak? Ho B cBere oOmero pocra oOpa3oBaHUs pOIUTENEH MBI
COCPENOTOYUMCSI TOJIBKO Ha MIEPBOM BOIIPOCE.

Mser cnenyem [4] m mpemmornaraeM, 4TO YPOBEHb OOpa3oBaHHs peOCHKA IHMHEWHO
3aBUCHUT OT YpOBHS OOpa3oBaHMsA KaKIOTO M3 €ro pOIMTENeH, a TakkKe OT HEKOTOPBIX
HEOoOEeCIeYeHHbIX  «BO3MOXKHOCTEH»  JIOIIKOJBHOTO  oOpa3oBanusi. TpynHo — OBITH
KOHKPETHBIM B OTHOIIEHHH COCTaBIIIOIIMX ATHX HEOOECIEUCHHBIX «BO3MOXKHOCTEI», HO
IyMaThb O HHUX OYEHb BaXKHO, ITOTOMY 4YTO OHM, CKOpee BCEro, OyIyT COOTHOCHTBECS C
oOpaszoBanueM poauteneil. IlepBbIf W3 HUX - 3TO OXOJ KaXIOTO POIUTENS, KOTOPBIi
BIHSET HA UX I0YacOBOH 3apabOTOK, 4TO, B CBOIO OYepenb, BIMSIET HAa pacxo] Ha JeTei,
pacmipenienieHue BpEMEHH M BpeMs Ha OOIIEHHE C JeThMH, KaK OIMCAaHO B OOCYXICHHUH
BIIMSTHHSL 0Opa30BaHMs POJUTEIICH.

B KOHTeKCTe PKOHOMHMYECKHMX MOJENed CeMbH BKJIQJ OT 0Opa3oBaHMs poOAWTENEH
JIOJDKEH OTpakaThb TPU OTHENbHBIX 3(dekra Ha oOpasoBaHue Jneredl (Hampumep, [5]).
CymectByer 3ddeKT 10X0/1a, KOTOPBIH ABISETCS MOJOKUTENBHBIM, IOTOMY YTO BbICIIEE
o0pa3oBaHKe yBEIMYMBACT CIIOCOOHOCTH MOJydYaTh JIOXOJA Ha pBHIHKE, M OojblIe 10X0/a
pacxomayeTcst Ha Bce, 4TO HeHUTca poaurensiMu. CymecTByeT 3(PQeKT 3aMeIeHus HiIu
pacripenieieHusl BpEMEHH, KOTOPBIM 3aBHCHT OT BIUSHHUS 0Opa3oBaHUS poOAUTENeH Ha
pa3mep MHBECTHUIMH B oOpa3zoBaHMe uX aereil. To, Kak pacxonabl HA JeTed BapbHPYIOTCS B
3aBHCHMOCTH OT OOpa3oBaHHMA pPOJUTENEH, 3aBUCHUT OT BO3MOXKHOCTEH 3apaboTka
poauTenel, CKOJIbKO BPEMEHHU POIUTEIH TPATAT Ha MEPONPHUATHS IO MOBBIIICHUIO YPOBHS
00pa3oBaHMs AETeH M HACKOJIBKO 00pa30BaHHE POXUTENEH MOBBIMIAET MPOAYKTUBHOCTD UX
BPEMEHHU B TaKUX 3aHATHAX. TakuM o0pa3oM, BO3MOXKHBI TpU BapuaHTta pa3ButTus. [lepBoiid
— TIOBBIIGHWE O0pa3oBaHMsl pOAMTENEeH yBennuuBaeT OI(GQPEKTUBHOCTb  YCHIIMH,
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3aTpauMBaeMbIX, Ha o0Opa3oBaHME [eTe€ii M BCIEACTBHE OTOTO0 YMEHbIIAET pazMep
(MHAHCOBBIX MHBeCTHIIMH B peOeHka. Bropoll BapuaHT — mOBBILICHHE O0OpPa30BaHUS
poaMTenel MOXKET HE IOBIHMATh Ha pa3Mep WHBECTHLHUH B oOpa3oBaHHE JeTeH, eciu
poAMTENHs HE WHBECTHpYeT B oOpa3zoBaHue neTed. TpeTwil BapuaHT — eciid, Harpumep,
Marepu LeHAT 00pa3oBaHKe JIeTel OOJIbIle, YeM OTIbI, TO BBICIIEE 00pa3oBaHHUE MaTepH H,
CJICIOBATENIFHO, YBEIMUCHHE €€ MaTepHANbHBIX BO3MOXKHOCTEH NMPHUBEAET K INOBBIIICHUIO
o0Opa3oBaHUs AeTel (TO XKe CIIPaBEITUBO U TSI OTIIOB).

Kpome Toro, amamm3 WCHONB30BAaHMS BpPEMEHH AMEPUKAHCKIMH POIUTEIAMH [6]
MIOKa3bIBAET, YTO BPEMs, MPOBEICHHOE C AETHMH, LICHUTCS Ooee 00pa30BaHHBIMH POUTEIIMH.
PaccmoTprM BIMsHHE 3aHATOCTH MaTepy Ha oOpa3zoBaHue AeTell. MHOTHE CTaTHCTHYECKUC
JIAHHBIC TOBOPSIT, YTO JAOTIOJHUTENBHBIN IO/l 00y4IeHNs] MaTepy ACHCTBUTEIHFHO YBEINIMBACT €€
BO3MOJKHOCTH Ha paboTe (M3MEepsUTHCh TIEHCHOHHBIMH B3HOCAMH).

Teopernuecky, KaxIbld JOTOJHHUTENBHBI TOJ TPYJOYCTPOWCTBA MOXET OKa3aTh
HeraTUBHOE BIMSHHE Ha o0Opa3oBaHMEe peOEHKa: OH COKpAaIlaeT BpeMs, MPOBOJAMMOE
MaTeppl0 JIoMa C JETbMH, HO YBEJIMYMBAECT CEeMEWHbI moxon (T. €. MeHbllee Bpems
yuensiercss JNeTsM, Ho Oonbiie (uUHAHCOBas cBoOoma). PesynmpTarhl wHcclieoBaHUi
HECKOJIbKMX aBTOPOB MOKAa3bIBAIOT, YTO YBEIMYCHUE CPOKA TPYJOYCTPONUCTBA YBEINUYNBACT
MPOJOJDKUTENFHOCTE OOy4YeHHUsl JIeTel, BOIPEKH THUIOTe3e, BBIABHHYTOH bepmanom wu
Pozenmgeiirom (2002) [4]. [Toxoxe, uTo 3peKT moxoaa npeodnagaeT u / win GpakTHIeckoe
COKpallleHNe BPEMEHH € IeThMU HE3HAYNTENBHO KaK MIPEATIONOXKIIHN [6].

Tak, Hanpumep, B HCCIeOBaHUM [1] B KadecTBe KPUTEPHUS BO3MOXKHOTO IOBBIIICHHS
0o0pa3oBaHMsA AETeH pacCMaTPUBAINCH OLEHKHA AETEH IO TPeM MIKOJBHBIM IIPEAMETaM:
POAHOMY $SI3bIKY, MaT€MaTHUKE M aHTJIUHCKOMY. ABTOpPBI ()OPMHUPOBAIM TPYIMIBI Martepei,
BCE W3 KOTOPBIX HMMEIOT OJMHAKOBBIH YpPOBEHb 00pa30BaHMs M BO3pacT, OJWHAKOBOE
KOJIMYECTBO JIeTel, OJMHAKOBBI BO3pacT CTapliero pedeHKa W OJUHAKOBBIH YpPOBEHB
oOpa3oBaHus oTua. Pe3ynbTaThl MOKa3bIBAIOT, YTO OINBIT Pa0OTHI MaTepH B BO3pacTe 0
YeThIpeX JIET HEe SBJSIETCS CTATHMCTMYECKH 3HAUYMMBIM, 332 MCKJIFOYEHHEM OILICHOK II0
AHTJIIMHCKOMY SI3BIKY, JIs1 KOTOPBIX paboTa uMena MoJIoKUTeNbHBINA 3G dexT. PaboTa MaTepu
B BO3pacTe OT YETHIPEX JI0 CEMH JIeT peOeHKa OKa3blBAaeT 3HAYMTEIILHOE MOJIOKUTEIBHOE
BIMSHHE Ha OLEHKH II0 BCEM TPEeM MpeaMeTaM. OTO HCCIEAOBaHUE YOEIUTEILHO
CBHJIETENBCTBYIOT O TOM, 4TO, TI0 KpaifHeil Mepe, B cTpaHax C MOX0XKHUM CIIOcOOOM yxoza 3a
JeTbMH, Ooyiee BBICOKMI CTaX TPYHOYCTpOiicTBa Marepd HE CHIDKAeT YCIIeBaeMOCTb
pebeHKa B IIKOJIE WM TOJbI, IOTpAaYeHHbIE MM Ha oOpa3oBaHue. KoHeuHO, HanpuMep, Ui
CIIA 53TOT BBIBOA MOXXET OBITH APYI'MM H3-3a, HAIPUMED, PA3INYNN B OpPraHU3alNN yXo/aa
3a JIeTbMHU Uil paOOTAIOUIMX Marepeil, KOTOpble BEpOSTHO, OyayT MeHee IOCTYIHBIMH,
OoJiee TOPOrUMHU M MEHEe KaueCTBEHHBIMHU JJIsl OOJIBIION YaCTH HACENICHUSI.

ABTODEI [7] TaKkke yKa3bIBalOT, YTO HEKOTOPBIE PeOPMBI, B PE3yJIbTaTe KOTOPBIX CEMbU
HE MMeJIM BO3MOXKHOCTH WJIM UMEJIHM OYeHb OTPaHUUYEHHYIO BO3MOXKHOCTH HCIIOJIb30BaHHS
TOCYAapCTBEHHBIX CYOCHIMPOBAHHBIX JETCKUX CAaJl0B MPHUBEIM K TEHACHIHMH YXYJIICHHS
oOpasoBanmst gereil. Tak kak 0COOEHHO BBICOKOOOPAa30BaHHBIE >KCHIIUHBI OBLIH
BBIHYK/ICHBI BBIIIOJHATH MEHEe KBATM(DUIIMPOBAHHYIO U MEHEE OIUIauuBaeMylo padory.

I'ereporennsie a¢dextel. PaccMoTpuM Ba anbTepHAaTHBHBIX 3¢ ¢exTa Ha oOpa3oBaHue
nereil. BnusHue oOpasoBaHusi poauTenell Ha NPHEMHBIX JeTel M mociencTBust pedopm
o0pa3oBaHuUsL.

Pasnmuaercs nu BKi1aa 00Opa3oBaHus pOANTEIIEH B 3aBUCUMOCTH OT YPOBHSI MX 00pa3oBaHMs?
B nonosHeHne K BHyTPEHHEMY HHTEPECY K 3TOMY BOIPOCY, pa3ielieHHe BHIOOPKU MO YPOBHIO
00pa3oBaHUsL POIUTENeH MPHOMIKAETCS K JIBYM AaIbTEPHATHBHBIM CIIOCO0AM OIIPEACIICHUS
BIMSIHHSL OOpa30BaHMsl POAMTENICH: M3ydeHHE NMPUEMHBIX JAeTeil W mociencTBusi pedopMbl B
cucreMe oOpaszoBanus. IlepBasi WCHONB3yeT OTCYTCTBUE TI'CHETHYECKOH CBS3M MEXIY
POIUTEISIMA U YCHIHOBJICHHBIMU JIETBMH, @ BTOpas MOPOXKIAET SK30TCHHbIE M3MEHEHHsS B
ypoBHE 00pa30BaHMsI IJIsI HEKOTOPBIX TPYIIT WM PETHOHOB, PAacHPOCTPAHEHHBIM NPUMEPOM
SIBJISIETCS yBEJIMUEHUE BO3PACTa 0053aTENILHOTO ILIKOJILHOT'O 00pa30BaHMsI.
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OOBIYHO POIMTENH, KOTOPBIC YCHIHOBIISIIOT JETEH, HE SIBISIIOTCSI PENPE3eHTaTHBHBIMU
JUISL HACEJICHUSI - OHM B CPEIHEM CTapllie U MMEIOT 0oJiee BBICOKHI ypOBEHb 00pa3oBaHUsL.
Hanporus, pedopMbl 0053aTENbHOrO IIKOJBHOTO 00pa3oBaHMs BIMSIOT TOJBKO Ha
o0pa3oBaHKe B HW)KHEH 4acTH paclpeesieHns], IIOCKOIBKY UMEHHO B pe3yibTaTe pedopMbl
MPOUCXOJAT HSK30TCHHbIE HW3MEHEHMs y pOAMTeNei. PacrmpocTpaHeHHBIM BBIBOJOM B
HCCIIEJIOBAaHMUAX MO YCBHIHOBIEHHIO [8] sABIsleTCs TO, YTO BIMSHHME OOpa3oBaHUS OTHA
ABJISIETCS TIOJIOKUTENBHBIM M CTaTUCTUYECKH 3HAYMMBIM, B TO BpeMs Kak 00pa3oBaHHE
MaTepu HE OKa3bIBACT CYIIECTBEHHOro BIMAHMA. HampoTus, wucciemoBanus pedopm
00s3aTeNnpHOTO  IIKONBHOTO — oOpasoBaHWs  [9]  0oOHapyXWBalOT  3HAYUTEIHHBIN
TIOJIOXKHUTEIBHBIA 3P PEeKT 00pa3oBaHmsI MaTepH, HO HE3HAYNTEIBHBIN YPPEeKT 00pa3oBaHMs
orna. bompmmit >¢dexT oOpasoBaHWS OTHa ANS JHIl C OojJiee BBICOKHIM YPOBHEM
o0pa3oBaHMsg MOXXET OTpakaTh OoJjiee AaKTUBHOE B3aHMMOJCHCTBHE MEXIY OTHIOM U
peOeHKOM cpely OTLOB ¢ OoJiee BHICOKUM YPOBHEM O00pa30BaHMs, KaK B TOJIHBIX CEMbSX,
TaK M B CEMbBSIX C OJJHUM POAUTEIIEM.

JlpyruM acnekToM pa3sHOPOJHOCTH SIBISIETCS pa3IMYHOE BIMSHHE POAUTEIHCKOTO
BOCIIMTaHMs JUIsl Joueped u ceiHoBeil. B [10] npennonaraercs, 4o addexTsl, CBsI3aHHbIE C
MOJIOM, MOT'YT pa3jin4aThCs B 3aBHCUMOCTH OT YpPOBHsI oOpa3oBaHusi poauteneil. Ilo
JAHHBIM HCCJICOBAHUH JIOMOJMHUTEIBHBIA TOX OOY4YEeHHs MaTepd IIOBBIIIAECT YpPOBEHb
obpazoBanmst ux ceiHa Ha 0,096 roma, a ypoBeHb oOpaszoBaHus modepu Ha 0,159 roma.
JononautensHbIi rog 00ydeHHs OTIa MOBHIIACT YPOBCHb 0Opa30BaHUS WX IIOTOMKOB Ha
0,162 roga He3aBUCHMO OT IoJ1a peOeHKa.

PaccmaTtpuBas curyanuioo, B KOTOpPOH o00a pOAMTENs HMMEIOT OJMHHAANATH JIET
o0pa3oBaHKs WM MeHbLIe OOJBLIYIO POJIb HAYMHAIOT HMrpath pedopmbl 00pa3oBaHMS.
HccnenoBanue [11], B kOTOpOM u3ydaercs IIKOJIbHas pedopma, KOTopas B OCHOBHOM
3aTpOHyJia MeHee 00pa30BaHHBIX POJUTENCi K BBIBOJAAM, YTO - BIMSHHE Ha 0Opa3oBaHHUE
CHIHOBEH BBINIE, YeM Ui Jo4Yepeil, He3aBUCUMO OT Imoyia poautens. Kpome Toro,
uccienoBanue [9], B KOTOpOM HUCHONB3yeTcsl pedopma 0053aTeTBbHOTO IIKOJIHHOTO
o0pa3oBaHMs, OOHAPYXKHBAET TOJBKO  CYIIECTBEHHOE  TIONOXKHUTEIBHOE  BIIMSHUE
oOpa3zoBaHus MaTepu Ha o0Opa3oBaHHE CBHIHOBEH (B BBIOOpPKE «C HH3KHM YPOBHEM
oOpazoBanms» (MeHee necsatu Jer)). [ Oomee 00pa3oBaHHBIX poAWTENEH TeHAEepHas
CTPYKTypa MEHee SICHA, HOTOMY 4YTO pe3yJlbTaThl pa3lIMdaloTcss B BHIOOpPKAax Marepeii-
OnM3HEIOB M OTHOB-O/MM3HEN0B. B mepBoM citydae o0pa3oBaHHE OTIa OKa3bIBACT Iopassio
Oosibliee BIHMSHUE, YeM 00pa3oBaHME MaTepH, a 0Opa3oBaHME OTHA OKa3bIBaeT OoJbIlIee
BIIMSTHUE HA CBHIHOBEH, yeM Ha jodepeill. IIpiMeHHTEN HO K BBIOOPKE OTIOB-OJIM3HELOB
addekr oT oOpasoBaHus MaTepu 0oJblIe, YeM OT 00pa30BaHMs OTHA, NPU 3TOM 3(deKT oT
00pa3oBaHKs MaTepy erle OOoJIbIle, eCi PEOCHOK SIBIIsIETCs gouepbio [1].

O0001mas, MOXKHO 3aKIIOYHUTh, 4TO AU epeHpoBaHHblid 3)deKT 0T 00pa3oBaHUs
Marepu BCer/a CUIIbHee BIMsET Ha Jouepei, B TO BpeMs Kak FeHIEPHOE B3aUMOICHCTBHE C
o0Opa3oBaHMEM OTI[a MEHEEe YEeTKO OIpPEeIeNIeHO M 3a4acTyl0 CTATUCTUYECKH HE3HAYMMO,
ke B CiIydae C O4YeHb OONBIIMMHU BBIOOpKaMH (IECATKH THICAY dedoBek). Ecmu He
YUUTHIBaTh BO3MOXXHOCTh TOTO, YTO MaT€pH MOTYT OTJaBaTh IPEINOYTCHHE JEBOYKAM
nepes MajbYMKaMH B CBOEM BKJIaJe B oOpa3oBaHHe jered, Oonbmmii 3ddekrt ux
o0Opa3zoBaHMs Ha J04epedl Npexanonaraer, 4Yro MEXaHW3M, JISKAIlMid B OCHOBE 3TOTO
3¢ dexTa, MOXKET 3aKIIF0UaThCsl B BO3JICHCTBIM MaTepe Ha YCTPEMJIEHUs] 1 MOTHUBALIUIO X
nodepeit yepes «3(h(PEeKT noapaskaHus.

BriBogsl

Msl mokasany, 4To 0Opa3oBaHHE POAWTENEH SBISIETCS BAXKHOH, HO HE €IMHCTBEHHOU
YacThIO OOIIEro CEeMEHOTO MPONUCXOXKICHHS, KOTOPOE CO3/ACT HOJIOKHUTEIBHYIO KOPPEISIIHIO
MeXy 00pa3oBaTebHBIMH JIOCTIXKEHHSIMU OpaTheB U CecTep M3 OJHOM ceMbU. TeM He MeHee,
KOppEJSLUS MEXIy YPOBHEM 00pa3oBaHMs poauTeield M WX netedl mpeyBenuueHa. OLEHKH,
OCHOBaHHbIE HAa HEKOTOPBIX HCCIIENOBAHMUAX, TOKA3bIBAIOT, YTO JOTOIHUTEIBHBIN o/l 00ydeHUS
MaTepy WM OTLa MOXKET YBEJIMUUTh 00pa30BaHue UX JETeil B CPEAHEM BCETO HA OJIHY JECSATYIO
4acTb roja. EcTh HEKOTOpBIE CBHAETENBCTBA TOTO, YTO 3((eKT MaTtepy OOJIbILE CPEIU MEHEe
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00pa3oBaHHBIX poOAMTENEH, B TO BpeMsl Kak 3(¢dekT oTua Oosibllle cpeau poauTenei ¢ Oosee
BBICOKMM YpOBHEM oOpasoBaHusl. MBI Takoke HaxXoIMM, YTO BIMSHUE OOpa30BaHUs MaTepH
GoJbI1Ie 1S TOUepei, YeM I CBIHOBEHA.

CpaBHUBasE KOCBEHHbIE OLEHKHM JUIi MOHO3MIOTHBIX Onm3HenoB st Hopeermun u
[IBennu ¢ naeHTHYHBIMU olleHKamu Onm3HenoB n3 CIA, BbiscHseTcs, 4To 0Opa3oBaHue
oTma uMeeT Oompmmii 3PQeKT, ueM y MaTepeil BO BCeX TpeX CTpaHax, HO POIUTEIHCKHUE
3¢ ¢dexTs TONBKO 3HAYNTENbHO oTinuatorcs B aHamm3e CIIA. OgamM u3 oOBsICHEHUI
MEHBIIIETO MaTepuHCKOro 3¢ddekra ObUI0 TO, uTO OOJIee 0Opa3oBaHHBIC MaTepu OOJbIIE
BPEMCHHU MPOBOAAT Ha paboTe M TPATAT MEHbIIE BPEMEHH Ha OOIIEHHE CO CBOMMH JEThMH,
HO 3Ta TUIOTE3a UCCIECAO0BAHUAM, He ObLIa TIOATBEPIKICHA PAAOM HcciaenoBannid. Ha camom
JieTie ISTH OJMHAKOBBIX IO PALY KPUTEPHEB MaTepei, MMEIOIUX OONBIINI cTaxk paboTHl,
JEMOHCTPHUPYIOT OoJiee MPOJOIKUTENbHOE 00yUCHUE.
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TEOPUSI U METOJUKA OBYYEHUS U
BOCHUTAHMS (IIO OBJIACTSIM M YPOBHSIM
OBPA30OBAHUSI)

K BOITPOCY U3YYUYEHMUS Y3BEKCKOI' O SI3bIKA
KAK HEPOJ/IHOI'O B YCJIOBUSIX BUJIMHI' BU3ZMA
Paxumosa K.H.

Paxumosa Kamuna Hanacosna — kanoudam unonozuueckux Hayk, 0oyexn,
Kagedpa A361K08, PaKyIbmem opeanu3ayu U YnpasieHus 600H020 X0351Cmed,
TawkeHmCcKUtl UHCMUMYM UHICEHEPO8 UPPULAYUL U MEXAHUZAYUU CETbCKO20 XO3UCmEa,
2. Tawxenm, Pecnybnuxa Y3oexucman

B nezaBucumoii PecrryOmmmke V30ekucTan y30eKCKuil sI3BIK MPHOOPETAeT IPOYHBIN CTATyC
TOCYZIapCTBEHHOTO s13bIKa. Ha ceromHsmHui [eHb HaOMI0qaeTcs ero MHPOKOe yIOTpeOIeHNe
BO BCeX c(epax CONMAIBHON, SKOHOMHYECKOH, a TaKKe ITOJUTHYECKON J>KU3HM CTPaHbL
OnHako B cucTeMe 00pa30BaHMS 3aHATUS NPOBOJISITCS HE TONBKO HAa y30€KCKOM, HO M Ha
PYCCKOM SI3bIKE. DTO OOBSCHACTCS OOJIBIINM KOJIMYECTBOM PYCCKOTOBOPAIIMX ydainuxcs. B
Pecniybnmke B Hacrositee Bpems mpokuBaeT Oosree 130 HaIMOHAIBHOCTEH, CPEeIU KOTOPBIX
€CTh HOCHUTEIM TIOPKOSA3BIYHOM TPYyMIBI SI3BIKOB M pycckoropopsmue. [loatomy B cTpane
pacrnpocTpaHeH OWIMHTBU3M KaK POJCTBEHHBIX S3BIKOB — y30CKCKO-Ka3aXCKHi, y30€KCKO-
KUPTU3CKHUH, TaK U HEPOACTBEHHBIX SI3BIKOB — y30€KCKO-TA/UKUKCKHH U y30€KCKO-PYCCKHH.
UYro kacaercst y30€KCKO-Ta/PKUKCKOTO OWJIMHIBH3Ma, TO OH BCTpEYaeTCsi B HEKOTOPBIX
obmacTsix PecnyOnuky, rme nOpoKMBaeT HEMaOe YUCIO TpaIaH TaJDKUKCKOI
HAalMOHAIBHOCTH. Takxke B VY30eKHCTaHE O4YEHb YacTO BCTPEYacTCs Y30EKCKO-pYCCKHH
OMIMHIBH3M, OCOOEHHO B KPYIHBIX Toposax PecrryOmukn.

Crenmyer OTMETHTbB, YTO PYCCKHH SI3BIK IOJIB3YETCSI OONBIION MOITYJSIPHOCTBIO Cpein
HacesieHus. [1o 3Toi npuuMHE ero u3y4eHuro yaeusercs OoJblioe BHUMaHHE. XapaKTepHO,
YTO B YCJOBHUSX SIBHOTO ABYs3bIYMs B PecmyOmnmke mnpemnopaBarth y30€KCKHH SI3BIK Kak
WHOCTPAaHHBI HE HMMEET CMbICIA, MOCKOJbKY OOJIBIIMHCTBO IETeH, NPOXHMBAIOIINX C
POXZIEHUS B cpelie HOCHUTeNel y30€KCKOTO s3bIKa, HA MOMEHT OOy4YeHHs yXe B KaKoH-TO
Mepe BIAJCIOT UM. B CBs3M € 3THM, CTYyJEHTOB II€JIECOOOPAa3HO pa3lelisiTh COINIACHO HX
YPOBHIO BJIaJICHUS Y30EKCKUM SI3BIKOM CJIETYIOUTIM 00pa3oM:

1. HocuTenu y30€KCKOTO s3bIKa, CBOOOIHO UM BIIa/ICIOIIHE.

2. HOCHUTENU pOJICTBEHHBIX Y30EKCKOMY S3BIKOB, IUIOXO BIAJICIONIHE Y30eKCKHM
SI3BIKOM.

3. HOCHTENM HE POJCTBEHHBIX y30€KCKOMY SI3BIKOB, OTHOCHTEJIEHO XOPOIIO BIAJCIOIINE
Y30E€KCKUM SI3BIKOM.

4. HOCHUTENM HE POJICTBEHHBIX y30E€KCKOMY S3bIKOB, HOHMMAIOIINE Y30EKCKUH S3BIK, HO
HE FOBOPSAIINE HAa HEM.

5. HOcHTeNM HE POJCTBEHHBIX Y30EKCKOMY S3bIKOB, COBEPIICHHO HE BIAJCIOLINE
Y30€KCKHUM SI3BIKOM.

Js HocuTene pyccKoro A3bIka y30eKCKHUil SIBIIETCS TPYAHBIM B YCBOSHHH IO IPUIHHE
HECOBIAICHUS C POAHBIM SI3BIKOM, B TO BPeMs KaK HOCHUTEIHM POJICTBEHHBIX Y30EKCKOMY
SI3BIKOB JIETYE UM OBJIAJEBAIOT, HAXO/I B HEM MHOTO CXOXKECTEeH CO CBOMM pOoAHBIM. OIHAKO
WHANBUAYAIBHBIA TOAXOM B OOYYEHHH pealm3yeTcs B HEIOCTAaTOYHOW Mepe. B meromax
00y4eHHs 3a4acTyi0 He COOJIOIAaeTCs MOC/IE0BATENBLHOCTD MTOJaul MaTepualla U MPUHINI
B3aUMOCBs3H. Takke B OONBIIMHCTBE Y4eOHBIX IOCOOMH HEIOCTaTOYHO IIOJIHO
PacKphIBalOTCSl BpeMEHHbIE ()OPMBI TJIAroJIOB, HE YYTEHBI MEXBSI3BIKOBBIC PA3IHUMS
rpaMMaTHK{ B YCJIOBHUSIX B3aMMOBIIHSHUS SI3BIKOB.

B meronuke 00y4eHHs SI3bIKY JOJDKHO IPUCYTCTBOBATH COINOCTABJICHUE MPAMMAaTHYECKUX
OCHOB JIByX SI3bIKOB, 3aKpEIUICHHE MaTepuana MOJIE3HO NPaKTHKOBAaTh YNPAXHEHUSIMU B
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nepeBozie. TakiuM 00pa3oM, B METOAMKE M3y4EHHUsI BTOPOTO SI3bIKa HEOOXOIMMO 33/IeHCTBOBATh
B3aMMOCBSI3b MEXIy ABYMs s3blkaMu. IIpudem, BIIMSHHE POJHOIO sI3bIKA MOXKET OBITh Kak
THOJIOKUTENBHBIM, TAK M OTPHLATENILHBIM. DTO Tak Ha3biBaeMas uHTepdepeHnus. Ha nauaasHoM
JTarne u3y4eHus BTOPOro s3bIKa, BO M30ekaHue HHTEP(EPEHIINH, BXKHYIO POJIb UTPAIOT 3HAHMS,
NPHOOPETEHHBIE YYALUMHUCS B POJJHOM SI3bIKE. 3/1€Ch XOPOIIO paboTaeT METO/ COIIOCTABIICHUS
POIHOTO M HEPOIHOTO SI3bIKOB, HAXOXKICHMS MX CXOXKHUX M OTIMYHTEIBHBIX OCOOCHHOCTEH.
CreyeT HaXOAWTH AaHATOTHH IPAMMATHYECKIX OCHOB POJHOTO M H3y9aeMOTO S3bIKOB, YTOOBI B
JaJbHEeHIIeM m30eXaTh pedeBhIX OMHUOOK. OCHOBHBIE TPYIOHOCTH B TpaMMaTHKE y
PYCCKOSI3BBIYHBIX O00y4aeMbIX Ha HAaJalbHOM OJTalle OCBOCHMS Y30€KCKOTO dYalle BCETo
BO3HMKAIOT TIPH YIOTPEOICHNH BPEMEHHBIX (DOPM TJIarosioB, 0003HAYEHUH TIPUTSHKATEIbHOCTH
CYILECTBUTEIBHBIX, COUYETAHNN MMEH CYIIECTBUTENIBHBIX C MECTOMMEHHSIMH, HCIOJIb30BAaHUH
NPUTSDKATENBHBIX Cy(D(HHUKCOB.

Vcxons U3 BBILIEU3II0KEHHOTO, CIEYET CIeNaTh BEIBOJ, YTO BO M30eKaHHE OLIMOOK U3-
3a MHTEP(EPHUPYIOIEro BO3JEHCTBHS POJHOTO s3bIKa, HauOoJee NEHCTBEHHBIM CIIOCOOOM
SBIISICTCA NPUMEHEHHE MEepeBOJUYECKUX YHpPaXKHEHUH. YIpPaxHSsICh B INEPEBOAE, MOXKHO
CO3HATEJIBHO OBJIAJIETh H3YyYaeMbIM S3BIKOM BO BCEBO3MOMKHBIX KOMMYHHMKATHBHBIX
CUTyalMsX, a TaKkKe MOHATh Pa3jIMyusl U CXOJCTBA I'PAMMATHYECKHX CIEUU(UK S3BIKOB
pasHBIX CTpyKTyp. Takwe yIpaXHEHHS HEOOXOAMMBI IUII OCO3HAaHHMA OCOOEHHOCTEH
M3y94aeMOro S3bIKa U MCTIOIB30BaHUS UX B PEUEBOH MTPAKTHKE.

Kpome Toro, cerogus, B mepno] pa3BUTHS KOMIBIOTEPHBIX TEXHOJOTHH, HEMATOBAKECH
TOT (AaKT, YTO COBPEMEHHBIC CTYACHTHI JIydIlleé BOCIPHHHUMAIOT WM yCBAaMBAIOT HOBBIM
Marepuan MOCPEICTBOM KOMIBIOTEPOB, YTO JEJNAEeT Hpolecc oO0ydeHHs IId HHUX Ooiee
JIETKUM W UHTEPECHBIM. B OoJpIIMHCTBE ciiydaeB oOuieHne B ceTn VHTepHeT ¢ HOCHTENsIMH
A3bIKa, a TAKKe MPOCMOTP (HUIBMOB Ha Y30€KCKOM SI3BIKE MOXKET SIBUTHCS MOTHBALMEH |
MOTPEOHOCTHIO B M3yueHHH s3blka [1]. OgHako He cieayer 3a0bIBaTh, YTO MCIIOJIb30BaHHE
KOMITBIOTEPHBIX TEXHOJIOTHH B TIpOLECCE OBJIANICHHUST Y30EKCKHM SI3BIKOM MOXXET HUMETh
OTIpeieNleHHbIE HEJJOCTATKH, BEb KUBOE OOIIEHNE C IPETI0AaBaTeNIeM U Iepeada UM CBOUX
3HAHUN U yMEHUN HE3aMEHUMBI.

BaxHo pa3HOOOpa3uTh MeTOIbl OOydYeHHMs, crapasch NOAOMpaTh WX Tak, YTOOBI
MaKCHMaJIbHO TMpPUOIM3UTh YUeOHYI0 CHTYallMI0 K peajbHbIM KOMMYHHKaTHBHBIM
notpebHOCTsIM [2]. Hampumep, AMOakTHYECKUE WTPBL. JTOT METOM IPEICTAaBISIOT COOO
yueOHYIO IIeNeHaNpaBiIeHHYI0 KOJUIEKTUBHYIO Pa0OTy, B KOTOPOH KaXKIblii yJacTHHK, a
TaKke €ro KOMaHJa 3aHHUMAIOTCS pEHIeHHeM TJIaBHOW 3amaud. s IMOJArOTOBKH
BBICOKOKBAJIN(UIIMPOBAHHBIX CIICIMAINCTOB HMIMPOKO MPUMEHSIOTCS JesioBble urpbl. OHM
HEOOXOAUMBI JUIsl pealii3allid U BHIPAaOOTKM aJIrOPUTMOB JEHCTBUH B OIpPEIEICHHBIX
curyaruax. OOy4daeMmble B OBICTPOM TEMII€ Y4YaTCsl HMPUHUMATH IPABUIBHBIE PEIICHUS.
Takum o00pa3oMm, poib Mmemarora COCTOUT B TOM, 4YTOOBI CO3/aTh YCJIOBHS JUIS
MPaKTHYECKOTO OBIIAJICHUs] y30EKCKOTo sI3bIKa, HANTH JeHCTBEHHbIE MOJXO0/IbI, CIOCOOHBIC
3¢ GEeKTHBHO BO3/ACHCTBOBATh Ha KAXKJOTO CTYJEHTA, MOBBICUTH €r0 aKTUBHOCTH, BBIIBUTH
ero SIPKyl0 WHAWBHIYaIbHOCTh. Llenb — pa3BUTH TBOPUECKHH HHTEpec 00ydaeMoro K
y30€KCKOMY SI3BIKY M KYJIbType Hapo/a.
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Abstract: the article discusses group discussion skills as an educational method of teaching
foreign languages. It is recommended to make decisions (for example, decide who to invite
to the party and where to arrange them). Give and / or share your opinion on this topic (for
example, discuss beliefs about the effectiveness of the death penalty). Create something (for
example, plan and make a poster as a means for feedback on language courses). Solve a
problem (for example, discuss the situations behind a series of logical problems).
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Some discussion topics may fall into more than one of these categories, but it is useful to
consider a variety of formats to which the students can apply the skills they are learning [1].

Useful sub-skills for students

There are a number of different sub-skills which students will need to be able to

successfully and effectively participate in a group discussion. Students need to develop
the ability to:

Analyse

This skill can be developed by giving students the topic individually and asking them to
brainstorm or mind-map all of the possible sub-topics they could speak about. The students
can then swap their notes and assess or analyse the relevance of each of the sub-topics their
partner has included. Together, the students then draw up a fresh list or mind-map and
discuss how the sub-topics might be linked together, along with examples or reasons for any
arguments they might have[2].

Persuade

This skill comes in useful when students need to make decisions on how to do

something (e.g. which candidate should get a job). A fun activity to develop this skill is
to give groups of students this topic and ask them to decide on the profile of the perfect
candidate, creating a list of 7 adjectives. The students are then re-grouped and asked to
persuade the other members of the group that their selection is the best while compiling a
second, negotiated list. The group members who retain the most from their original lists are
the winners. Note down useful phrases that you hear the students using while doing this task
and discuss these at the end for future reference [2].

Control emotions

This can be practiced by giving the students a fairly controversial topic, such as

‘Friends are more important than family’ and asking the students to decide whether they
agree, disagree or have no opinion, making notes on their main arguments to support their
viewpoint. Divide the students into groups ensuring that there is a mix of views within each
group. Explain that for this discussion, the aim is to keep their voices low and try to control
their emotions as far as possible. Monitor and give feedback on these areas.

Support

One of the most important things for this skill is for students to learn when it is and isn’t
appropriate to interrupt and how to do it. Very often students will talk over each other in an
effort to get their point across and forget to listen.

To practice this, you can get your students to make a list in small groups of when it is
and isn’t appropriate to interrupt other speakers. They should include things like ‘not
appropriate during the middle of a point, if the speaker has not said very much previously,
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or when you are feeling angry and liable to say something you’ll regret’. It is appropriate
when the speaker has been dominating the discussion for too long, what the speaker is
saying is completely irrelevant to the topic, or you don’t understand the point he / she has
made’. You can then give them or elicit a list of phrases which they might use to interrupt
politely (e.g. ‘Can i just add something here?’, ‘Sorry I’d just like to clarify something,’
etc.) The students then write five of these on slips of paper (one per slip) and have a group
discussion on a given topic. The aim is to use all of the language on their slips. When they
have used a phrase, they put the slip in the middle of the table. The other students in the
group judge whether the interruption was appropriate / polite. If not, they take the slip back
and try again[3].

Use functional language

Depending on the types of group discussions that you plan to do with your class, it is
useful to draw up a list of useful functional language for the students to refer to. This could
include phrases for functions such as ‘Giving reasons’, ‘Giving your opinion’, ‘Agreeing
and disagreeing’, etc. You can either make up the list yourself and distribute it or get the
students to do this. For each group discussion, you can then refer them to the appropriate
section of the list and give them a few moments to consider the language before beginning
the discussion.

Setting up group discussions

There are several key things to consider when setting up group discussions in the
classroom to ensure that they run successfully.

Give the students some planning time either individually or in small groups. Don’t just
give them the topic and say ‘go’! It is often useful to discuss some associated vocabulary or
functional language that they might find useful.

Choose topics which you are confident your students will find interesting. Get them to
brainstorm some ideas for discussions they would like to do and use this as a starting point.
Ensure a balance between input and practice.

Use a variety of styles / types Vary group size and procedure

Some companies do selection group discussions with very large groups of people —over
ten in some cases. If your students will be facing these types of group discussions in the
future make sure they get some practice doing them. It can also be useful to mix classes of
students so they have practice doing discussions with people they don’t already know.
Encourage group discussions outside class time[2].

Give students some extra feedback forms to use to give each other input on how they
perform in group discussions outside of class. Giving and encouraging feedback. Students
can observe each other doing group discussions and give each other feedback on the specific
areas of input that you have covered (ideally using a feedback form that you have created).

Additionally, students can do a ‘Reflective group feedback exercise’ where at the end of
the group discussion they discuss how effective each of the participants was during the
discussion. Again, giving them some focused questions to guide this stage will help them.
You could also try video-taping the group discussions and playing sections of these back to
the class to analyse. Some students find this extremely useful. Finally, monitor the

groups[1].
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YI'IPABJIEH}/IE HMHHOBAIUSAMU KAK YCJIOBHUE
NPOAYKTUBHOU AEATEJIBHOCTU U PASBUTHUSA LIKOJIbI
Axonsia A.A.

Axonan Anna A6y3emosHa - kKaHouoam nedazo2utecKux Hayk, 0oyeHm,
Kagedpa meopuu u ucmopuu neoazo2uxu,
ApmsiHckuil 2ocyoapcmeentblil nedazocuieckuil yHuseepcumem um. Xauamypa Abossna,
2. Epesan, Pecnyonuxa Apmenus

Annomayus: 6 cmamve pPACCMaAMpPUBAIOMCsl  6ONPOCbL  GHEOPEHUsl  UHHOBAYUL 8
obpazosamenvhyio chepy u ynpagienus OaHHbIM npoyeccom. [Ipedcmaenenvl xapakmepucmuxu
UHHOBAYUOHHO20 — 0OPA306AHUsL,  COYUATLHO-NCUXONOSUHECKUE — NOOX00bl  NPOOYKMUBHOZ0
VIPAGIeHUsT UHHOBAYUAMU. YNpasiieHue UHHOBAYUOHHbIMU NPOYECCAMU PACCMOMPEHO KaK
BADICHETIUUL KOMINOHEHM NPOYecca YNpaegieHust 00pazoeameibHbLM YUpesrcOeHUeM.

Knrouesvie cnosa: obpazosamenvhoii  cucmeme PA, UHHOBAYUOHHBIL NOMEHYUAT,
00Ueobpaz06amenbHOU  WKOJe, YNPAGIeHYeCKOU OesimelbHOCMU, OUPeKmopa WKoJbl,
nedazoeuyecKo2o KowleKmued.

CoBpeMeHHBIC  TPOIECCHI  TIO0ANM3ally, TEHACHIWH  Pa3BUTHA  OOINECTBa,
MEXKYJIbTypHBIC B3aUMOCBSI3M BBIIBUTAIOT H3MECHEHUS B COIMATBHO-KYIBTYPHBIX chepax.

[IpeoOpazoBanmsi, mpoucxomsamme B oOpa3oBatenbHOW cucteMe PA, cBs3aHHBIE C
TCHICHIIMSAMH aKTYalll3alliid B 3TOHW cepe, AUKTYIOT CYIIECTBEHHBIC M3MCHEHHS TaKKe B
mporiecce  yIpaBlIeHHS —O0IIeoOpa3oBaTeNbHON MKoMoW. B dWacTHOcTH, B KOHTEKCTE
o0pazoBaTeNbHBIX MpeoOpa3oBaHnii B 00JACTH YIpaBieHUsT 0011e00pa3oBaHuEM, aKTyalbHON
3a/1auei SIBISIETCS] BHEIPSHUsI HHHOBALIWH B TIPOLIECC YIIPABJICHUS 00pa3oBaHUEM.

Pa3zBuTne CcOBpEeMEHHOW INKOJBI 00ECIEeYMBAECTCS HMHHOBAMOHHBIMH IIPOLECCAMH,
KOTOpBIE NMEIOT CBOIO OCOOYIO CTPYKTYPY, COJICPKAHUE M XapAKTEPUCTUKHU U YIIPABIISFOTCS
B KaueCTBE BHYTPHUIIKOJIBHOH MOJICHCTEMBI.

WHHOBauK, OCyIIeCTBIsieMble B 001100pa30BaTeNbHOM LIKOJIE, HOCAT YaCTHYHBIA U
CHUCTEMHBIN XapakTepbl. VX ocyIecTBIeHHE NMPUBOIUT K KaYECTBEHHBIM H3MEHEHUSIM BO
BCEX MOJICHCTEMAX IIKOJIBI, TOCKOJIBKY HHHOBAIIMU HOCSIT COTBOPYECKHUI XapaKTep.

YupaBieHHe  WHHOBaMSIMH B 00IIe0oOpa3oBaTeNbHOH  OIKOJE  HEOOXOIHUMO
paccMaTpuBaTh Kak OCOOyH (OpMYy CHCTEMAaTHUECKOW JEATSIBHOCTH CYOBEKTOB
yIpaBJIeHUs, KOTOpas HalpaBJieHa Ha TIpeoOpa3oBaHKe U Pa3BUTHE YIIPABISEMOTO O0BEKTA.

[TponyKTHBHOCTH MHHOBAIMH, BHEJPSEMBIX B IIKOJy, 00yCIIOBJIeHa PO(ecCHOHaIbHON
KOMIIETEHTHOCTbIO, TBOPYECKMMH KauecTBaMM, YMEHHSMH CYOBEKTOB YIpaBIICHHUS
MPOTHO3UPOBaTh, INIAHUPOBATH, OPraHU30BbIBATh, KOHTPOJIMPOBATh, CHCTEMATH3UPOBATH.

3aKOHbI, 3aKOHOMEPHOCTH, UPHHLMINGL, (QYHKIUM, [€JIH, METOJbl YIpaBlICHUs
GbopMHPYIOT  MeXaHM3M  YNpaBICHHS  HHHOBALMOHHBIMU  IPOLIECCAMH,  KOTODBIN
XapaKTepU3yeTCsl MHOr00Opa3rueM MpOosBICHH B3aUMOOTHOIIIEHHH CyOheKTa-00beKTa.

VYrpaBieHHe HWHHOBAI[MOHHBIMH IIPOLECCAMH  SIBJISIETCS. OJHMM U3  BaXKHEHIINX
HaIpaBJIeHUH yIpaBIeHYECKON AESTEIbHOCTH JUPEKTOPA IIKOJIbI U SBISETCS KOMIOHEHTOM
nporecca ypaslieHHus1 00pa30BaTeNbHBIM YUPEKICHUEM.

MoOXHO YTBEp)KAaTh, YTO TEOPETHYECKH MPABMILHOE YNPABICHHE WHHOBALMOHHBIMHU
npolLeccaMy SIBISICTCS OCHOBOW M TapaHTHEH NPOAYKTHBHOTO YIPABICHHUS JUPEKTOpa
mKoJIbl. B 1aHHOM Tporiecce nepBOOUYEpeIHBIMHU SIBISIOTCS . M3yY€HHE MHHOBAIMH, OIlCHKa
COLIMAJIBHO-TICUXOJIOTMYECKUX U MEeJarorudeckux BO3MOXKHOCTEH, NpeIBUIEHbE U OLEHKa
PHCKOB, YY€T CYNIECTBYIOIIUX M HEOOXOJMMBIX DPECYpPCOB, CO3JaHHE YCIOBHH s
OpraHM3alii WHHOBALMOHHOM JESTENbHOCTH YYHTENli W IPEOIOJICHUS] BO3MOXKHBIX
MO3HABATENIbHBIX M IICHXOJOTMYECKMX KOMILUIEKCOB, MPOSIBISIIONIMXCS Y I€1aroros
BCJIE/ICTBHE BHEJPEHUS] MHHOBAIIMH.

B mporecce ymnpaBneHus WHHOBAIMSAMH JUIS PEIICHUS 3THUX 3a71ad NEpBOCTEHCHHBIMU
SBJISIIOTCSL ~ ONpENeJIeHHe  CBsi3ed  CyOBEKT-O0BeKT M CYOBEKT-CyOBeKT,  HX
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B3aUMOBO3/JCHCTBHE W B3aMMOCOTPYIHHMYECTBO. B pesynbrare BHEAPEHUs WHHOBAIMN
MOZIBEPraeTcsl U3MEHEHUSM TaKKe yIpaBJieHYECKas NESTENbHOCTh CyObeKTa YIpaBJICHHS
00pa3oBaTeNbHBIM YUPEKACHHEM.

TeopeTnko-npakTHYECKOE H3YYSHHE OIbITa IPOLECCOB BHEAPEHUsS] HMHHOBAIMN
MOKa3bIBAaCT, YTO OHHM IIIyOOKO BO3JCHUCTBYIOT Ha JIMYHOCTHOE M IPO(EeCCHOHATIBHOE
pa3BUTHE CYOBEKTOB 00pa30BaHUs, XapaKTEPH3YsCh HOBBIMH COLMAIBHO-KYJIbTYPHBIMH
OPHEHTHPAMH U HOBBIM BOCIIPUSTHEM aKCHOJIOTHH 00pa30BaHMS.

XapakTepuCTHKaMU HHHOBAIIMOHHOTO 00pa30BaHMs CTAHOBATCS:

v HoBO€ IIEHHOCTHOE BOCHIPHATHE 00pa3oBaHusl,

v U3MeHeHue 00pa3oBaTEIBHBIX LEenei: BEAYIIMHA CTaHOBHTCSA
YYCHUKOLIEHTPUPOBAHHBIN IMOAX0J OOydeHHs, oOIiee pa3BUTHE TOH JIHYHOCTH, KOTOpas
criocoOHa B BEYHO  MEHSIOUNIEMCS  MHpE  CaMooOydyaTbCs,  CaMOpa3BHBAThCH,
caMopea30BaThCs, UMEET KPUTHUECKOE U TBOPUECKOE MBIIILICHHE,

v/ HoBas CTpyKTypa KOMMYHHMKATHBHBIX U COLMAIbHBIX CBsi3ell CYOBEKTOB
00pazoBaTenbHOTO Tpolecca,

v' HoBas (opma opraHusanui y4eOHO-TIO3HABATENLHOM JEITENLHOCTH, B MPOLYKTHBHOM
COUYETaHUU TBOPUECKHX M TIOUCKOBO-YUeOHO-HCCIIEI0BATENBCKIX KOMIIOHEHTOB.

v' VTouHeHHE HAaNpaBJAIOIIEH, BCIOMOTaTeJbHOM pond W QYHKUMH y4HTeNs-
(hacunmTaTopa B 00pa3oBaTEIHHOM IIPOIIECCE.

IIpn naHHBIX OOCTOSTENBCTBAX LENBI0 WHHOBALIMOHHOTO OOpa30BaHHs CTAaHOBUTCS HE
TOJIBKO NPUMEHEHHE pa3HBIX 00pa30BATENBHBIX TEXHOJIOTHH, HO W HENPEPHIBHOCTH,
MOCJICIOBATENIFHOCTD M JTUHAMHUYHOC WM3MEHEHHE OOYy4YEHHs, YTO HMEET JMYHOCTHYIO H
OOILIECTBEHHYIO HANPABJICHHOCTh, HOCUT TBOPYECKHI XapakKTep.

B pesynbrare BHeApeHHsT MHHOBalMii B 00IIe00pa3oBaTelbHOU cdepe H3MEHSIOTCS
OCHOBHBIE TTOJIXO/IbI K YIIPABICHUIO 00pa30BaTEIbHBIM IPOLIECCOM, U OHO PacCMaTpUBAETCS
KaK COTBOPYECTBO, MPOJIYKTUBHAS JEATENILHOCTh y4uTeNeil U ydamuxcsi. B cooTBercTBUM C
M3MEHSIEMBIM  CTaTyCOM, pOJIbI0, 00pa3oBaTeJIbHOW IIOJUTUKOW 00pa30BaTEILHOTO
YUPEXKICHHUS,, KOTOPOE OpPHUEHTHPOBAHO Ha BHEAPEHUE, OCBOCHHE M paclpOCTpaHEHUE
MHHOBAIlMi B 00pa3oBaTeNbHOM IIPOIECcCe, M3MEHSETCSl CTPYKTypa Kak oOmiel
Mearornieckoi IIKOJIBLHOM CHCTEMBI, TaK M €€ YNpaBIsIeMBIX HoJcHucTeM. B pesynbraTe
IpeTeprieBaeT M3MEHEHHs BeCh YIpaBJIEHUSCKHH mpomecc u (GopMHupyeTcss KylbTypa
WHHOBAITMOHHOM €A TEIIBHOCTH.

Hawusbiciielf menbio 00pa3oBaTENbHOTO YYPEXJICHHS HMHHOBAIIMOHHOTO XapakTepa
CTaHOBHUTCS YJOBJIETBOPEHHE OTpeOHOCTEl 00pa30BaTEILHOTO PHIHKA, T.€. OCYIIECTBICHHUE
COLMAJIBHOTO 3aKa3a B CBA3M C KauyeCTBEHHBIMH TpPEOOBaHUSIMH, MPEAbIBISEMbIMU
0O0IIECTBOM K MOJIEJIU BBITYCKHUKA YUPEKICHUS.

Mbl yBepeHbI, YTO CYIIECTBEHHOE BIHMSHHE Ha W3MEHEHHE MOTHBALMOHHOW chepsl
nearora-HoBaTopa OKa3blBAIOT KaK OOBEKTHUBHBIC YCJIOBUS: COLMAIBLHO-DKOHOMUYECKHUE
YCJIOBUSI HACEJICHHOTO MyHKTa, MaTepHalbHO-TEXHUYECKass 0a3a LIKOJbI, YIIPABICHYECKUI
CTWJIb JIUPEKTOpa, o0ecrieueHue OOpaTHON CBsI3M, TIOOIIPEHWE BOBICYCHHS B
WHHOBAIIMOHHYIO JEATEIbHOCTh, IICHMXOJOTHYECKH IIOJIOKUTENBHBIH MHUKPOKIMMAT B
KOJUICKTHBE, MEXJIMYHOCTHBIE OTHOLICHHS, OCHOBAaHHBIE HA TBOPYECKOM IOJIXOJIE, — TaK H
CyOBEKTHBHBIC (DAaKTOpBI: MENaroruyeckoe MBIIUICHHE YYHTENs, BBICOKas CTENeHb
npodeccHOHANILHONH ~ KOMIIETEHTHOCTH — y4WTENled, NPEeoAoJIeHHe  IICUXOJOTMYEeCKUX
NPENATCTBUH Tepe] WHHOBAIMSAMH M IIOJIOKHTENbHAs IIPEJpaclioiioXeHHOCTh K HUM,
MOpaJIbHbIE KaYeCTBA U [IEHHOCTHBIE OPUCHTHPBHI.

VHHOBaLIMOHHBIHA MMOTEHIMAN LIKOJFHOTO MEJaroru4eckoro KOJUIEKTHUBA IPOSBIISETCS
Kak B COBMECTHOH TBOpYeCKOW paboTe, Tak ¥ B HHIWBHIYaJbHON TBOPUYECKOM
JIeaTeNIbHOCTH. VIHHOBAlIMOHHBIH MOTEHIMAN KOJUIEKTHBA BKIIIOYAeT B celsl MOTPEOHOCTh U
TOTOBHOCTh Y4YHTENEHl K CaMOPa3BUTHIO, K CAMOCOBEPIICHCTBOBAHHIO; IIEJICHAIIPABICHHbIC
nepeKBaMM(UKay, OCO3HAHWE PONM W 3HAYEHHS WHHOBAMH U C(HOPMHUPOBAHHOCTH
MOTHBOB HMX BHEJPEHUs], HACBHIIIEHHOCTH KyJIbTypHO-0Opa30BaTeIbHON Cpelpbl, yCIOBUS,
obecrieynBaoIMe CaMOPa3BUTHE JIMYHOCTH.
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OTOT NOTEHLMAN JaeT BO3MOXKHOCTh HE TOJBKO MPOJIYKTUBHO OCYILECTBIATH pedopMbl
B KOHTEKCTE YCBOGHHMsS M BHEIPEHHMsS WHHOBAaLMWi, HO W Pa3BUBaTh YpOBEHb OCBOCHMS
WMHHOBAIlMi M 1peoOpa3oBaTh, NPEXKAE BCEro, IEAAaroruKO-ICHXOJIOIHYECKUE YCIOBHS
OpraHM3ali HHHOBAIIMOHHOW JIESTEIbHOCTH.

CoracHo Kiaccudukanuu ameprkanckoro cornuosora K. Pomkepca, B negarornueckom
KOJUIEKTHBE MOYXHO BBIJCIUTH IIATh TPYIIL, TOTOBBIX K OCBOCHHUIO M BHEJPEHIIO HHHOBAIIMH.
JlarHyro KiaccH(UKAIMIO CIIEAyeT YYHTHIBATH B IIPOLECCE BHEAPCHUS WHHOBAIMHA B
CHCTEMY yTIpaBIICHHs 00pa30BaTEIEHBIM YUPEKICHIEM.

IlepBas rpymma — HOBaTOPHI, KOTOPBIE BCET/IA CTPEMSATCS PEa30BaTh HOBOE, CKIIOHHEI
K HOBOBBEJICHHUSIM.

Bropas rpymma — mocrnenrapie HCIOTHATENH HOBOBBEACHNS, KOTOPBIe HETIOCPEICTBEHHO
CJIC/IYIOT 32 HOBATOPaMH, HO OTJIMYAIOTCS OT HUX HU3KMM YPOBHEM COOCTBEHHOTO PHCKA H,
B OOJBLIMHCTBE CIy4aeB, BBICTYNAIOT KakK HWH(OpMAaropbl, COBETHUKH, T.€. YMHBIE
peann3aTopbl HOBOBBEJICHUIA.

TpeTbs rpynna — OHM yCBaWBalOT HOBOBBEACHUS HEMOCPEACTBEHHO C Pealln3aToOpamy,
TEM HE MEHee, OTIMYArOTCs CBOOOMOU aeiicTBril. OHU PENKO BBHICTYIAIOT B POJIH JTHICPOB.
BoBinieueHHBIM B 3Ty IpyIny TpeOyeTcss MHOTO BPEMEHH ISl IPUHSTHS PEILICHNUSI.

YeTBepTast TpyIa COCTaBISIET OONBITUHCTBO, KOTOPOE MO3THO BOCIPHHUMAET M BHEAPSET
HOBOBBEJICHHS, KOTOPOMY CBOMCTBEHHA COMHHUTEIBHOCTh. OHHM BOCTIPHHIMAIOT HOBOBBEICHHS
KaK «CpeIHUe» CYOBEKTHI — B pe3yNIbTaTe OIICHKH MX OTPEOHOCTEH, a TakXkKe IT0]] BO3ICHCTBHEM
COIMATEHOM CPebl ¥ TOIBKO B TO BPEeMsl, KOT/1a KOJUIEKTHB BHICTYIIAET B UX IOJB3Y.

[IaTyro TpymIry COCTAaBILIIOT KOJCOIIOIINECS, KOTOPhIE CaMBIMH TOCICIHUMH OCBAWBAIOT
HOBOBBCICHUA. Nx ormmyaer JOBOJIBHO yCTOﬁ‘IHBOe OTHOHMICHHMEC MW OPHUCHTHPOBKHU K
TPalMIIUOHHBIM LEHHOCTAM, OIIBIT MPOIUIOTO, KOTOPBIM MPENsSTCTBYIOT PACIPOCTPAHEHHIO
HOBOBBeJICHUH (2, c. 24).

B nmnpouecce ympasieHus HWHHOBAUUSMHU JOBOJBHO IIPOAYKTUBHOM CUMTAETCSH
KOMaHJHas paboTa, Tjae KaXJIbld HCIOJHIET ONpeNleIeHHY0 poJib. Tak, Hampumep, Mo
®. T'epubepry, ympapigiomieMy NPUIUCHIBAIOT CIEAYIOIIHE POJH: POJb TJIAaBHOTO,
MPEABOAUTENSA, CBS3HOTO, NPHHUMAIONIETO WHOOPMAINIO, PacHpOCTPAHSIIONIETO
nH(pOpMaIHIO, MpeACTaBUTEIS, HHUOHAATOPa,  YJIQXKHUBAIOLIETO HapyIICHUS,
pacIpeAeIIIoIIero pecypcsl, BeIymero neperosopsr [1].

K gmciry posieBEIX KOMITOHEHTOB JICSITEIHHOCTH MIKOJIBHOTO TUPEKTOPA, KaK YIIPABIIIOIIETO
00pa3oBaHUEM, OTHOCATCS TAaKKe OOCCIIeUYeHWEe WHHOBAIIMOHHOW aTMoc(ephl Ui ydHuTenel
IIKOJIBl M TIOJIHOLICHHBIX YCIIOBHH JUIS WCTIONHEHHS WX O0SA3aTeNbCTB, YTO XapaKTePH3yeT
JPEKTOpa Kak MPOLyKTHBHOTO YIPABIISIONIEr0 00pa3oBaHUEM.

B Hacrosimee Bpemsi pedopmbl, OCylIecTBIIsieMble B 00IeoOpa3oBaTenbHON cdepe,
HCBO3MOXHO MPEACTABUTH oe3 BHEAPCHUA NEAAroru4yeCKux I/IHHOBaHI/IﬁZ BO BCEX C(l)ean
JKM3HM HWHHOBalMM Hen30exHbl. OHHM IPEJOCTaBJISIOT UIMPOKHE COJEpKaTelbHble |
TEXHOJIOTUYECKUE BO3MOXHOCTU C TOYKH 3pCHHUA KOHKPETHU3AIINN O6paSOBaTeJ’IBHBIX
CTpATEeruil, NEPEOLCHKN LIEHHOCTEH, OIpeneaeH s NEPCIEKTUBHBIX HAIIPABJICHUN Pa3BUTHL
00pa3oBaHMs, U3yYEHUs] MEXIYHApOJHOTO OINbITa B 00JIACTH O0pa3oBaHMS M Pa3yMHOTO
BHEJIPEHHS, YIUTHIBasi HOTPEOHOCTH OOIIECTBA U BHI30BBI HOBOTO BPEMEHH.
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Abstract: a new approach to the concept of partnership in education, known since Aristotle's
time, has taken on new forms these days. The basic concepts of this technique were reflected in
the works of its founder, Harvard University professor Eric Mazur. The experience and results of
work in this area at world renowned universities, as well as their own point of view on this
aspect, are presented in this article. It helps to intensify the educational process and elicit
medical students to go ahead in their learning medical English.

Keywords: peer-learning activities, peer-teaching programs, California State University,
effectiveness of peer teaching.

Relevance of the topic. Peer teaching can be traced back to Aristotle’s use of
“archons”, or student leaders, and to the letters of Seneca the Younger. It was firstly
organized as a theory by Scotsman Andrew Bell in 1795, and later implemented into French
and English schools in the 19th century. Over the past 30-40 years, peer teaching has
become increasingly popular in conjunction with mixed ability grouping in K-12 public
schools and an interest in more financially efficient methods of teaching[1,5].

Goodland and Hurst (1989) and Topping (19x598) note that academic peer tutoring at
the college level takes many different forms.

The main benefits of peer teaching include, but are not limited to, the following:

Students receive more time for individualized learning.

Direct interaction between students promotes active learning.

Peer teachers reinforce their own learning by instructing others.

Students feel more comfortable and open when interacting with a peer.

Peers and students share a similar discourse, allowing for greater understanding.

Peer teaching is a financially efficient alternative to hiring more staff members.

Teachers receive more time to focus on the next lesson[3].

Research also indicates that peer-learning activities typically yield the following results
for both tutor and tutee: team-building spirit and more supportive relationships; greater
psychological well-being, social competence, communication skills and self-esteem; and
higher achievement and greater productivity in terms of enhanced learning outcomes|[6].

The Peer Tutoring Program at Duke University in North Carolina offers up to twelve
hours of free tutoring each semester to Duke undergraduates who are in enrolled in select
introductory-level courses. Students meet with a tutor weekly in a convenient public
location on campus such as an empty classroom, the library, or a dorm common area. All
peer tutors receive on-going training both in best current tutoring practices and on tutoring
strategies relevant to their tutoring discipline[2,4].

Despite the continued popularity of college student peer tutoring, there exists little
comprehensive research on its effectiveness and benefits. What research does exist,
however, has found that peer tutoring is highly cost-effective and usually results in
substantial gains for participants, both academically and socially.

A reciprocal peer tutoring (RPT) program at California State University, Fullerton has
been evaluated extensively. The program requires students in a large introductory
psychology course to meet with student partners periodically throughout the course to quiz
each other and discuss the main ideas for each unit of the course. Largely a commuter
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college, the program seeks to increase academic success, as well as to increase the social
integration of the students. The program has been highly successful in both respects: when
compared to control students who participated in other supplementary activities, RPT
participants showed higher academic achievement on unit tests, rated themselves as more
satisfied with the class, were better adjusted psychosocially, and frequently used their RPT
partner as a supportive resource in the course[3].

Carsrud (1984) describes an example of a surrogate teaching method in which doctoral
students supervised undergraduate psychology students in conducting research projects. One
of the major goals of this program was to encourage highly motivated and well-prepared
students to become interested in pursuing research through skill development and exposure
to first-hand experience. The undergraduates worked closely with the graduate students in
designing and implementing the research, and were required to produce a professional-style
report at the end of the study. The program was considered a success, based on participants’
self-reports[5].

During “English in Medicine” lessons in ASMI, we use this method in any stage of the
class. It is reasonable to carry out such a method on the stage of new theme’s acquirement as
well as on pre-lesson stage with the aim of controlling studied material. It helps to intensify
the educational process and elicit medical students to go ahead in their learning medical
English. We think this method will be developed further in language teaching practice and it
is worth to be the point of future scientific research[6].
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AHHOmMayuA: 6 5Mol cmamve UCCIeOYemcs UCHOPUYECKUll Npoyecc ¢ I60MOYUOHHBIM
paseumuem npouzsederull 0nia demell 8 HAUATLHBIX KIACCAX UWKOTbHO20 KYPCd.

Kuipevisckas 0emckas numepamypa mecHo CeA3aHA ¢ MBOPUECm8OM OemCKUx nucameneti,
uccre0ogaHuem U uzydenuem — O0emcKol — Jaumepamypel. Omo  001208peMeHHbIl
ucmopuyeckull, nedazozuueckuil, coyuanrvHuili npoyecc. B nepuoo CCCP pazsumuto
Oemckoil aumepamypsl ocoboe eHumanue yoeaanu u Kommynucmuueckas napmus, u
Cosemckoe npagumenvcmeo. Jlumepamypa 6vlia 6adCHbIM CPEOCMEOM 8 OCHUMAHUU
noopacmaiowe20 NOKOJIEHUs.

B cmamuve 0an ananu3s HayuHvIX U3bICKAHULL KbIPSbIZCKOU OeMCKOU TUMepamypbl.
Knioueevie cnoea: neodacocuueckuii npoyecc, O0OyueHue 6 HAYAAbHBIX  KIACCAX,
JIumepamypHoe umeHue, 0emcKas Iumepamypa, OemckKull nucamenv, HAYANbHAA WKOIA,
YuebHaa npospamma, I60110YUOHHOE PA3GUMe.

VK 821.512.154

B nepBoii nonosuHe 20-ro cTONETHSA B KBIPTBI3CKOM AETCKOW JIUTepaType OTMedaeTcs
nporiecc (GOPMHUPOBAaHWS W CTAaHOBJICHHUS, CO BTOPOH IOJOBHHBI 0c00O€ BHHMAaHHE
yaemsieTcsi €€ BCECTOPOHHEMY pa3BHTHIO. [Ipou3BeNeHNs AETCKUX MHCaTeNell BBOIATCA B
IIKOJBHBIA KypC HaYaJIbHBIX KIIACCOB M UCCIICAYIOTCS MX YPOBEHb, COIepikaHue, (POPMBI U
METOZBI O0yICHUS.

IIpuHUMarOTCs OCTAHOBJIEHUS MPaBUTENbCTBA, Tak B 1931 rony - «O HadaJlbHBIX U
cpenHux mKosax», «O cTpykType HadalbHbIX U cpenHux mkona B CCCPy», a B 1932 rony -
«O mopsike W IporpaMMe B HAYAJIBHBIX M CPEIHHUX IIKOJIaX». BBOAUTCS HOBBIM TEpMUH
«KJacey Ams 4 et 00ydeHus1, KOTOPBIil UMEHYeTCS «Ha4aJIbHBIMH KJIACCAMM.

B 1935 romy wum3maercs mocrtaHoBieHue «OO0 opraHuzanuy ydeOHOTO Tpolecca o
BHYTPEHHEM pacIopaKe B HAYAJIbHbBIX, HEMIOIHBIX CPETHUX U CPETHHUX LIKOJIaX».

B 1924 rony mporpamMmMa ajisi HauaJdbHBIX KJIACCOB ObLa TiepeBe/eHa Ha KbIPTBI3CKUI
SI3BIK, HO, HECMOTPS Ha 3TO, MaTepPHaIbl IO KBIPTHI3CKOMY SI3BIKY U JIUTEPATyPHOMY UTCHHUIO
He OBUTH BKJIFOUEHBI. 3HAYHT, €CIIM TH IPEIMETHl OTCYTCTBOBAIU B y4eOHOW Mporpamme,
TO HE MOTJIO OBITh U Pe4YH 00 Y4eOHHKaX POJHOTO SI3BIKA U TI0 YTEHUI0. DTOT HOPMAaTHBHBIH
JIOKYMEHT, CO BCEMH JIOTIOJTHSHUSMH, BHOBb U3/1aH B 1929 roxy, HO TaM HET MeCcTa POTHOMY
SI3BIKY W JINTEPATYPHOMY YTCHHIO.

B 1930 roxy xomuccapuaT IpOCBEUICHUS pa3padboTal mporpaMMy Ui HadalbHBIX IITKOJ
1 HameuaTan uxX B xypHaie «Ha mytu k HOBOM KyibType» (Ne 3-4, 1930 r.) u 31ech Obu10
BKITIOYEHO TPaBHJIa IPAMMATHKH KBIPTBI3CKOTO S3bIKA BMECTE C KOMIUIEKCHBIMU TEMaMH, HO
He OBIJIO BKITIOUEHO JINTEpaTypHOE YTCHHUE.

IlepBas yueOHas mporpamma Ui Ha4aJIBHBIX IIKOJI CeJ M JIepeBeHb OblIa pa3paboTaHa
Aanpr Tokombait yyny B 1932 roay, a B 1934 rony oHa mepen3iaHa M ObLTH BKJIFOYCHBI
MIPOM3BEICHUS KBIPTHI3CKHUX ITO3TOB, HO BMECTE T€M MPO3aNIECKHE MPOU3BEACHHS JAETCKUX
ncaTeseld He ObIIIM BKIIIOUEHBI.

B xpectromatmax 30-x romoB VY. AOmykammoBa mis 3-ro ydeOHOro roma, M
AOnpikepuMoBa Uit 4-T0 y4yeOHOTO rofa BKIIOYEHBI NMPOM3BEACHHS JETCKUX IHcaTelei.
[Ipennaramice x wn3ydeHuio pacckasel K. MammkoBa «Capana ko3y» («PbDKeBaTbli
araeHok»), C. Cacpik0OaeBa «Yukyutap» («[ImnoTe»), u ap. Ipon3BeieHUs.

HccnenoBanus, METOANYECKHE CTaThbH O MpoOiieMax o0ydeHUs MPOU3BEICHUH JIETCKUX
nucaTeNell Hadanu n3naBatbes B 1928 romy, B Mae Mecsile, B xypHase «Ha myTn k HOBOM
KylnbType». B TpeTseM HOMepe KypHaja M3IaHa CTaThs, aBTOpa IOJ MMEHeM AMBIM)KaH
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«Cucrema opraHuzanuy y4eOHO-II03HaBaTEIbHONW paboTh», B 6-7 HOMEpax THpa)xa CTaTbs
C. Iameipza yyny «OOydeHHe Ha YpOKax KOMIIJIEKCHBIM ITyTEM» OHH paccKa3alli
YUHUTENSIM O HOBBIX METOAAX 00y4YEeHHUH U OpraHU3alMOHHBIX [TOX0/aX.

B 20-30-x romax XX cTONeTHs COCTaBICHHEM YYEOHHUKOB Ul HadaJlbHBIX KJIACCOB,
UCCIeIOBaHNEM NPOU3BEACHHH JETCKUX MHcaTeiell U pa3padOTKH METOJUKH MX OOy4YeHHUs
sapsmicst  CateiOanmel  HaamatoB. B ero y4ueOHMKaX M METOAMYECKHX ITOCOOMSIX
PEKOMEHIOBaHBl ~ MEpBl MO OTOOpY IMTEpaTypHBIX TEKCTOB A JETE€H M TPOIIIH
anpoOarnmro.

C mpeobpazosannem B 1936 romy B Keipreizckyto CCP u momydeHmeMm craTyca
HE3aBHCHMOCTH, HadaJlbHble O00pa30BaHMS TIPEOOpa3oBaHBl B CEMHJIETHHE IIKOJBI
OTKpBITHE HOBBIX IIKOJI pOC HEOBIBaIBIM TeMmIiloM. K mnmTeparypHOMY YTEHHIO OBLIN
BKIIIOYEHBl TpOM3BeJEeHUs JeTckux mnucareneil: A. ToxombaeBa, K. BasnuHoBa,
K. XKamreipunnoBa, K. DcenkoxoeBa, M. Dnebacsa, T. CrinpikOexoBa, C. CacbikOaeBa u
MHOTUX Apyrux. B atu sxe rogst moat A. OcMoHOB coBMecTHO ¢ M. KbipbareBsiM co3anu
yueOHYI0 XpeCcTOMaTHIO. B Hee BOIIUTM HOBBIE IPOU3BE/ICHHUS.

B yueOnukax 20-30-x rojgoB oO0muMe MaTepHanbl IMPOU3BENCHHUN KBIPTBI3CKON
JUTEpaTyphl COCTABJLIN Bcero JUlb 7-8 %. OCHOBHasg HMX NPHUYMHA 3aKII0YaAlach B TOM,
4YTO OOJIBPIIOE BHMMAHUE YJCISUIM NPOM3BEACHUSM DPYCCKHX IHcCaTeNell M OYeHb MHOTO
BKJIIOYCHBI TIPOM3BEACHUS, KOTOpble ObUIM TepeBeaeHbl. CTanWHCKas penpeccuBHas
MalliHa Mperpaxaaja IMyTh K Ppa3BUTHUIO HAIMOHAJIBHON JINTEpPAaTyphl W HAIMCAHUIO
MHOTHX, 3aIyMaHHBIX paHee, mpomsBeneHuil. B 30-40-x romax B crathax M. JKanrpiOaeBa
«O BeneHnu oOyugaromiero ypokay, K. AksinbexoBa «MeTonuka oOy4eHHs JHTEpPaTyphD»
IpeJylarajJuchk METOAUKN 00y4eHUs JETCKOM JTUTepaTyphl. MOXKHO 0c000 BBIACIUTH TPYAbI
H. MaxkemioBa, oH HcclefoBan NpoOJieMbl CO3AaHUS y4EeOHUKOB IS HAYaJIbHBIX KJIACCOB.
IIpenyaran  k HUM TNPOU3BENEHMA JETCKMX IHcaTesedl, aHalnu3upoBaj JaHHBIC
MPOU3BEACHHS U Yepe3 HUX HMCCIIENOBAJ MPOOJEeMy BOCCTAHOBIICHHUS! PEUYEBOU KYJIBTYPHI Y
y4damuxcs. Bee 3To ocyImecTBIIsI 4epe3 OIbIT, Yepe3 MHOTOJIETHEH MPAaKTUKH.

B mocneBoenHoe Bpemsa, B 1946-1949 ronel, ocoboe BHHUMaHHE YyAENEHO Ha
COCTaBJICHUE HOBBIX NPOTPaMM W HamWCaHWH y4eOHWKOB. B 1946 romy mpemmarancs
yueOHuK «PomHas peub» nmns 4 kimacca mox penmakumeit 3. bekrenora, X. Kapacaesa,
VY. A6nykapumoBa. B 3TOT y4yeOHMK BOIUIM NPOW3BENCHHUS NETCKUX IHcarelei,
onHOBpeMeHHO D. bepanbexoB Hammcan cBOM METOIMYECKHE TPYABI, C MOMOIIBIO 3THUX
MocoOMi, y4YUTENns HAyYMINCh K NPABHJIBHOMY DENICHHI0O HEKOTOPBIX IPOOJIEMHBIX
BOIIPOCOB T10 MCIIOJIb30BAHHIO YIEOHUKOB.

B 50-60 rompl mpHIIIO HOBOE MOKOJEHHE JMTEPAaTypHBIX KPUTHUKOB, OHU CTaJH
TpeboBaTh OT JAETCKUX MHUCATElIei Bce HOBbIE M HOBbIE MOBBILIEHHbIE TpeOoBaHus. K. Ykaen
Harucaj CTaThbd 1OJ Ha3BaHWsIMHU: «Pa3BuTHe HayuyHO-(paHTACTMYECKHMX NMPOU3BEACHHH B
KBIPTBI3CKOM mpo3e», «O jxaHpe i Manbllmei». B 3Tux craTesx OH mmokaszan cebs Kak
TOHKHUH 3CTET, MTOHUMAIONTNI crienu(UKY JETCKUX MPOU3BEICHUH.

B otu roaer T. CeinpikOekoB Hamucan cBo poman «Jletu rop» (1953), mosiBuimach
(anractuueckas mnosecth K. XKanromesa «Boma, mpomenmas wepe3 mnepeam» (1955).
AxTHBHO pabotan perckuii nucarens 111 belimenanues, BeiTycTH psj KHUT: B 1955 rony
«benprii BepOMIOKOHOK», B 1956 Tomy «Kemuaw», B 1960 rogy «CkasuTensb 3arajgok
Usmapa», B 1963 romy «Porateiii srHeHok». Kax Tombko 3TM NpPOU3BEACHUS
OITyOJIMKOBAJINCH, TO CPa3y 3aHsIIM CBOM MECTa B yueOHHKax Ha4aJbHBIX KIIACCOB M BHECIIH
CBOIO JIENITY B pAa3BUTHE YMCTBEHHBIX CIIOCOOHOCTEH JeTeH, CIIOBapHOTO 3armaca,
BOCTIMTaHME TIOJ0KUTEIIBHBIX KA4eCTB y JETEH.

YueHbIM, KOTOPBI Hamucajd CBOU CTaTbU O TBOPYECTBE JAETCKHUX NMCATEIe, B TOM
4yucie, aHalu3upoBaBIIMM moBecTu-paccka3pl  [II.  beifnienanueBa, aBTOp KHHUTH
«KpIprei3ckast JmeTcKas JHTepaTypa», CHeHHalbHO w3naHHOW B 1963 romy, OB
M. TynorabpuioB [6].
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C 12 nmo 14 mas 1966 roma mpouen 4 cwe3n Coro3a nucareneit Kolpreizctana, Ha
KOTOPOM YTBEp>KAEHBl JOKJIAAUUKU MO pasHbIM kaHpaMm. [lo pmerckoi mureparype c
nokinanoM Beictynuin M. TynoraGeutoB. B aToM noknane ObiM NpoaHaIM3HPOBAaHBI
MPOU3BEICHUS AETCKUX MHUcaTelned U OTMEYEHO, 4TO JKaHp JeTcKas JUTeparypa ele He
JIOCTaTOYHO Pa3BUBAETCS.

B yueOHMKE ¥ METOAWYECKOM pYKOBOACTBE, HANMCAHHOM YYHTEISIMA IIOA
pykoBonctBoM JK. MykambaeBa, B ctatbix MatkepumoBa «O0 3(pQEKTHBHOCTH ypoKa
YTEHI», «3apOXKICHNE HOBOH 3MOXH Ha ypokax», A. MamOeranueBa npeaiaraiiuck MyTH U
METOZBI JINTEPATYPHOTO 00pa30BaHMs B HadanbHBIX Kiaccax [1; 2]. Tpynst b. PricbexoBa u
uccnenoBaansa K. CaprbaeBa 3aHMMAlOT 0c000€ MECTO BO BKIIFOUEHHH IPOU3BEACHUI
JIETCKUX MHcaTeliel B y4eOHUKH MIKOJIFHON porpaMMsI [3].

K. CaprbaeB B crarbe «Tpyn - KIIOY K CYACTBIO» HPOBEN aHAJIH3 JIECITKOB PacCKa3oB
JIETCKUX THcaTeIed Ha MpeJMET BOCITUTAHHUS MOJIOAOTO MOKOJICHUS TPYIO0IIO0MBBIMU Yepe3
XYJI0KECTBEHHOE UYTCHHE B TIporiecce o0yueHus [5].

Hanpumep B xaure «PoaHast peub» ais nepBoro kiacca pacckasbl «Tenereit amay» (OK.
CapnpibakacoB), «[lomoms Matepu» (C. CacwikbaeB), «Moit can» (K. Tamremupos), B
yueOHHMKE BTOpPOro Kjacca B paccka3zax kak «KomnektuBy», «MajeHbKHE MTOMOIIHUKNY,
«HoBsIit ypoxaii», «XimomnkoybopodHast MaInHay, «/laBaiite, coOMpaeM MBI TOXKE XJIOTIOK»,
«Uctunnas npyx06a», «CBHOBBSI», «3UMHHHA TpyHo B KoOIX03e», «CMENBId IOCTYHOK
Ky6arbexa», «BrmoxaeHHOe oOemanue», «boraTeiii ypokait cBekibl», «Ak-Caiickuit
necanT», «Cam, KOTOpBIH BbIpacTHil cam», «KoyutekTuB», «MalleHbKHE ITOMOIIHHKI,
«HoBsIit ypoxaii», «XimonkoybopodHast MaInHay, «/laBaiite, coOMpaeM MBI TOXKE XJIOTOKY,
«UctunHas npyx06ay», «ChHIHOBBS», «3UMHHHA Tpyd B Koixo3e», «CMenblii IHOCTYHNOK
Kybatbeka», «BrimonHeHHOe obOemanue», «boraTelii ypokail CBEKIbD», «Ak-Calckuit
JecanTy, «Cag, KOTOPBII BEIPACTHII CaM».

B 3TOT *e y4eOHMK BKIIOYEH OTPBHIBOK M3 mpousBeaeHuil Y. AlitmatoBa «PanHMe
JKypaBin» 1oJ Ha3BaHueM «Ak-Calickuii necanT». B HeM oTMedaeTcs MOJIBHUT
IIKOJLHUKOB, BO Bpems Benukoit OTteuecTBeHHOW BoiHB Jprema, Kybatkyna,
CynranmypaTta, AHaTas ¥ NOMOIIb JPKHHOEKA, KOTOPHIE PaHHEIO BECHOIO IOMOTJIH
BCIIaXaTh KOJIXO3HYIO 3€MJII0 M 4epe3 UX TPYAOBOH MOJBHI  ITOKA3bIBAeT
BOCIHMTATEIbHYIO 3HAYUNMOCTh TPYAa B BOCIIUTaHHUH.

B yueOnukax «PomHOHM s3bIK» 3a 3 Kilacc OTpakeHa TeMa TpyAa B IPOM3BEICHUSX:
«[Inopopomusrii cagy» (T. CerapikOexoBa), «Manenpkuii yaban» (A. ToxombaeB), «HoBbrit
nputuion» (K. DmmamberoB), «Xpadpeii gaban» (K. Xymarasmes), mmpoko coOpaHbI
MaTepHajIbl NMEeAaroTHUECKUX OIBITOB YUHTENEH IO TPYZAOBOMY BOCIHTAHUIO IIKOJIBEHHKOB
Ha ypoKax POJHOIO sI3blKa B HaYaJbHBIX kiaccax. OHM 0c000e BHUMAHUE YACISIOT TECHOU
B3aUMOCBSI3M OOy4YeHHME TPaMOTHOCTH M MaTepHajaM pOJHOTO S3bIKa M BHEKIACCHOTO
oOyueHna. Ha ocHOBe 3THMX MaTepHaJiOB MOXKHO HPOBECTH PA3bsICHUTENBHYIO paboTy 1o
TpyAoBoMy BocnutaHuto. [lomuepkuBas 3710, yautens mkombl Ne 2 mmenn B.U. Jlenwna
Hooxkarckoro paitona bypyn lllarmanoBa, y4uTtenb HadalbHBIX KJIACCOB CpEAHEH IIKOJIBI
«Onknn» Koukopckoro paiioHa, 3aciayxeHHblH yuurens Kupr. CCP  Acpanbek
MaTkepuMOB BBICOKO OLEHMIM POJIb TPYJOBOTO BOCHUTaHUA. WX HpOIEHHBI ONBIT U
METOJIMYECKHE MTPHEMBI 110 COBMELICHUIO Ha ypOKaxX 0O0y4eHHs TpaMOTHOCTH B HayallbHBIX
KJIaccax ¢ TPYJIOBBIM BOCIIMTAHUEM HEOLICHHM.

Cnucok numepamypul
1. Myxambaes K. DuHe Tun: 2-knmacc: (6 >KaImIblHAH OKyTraHgap YYYH OKyy Kutebw) /
K. Mykambaes, I1. Illykypanues. ®@.: Mekremn, 1987. 136 6.

2. Myxrambaes JK. 2-knaccra 3ue THaMH OKyTyy [Tekcr]: (Myramumaep Y4YH KOJIIOHMO).
®.: Mexren, 1987. 55 0.
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3. Capmoéaes K. Ob6yuenue "Amumnne" u BHeknaccHoe ureHue [Tekcr]: (IlocoOue mst
yuurenei 1-ro ki) / b. Peicbexos. ®.: Mekremn, 1986. 152 c.

Cuiowixoeros T. Too 6angaps [Tekcer]: (Poman). @.:Keipreizmambac, 1953. 380 0.
Capméaes K. Kimou cuactbsi B Tpyze. YuuTenbckas razera, 1985. 25.06. C. 4.
Tynoeabwvinose M. Keipreizckas aerckas nuteparypa [Tekct]: @.: Mnum, 1963. 96 ctp.
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HHIAUBUAYAJIBHO-KOJJIEKTUBHAS OPITAHU3ALIASL
OBYYEHUS UCITIOJTHUTEJBCKOMY MACTEPCTBY
YUAIIUXCSA CTPYHHO-CMBIYKOBBIX
OTJEJEHU AMII U JIITA
Beasiea O./1.

FBensiesa Onvea [mumpuesna - npenooasamens no Kiaccy CKpUnKu,
Mynuyunanvhoe 6100scemunoe yupedxcoerue 00NOIHUMENbHO20 00PA308aHUsL
3apeuenckas demckas wikona uckycems, 2. Tyna

Annomayun: 6 cmamve paccmampugaemcs, npooIemMa CMaHoBIeHUs UCHOIHUMENbCKO2O
macmepcmea yuawuxca cmpyHHo-cmulykogwvlx omoenenuii JIMIII u JJILH. Paccmompensi
RIFOCHl U MUHYCbl UHOUBUOYALLHOU U KOJIEKMUBHOU (KOIIEKMUBHO-SPYNNOBol) opm
o0OyueHus, couemaHue UHOUBUOVATILHLIX U  KOLIEKMUBHBIX (opM  00yUeHUs Kak
Memoodono2uiecku 060CHOBAHNbIY NPUHYUN COBPEMEHHOU CKPUNUYHOU Ne0a202UKU.
Kniouegvie cnosa: mysvikanvnoe obpaszosanue, uHOUBUOYAIbHAA dopma 00yueHus,
KOINEKMUSHAA popma 00yueHus, KoaleKmusHvle GopMbl MY3Uyuposanus, covemanue
UHOUBUOYATILHBIX U KOJIEKMUBHBIX OPpM 00YUeHUs.

My3bikaJlbHasl TMeJarormka — OJWH W3 Hauboyiee KOHCEPBAaTHBHBIX Pa3/IelioB
o0Opa3zoBaHus. B CKpHITMYHBIX KJTaccaxX MY3BIKAIBHBIX IIKOJN, KaK U B OOYYCHHWH HWIpe Ha
CKpHIIKe BOOOIIE, TaBHO YK€ CIIOKWIACH MapaJoKcanbHas curyanusa. Jleredl ydar B
OCHOBHOM B PESKUME COJHHOTO MCIIONHUTEIBCTBA, B TO BpeMs KaK OOJBIIMHCTBY W3 HHUX B
OyaymieM TpPEACTOMT 3aHUMATbCsA TJABHBIM 00pa3oM aHCaMOJEBBIM M OPKECTPOBHIM
(mpodeccHoHANEHBIM WM JTFOOUTENBCKUM) MY3UIUpOBaHWeM. Jlaxe KpYITHEHIIHA
CKpUIIaY-KOHLIEPTAHT coBpeMeHHocTh WM. MeHyxuH B OJZHOM U3 BBICTYIUICHUN
KOHCTaTHPOBAJI, UTO «30JI0TOU BEK CONKCTA mpornem» [S].

AKIICHT Ha PEUMYIIECTBEHHOE Pa3BUTHE COJNBHBIX HUCTIOTHUTEIBCKUX Ka4eCTB HEPEIKO
MPUBOJUT K TOMY, YTO MO OKOHYAHMU MY3BIKAJILHOW IIKOJBI Yy YYamlerocs MOJHOCTHIO
OTCYTCTBYIOT HaBBIKM HWIPHl B KOJJIEKTHBE. Mexay TeM KOJIJIEKTUBHBIE (HOPMBI
MY3UIIUPOBAaHUSI WIPAOT BAXHYIO pOJIb B TMPOILECCE MY3bIKAJIbHOTO OO0pa3oBaHHUA |
pasBuTHi. Bro0OaBok, Mo MHEHHIO HW3BecTHoro muanucra u Meromucra A.J[. Toriwmba,
COBMECTHOE HCIOJIHUTENBCTBO PA3BUBAET KYJbTYpY YEJIOBEUECKHMX OTHOLIEHUH B 1IEJIOM
[2]. Beas nmepBoOCHOBa MY3BIKAILHOTO COJAPYKECTBA — COTNIACOBAHHOCTh CBOMX YKEJIAaHUH C
JKENMAHWSIMHA  JPYTUX JIOAed. DTO, Tpekae Bcero, OObCIUHEHHBIC, K OJHOW IeNU
HAIpaBJICHHBIC YCUIIUS HECKOJBKHX HCIIOJHHUTENCH, BOIUIOINAOIIAX OOMIMA, JIS BCEX
YYaCTHHKOB aHCAaMOJIsl YBJIICKATEIbHBIA U €CTECTBCHHBIH 3aMbICEI.

TpanuimoHHas ¥ OBCEMECTHO TpHHATAasE B Poccun mHIuBHIyalnbHas popMa 00ydeHUs
CYIIECTBYET B MPAKTUIECKN HEM3MEHHOM BH/IE Ha MPOTSHKEHUH HECKOJILKUX BEKOB. Moienb
ypoOKa 10 CHENUAILHOCTH OJMHAKOBA Ha BCEX JTamax oOydeHHs, Oyab TO My3bIKaJTbHAs
IIKOJA, YYMINIIE WIN By3. YYaIWiCs UCIIOJHAET NMPOM3BEICHNE, a MEIaror CJI0BaMH HIIH
MOKa30M KOPPEKTUPYET €ro Wurpy. 3aTeM TpHh HEOOXOIUMOCTH OOBSICHACTCS HOBBIH
MaTepuaj, U ydyalluiics JOMa MBITAeTCs YIYYIIUTb CBOIO UIPYy C Y4YETOM 3aMeyaHHil
npenofgaarens. [lo cyTtu, Bce OOydYeHHE CBOAUTCS K HWHTEPHPETAMU KaKOTO-IHOO
MY3BIKQJIBHOTO TMPOU3BEACHUS U TOJATOTOBKE MCIOJHUTENS-COJIUCTa. B mporpaMmmMHbIX
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TpeOOBaHUAX MPUCYTCTBYET BOCIIMTAHUE HABbIKA UI'PBI B aHCAMOJIE, Ha JIeJIe JKE 9TOMY By
JIeSTENbHOCTH JOIDKHOIO BHUMAHUS Ha YPOKE IO CTIEUAIbHOCTH HE YIEnaeTCs.

U xots B mocnenHee BpeMsi B MY3BbIKQJIBHOH IEJaroruke W, B YaCTHOCTH, B OOY4YEHHH
Urpe Ha CKpHIIKE BOIpocaM pabOThl C JETCKUMH KOJUICKTHBAMH yJeNsieTcsi BcE Ooublie
BHUMaHHMs, a TEHJCHIMUS Nepexoja K TPYNIOBBIM M KOJUICKTHBHBIM (hopMaM oOydeHus
HaOWpaeT cuity, KaKOW-MnO0 CTPOWHON CHCTEMBI 10 CHX TIOP HET.

OcobeHHO Mano m3ydeHa mpoOieMa CodYeTaHWs HHIWBHIYAIbHBIX M KOJJIEKTHBHBIX
crocoboB o0ydeHHs. Takoe coueTaHWE NPAKTHUCCKH HE BCTPEYAeTCs B COBPEMEHHOH
MEAArorn4ecKom MpaKTUKE.

B MHpOBOI MY3BIKQIFHOW MEAarOTHKE CYIIECTBYET HECKOJBKO CHCTEM OOyYeHUS,
WCHOJB3YIOUIMI KOJUIEKTUBHO-TPYNIOBOM MeToA. VIMEHHO 3TOT METOJ CTal OCHOBOM
HIMPOKO HU3BECTHOM  MY3BIKAJIBHO-TIEJArOTMYEeCKOM CHCTEMBI SIMOHCKOIO  IeAarora
C. Cymsyku [6, 7], a TakxKe MOCITYXXKHUJI BaKHBIM (paKTOPOM OOHOBIJICHMS ITyTEil BOCIIUTaHMS
IOHBIX CKpHIIaued, OCYILECTBISEMOIO COBPEMEHHBIMH aMEPUKAHCKUMH U aHTIMHCKUMH
nenaroramu [1. Ponmanmom, 3. Animudd u ap. [1, c. 166].

B Hamelf cTpaHe IIMPOKO M3BECTHBI JBE METOJUKH, MHCHOJB3YIOUHE CHCTEMY
TPYINIIOBBIX 3aHATHH: MeTo ] rpymnnoBoi umnposuzannu C.O. MunsToHsSHa [3] ¥ rpynnoBoi
MeTox oOydeHus ckpunuaHoi urpe O.B. [lymoBoukuHa [4]. DTH METOABI TArOT XOpOIIHE
pe3yNbTaThl, HO INPU IPAKTHYECKOM HMX NPUMEHEHHH B YCIOBHSX COBPEMEHHOH IIKOJIBI
HCKYCCTB BO3HHUKAET Psit MpoOJIeM, 0COOEHHO HA HA4aIbHOM 3Tare o0ydeHus.

Bo-nepBBIX, HayanbHBIM 3Tan OOy4eHHMsS M BOCIHTAHUS — 3TO, B MEPBYIO OYEpeElb,
3HAaKOMCTBO C JMYHOCTBIO pEOCHKA, OCOOCHHOCTSIMH €ro XapakTepa W TeMIIepPaMeHTa,
BBISICHEHHE THIA BOCIPHATHUS W T. A., U, HA OCHOBE 3TOT0, BEIOOP ONTHUMAaIBHOTO TEMIMa U
pexuMa paboThl, METOAMYEeCKUX npueMoB. [Ipu rpynmnoBoM MeTone oOy4yeHus cenaTh 3TO
MPe/ICTaBISIeTCsI TPOOIEeMaTHIHBIM.

Bo-BTOpBIX, B HauanbHBIN NEpUOA OOyUeHHs Ydaliuecs JOJDKHBI YCBOUTH OOJBINON
00beM HOBOH MH(pOpManuK — B 00JACTH HE TOJBKO NMPO(GECCHOHATBHBIX HABBIKOB, HO U
00I1IeTeOPeTHIECKUX MY3BIKAJIbHBIX 3HAHUH. A TEMIIBI BOCHIPUATHS U YCBOEHHS MaTepHalia
y BCeX JIeTel pa3Hble.

B-Tperbux, B Hacrosiiee BpeMs CIOXHOCTH C HAa0OpOM KOHTHMHICHTa B INIKOJIAX
HCKYCCTB HE TO3BOJISIIOT IEJarory co3/AaTh MOJHOLEHHYIO TPYIIY JUIS KOJUISKTHBHOTO
00y4YeHHS.

Hcxons w3 BblIECKa3aHHOTO, B Ipollecce OOydYeHHs CKpUIada MpeCTaBisieTcs
1eNecooOpa3HbIM  OTKa3  OT  HOJHOCTBIO  KOJUIEKTHBHO-TPYNIOBOIO  METOJA.
CoBepIIIeHCTBOBaHHE OPTaHU3aIlMM Y4eOHOro Ipoliecca HeoOXOAMMO OPHEHTHPOBATh Ha
COYeTaHWe HMHAMBUAYaJbHBIX M KOJUIEKTHBHBIX (opM 3aHATHI. VIMEHHO Takylo cuUcTeMy
CleyeT CYMTATh OJHUM M3 METOJIOJIOTHYECKH OOOCHOBAHHBIX NPHHIUIIOB COBPEMEHHOM
CKPUITMYHOMN MEeJJarOTUKHU.

JlaHHBI TPUHOWI MOXET OBITh peanu3oBaH Mo-pazHoMy. Ha  HadambHOM,
MIOCTAaHOBOYHOM JTalle 3TO HEOOXOAMMOE COYeTaHWE WHIWBUAYAIBHBIX YPOKOB C
HaYMHAIOIIMMH U 3aHATHH ¢ Mayiol rpynmnoii (2—3 4enoBeka, He Oosee). B Takoi rpynme Ha
OCHOBE  COpPEBHOBATEJILHOCTH  TOpa3lo  ynoOHee  pa3BUBaTh  NPOQECCHOHAIBHO-
TMICUXOJIOTHYECKHE KadecTBa JieTell — HaOII0aTeIbHOCTh, KPUTHYHOCTb, CTPEMIICHHE K
COBEpILEHCTBY U T. [I.

Ha cnenyromem »5tane, sTane OCBOEHHsS NEPBOHAYANIBHBIX HABBIKOB BIIaJCHUS
WHCTPYMEHTOM, 3TO MOXXET OBITh MCIIOJHEHHE IPOM3BENICHUH B aHcaMmOje ¢ Meaarorom, a
TaKXXe aHCAMOJIEBBIE 3aHATHS B TEX K€ MaJIBIX TPYIIaXx.

[IpuHIMI coueTaHWS WHIMBHAYAJIbHBIX M KOJJIEKTHBHBIX (OpM 0OydeHWs CKpHIaden
JICUCTBEHEH B CIICIMAJIBHOM KJIACCE W B BHJE Pa3ydMBaHMSA HA YpOKaxX HE TOJBKO COJBHBIX
MPOM3BEJICHUH, HO W Pa3HOTO PoJa AYSTOB, TPHO, @ MHOTAA M Oojee KPYIHBIX MO COCTaBy
COYMHEHHH JUISl HECKOIBKHX MHCTPYMEHTOB. O4EBHAHO, YTO Pa3HOOOPA3HBIX (POPM IPyHIIOBBIX
Y KOJUIEKTUBHBIX 3aHATHH IPH 00YYCHUH CKPUITMYHON UTPEe MOXKET OBITh HEMAJIO.
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Ho xonnextuBHbIE OPMBI 3aHATHH, KaK U UHIUBHIYaJIbHbIE, TOJIBKO TOTa CTAHOBSTCS
JCHCTBEHHBIM CpPEJCTBOM MPUBUTHS CKPUIIAYy OCHOB HCIIOJIHUTEIBCKOW KYIBTYpHl H
MacTepcTBa, KOTJAa NPUMEHSIOTCS CUCTEMHO. UTo KacaeTcss KOHKPETHBIX METOJI0B paboThl,
TO WX JAUKTYIOT, NpPEXIE BCEro, CHTyaTHBHBIC (AKTOPBI: ONBIT W KBaTU(HUKAIHS
PYKOBOJUTENS, €ro MeJarorudeckre M OpraHU3aTOPCKHE KayecTBa, a TaKXKe YPOBEHb
MHCTPYMEHTAJILHOHN ITOJTOTOBKH yUaIHXCS.

Takum 00pa3om, codueTaHHE MHIWBHIYaIbHBIX M KOJUIEKTHBHBIX (OpPM OOydUeHHS Kak
METOJIOJIOTUYECKH OOOCHOBAHHBIN NPUHIUI COBPEMEHHONH CKPHIMYHON IE€Jaroruku
MpeICTaBIsIeTCsT Hamboliee yMadHOW CHUCTEMOHM pa3BUTHS CHOCOOHOCTEH ydaIlerocs B
OBJIaJJCHUH JJOCTATOYHBIM YPOBHEM HCIIOITHUTEIHCKOTO MacTEPCTBA.
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NMHHOBAIIMOHHBIE TEXHOJIOTMH HA YPOKAX —
OBECHEYEHUE KOM®OPTHBIX YCJIOBHUI
JJIAA YHAIIUXCSA U YUUTEJIA
Hecreposa E.B., beprenesa E.A.%, Wabunckas JLH.2

1Hecmepoea Enena Bukmopoena — yuumens Ha4anbHbiX K1ACCO8;
2EepmeHeea Enena Anexcanopoena - yuumens pyccko2o A3blka u Iumepamypbol,
SUnvuncras Joomuna Heanoena - yuumens eeocpaguu,
Mynuyunansnoe obpasosamenvHoe yupesjicoeHue
Heynyuenckas COLL
c¢. [synyunoe, Banyiickuii okpye, beneopoockas obracme

AHHOmMauun: 6 cmamvbe pPACCMAMPUBACMCA AKMYAIbHOCMb UHHOBAYUOHHO20 00VUeHUsl,
Kakue UH@OOPMAYUOHHbIe MEXHON0SUU TYYUe UCNONIb308AMb HA YPOKAX U KAK OHU GIUSIOM
Ha YCBOeHue Mamepuaid obyuarwuMu, HA paseumue CnoCOOHOCMU VYEeHUKA K
CAMOCOBEPUICHCBOBAHUIO,  CAMOCMOSIMEIbHOMY — NOUCKY — PeWeHul, K CO8MEeCMmHOU
OesimenbHOCU 8 HOBOU CUMYayUU.

Knrwouesvie cnosa: unnosayusi, o6yuenue, ypox, npuemvl, uspd.

OmnpenerneHne «MHHOBAIL» KaK MeJarornaecKuil KpUTepHil BCTPEYaeTCs 9acTo M CBOAUTCS,
KaKk TPaBWIO, K TOHITHIO «HOBIIECTBO», «HOBH3Ha». MEXIy TeM, MHHOBALUS B TOYHOM
TIEPEBOJIC C JIATHHCKOTO SI3bIKa 0003HAYaeT He «HOBOE», a «B HOBOEY». VIMEHHO 3Ty CMBICTIOBYIO
Harpy3Ky BJIOKWJI B TEPMUH «HMHHOBALMOHHOE» B KOHIlE mpouuioro seka J[x. borkun. OH n
HAMETWJI OCHOBHBIE UYEPThI «IMIAKTHMIECKOTO MOPTPETa» 3TOr0 METOfa, HAIPaBICHHOTO Ha
pa3BUTHE CIOCOOHOCTH YYEHHMKAa K CAMOCOBEPIICHCTBOBAHMIO, CAMOCTOSITEIBHOMY IIOHMCKY
pellieHnH, K COBMECTHOM JIeSTETIbHOCTH B HOBOM CUTYyaluH [3, c. §].

AKTyanbHOCTh HHHOBAaIIUOHHOTO OOYYEHHUS COCTOUT B CIEAYIOLIEM:

- mpeojjosieHre popMau3mMa, aBTOPUTAPHOTO CTHIISI B CUCTEME MPETo/IaBaHusl;

- HCTIOJIb30BaHNE TMYHOCTHO-OPHEHTHPOBAHHOTO 00yUeHUS;

- MIOWCK YCIIOBHH ISl PACKPBITUS TBOPUSCKOTO OTCHIIAAIA YICHHUKA;

- COOTBETCTBHE COIMOKYIBTYPHOH MOTPEOHOCTH COBPEMEHHOTO 00IIIecTBa

- CaMOCTOSATEIEHOM TBOPYECKOH S TEIHHOCTH.

B ocHOBe HHHOBAaIMOHHOT'O OOYYCHHUS JIEXKAT CICAYIOMIAE TEXHOIOTHUH:

- pa3BuBaroIIee 00y4eHHE;

- mpobsieMHOe 00yUeHHe;

- pa3BUTHE KPUTUIECKOTO MBIIUICHUS;

- muddepeHIMPOBaHHbBIN MTOAX0/] K 00YUCHHIO;

- CO37IaHUE CUTYAIH yCIIeXa Ha YpoKe.

OCHOBHBIMHU NIPHHIXIIAMHA HHHOBAI[HOHHOTO O0YYEHHUS SBISIOTCS:

- YCBOCHME 3HaHUI B CUCTEME;

- HETpaJULIMOHHbIE ()OPMBI YPOKOB;

- UCMOJIb30BAHUE HATIISAHOCTH.

[Ipu ucnonap30BaHNY HMHHOBAIIMOHHBIX TEXHOJIOTMH B OOYUEHHH YCIICIIHO NPUMEHSIIOTCS
CIEAyIoLIe NPHEeMbI:

- aCCOIMATHUBHBIH PsiT;

- OIOPHBIA KOHCIIEKT;

- HNHCEPT (uHTepakTHBHas cucTeMa 3amucH Il 3(GQEKTUBHOTO YTEHUS U
Pa3MBIIUICHAA);

- MO3TOBas aTaka;

- TPYMIIOBAast TUCKYCCHS;

- KJIACTEPHI;

- KJTIOYEBBIC TEPMUHBL

- IUJaKTHYecKast urpa;
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- TUHTBUCTUYECKHE KapThL;

- HCCJIEZIOBAaHHE TEKCTA;

- paboTa ¢ TecTaMH;

- HEeTpaJULIMOHHbIE (POPMBI JOMAIITHET0 3aJaHusl.

Heckonmbko mogpoOHee XoTenoch OBl OCTAaHOBHTBCS Ha HEKOTOPHIX —IpHEMaXx,
UCTIONB3YEMBIX B TEXHOJIOTUHU Pa3BUTHs KPUTHYECKOTO MBIIIICHHUS.

Kputnueckoe MblIIIEHHE — 3TO TOYKAa OHOPBI A MBIIIJICHHUS YENIOBEKAa, 3TO
€CTECTBEHHBIH crioco0d B3anMoaeicTBus ¢ uaessMA U uHpopMmarmeid. MBI 1 Halll yIeHUKH
4acTo CTOMM Iiepen mpobieMoil BeiOopa, BeIOOpa mH(popMarmu. Heobxommmo ymeHue He
TOJBKO OBIAAECTh MHPOPMAIMEH, HO M KPUTHIECKH €€ OLEHUTH, OCMBICINUTD, TPUMECHUTH.
Berpedasice ¢ HOBOW mH(pOpMaruei, oOydaromuecss JOJDKHBI yMETh paccMaTpHBaTh ee
BIYMYMBO, KPUTHYECKH, OIICHUBAaTh HOBBIE UJAEU C Pa3IMYHBIX TOUEK 3PEHHA, Aemas
BBIBOJIbI OTHOCHTEJILHO TOYHOCTH U IIEHHOCTH JJAHHOW MH(pOPMaIHH.

D¢ PEeKTUBHBIM CUUTAETCS PUEM « YTEHHE C 0CTAHOBKAMM».

3TOT NpueM TpedyeT MOoAroTOBUTEILHOM PadoTHI:

1. TekcT 3apaHee AEIUTCS HA CMBICIOBBIE dacTu. lIpsMo B TekcTe oTMedaercs, Iae
CleIyeT pepBaTh YTEHHUE, CAEIaTh OCTAaHOBKY.

2. Yuurens 3apaHee NPOAYMBIBAET BONPOCHI M 33JaHUS K TEKCTy, HANPaBICHHBIE Ha
pa3sBUTHE y y4YalllUXCsl Pa3IUYHBIX MBICIUTEIbHBIX HABBIKOB.

Ilegaror naer MHCTPYKIMIO M OPraHU30BBIBAET MPOLIECC YTEHUS C OCTAHOBKAMH,
BHUMATEIBHO CJEIs 3a COOMOCHNEM IIPaBMI paboThl ¢ TekcToM. (OmucaHHast cTpaTerus
MOJKET HCIOIB30BATHCSA HE TONBKO MPU CaMOCTOSATENILHOM YTEHUH, HO M MPH BOCHPUSATHH
TEKCTa «Ha CIIyX»)

JlaHHBIM IIpHEM IPEAINONAracT HE TOJIBKO TIIATEIbHBIA aHAIU3 TEKCTa, HO U YMEHUE
«UOTH» BCJIEA 3a aBTOPOM, «BMICTH», KaK OH CO3J1aeT TEKCT, YTO XOYeT «CKa3aThby
YUTATEIII0 Ha JAHHOM JTalle.

Oco06eHHO MepCHeKTUBHBIM MPEACTABISETCS MeTOA MPOEKTOB, KOTOPHIH MO3BOJISET
3¢ (}eKTUBHO pa3BHUBATh KPUTHYECKOE MBIILICHHE, HCCIeJI0BaTEIbCKHE CIHOCOOHOCTH
ayIUTOPHH, AKTUBU3UPOBATb €€ TBOPUYECKYIO JEATEIBHOCTh, MEJUAKOMIIETEHTHOCTb
obOyuatonuxcs. K ncronp3oBaHuIo Ha ypoKe JaHHOTO METO/a HY)XXKHO TOTOBUTH peosT
MOCTENEHHO.

Pa3BuTHIO KPUTHYECKOTO MBIIUICHHS CTIOCOOCTBYIOT M HETPATHIIMOHHBIE YPOKH, KOTOPBIC
TIO3BOJISIIOT NOBBICUTH MHTEPEC YUEHHKA KaK K IPeIMETy, Tak U K 00ydeHuto B renoM. [lomazmas
B HEOOBIYHYIO CHUTYaIMIO, PeOEHOK BKIIIOUAETCS B JICATEIBHOCTD, COTPYIHIYECTBO C YUHUTEIIEM,
NP OTOM  CO3/Ia€TCS  TOJIOKHUTENBHBIA  OMOIMOHANBHBIA  ()OH, HAYMHAIOT AKTHBHO
(hyHKIIMOHUPOBATh MHTEIUIEKTYaJIbHAs U BOJIEBast c(hephl, Jierue YCBauBAIOTCS 3HAHUS, ObICTpee
(hOPMHUPYIOTCS YMEHHS M HaBBIKA. JTOMY CIOCOOCTBYET CO3/aHHME HA HECTAHAAPTHBIX YPOKaX
YCIIOBUIA JUIsl MOOMJIM3ALIM TBOPUECKHUX PE3EPBOB U YUUTEIIS, M YUCHHKA.

IIcnxomorn CUYUTAKOT, YTO €CJIM Ha NMPOTAKCHUN IIKOJIBHON JKU3HU YUYCHHUK IIPOXKUBACT
CUTyaluy BbIOOpa, TO Y HETO (hOPMHUPYETCS] CAMOCTOSITEIBHOCTD, 0€3 KOTOPOi HEBO3MOXKHA
TBOpYECKAas TUYHOCTb.
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HUCITIOJIb3OBAHUE QR-KOAOB HA YPOKAX
I'YMAHUTAPHOI'O HUKJIA
Hukyauna H.B., TperbsikoBa 0.C.?

YHuxynuna Hamanvs Bradumuposna — yuumens pycckozo A3bIKa u IUmepamypbi;
*Tpemvaxosa Onvea Cepzeesna — yuument ucmopuu u 06uecmeosHanus,
Mynuyunanvhoe 6100scemnoe 001eobpaz08amenbHoe YupedcoeHue
Tloocunckas cpednss obweobpazoeamenbHas WKoa,

c. [loocunee, Anmaiicxuii paiion, Pecnyonruxa Xaxacus

Annomayus: 6 cmamve paccMampuearOmcs RYmu  OOCMUdICEHUs.  NPeOMemHblX
pe3yibmamos  Ha  YpoKax —2yMAnumaproz2o yukia uepes npumenenue QR-x0008.
Ilpusoosmcs  cnocobvl  ocyujecmenenus ypoeHesol Ougpgpepenyuayuyu ¢ NOMOUBIO
yupposwix cpedcms nepedayuu ungopmayuu, a umenno QR-xoouposanus.

Knrouesvie cnosa: npeomemuvie peszynomamsi, QR-x00, yposHesas ougpepenyuayus,
YMAHUMAPHBLI YUK YHeOHbIX OUCYUNTIUH.

VIIK 372.8

Pa3Butne coBpeMEHHBIX TEXHOJIOTHH, PaclpOCTPAHEHHOCTh Pa3IMUHBIX AIEKTPOHHBIX
wiatdopM U obecriedyrBaeMble MU BO3MOXKHOCTH JIJIsl CAMOBBIPKEHHUS JIeIaloT U(pOBbIe
cpeAcTBa mepenauyd HMHGOPMAIMKM NPUBICKATENLHBIMH Ui COBPEMEHHOH MOJIOAEKH.
OmHUM W3 TakMX CHOCOOOB pacmpocTpaHeHus WHpopMmauuu sBisaores QR-komsl —
IITPUXKOMBI, TPEAOCTABIAIOMNE WHPOpPMANWio Ui OBICTPOrO €€ pacllO3HaBaHUS C
MOMOIIBIO KaMepbl Ha MOOHIbHOM Tesnedone [1].

QR-xox mo3BosseT OBICTPO KOAMPOBATH M CUHUTHIBATH TEKCTHI, VHTEpHET-CCHUIKH,
rpadudeckne n uHble Marepruansl. C momompio QR koxupyercst nHpopManus JOCTaTOYHO
6osipiioro 00BEMa, MPH 3TOM JUI JEKOAWPOBAHUS MOTYT OBITh HCIIOJIb30BAHBI JIMIHBIC
JIeBalChl YJaIINXCSl C YCTAHOBJIEHHOH NMPOrpaMMON CUMTHIBAHUS KOAOB, 3TO 3HAYMTEIHHO
o0seryaeT paboTy B Kiiacce, re HET KOMIIbIOTEpa UiIH OH TOJBKO OUH [2].

Taxum o6pazoM, ucnonp3oBanre QR-K010B HA ypokax I'yMaHUTApHOTO LIUKJIA SBIISETCS
OoIHUM 13 3((PEKTHBHBIX CHOCOOOB JIOCTIDKEHHS NPEIMETHBIX DPE3yJIbTaTOB, a TaKkKe
CIOCOOCTBYET OCYIIECTBJICHUIO YpPOBHEBOH auddepenuuanuu. Takas opraHuzanus
00yd4eHUsl, «IIpHU KOTOPOW LIKOJBHUKH, 00ydasich MO OJHOW MporpaMme, UMEIOT MpPaBo M
BO3MOXXHOCTh YCBauWBaTh €€ Ha Pa3IMYHBIX IUIAHUPYEMBIX YPOBHSIX, HO HE HWXXE YPOBHS
00s13aTeNbHBIX TpeOoBaHMID) [3] MOXKET OBITH JOCTUTHYTa C IMTOMOIIBIO IIM(POBBIX CPEIICTB
nepenadyu HHQOpMAaIHH.

PernameHnTtupyst 00pa3oBaTeNbHYIO AESTEIBHOCTb, YYUTENb C MOMOILIBIO KOJUPOBAHHS
«IpeAJiaraeT» M «BapbHpyeT» 00beKT WH(OpMALUK, MOIHOCTHIO COXpaHsis KOHTPOJIb Haj
Hel. YacTo Ha ypokax BO3HHKAaeT NMOTPEOHOCTh B aKTHBHOM HCIOJIB30BAHUH PECYpPCOB,
pelINTh JIaHHYI0 TpoOJIeMy TIOMOXKET «IIpOBEpeHHas» cchlika-kox udepes QR.
[IponyKTUBHOCTE  JOCTHIKEHUS IUIAHMPYEMBIX  DE3yJbTaTOB JOCTHTaeTcs W IpH
UCIIOJIb30BAaHUN Ha ypOKaxX HECTaHAapTHHIX IpuéMoB: QR-Kkoa MOXKHO paccMaTpuBaTh Kak
3JIEMEHT WI'PBI, TaK Kak BHemHe Bua QR-koma — 3To 3araaka ajis ydamerocsi, M st TOTO,
4yTOOBI y3HaTh, YTO B HEM 3amM(pPOBAHO, IIKOJIBHUKY HEOOXOAMMO BOCIIOJIB30BATHCS
neBaicom. Hakonen, QR-koj mpenocTaBisieT ydaliuMcs BO3MOXKHOCTH CO3JIaHHUSI CBOETO
«IIPOIYKTa» MO TEME ypOKa.

IIpuBeném mpumMeps! ucnoip3oBanns QR-koaupoBanus B mpouecce 00ydeHMs.

1. CBa3p ¢ Oe3omacHbIM OHJIAHH KOHTEHTOM, OOECIIEYHMBAIOIIMMU JOCTYNl B
AIIEKTPOHHbIE OMOIHOTEKHU (DIIEKTPOHHASI BEPCHS JINTEPATYPHOTO NPOU3BEIICHHUS).

2. BoamoxHoCTh pemeHus 3ananuii B popmare EI'D/OI'3/BIIP no pycckoMmy sI3BIKY,
HCTOPHH, OOIIECTBO3HAHUIO, B TOM YHCIE, TaKUX, I'/le eCThb ()OTO M KapThl, HaIpUMep, B
BUJIE CCBUIKH Ha aJIbOOM B COIIMAJILHOM CETH, CaiT.
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3. Bpimaya ydyammmcss CCBUIKM Ha MYJIbTUMEAMHHBIE HCTOYHHKM U PECYpCHI,
COJIeprKall|e AOTIOJHUTENILHYIO HHPOPMAIIHIO 110 ONpeeIEHHON TeMe.

4. QR-K0J MOXET UCIOJIb30BaThCS, KaK 3JIEKTPOHHBIH BHA «PalOTHI ¢ KapTOUYKaAMM.
IIpu stoM pocTHraercs SKOHOMHUS OyMarn W BapUaTUBHOCTH 33JaHUi, HallpuMmep, B
kauecTBe opdorpaduueckoro nNpakTUKyma.

5. Co3manme INUYHBIX OJJIEKTPOHHBIX BIBUTOK (CHayajlla B paMKaXx Yypoka
obmecTBo3HaHUs 1o TeMe «Camootmpeneneruey, «I[Ipodeccui», pyccKoro s3bIKa MO TeMe
«Ctwm pedm» W T.A., a 3aTeM TBOpPYECKHE 3amaHMa a1 cosmaHus QR-Bu3nTOK
JIUTEPATyPHOTO WM HCTOPUIECKOTO IIEPCOHAXKA).

6. IlpoxoxnmeHne 1O HWCTOPHYECKHM, JIUTEPAaTypHBIM WIM  JIMHTBUCTHYECKUM
MapIpyTaM C 3aJaHHBIMH LUTAaTaMH-TIOACKa3KaMH W CCBUIKAMH Ha JONOJHHUTEIbHBIC
pecypchl Ha pacredyaTaHHOW KapTe Wid B (OpME HACTOJBHOW «HIPBI-XOIJUIIKH» IS
TpYINOBON pabOTHI TAK)KE BO3MOXKHO € oMoliblo QR-koanpoBanust.

7. Bpimaua pasHOYpOBHEBOTO JOMallHEro 3aiaHus (Y4EHHKH, CaMOCTOSTEIILHO
CKaHMPYIOT HY)KHBIH KOJ Ha JOMAIIHIO paboTy B 3aBUCUMOCTH OT YPOBHSI CJI0KHOCTH).

8. IlpoBenenue TeMaTHYECKUX BUKTOPHH, KBECTOB C BbIIaueil 3a1aHuii B BUJE KOJa.

CoBpeMEHHbIE TEXHOJOTMH MOMOTAlOT CJAeNaTh JI000H YpOK 3aHMMATeNbHBIM U
uHTepecHbIM, a QR-KomBl — OMH M3 CIOCOOOB OOBSCHEHWS Marepuala, IpH KOTOPOM
y4amuMcsl 1aéTcsi BO3MOXKHOCTh pEIlaTh €AWHYIO I03HABATENbHYIO LIENb M 3aJadd Ha
WHIMBHIYaJIbHOM ypPOBHE.

Takum o6paszom, ucnonp3oBanne QR-koga Ha ypokax T'yMaHHTapHOTO LMKJIA peraeT
CJIeYIONIHNE 3a/1a4n: 1aET BO3MOXKHOCTh 00OCHOBAHHO M 3()()EKTHBHO NPUMEHSTH JTNYHBIC
JIeBaiickl B y4eOHOW JCSITEIBHOCTH, CIOCOOCTBYET IMOBBIIICHUIO HHTEpeca K ydebe U
COBEpIIICHCTBOBAHUIO HABBHIKOB PabOThI B KOMAaHIE, PACHIUPSIET KYJIBTYPHBIA KpPYro3op
y4amuxcs, TPEHUpyeT OTpabOTKy HAaBBIKOB  HWCIOJB30BaHUS  MPUJIOKEHUH IS
ckanupoBanus QR-ko70B (Ha TOBapHBIX YeKax, OJaHKaX rocyJapCTBEHHOTO obOpasia), TO
€CTh Pa3BUBACT YHUBEPCAIbHBIC YICOHBIC ACHCTBUSL.
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THE OVERVIEW ON TEACHING VOCABULARY
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Abstract: what is more important in the study of language - phonetics, grammar or
vocabulary? This issue was repeatedly the object of disputes between linguists and
methodologists. Their opinions are still different. They argue that the main thing is the
sound content of speech, others attach special importance to its grammatical and structural
design, but most of them acknowledge the full priority for the vocabulary. The final selection
of vocabulary for a non-linguistic high school has not yet been made, either for the course
as a whole or for its individual stages.

Keywords: language — phonetics, vocabulary, effective.

While communicating with foreigners grammatical errors do not lead to
misunderstanding, most often there are not enough words that correspond to a certain
situation.

Relevance of the topic. The issue of teaching vocabulary at any level is very complex. It
includes the selection of lexical material for various learning levels, the selection of active
and passive vocabulary, the development of the most effective ways of introducing
vocabulary, ways of its reinforcement and control, the system of exercises, etc[1]. These
tasks are undoubtedly relevant for a non-linguistic institutions as well.

The final selection of vocabulary for a non-linguistic high school has not yet been made,
either for the course as a whole or for its individual stages. The lexical minimum in high
schools is most often determined by those texts that students work through in the classroom
and outside it. However, attempts to determine at least its volume have been done
repeatedly, especially with regard to passive vocabulary[2,5]. For example, the authors of
“Basic Principles of Teaching Foreign Languages” define it for 2500 to 3000 words for a
non-linguistic university, and 1.M. Berman is much more than 8,000-10,000.(I. M. Berman
offers starting selection with clarifying of the school core, which is primarily necessary for
further education in the university.) Out of 1400 units offered by the school curriculum, he
includes only 700 to 800 words and phrases in the core[4].

Thematically, vocabulary in high school is divided into several stages:

1) every-day vocabulary; 2) social-political; 3) general scientific; 4) special.

In the majority of universities every-day and social-political vocabulary is taught in the
first term of the first year, in the second term - general scientific and special vocabulary, in
the 2" year - special and social-political. Active vocabulary is included in all stages, but
every-day and general scientific vocabulary should be revitalized specially. Passive
vocabulary includes all stages, especially special vocabulary. The nature of active and
passive lexical material depends on the form of its organization and purpose[3].

In the textbook for a non-linguistic high school, the following forms of lexical
organization of the educational material can be distinguished:

1) lexical exercises to the text; 2) text (dialogue, monologue for oral utterance,
monologic texts in the form of excerpts from newspapers, general scientific and specialized
literature for reading or listening); 3) lexical exercises after the text.

And now let’s make an overview on methods of teaching vocabulary.

In different methodical schools the vocabulary was assimilated in different ways.

Grammar-translation method. The words were learned before the text and then
proceeded to read the text.
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Textual-translation method. Words were learned in the text. The latter was original.
Only the contextual meaning of the word was assimilated.

Direct method. Words are acquired by subject matter, without translation, with visual
aids, linguistic conjecture, synonyms and antonyms.

Consciously-comparative method. Words are learned both in the context and without it.
Translation is used as means of disclosing the meaning of a word. But other ways are also
acceptable: linguistic conjecture, word formation, etc[2].

In teaching by these methods, the following types of control are used:

1) translation into the native language (a list of words before translation); 2) the context;
3) disclosure of meaning of the word without translation.

Let’s ponder over the situation in non-linguistic universities. How often is the
vocabulary introduced?

Vocabulary is learned in the process of reading texts. The problem of how it is more
expedient to organize assimilation of vocabulary remains unsolved. Of course, it is
impossible to come up with a methodology for working on each word. But analysis of
dictionary shows that many words have similar features and difficulties for mastering, they
need a single system[1,5].

Many methodologists are working on the creation of methodological typology of a word
and have already done a lot. The scientifically grounded methodological typology of a word
helps the teacher to identify the most effective ways of introducing, reinforcing and
repeating a certain type of word.

Means of activating vocabulary.

Now we’ll briefly consider the ways to develop lexical skills, which is a quick learning
action on the choice of lexical unit, its correct combination with other units of speech and its
correspondence to the situation[3].

What means are necessary for the formation of lexical skills? The opinion of the
methodologists is unanimous - numerous exercises. There are a lot of lexical exercises, but
you need to choose those that help you to establish the connection between vocabulary and
the situation.

When the lexical material is assimilated, the work is simultaneously carried out over the
form, meaning and use of the word. In a non-linguistic institution lexical material is
assimilated in two plans, i.e. receptively and reproductively.

As a result of numerous experiments it was proved that the time of introduction of
vocabulary should not exceed 20 minutes. The rest part of the lesson should be used for
various ways of reinforcement. The more multivarious ways of reinforcement of the
educational material, the stronger its memorization[4,5].
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Abstract: the following article gives factual information about the process of language
teaching in the classroom, coming from the environment created in it. Author’s
concentration is on the use of methods to activate language operation among the
learners. She points out that, using games while teaching foreign language is the most
effective way to urge them to participate in the classroom actively. It means games must
have start point and end point. It must be easy for the player and the teacher, to know
who is about to reach the purpose.
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There is great deal of advantages using games in the classrooms. “They are welcome
break from the usual routine of the language class, and also are motivating and challenging,
games procure language practice in the various skills - speaking, writing, listening and
reading. They construct a meaningful context for the language use. “Taking into
consideration the definition above it can be said games encourage, entertain, teach, and
promote fluency. By their help students see the beauty in a foreign language and not just
problems of the foreign language itself. A game in language learning is hard work. The
responsibility will pursue someone who will take effort, which is required to understand and
manipulate the language that can be used by many learnersp [1].

Games aid the teacher to form context in which the language learning is useful and
meaningful. A helpful interpretation of meaningfulness is that the learners respond to the
context in a distinct way. Their amusement, anger, intrigue or surprises present the fact that
the context is clearly meaningful to them. It is inevitable that every teacher wants their
learners take part and understand what the teacher means. Ersoz said that language learning
is hard task which can sometimes be frustrating. He also said well - chosen games are
invaluable as they give students a break and at the same time allow students to practice
language skill [4]. Games are hyper inspiring because they are amusing and interesting.
Games can be applied as a diagnostic tool for the teacher, who can note areas of difficulty
and take appropriate remedial action. Jill Hadfield states that the games make use of variety
of technique [1]. Diversity is important in language learning and teaching and a succession
of games based on the same principle. For instance such techniques like information gap,
collecting, combining, role play, and simulation. Based on the explanation above, it seems
clear that games provide an opportunity for intensive language practice, offer a context in
which language is used meaningfully. Games are also as a tool for teacher to diagnose the
area of difficultly in tubing and learning process. Although games use many sorts of
techniques, the important reason for using games is simple, that they are immensely
enjoyable for both teacher and students. Games are available to play in class, individual, pair
and group work. These grouping, pair and group work are very important if each learner is
to have sufficient oral practice in the use of language. In class work it is simple to
demonstrate that learners say only one or two sentences in a lesson [3].

Pair work is easy and fast to organize. It gives an opportunity for intensive listening and
speaking practice. Group work is significant in that case if some games require four to six
players. According to Wright pair work is better than group work if there are discipline
problems. He also said that for all the reason we often prefer to organize games in pair or
general class work, rather than in group work [2]. One of the measures to solve this is to get
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learners to talk about the problem and agree on a solution. Games also can be used to supply
the learners with possibilities to use language rather than simply practice it. With the help of
the usage of games in the classroom, the learners will have the opportunity to present their
ideas, feelings, and thought orally. By using games, we encourage students to interact and
communicate, as the writer said the goal of teaching speaking is communicative efficiency.
Learners have to be the person to make themselves understood, using their current
proficiency to the fullest. Furthermore they should observe the social and cultural rules that
are dynamic in each communication situations.

There are a lot of teaching methods one of them is games. Games have a targeted aim
beyond the production of proper speech, serves as a good communicative activity. The
intention of all language games for students is to use the language [1].

In contrast, during the game play learners also use the target language to convince and
negotiate their way to desire the result. Games suggest students a fun and relaxing learning
atmosphere. After students join in games, anxiety is reduced and speech fluency is
generated, so communicative competence has activated. The activities in games are
excellent way of motivating learners to speak. The atmosphere which becomes competitive
also makes learners concentrate and think intensively during the learning process. Much of
our mother tongue competence is achieved via using language in play. Jill Hadfield claims
that a game is an activity with rules, a goal and an element of fun. He also clarifies that there
are two kinds of games: competitive games and co-operative games. A competitive game is
games in which the player or teams race to be the first to reach the goal. And co-operative
games are games in which players or teams work together towards a common goal [1].
According to Chen the benefits of using games in language learning are promote
communicative competence, create a meaningful context for language use, increase learning
motivation, reduce learning anxiety, encourage creative and spontaneous use of language
[3]. A game is a closed activity. It means games must have start point and end point. It must
be easy for the player and the teacher, to know who is about to reach the purpose.
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Abstract: the following article emphasizes the concept of vocabulary and its preserving
methods. The beginning of the article deals with the quick information about foreign
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VK 81-13

It is not a secret for anyone that knowledge of foreign languages not only opens up new
perspectives, promises professional development, but also enriches the personality [1]. No
wonder they say "Man as many times as a man, how many languages he knows". We in our
turn, try to develop and cultivate in our students an understanding of the importance of
learning a foreign language and the need to use it at least in some vital areas. A foreign
language undoubtedly develops patriotic and civic qualities, respect and tolerance towards
other cultures in students. Learning English can be compared to building a house. What are
the components of the construction of the house?

1. material

2. the laws of architecture, physics

3. design

Language learning also consists of three components:

1. vocabulary

2. grammar

3. phonetics

What is important when building? Without which it is impossible to build a house? Of
course, the material, be we the greatest architects, brilliant designers, but if we don’t have a
single brick, we can never build a house. And what is the main thing in language learning?
Of course, the vocabulary. Without knowledge of words, knowledge of grammar and
beautiful pronunciation will be absolutely useless [2].

How to help students obtain a large vocabulary? Simply cramming will not bring
significant results, since learners are not interested, it means that we must find a variety of
ways. One of the ways is to learn words with the help of cards in a game form. Card games
do not just introduce students the English words, they develop memory, visual and auditory
perception, and intelligence. Introduces students the construction of simple English
sentences, develops horizons, improves articulation, and contributes to the formation of
students' speech. Learn the words you need in context. Each word in the English language
can have about two dozen of very different meanings, which often do not correlate with
each other. That is why, when we memorize not a specific meaning of one word, but a
phrase, we add this word to our active dictionary. Via using the word in the process of
communication only 3 times, we memorize it. However, there is a danger: you can
memorize a word in only one context and not recognize it in other situations. For example,
the word set can be used in a variety of situations: We set an extra place for our guest. - We
have organized additional space at the table for our guest.
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We met on the set of Hamlet. “We met at the production of Hamlet.”

All the cars have a set price. - All cars have a fixed price.

Read. If we want our students to increase their vocabulary - reading is one of the most
effective ways. In the process of communication, you can memorize a few new words, but
the vocabulary can be qualitatively expanded only through regular reading of literature of
various genres. It is necessary to read every day at least 15 minutes - this is the key to
success. If the text contains an unfamiliar word, you need to try to guess its meaning by
context and only then reach for the dictionary. Use the parallel read method. The method of
parallel translation is a way of learning English, in which the reader works with two texts at
once: in English and Uzbek (native). This technique has its advantages and disadvantages. If
you use it wisely, you can achieve great success in training reading in English and
vocabulary.

Of course, you must consider your type of perception of information. Not all methods
are equally good. No need to apply everything at once. Try text, video or audio formats and
select those with which you will quickly learn new words. The main thing is do not forget to
move from theory to practice, actively using words in everyday life, then you will not have
to think about how to improve your level of knowledge. A sage once said: Learn another
language, And you will be a man twice; And the third - you will be it three times.

V. Goethe said: The person who does not know foreign languages, apparently, he
doesn’t know anything about his mother tongue [3]. By the motivation of foreign language
study, we at the same time teach to love and respect our native language.
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Abstract: living in the age of information technology, people are accustomed to an endless
stream of new information. In this regard, there was awareness in various fields, whether it
is politics, economy or education. All this provides an opportunity to satisfy many needs of
human life. In this article the talk goes about the means of mass media and its use in
language learning scope.

Keywords: media, methods of teaching foreign languages, authentic materials, language
environment.
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Every day a person receives new information about what is happening around him. It can
be written or verbal, but the main sources of information flow are - radio television
newspapers or the Internet that are combined into one concept - “media”.

The term "media" comes from the French "moyens d'information de masse" in 1970 and
began to be introduced into the country under the guise of innovation, in spite of the fact
that in French it was practically out of use even in the second half of the 60s. In addition to
the use of the term “media”, there is a similar concept - “mass media”. The term “mass
media” originated from the English “mass media” and is short for “Media of mass
communication”, which means “media communications”.

In other words, the media is collected, processed and analyzed the information in such
sources as: newspaper, radio, television, Internet, etc., making free availability and having a
massive scale, which means that the media applicable in various types and areas of activity.
The use of media in education, namely in the classroom of foreign languages is increasing
every day. With the use of information technology teachers are able to use various media to
enrich the language environment of our class, which helps speed up the learning process,
improve mastering the subject, instill an interest into the studied subject. The method of
teaching foreign languages involves the use of media in educational process as an effective
means of learning oral foreign language communication as a goal and, at the same time, as a
natural result of learning activities. The special role of authentic media in the methodology
of teaching FL is in that they maximally bring students closer to real information sources
and "immersed" in the world of current events [1].

Modern visual media provide a huge amount of material in print as well as digitally
using pictures, videos, graphs, etc., to create a more suitable learning environment. The
media provide a huge amount of new materials to a teacher who can easily find information
relevant to his program. All this help student generally to achieve a fluent and competent
knowledge of a foreign language.

The newspaper tells the reader about real-life events and is consonant with many topics.
The teacher should only select the appropriate material that will correspond to the age level
of the student and the level of his language proficiency. Undoubtedly, you need to take into
account the volume, themes, difficulty of understanding the text and many other factors that
may backfire.
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From a methodological point of view, as T. G. Dobrosklonskaya writes, working with a
newspaper significantly enriches and revitalizes the learning process, at the same time
allowing the teacher to solve a wide range of tasks.

The use of multimedia technology in training allows for lack of natural language
environment to create conditions as much as possible close to real speech communication in
foreign languages [3]. The following learning tasks can also be overcome, such as:
consideration dialects of the language, obtaining new knowledge about the country of the
target language, repetition vocabulary, or vice versa, vocabulary expansion, use video
footage to search for language information and more. All this is not only motivation for the
learner, but also pushes him to delve into the study of foreign language independently [2]. In
the past decade, the Internet has become increasingly popular.

The Internet - is a special environment, which is peculiar to a special language, special
content and it has extensive young audience. Also, the multimedia space of teaching a
foreign language has such tasks that are not only to systematize and present educational
material, but also to visualize the context of practical use of specific educational material.
Thanks to these tasks, the teacher supports student motivation, turns the process of learning
into a process development of language competencies.

Since the multimedia language is multi-functional, it has various ways to communicate
information - visual (video, picture), auditory (audio), oral (speaking) and writing (texts).
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Abstract: there are many issues that ESL learners face along with their English learning
process. For example: heterogeneous classes, no study conditions, unqualified teachers,
conservative and traditional education systems, indifference and despair, or the interference
of working for living situations, shortage of direct contact with native speakers, difference
and misunderstandings with pronunciations and dialects; memory and lack of eagerness
matters with adult learners. There are no any misfortunes or errors in the life that goes
transparent, all they make us to learn and create new ideas.
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When teacher aids to learners to defeat inhibition and all of those social-individual
problems in ESL classes, the extrinsic inspiration becomes intrinsic and helps them to
construct great dreams. Also more than 6 months learners come with embarrassment, apathy
and drop every other class, while pronunciation, structuring and other basic grammar and
speaking tasks so are significant. Even the skillful teacher will try to activate their intrinsic
motivation and bring them up as united team, situation little bit dilemmatic and needs care
and improvisations, self-educating and partnerships, consultations with peer colleagues; as
direct theoretical conceptualizations and manuals may fail to accomplish the task [1].

What is the group dynamics? Group dynamics is when teacher organizes the tasks for
foreign language learners, which demand movements such as: grouping and re-groupings,
active learning, actions, role-plays, poster-making, playing games and etc. Active
involvement into the class procedure, perception, delivering, fulfilling the task is important
and result will be marked. In the methodological book by Penny Ur, learners are divided
into 3 categories by their preferences with which channel they actively absorb the new
information. That learning styles are: “auditory, visual, and kinesthetic/tactile” [1]. Group
dynamics mostly deals with kinesthetic/tactile learner or explains how to be active. In
dynamic group there are a lot of activities that make learners move around, play, participate,
give a hand, share, and contribute and so on. These group works always either in progress or
in regress. Furthermore, learner makes effort and makes a contribution to output. Walter
Burke Barbe [2] and colleagues proposed three learning modalities to those kind of learners:
“Visuals: pictures, shapes, sculpture, paintings; kinesthetic, tactile: gestures, body
movements, object manipulation, positioning; auditory: listening, rhythms, tone, chants”. If
Z. Dornyei & T.Murphey give states about the probability of apathy’s evolvement, Penny
Ur suggests adjusting or adopting the activities if they are not matching the aim or not
fulfilling the goal [3]. Apathy and conflict may evolve, say Z. Dornyei & T.Murphey. What
causes the apathy? Lack of interest, not-relevant topics, strict or unskillful teachers,
dominating students, over speaking, interruptions, changes in schedule and so forth issues
are causes for conflicts.

Apathy should be replaced with empathy. Empathy is towards class, teacher, language,
culture, interaction, group work, norms, and group cohesiveness. How to do it? One should
educate themselves to be able to interact and be able to communicate socially well. 1. How
role-plays should be organized? They can be taken from methodology or ready-designed
books or can be prepared by teachers. They should be related to student life or at least to
their environment. 2. How long they should be? Their length should be according to time
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management. Also they should not be too long to read and comprehend as there also should
be time left to come up with conclusions. 3. Should they be related? Should content be
checked? They should be meaningful, appropriate to leaner’s age, social background or
goals. Content should be checked if necessary. It’s highly recommended. Especially, when
role-plays are taken from foreign books and cultural differences and clashes exist. 4. What
are the benefits? One of the great benefit of role-plays are they enhance oral proficiency and
students can learn even by imitating to each other, or they feel in their shoes when they
speak to their classmates, whose speech nearly the same with theirs, rather than fluent
teachers. Sometimes in role-plays making posters is possible situation. Colorful and vivid
posters which describe issues and solutions by drawing and can be presented before, after
and while plays. Some talented students act and create trustworthy atmosphere, where
students foster their autonomy, show their voice and individuality, they will be empowered
by free movement and sometimes it gets too interesting to both sides how everything is
goes. Role-plays help minimize incorrect language, especially pronunciation, word choice.
Students can integrate their other subjects into role-plays and add their own outlook or
outcomes from experiences. Associating their field, personal problems and other highly-
related topics can improve their vocabulary because this relevance causes intrinsic
motivation. It makes student flexible, communicative, sociable, and compromising,
appreciating other’s contribution to team-work, appreciating diversity and personalities, it
brings self-correction to their behaviors. Role plays also helpful to the teacher to monitor
student speech. All in all, dynamic groups cause intrinsic motivation, triggers enthusiasm of
students. Role-play activity is possible way of organizing productive dynamic group. Topics
that are relevant and involving social and family issues are the best which enable students to
speak even by imitations. Teachers are only designers and carvers of the speech art. 5.
Purpose and adjustment: can be targeted to solve social-global issues or just simply directed
to facilitate how to build good relations with family members.
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Abstract: the article under discussion depicts the main factors affecting the development of
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Speech and language delays and disorders can pose significant problems for children and
their families. Children with speech and language delays develop speech or language in the
correct sequence, but at a slower rate than expected, whereas children with speech and
language disorders develop speech or language that is qualitatively different from typical
development.  Cognitive development and social growth is related. If the child is to
understand the results of his actions he must have a certain level of intellectual development.
Children experiencing delays in their cognitive development are therefore likely to have
more difficulty in becoming socially competent or with the self-regulation of their behavior.
For example, they will be older before they understand why certain behavior can be
dangerous. It is important to encourage young children to enjoy shared activities e.g.
looking at books, playing games together. This will help them to increase their attention
span, to learn to listen, to interact with another person and to follow instructions. These
skills will help the child in any learning situation as well as prepare the child for sitting,
listening and taking turns with others in a playgroup or classroom. They are also basic social
skills. The act of communication aids humans in bonding with others. However, when
communication is problematic for an individual much is affected. Social acceptance,
confidence, and overall life satisfaction can be at stake. Without the ability to hold fluent
and successful conversations, many huge milestones such as maintaining friendships could
be unsuccessful. Individuals with speech impediments could become a target for exclusion
and bullying. Broken speech affects far more than the individuals verbal conversations.

Having a speech impediment can increase stress and anxiety levels in social situations
for the speaker. Blood found that a majority of stuttering students self- reported
encountering bullying at school, as well as difficulty in making friendships. [1, p.p.143-
159]. However, the perception of social isolation is regarded as very harmful by many
individuals suffering from a speech impediment. Students with a stutter reported high levels
of victimization and bullying that caused them to be less optimistic about life than their
non-stuttering peers. Lueng named confidence as both the element of psyche that is most
affected by language disorders, as well as a powerful tool in combating it The fear
surrounding speech directly affects one’s self confidence. Jumbled speech is a source of
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embarrassment and the speaker often views it with great disdain. The power of
embarrassment is so great on confidence in fact, that a parent who is too overbearing or
strict could become a trigger for a stutterer [2, p.p.498-499]. Lueng and Robson reported
that parents whose demeanors were unsupportive and unaccommodating of a stutter directly
affect the confidence of their children and frequency of cluttered speech. Children with less
supportive parents had higher rates of interrupted speech than those whose parents were
understanding and considerate of the impediment. This demonstrates that stutterers could
greatly benefit from a support system that is responsive to their confidence levels and uses
emotional support as a technique. Similarly, Johnson found that unemotional attitudes and
higher confidence also decreased the presence of the impediment. Both emotional
detachment and higher confidence are often traits associated with years of living with the
language disorder.

In conclusion, in order to support speech therapy we should continue to consider the
power of emotional support. If we intend to support children with speech impediments in
gaining increases in life satisfaction and confidence levels, we must consider changing the
way we look at speech therapy and intervene at an appropriate age with appropriate
techniques [3, p.p.297-299]. This requires further consideration of the potentially powerful
impact that negative emotions commonly associated with speech impediments may have on
development and on the speech therapy itself. Based on these findings, several
improvements in speech therapy may maximize a client’s potential. Speech pathologists
should have an above average ability to bond with others, high levels of empathy and desire
to help others. Rapport between speech therapist and client should be used as a lubricant in
the therapy setting. The collaborative process that takes place during discloser as social
isolation facilitates further achievement in the speech therapy setting [3, p.p.297-299].
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Beneyran Ceemnana Heanosna - omuuunuk npoceeujenus, coyuanbHolii nedazos gvicuieli Kame2opuil,
2Hoeuuenko Examepuna I'ennadvesna - coyuanvhblil nedazoe nepeoti Kamezopuu,
Tocyoapcmeennoe kasennoe yupesicoeHue coyuanbHo2o obcuyscusanus Pocmoeckoil obnacmu
Llaxmunckuii yenmp nomowgu oemsm Ne 1,

2. lllaxmol, Pocmogckas obnacmo

Annomayus: 6 cmamove paccmMampugaiomcst 6ONPOCHL JHCUHEOESIMeNbHOCIU 3amMeuaroulels
cemMbl KAK (POpMblL CeMEUH020 JHCUBHEYCMPOUCMEA pebeHKd, YMpamueuie2o Cea3u ¢
buonocuueckoll  cemvell, NPUOTUICEHHOU K eCMECmEEHHbIM YCIOBUSM GOCHUMAHUSL,
obecneuugaroueli Haubonee OIA2ONpUAMHbIE YCI08US OISl €20 UHOUBUOYANbHO20 PA36UTNUSL
u coyuamuzayuy. AHAIUUPYEMCs POb 3HAYUMO20 OKPYJICEHUSL 6 JICU3HU 3ameuaioujen
ceMbll, ONUCAMbL KOHKPEmHble Npuemvl pabomvl CReYUAIUcmos OmMOENeHUs CeMelH020
YCMPOUCMBA U CONPOBONCOCHUSI 3AMEUAIOWUX CeMell ¢ NpunuMmarowel cemvel u ee
OKPYIHCEHUEM, KOMOpble NO360ISI0M PeDEeHKY 4YECmE08amy ce0si MOOUMbIM U HYICHbIM,
nPedomepamums 6mopuyHoe CUpoOmcmaeo.

Knrwuesvie cnosa: samewarowas cemvs, baudicatiuiee OKpydsceHue, 0emu-cupomol, 0emu,
ocmaswuecst 6e3 noneyenus pooumenet, COnposoIcOeHuUe.

[Ipucymas nHameMmy oOIIeCTBY HECTaOMIBHOCTb, NPSIMO HWIJIM KOCBEHHO, BJIMSIET Ha
COBPEMEHHYIO CEMbIO, BJe4eT 3a co00ii ocrmabneHne ee poxuTensckoi ¢yHKuH. B
COBPEMEHHBIX YCJIOBHSX CEMbs — TJIaBHAs M €CTECTBEHHAs 3aIlUTa peOeHKa — OKa3aiach B
KPHU3HCHOM CHTYaIlMH, 4TO B HACTOSIIEE BPEMsI IIPUBEJIO K OTPULIATEIBHBIM MTOCIEACTBUSIM,
TaKUM KaKk YMCHBIIEHHE pOXKIAeMOCTH, pacHagy KaKAOro TpeTbero Opaka, W,
COOTBETCTBEHHO, YBEJTHUEHHIO CIIy9aeB COIMAIBHOTO CHPOTCTBA JIETEH.

JKu3HeycTpolCTBO JeTeii-cCUpOT U JeTei, OCTaBIIMXCs Oe3 MONedeHus pOoIUTeNeH,
SBIISICTCA AaKTyaJlbHOW MpoOieMol ansd Hamero oOmecTBa. OTO CBA3aHO C TEM, YTO
YBEJIMYEHUE JETCKOTo CHpOTCcTBAa B Poccuu 3a mocienHue ol MPHOOpesio yrpoxaromue
macutadbl. B PO ceronns 6omee 697 Thicsiu ieTeii-cupoT, y OOJIBIIMHCTBA 3 KOTOPBIX €CTh
POAMTENH, HO OHM JMOO JUIIEHBI, JIMOO OTPaHWYECHBI B POJUTENBCKUX IIpaBax. OTH
nokasatesu B 4-5 pa3 Beiiie, uem B EBpone uiu CILA [9; 82].

C mpunstuem IlpaBurensctBom Poccuiickoit @enepanun B 2003 rogy couuanbHOU
HOANPOTpaMMBbl  «JleTH-CHPOTB» BCEe OONbIIE YCHWJIMI TOCYAapcTBO NPWIIATAaeT K TOMY,
YTOOBI COXpPaHUTh peOEeHKa B OMOJIOTMUECKON CeMbe M NPEeJOTBPAaTHTh €ro Iepejady Ha
BOCIIUTAHHE B TOCYAapCTBEHHBIE yupexkaeHus. Eciam ke, 1Mo kKakuMm- Jmb0 NpUYMHAM,
MpOoKNBaHUE peOeHKa B OMOIOTMYECKON CEMbE CTAHOBHUTCS HEBO3MOXXHBIM, MPEIIIOUYTECHIE
OTHaeTCs 3aMEIIAoIIei ceMbe.

AHann3 3apy0eXHOTO M OTE€YECTBEHHOTO MCTOPUYECKOTO OTBITAa COIMAIbHON HMOMOIIH
JIeTAM, OCTaBIIMMCS ©O€3 TIONEYeHUs] POJUTENeH, TIIOKa3blBaeT, 4YTO HAMOOJBIIYIO
3¢ (GEeKTHBHOCTh JaeT BOCIHTAHWE B 3aMemalomeld ceMbe, a He B HMHTEPHATHOM
YYpEKACHNH, TOCKOJIBKY €My, B 3TOM Cllydae, IMPUCYIIH HETPEpPHIBHOCTh, YCTOHYNBOCTS,
BO3MOXKHOCTb 00ecriedeHns1 0€301acHOCTH, 3alUIICHHOCTH peOeHKa.

Onnolt 13 (opM ceMelHOro ycTpoiicTBa pebeHKa-CHpOTHl WiIn peOeHKa, OcTaBIIerocs 0e3
TIOTICUECHHST POAUTENICH, SIBISIETCS 3aMEIIaromas ceMbsi - 3T0 (JOpMa CEMEHHOTO YCTPOMCTBa
Jerell BHE KpOBHOW ceMbu. CHEMANIMCThI Ha3bIBAIOT 3aMENIAIoNIel 00y CEMBIO, KOTopast
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B3sJla Ha BOCIIMTAHWE PEOEHKA M3 CHUPOTCKOTO YUPEXKICHHS, BHE 3aBHCHUMOCTH OT ()OPMBI
YCTpPOICTBA: YCHIHOBIIEHHE, OIIEKa, MPUEMHAs! WU AaTPOHATHAS CEMBbS.

OTaenbHO X04eTCs OTMETUTD OTHOIICHHE OOIIECTBa K 3aMEIIAI0IINM CEMbSIM.

C pa3BUTHEM pPa3IMYHBIX MOJEJNEH 3aMellaroXx ceMeil Havyaio (OpMHUPOBATHCS HE
Bcer/ia 00bEeKTHBHOE OOIIECTBEHHOE MHEHHE M OTHOLIEHHE COLMYMa K TAKMM CeMbsiM. Benp
B3sIB IIPHUEMHOTO pebeHKa, CeMbs OKa3bIBACTCS B IIEHTPE BHUMAHUS OKPYXKAIOIINX, KOTOPEIC
B CBOEM OTHOIIEHHH DPYKOBOJACTBYIOTCS HAIllel HMCTOPHEH «CHPOTCTBA», CIOKUBIINMHCS
MupaMH 0 IeTIX-CHpOTaX, a Takke penopraxamu CMU. Ayauropus npodeccrHoHaIEHBIX
HUCTOYHHUKOB HMH(OpMAanu TOBOJBGHA y3Ka M 4Yallleé BCErO COCTOMT W3 CIICIHAJIICTOB,
KOTOpBlE pPabOTaloT C JEeTBMU-CHPOTaMH, BOJOHTEPOB, a TaKkKe JIOACH, KOTOPHIE
3alyMaJHCh O MPHEMHOM POIUTENHCTBE. KaHaTbl TPaHCIANNN U PAcIIpOCTPAHCHUS TaHHOH
nH(OpMAaLUK TaKKe TOBOJIBHO Y3KH.

3aMemannmx poauTeaeid 4acTo OOBUHSIOT B TOM, YTO OHM 3apalbaThIBalOT Ha JETSX,
JKECTKO ¢ HUMH oOpamarorcsi. Mbl HaOMIOIaeM TakKe B LIKOJAX, KaK YYUTENs OTHOCSTCS
IpeJOCyIUTEIbHO K TakuM JeTsM. IIpexne Bcero, 3To CBA3aHO CO CTEPEOTHIIOM, KOTOPBIH
CyILIECTBYEeT OTHOCHUTEIBHO CHPOT: y AeTel IIoxas HacieICTBeHHOcTh. Hamle moBeneHue
(hopMHpYyeT UX OTBETHYIO PEAKIHI0. YUUTENb, COCE]] IPOCTO MPEIIONIATraeT, YTO MPUEMHBIN
pebeHOK — 3TO Oymymuii MpaBOHAPYIINTENh W BEAET Ce0S ¢ HUM COOTBETCTBYIOIIUM
00pa3oM. A mpueMHBIH peOCHOK HaYMHAET MOCTYIATh TaK, Kak OT HEro JKIYT: COBEpIIAaTh
conuabHO HeomoOpseMble mocTynku. Cocelu M Ipyroe OKpy>KEHHE YacTO BMEUITHBAIOTCS B
IpoIlecc BOCIMTAHMS 3aMEIIAIONINX IeTei. B cirydae ecnm y HHX ecTh 0OS3aHHOCTH IO
JIOMY, TO COCEAH MOTYT TOBOPHUTB, UTO peOCHKA SKCILIYaTHPYIOT, eCIi 00SI3aHHOCTEH HET,
TO POJIUTENN CaMH HE CIPABIISIOTCS CO CBOUMH O0S3aHHOCTSIMU.

[IpoGnema mpuHATHS AeTed, OCTaBIIUXCS Oe3 MOMEYEHUs] POJIUTENIEH, SBISAETCS OYeHb
JaBHeW. B commosormueckux HCCIETOBaHMAX OHA IOJy4YMJia Ha3BaHHE «COIMAJIbHOE
npespenue» [7; 114].

OrtHomeHue oO0IIecTBa OYEHb TPYAHO W3MEHUTh. JTO CBS3aHO WU C TEM, YTO CaMH
3aMEIIAONIe CEMBH 3a4acTyl0 HE IMOHMMAIOT JAeTeH, KOTOPBHIX B3SJIM HAa BOCIHTAHHE.
Bo3Hukia HEOOXOMUMOCTh OKa3bIBaTh CONCHCTBHE 3aMEIIAIOIIAM CEMBSIM C IIeJIBIO
TapMOHHU3AIUA  JETCKO-POJUTEIBCKUX  OTHOILICHHWH, TIPEAOTBPAILCHUS  BTOPUIHOTO
CHUpPOTCTBA, IOBBIIICHUS MEIarOrHYecKON KOMIIETCHTHOCTH NPHHUMAONINX POAUTEICH,
BBISICHCHHIO MOTHBAIIUH K PHHATHIO peOCHKA.

CriennaIrCThl OTACIICHUS CEMEHHOTO YCTPOWCTBA M COTIPOBOYKICHHS 3aMEIIAFOIIIX CeMeit
I'KYCO PO IllaxtuHckoro ueHtpa nomomu JerssM Nel mOMOraroT 3aMelarolliuM CeMbsM
TIOJIHOLICHHO Pealn30BbIBATH Mpe/IIMCcaHHbIe o0liecTBoM (yHkuuu. Hama mnocrosHHas padora
C POIUTESIMU M IPUEMHBIMHE JIETBMH, a TaKOKe C UX ONIDKAHMIIM OKpY>KEHHEM HallpaBlieHa Ha
pellleHre TOBCETHEBHBIX IpoONeM, YKpeIjieHHe | pPa3BUTHE IIO3UTHUBHBIX CEMEHHBIX
OTHOILICHUH, BOCCTAaHOBJIEHHE BHYTPEHHHX pECypCOB, CTAOWIM3ALMIO  JIOCTUTHYTHIX
TIOJIOKUTENIBHBIX ~ PE3YJIbTATOB B  COLMAIBHO-TICHXOJIOTO-TIEAATOTHIECKOM  TOJIOKeHUH U
OpHEHTAIINH, Ha PeaI3aIiio COIUATN3UPYIOIIEro ITOTSHITHAA.

Ha conpoBox/aeHNH CENUaIUCTOB LIEHTPa COCTOST 64 CEMbH, B KOTOPBIX BOCIIUTHIBAIOTCS
156 nereil. OTH ceMbH HMEIOT ONM3KMX W JAIBHUX POJCTBEHHHKOB, ApY3eH, 3HAKOMBIX,
cocefiel, poauTeneil, OJHOKIaCCHUKOB. Ho MIMEHHO 3TO OKpyXeHHe HEIOCTaTOUHO BOBJIEYEHO B
OpOHTY TO3UTHBHOTO B3aNMOJICHCTBHS C 3aMEIIAIOIIMH CEMBSIMH.

[losToMy oOnHMM U3 HampaBieHHH pPabOTHI CIEIHUAINCTOB OTICICHHS SIBISETCS
MOOMITU3AIUS PECYPCOB OIMKANIIETO OKPYKESHHUSL.

YcnenrHple ceMbH 07aromoyqyHO CIPABISIOTCS CO CBOMMH (YHKITMSIMH, MPAKTHYECKH
HE HYXXIAIOTCSA B COIMAJIBHO-TIEJarornaeckoi MoAepiKKe, TaK Kak 3a CUeT CIIOCOOHOCTEH,
KOTOpbIE€ OCHOBBIBAIOTCSI HA MAaTEPHANbHBIX, IICHXOJOTHYECKUX M JPYTUX BHYTPEHHHX
pecypcax, OBICTPO aganTHPYIOTCS K HYXKAaM CBOEro pe0eHKa M YCIEIIHO pPEemaroT 3a1adu
€ro BOCTIMTaHUS M pa3BuUTHA. OIHAKO YacTh CEMEH, Jale BCero pedb WAET O POJCTBEHHOM
OIleKe, KOrja ONEKYHOM CTaHOBSTCS 0aOYIIKH, TETH M MHBIC POJCTBEHHHKH, HCIIBITHIBACT
TPYIHOCTH B BOCIIUTaHUH IIPHEMHOT0 peOeHKa.
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Jns obecneyenust 3p(heKTHBHOCTH COLMANIBHO-TIEAArOTHUECKON paboThl ¢ CEeMbEii, MBI
CYUTaEM, 4TO HEOOXOMMO YUUTHIBATh €€ (PyHKLIMH:

= BOCIIMTATCIIbHAA

= X035HCTBEHHO-OLITOBBIX OTHOLICHU I

=~ MHTEJUICKTYaJIbHOTO 06H.[6HI/IH

= IICUXOJIOTUYECKOI paspsAaKu

~ CEKCyaJIbHBIX OTHOIIICHHUH 1 ACTOPOKIACHUA
= conuaan3aluu

= COLMAIbHOIO BOCIIUTAHHUSL.

st ciennanucToB, 3aHUMAIOLIMXCS CONPOBOXKIEHUEM 3aMELIAIOIIMX CEMEH, Ba)KHO
OTCJIC)KUBATH  TICUXOJIOTUYCCKHUE SIBICHHS CEMbH U BBIICIATH HPUOPUTETHBIC CHEphI
OKa3zaHUs €l COIMaIbHOM, MCUXOJOTr0-MeAarorndecko MOMOIU U TOIAECPKKH, CO3[aTh
TaK{e OTHOIICHHUs, YTOOBI CEMbsl paccMaTpHBaia MOMOIIh MPO(ECCHOHAIOB MO3UTHBHO, a
3aTeM MPUMCHUTHh TPATUIMOHHYIO (OPMY JOJTOBPEMEHHOIO BO3JACHCTBHS — CEMEHHYIO
Tepanuio. Hamra nesTenbHOCT JOJDKHA OBITh CKOHIIGHTPHPOBaHa Ha MpodieMax
B3aMMOJICHCTBUS MEXy CEMbEH U €€ BHEIIHUM COIMANbHBIM OKpyxkeHHueM. Ho oObexkTom
HaIllell CONMaNbHO-TIEAarOrMIecKOd paboTHI SIBISETCS 3aMEIIAIONIasl CEMbs, HY KIArOIascs
B 0CO0O0M ITOMOIIIH.

B mponiecce B3anMOACHCTBHS ¢ CEMBbEH BaXKHBIM SBIIACTCS COONIIOACHAE CIICIAAIACTAMHA
OTHEJCHUSI CEMEMHOI0 YyCTPOMCTBA M CONPOBOXKIEHHUS 3aMEIAIoUMX CceMed psana
OTIpeIeICHHBIX TTPUHINIOB. [I[pHHIUIIBI — 3TO T OCHOBHEIC TPEOOBAHMS, KOTOPHIC TOJIKHEI
MPEIBABIATHCA K COACPKAHUIO, (hopMaM M METOAAaM COIHATBbHO-TIEIarorHdecKoi paboThl ¢
cembeii [4; 35]. K HuM oTHOCSATCS:

® IPUHIMI TYMaHU3Ma;

® IPUHIUT OOBEKTUBHOCTH;

® IIPUHIIAT CUCTEMHOCTH;

e pUHIMI (aMIITHOLCHTPU3MA;

® IPUHLKUI TOJEPAHTHOCTH;

& IIPUHIIAT TIO3UTHBHOTO 00pa3a CeMbH.

OTH MPHHIUIEI CIOCOOCTBYIOT (POPMHUPOBAHHUIO MOTPEOHOCTH B MPHHATHH MOMOIIU U
AKTUBHU3AIMH POJIA CEMBU B PEIICHUH €€ COOCTBEHHBIX MPOOIeM.

JlaHHAs KOMIDIEKCHAS TOIEP)KKA CEMBH JTOJDKHA OBITh HaIpaBJIeHA Ha:

~ peleHHe BO3HUKAIOIINX HpO6J’IGM CEMbH

~ OKa3aHHE KOMIUIEKCHOW KOHCYJIBTaTUBHOHM, 00pa3oBaTENbHOM, MCHXOJIOTUYECKOM,
MeAarorn4eckou, OpUANYECKON, COMAIbHOM, MaTepUaIbHOM TOMOILU CEMbE

~ MH(OPMALMOHHO-TIPOCBETUTENILCKYI0 PaboTy 1O (OPMUPOBAHUIO ITO3UTUBHOTO
0O0IIeCTBEHHOTO MHEHHS B OTHOIIICHUH 3aMEIAIOIINX CeMel

MOTHBAIMIO TPaXJaH Ha CEMEHHOE YCTPOWCTBO NETEW, OCTABIIMXCS 0€3 MOIMCUeHUs
poaurenen

= yJIy4llI€eHUE MCUXOJOTHYECKOTO KIIMMaTa B CEMbE.

3aHUMATHCS ATOU MPOOIEMOH Hac OOy AN PsiJi OOBEKTUBHBIX (DaKTOPOB:

1. HepasBurocTh HHPPACTPYKTYPHI OKa3aHUsI COITUAITBHBIX YCIYT CEMbE

2. Hu3skwuii 0XBaT ceMei aapecHOM MOMOIIBIO CO CTOPOHBI TOCYAapPCTBA

3. HechopmupoBaHHOCTE OOBEKTHBHOTO OOINECTBEHHOTO MHEHHSI 00 HHCTHTYTE
3aMeIaroNieii CEeMbH

- Hegocrarouno »3¢ddekTuBHAs cucTeMa MEXBEIOMCTBEHHOIO  B3aUMOJICUCTBHUS,
HaIpaBJIEHHAs! HA BCECTOPOHHIOIO MOAJIEPKKY 3aMelIaloe ceMbHU.
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- Mcnonp30Banme He BCEX PECYPCHBIX BOZMOXHOCTEH B paboTe C 3aMelaroniel CeMbei,
B YaCTHOCTH, C €€ 3HAUUMBIM OKPYKECHHUEM.

3amemaronias ceMbsi Hy)KIaeTcs B MOAJICP)KKE HE TOJBKO OpraHU3aluii, CBSI3aHHBIX C
Hell mo poxy cBoeil NeATeNbHOCTH, HO M BCEr0 3HAYMMOIO OKPYXKEHHUS, B KOTOPOM OHa
JKUBET: POACTBEHHUKOB, ApYy3eH, cocenel, poauTeneil 0AHOKIACCHUKOB.

Hamu Opun paszpaboran  anropuTM 1O (GOPMHPOBAHHIO IO3UTHBHOTO OKPYXCHHUS
3aMeIIaloNe CEMbU.

1. Tocemenue cemMbr U cO0p HHPOPMALIH O OIIKANIIEM OKPY)KEHHH CEMBH B LIEIOM
U peOCHKA B YaCTHOCTH, OIIEHKA JaHHBIX CBEJCHUI.

2. YcTaHOBJIEHHUE albTEPHATHBHBIX BAPHAHTOB BMEIIATEIBCTBA M BEIOOP HEOOXOIMMBIX
HAaIpaBICHUH AEATCIHHOCTH:

- MOOWIN3anysl BHYTPEHHUX PECYPCOB CAMOW CEMbH;

- IPUBJEYCHHUE BHEIIHUX UCTOUHHKOB U PECYPCOB COIIMATIBHOMN ITOMOIIH.

3. CocTaBieHue UHIMBHIYAJILHOTO IUIaHa PabOTHI C CeMbel U peOCHKOM, BKITIOYAIOIIEro
B ce0st IIMKJI 3aHATHH «Ballle oKkpyKeHne — Ball IyTh K YCIEXy».

4. unuBuayanbHOE KOHCYJIBTUPOBAHUE:

- poauTeNel o cnocobaM MO3UTUBHOTO CONIKEHUS C OKPYIKEHHEM;

- CyOBEKTOB OKPY)KEHHSI HEHACHIbCTBEHHOMY, OEpEKHOMY BMEIIATEIBCTBY B CEMBIO.

5. IlpakTuko-OpHeHTHpOBaHHas paboTa ¢ JETbMH B HTPOBOH, HHTEPAKTUBHOH (opme 1o
BOIIPOCAM IIPEOIOIICHUS TUIHOCTHBIX TICUXOJIOTHIECKUX M COLMAIBHBIX TPYAHOCTEH.

6. CozelicTBue B OpraHM3aIiii COBMECTHOTO JI0CYTa CEMbH U €€ OKPYKEHHUSL.

ITocne mocemenns ceMbu HamM pa3palaTbIBaeTCs WHAWBUIYaNbHBIN IUIaH paboThl
ceMbeil, BKITIOUAIOIIUi B ce0sl MK 3aHATHI «Baiie okpykeHre — Ball IyTh K yCHEeXy» H
CO3/1aHHE CUTYallUil BOBICYEHHOCTH CYOBEKTOB OKPY>KCHHUS B COBMECTHYIO JCSTEIbHOCTh B

hopme
= TPYIIOBBIX ¥ HHAWBUAYAIBHBIX KOHCYIBTAIIUI
- TPECHUHIOB;
- JIeKIIWH,
= KPYIJIbIX CTOJIOB;
= POJCBBIX UTD;
= MacTep-KJIacCoB;
= BCTpEU C BOJIOHTEPAMHU;

= DKCKYPCHH.

Mse1 yBuzenu, 4To OKpPY>KEHUE CEMbU B3aUMOJACHCTBYET KaK C CEMbEH, TaK U C HAMH,
TOTOBBI MOJAETUTHCSI CBOUM MacCTEPCTBOM.

AKTUBHBIE POACTBEHHHKH, Jpy3bsl OTKIMKHYIHCh HA Hallle NPEAIOKEHHE U
OpPraHU30BaJIA HKCKYPCHHU:

- B Jloro mapk (apys3ss cemeit M. u K.)

- mo3HaBaresbHast 3KcKypeust B aBrocanoH «TOYOTA» (poncrBennuku cemeii JI. n P.)

K xoHmy BrOporo roga pa®oTel C 3aMEHIAIONIMMH CEMBSMH M UX OKPYKCHHEM MbI
yBUOenH, 4To 37% cemell M3MEHWIM CBOE OTHOLIEHHE B IOJIOXKHUTEIbHYIO CTOPOHY K
POACTBEHHHKAM, COCE/ISIM, APY3bsIM, POJIUTEIISIM OJHOKIACCHUKOB U Yallle CTajh COBMECTHO
MPOBOJUTH CBOOOIHOE BpeMsi. Mbl OTMETWJIM MO3UTHBHbIE M3MEHEHUs B OTHOLICHUH K
3aMEIAIOIMM CEMBSIM CO CTOPOHBI OJIMKANILIET0 OKPYIKEHHUSL.

OQQeKTuBHBI  pe3ynbTaT B  Hamled  COUMalIbHO-TIEAArOTHYecKo padboTe ¢
3aMEIAIONMMH CEMBbSIMA JI€T BKJIIOYEHHE B HEE BOJIOHTEPOB M3 YHCIIA YCICUIHBIX,
«GIIOPOBBIX» CeMei. AKTHBHM3aIMsi COOCTBEHHOTO IIOTEHIMANA «3JO0POBOK» CEMbBHU
MO3BOJISIET HE TOJBKO CTAOWIM3UPOBATH M YCTOHYMBO Pa3BUBATh CEMbIO, HO W SIBIISIETCS
NPUMEPOM IS MOJApakaHUst ¥ (OPMHUPOBAHHUIO TO3UTUBHOTO OKPY)KEHHS 3aMEIArOIINX
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ceMeil. Mbpl OTMEUaeM aKTHBHOE ydacTue JIeTell ceMel M UX OKPYXKEHHsI B IMPOBEICHHBIX
COIIMAJIbHO OPUEHTUPOBAHHBIX MPOEKTaX.

B pamkax mpogopueHTaniioHHOro npoekra «llonaeHp», MpoOBOIUMOrO COTPYTHHKAMU
b® «Hanexna mo Bcemy MUpPY», IPUHSIU ydacTue 15 neTeil u3 3aMeniarommx ceMed U ux
npy3bsi. B MeXpernoHaIbHOM COLMAILHOM TPOCKTe «YKHUBEM MO-HACTOAIIEMY» pedsTa U3
3aMEMIAONINX CeMEH NpUrIamiaifl K COTPYIHHYECTBY OJHOKIACCHUKOB JJIS pealH3aliuf
npoexTa «[ITH4bs cTomoBas».

B xome ero pmerm MAEHCTBUTENBHO JKWIHM IO-HACTOSIIEMY, T.K. pPEalTH30BBIBAIH
COOCTBEHHBIE TIPOEKTHI IIPE0Opa30BaHUs CONUAIBHON cpeasl. ITorom ux ydacTus B JTaHHOM
TIPOEKTE CTAU IMoe3/1Ka B T. MOCKBY M Harpa)xaeHUe cepTUUKATAMU.

Msr Takke oOpaTwnM BHUMaHHE Ha Takod (akT, uTto m3 64 3amemaromux cemeil 32
SIBIITIOTCSI OTMIEKYHAMH CBOUX BHYKOB. [10 3ampocy 3THX ONEKYHOB MBI CTalH padoTaTh C
MaMaMH, JUIICHHBIMU POJHUTEIbCKUX mpaB. M kak pe3ympTar 3TOH paboThl 2 ceMbHU
BOCCTaHOBJICHBI B POJMTENIBCKHX MpaBax. Mbl INIaHUPYEM IPOI0IIKATH NTaHHYIO paboTy.

B npennoapocTkoBeli M TOAPOCTKOBBIM TMEPUOJ BENWKa pOJIb TaK Ha3bIBAEMbBIX
HE(OPMAIBHBIX TPYII CBEPCTHUKOB C UX «CYOKYJIBTYpOIi», TPYNIIOBBIMU I[CHHOCTSMH,
JKECTKO PEriIaMeHTHPOBAaHHBIM JIHAEPCTBOM [7; 62].

W3y4nB 3aHATOCTH JETeH W3 3aMEHIAIOIINX ceMeil B CBOOOJHOE OT y4eOBI BpEMs, MBI
MPUILUTA K BEIBOAY, 4T0 60% AeTeil He MOCemarT HUKAKUX CeKIHH, KiryooB, crynuil. [lo
3ampocy ceMei MBI IIOCTaBHIIH Tepell cO00H 3aady: CIIocOOCTBOBATh BOBJICUCHHIO JIETCH B
NESATEBHOCTD YUPSKICHUN OTIONHUTEIHHOTO 00pa30BaHUs TOpojaa, B OOIIETOPOICKHE
MEpPOTIPUATHS JTOCYTOBOTO XapaKTepa, OPTraHW30BBIBATH Yepe3 KOMHTET MO MOJIOACKHOM
MOJIMTAKE U BOJIOHTEPOB rOpPOJia pa3HOOOpa3HbIC MO3HABATEIBHBIC MMOC3IKH U IKCKYPCHH.

Tak, ObUTH OpraHU30BaHbI MOe31Ka B Jlegorpan, mocemnieHue TporaTebHOro 300Mmapka B
r. PoctoBe — Ha — J[oHY, OpraHn30BaHHOE KOMUTETOM I10 MOJIOJIEKHON oauTHKe T. [1IaxThI,
«Becenble CTapTh», OPraHU30BaHHBIC CreIHaancTaMu JlemapraMeHTa IO (U3MYCCKOMY
pasBuTHiO U cropTy T. IllaxTel, yyactue B OyaroTBopuTenbHOM (ecTuBajie mpodeccuit
«Jlern Poccuny», skckypcust poOpHUEeHTAITMOHHON HAMpaBIeHHOCTH B MH(OPMAITMOHHBIH
HEHTP 1O AaTOMHOW D3HEPTHH, INpoBeJcHUE (ONBKIOPHBIX IPa3JIHUKOB, ITOCBSIICHHBIX
PoxnectBy, Macnenuue, npa3nHuky Cyactbs U mp.

Ha ceromusamuamnii nenp 64 peOcHKa W3 3aMEIIAIONINX CeMel MOCEIAoT YIPESKICHUS
JIOTIOTHUTEIHHOTO 00pa30BaHU:

AT - 25

CIOT -6

My3bikanpHast mKoa -3

XymokecTBeHHas IIKOJa - 5

Xopeorpaduueckue cTyauu - 9

CrHopTUBHBIE CEKIIMU rOpoa, moceika —34.

3a /1Ba ¢ MOJIOBUHOM rojia paboThl OTIEICHHSI CEMEHHOTO YCTPOMCTBA U COTIPOBOKICHHS
3aMemnraonmx ceMei okosto 120 meTed mpUHSUIM ydacTHe B MacTep-KiaccaX, IPOBOAUMBIX
nejaroraMu JonoJdHUTeNpHOro oopazoBanus ['KYCO PO IllaxTHHCKOTO IEHTpa MOMOIIH
mersim Ne 1.

100% crneuuanaucToB, 3aHATHIX COMPOBOXKICHUEM 3aMELIAOLIUX CeMel, PO KypChI
B ®I'BHY «MHCcTHTYT ynpasnenus obpasoBanneM Poccuiickoii akageMuu 00pa3oBaHUs 110
JIOTIONTHUTEIBHOM MpodeccnoHambHOM nporpamme «I[loAr0TOBKA JIUI, KETAOIIUX IPHHSATH
Ha BOCIHTAHHWE JETEH, OCTABIIMXCS O€3 MOTeYeHUs PoJuTeNiel, B TOM 4YHWCIe JeTei
CTapIlero BO3pacTa, ¢ OTPAHWMYEHHBIMH BO3MOXKHOCTSIMH 3JI0POBbSI W JIeTEH-WHBAJIHUIOB,
JIeTel, UMeroIuX OpaTheB U CecTep, a TaK K€ OpPraHu3allrsl COMPOBOKIACHHUS 3aMEIIAIOIINX
ceMmeit (1o MOJIEIIBHBIM TIpOTpamMMam)» B 00beMe 72 4acoB; Kypchl niepenoarotroBku B AHO
IO «MHCTUTYT OUCTAaHIIMOHHOTO TIOBBIIICHHsI KBAIM(UKAIMA TYMaHUTApHOTO
obpazoBanus» . HoBocnbupcka mo mporpamme «IIpaktudeckas onurodpeHomnenaroruka u
TICUXOJIOTHSI»; IIOCTOSTHHO 3aHMUMAIOTCSI CBOMM CaM000pa30BaHUEM.
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VYpoBeHb IOATOTOBKH CIICIHAINCTOB TI03BOJSIET MM 3()(EKTHBHO peaIn30BbIBATH
MEPONPUAITHS IO COMPOBOKACHUIO 3aMELIAIOIUX CEMEH.

Msbl cuMTaeM, 4TO OJHUM W3 BAXKHBIX HCTOYHHMKOB JUIs MOINYJspu3auud oOpasa
3aMentaronieil cempu sBistorcs CMU, KOTOpble JNOMKHBI A€NaTh AKIEHT Ha YCIEHIIHOM
ONBITE 3aMEIAIOIIMX ceMed W ocBemarb ero. Ha cTpaHuMIax MyHUIUOAIbHBIX H
PETHOHANBHBIX T'a3€T MBI OCBEIAEM Pa0O0Ty € 3aMEINAIOIIIMH CEMBSIMU B UX OKPY>KEHHEM.

IIpoBogumass HamMu paboTa 1O (OPMUPOBAHUIO MMO3ZUTHBHOTO  OKPYXKCHHS
3aMEIAI0OMNX CEMEH, MBI CUMTAEM, IO3BOJISIET YKPENHUTh YBEPEHHOCTh POIUTENECH B
INPUHATOM pEUICHHH — B3jTh peOCHKAa Ha BOCIHTAaHHE B CEMbIO, MOOWJIN30BaTh HX
JUYHOCTHBIE, [IyXOBHBIC, HHTEIUIEKTyaJbHbIE, (HU3NYECKHE pPECYpCHl, PpaCIIMPHUTH
JUamna3oH IMPHEMIIEMBIX W PE3YyIbTATHBHBIX CPEJICTB A NPEOJOJICHUS CTEPCOTUIIOB
MBIIUICHHUS O 3aMEIAIOIINX CEMbSIX.

VYcenex Hamed pabOTBl ONpenesseTcs YMEHHUEM CHEHHAIUCTOB LEHTPAa YYUTHIBATH
pasnuuusi B Bo3pacte, oOpa3oBaHUM, KyJIbTYpHOM YPOBHE pOJHTENCH, MX B3IJsAnax Ha
JieTel, BBIAEISATh KOHKPETHBIC 3aJaud IO B3aMMOJEHCTBHIO MMEHHO C JAaHHOH ceMbeil, ¢
JIAHHBIM OKpPY)KCHHUEM U BBIOUpATh aJleKBaTHbIE METOABI Pa0OTHI ¢ HEH.

Msl anpobupyeM H HIeM HOBbIE (OPMBI pabOThl MO (OPMUPOBAHUIO HO3UTHBHOTO
OKpYXEHHs 3aMelnaromux cemeid. 0o okpykeHrne — 3T0 He TOJIBKO JIFOAH, 3TO BCE TO, YTO
TEeM WJINM WHBIM 00pa3oM BIIMSET HA HAIIW MBICIH, TTOCTYIIKH, ACHCTBUS, YCTPEMJICHUS U
nJoctikenust [6; 44].

Ho He Bce B 3T0if paboTe 3aBHCHT OT HAac. T.e. He0OXoAuMa 3(GQEeKTUBHAS CHCTEMA
ME’KBEIOMCTBEHHOTO B3aNMO/ICHCTBHS Ha TOCYAapCTBEHHOM YPOBHE.

MsI cuuTaeMm, 4ToO JeiicTBeHHas MOAJIEpKKa 3aMeIIaoniel ceMbU JOKHA HCXOIUTh CO
CTOPOHBI:

- TOCYJIapcTBa B LIEJIOM

- COLMAJIbHBIX WHCTHTYTOB: OpPraHbl ONEKH M TIONEYHUTENbCTBA, OOpa3oBaTeNbHbIE
OpraHU3aIH, YIPEXKICHHH 3JpaBOOXPAaHEHHUS H T.JI.

- CIIEIMAJIICTOB LIEHTPOB ITOMOIIH JIETSIM

- 3HAYNMOTO OKPY>KEHUS

- CMI.

HyxHO pa3BMBaTh MHCTHTYT 3aMEIIAIOIIETO POAMTEIHCTBA, BBOJUTH HOBBIE MOZEIH
ONOPHBIX CEMEH, KOTOpbIE SIBISIOTCS MOIAEPKKOW Al ceMell B TPYyAHOH MU3HEHHOM
CHUTYaIlH WM CeMEH, KOTOpble BOCIHUTHIBAIOT JeTeii-nHBanu10B. Heooxommmo pabdorars Ha
pas3BHUTHE CIYX0O MOIJIEPKKH 3aMEIIAIOINX CeMel M Ha MOATOTOBKY HpodeccHOHaIbHBIX
KaJpoB, IENaroroB, ICHUXOJIOTOB, 3agada KOTOPBIX — Momorats ceMbe. CMU mosmKHBI
JienaTh aKIeHT Ha YCIIEIIHOM OIIBITE 3aMEIAl0IINX CeMeH, Torja, HaBepHOe, U OOIIECTBO
W3MEHHT CBOE OTHOIICHHE K HUM.
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TEOPUA U METOAUKA
IMPOPECCHOHAJIBHOI'O OBPA3OBAHUA

SWOT-AHAJIU3 KAK METOJUKA OIIEHKA KAYECTBA
HOJATOTOBKHU CTYAEHTOB 10O CIIEHNUAJIBHOCTH CITIO
(IU3AVH KOCTIOMA)

Accu P.C.

Accu Pama Cybxu — mazucmpanm,
Kagpedpa npogheccuonanbrozo obyuenus (no ompaciim),
Gaxynemem ynpaenenus, u COYUAILHO MEXHUYECKUX CepeUcos,
Huoicecopoockuii cocydapcmeennbiii nedazoeuyeckuti ynusepcumem um. Kosvmol Mununa,
2. Huorcrnuit Hoseopoo

Annomayusn: yenb OAHHOU CmMamvu COCMOSIA 6 AHANU3E KAYECmEd NO020MOSKU
cmyoenmog cneyuanvhocmu Y[ ouzauina kocmioma uepes memoo auanusa - SWOT.
Paspabomannas mexunonocus npogedenus OAHHO20 MemoOd NO3BOAUM NeOA202aM,
OCYWEeCMBNIAIOWUM ROO20MOBKY OU3ANHEPOS, DOlee KAYEeCMBEHHO ONpedeiumb CULbHbLE U
cnabvle CMOpPoOHbL UX NPEno0agamus, a MaKdice GblSIGUMb GO3MONCHOCHU U ONACHOCMU
cpedbl 06pazosamenbHO20 npoyecca.

Knrwuesvie cnosa: SWOT- ananus, kauecmeo nodcomoexa cmyoenmos, CII10.

SWOT-ananu3 MOXHO  ONpENeNIUTh  KaK  «CTPAaTernveckoe  IUIaHUPOBAHHE),
UCTIONB3YeTCsT A OILCHKM BHYTPEHHUX (CHJIbHbIE U cja0ble CTOPOHBI) M BHEIIHHUX
(BO3MOXXHOCTH W YIPO3bI CTOPOHBI) (PaKTOPOB, BIMSIOIIMX Ha Cpeay 00pa3oBaTeNbHBIX
opraam3ammii. SWOT-anamm3 npumeén u3 uccnepoBanus, nposenearaoro 8 HUM ¢ 1960-
1970 romor B (Stanford) Ctaudopme, Albert S. Humphrey, KOTOpPEIA SBISETCS YYSHBIM,
PYKOBOJSIIINM HCCIIEAOBATEIIECKIM TPOEKTOM Ha ocHoBe SWOT-aHanm3a, moAroToBMI
JIOKJIaJ], B KOTOPOM OIIMCHIBAJ 3TY METOIUKY.

SWOT-ananm3 - 310 ab0peBraTypa U3 aHTTIUIHCKUX CIOB: strengths (CHIIBHBIC CTOPOHEI),
weaknesses (ciabbie CTOpOHBI), opportunities (BO3MOKHOCTH), threats (yrpo3sr).

BHyTpeHHuil aHanmM3 UCHOJB3YeTCs MJiA OINpEACNICHUS PECypcoB, BO3MOKHOCTEH,
OCHOBHBIX KOMIIETEHIIM ¥ KOHKYPEHTHBIX IPEUMYILECTB, MPUCYIIUX YUPEKICHHUIO.
BHemHuii aHanu3 BBISBJISAET PHIHOYHBIE BO3MOXKHOCTH M YTPO3bl, PACCMATPUBAsl PECYpCHI
KOHKYPEHTOB, OTPACcIIeBYIO CpeAy U OOIIyIO Cpeny.

Henmp SWOT-ananm3a COCTOMT B TOM, YTOOBI MOJYYHTh 3HAHWS O BHYTPEHHEH H
BHEIITHEH cpejie OpraHnu3aliii 1, COOTBETCTBEHHO, C(OPMYIMPOBATE CBOIO CTPATETHIO.

SWOT-ananu3 MokeT OBITh WCIIONB30BAH BO MHOTHX OONACTSIX WCCICIOBAHUS:
NPOMBIIIEHHOCTh, MEHE/DKMEHT, TEeXHMYEeCKHX, a Takxke B cdepe obOpasoBanus (4TO
SBJISIETCS IPEIMETOM MCCIIEA0BAHUS JAaHHON CTaThy).

SWOT He siBisieTcst HU TPOMO3JKHM, HH TPYIOEMKHM, M OH 3(dexTuBeH u3-3a cBoer
npocrotsl. Ecin ucnonszoBan tBopuecku, SWOT moxer chopmupoBars (pyHIaMeHT, Ha
KOTOPOM  MOXHO  TOCTPOMTh  MHOTOYHCJIEHHbIE  CTpaTerMyecKkue  IUIaHbl  JUIst
podeCcCHOHANTBHBIX KOJUTSIHKEH.

SWOT - 3T0 ckopee onucaTeNnbHbI HHCTPYMEHT Ul 0030pa OKpyKarolieit cpebl. ITo
HE TPEeINKCHIBAIOIINI HHCTPYMEHT, KOTOPBI ONpeAeNseT XapakTep CTpaTern4ecKkoro
TUIAHUPOBAHUSI, ITO MPOILYKTUBHBIH HHCTPYMEHT.

IIpobnema, paccmarpuBaemasi B ctathe A.B. MBanoBa, C.B. Koponea, npeamnonaraer
peann3alyio HOBOTO BUAA JICSATENFHOCTH B JOIIKOJIBHOM 00pa3oBaTelbHOW OpraHM3alvy,
TO ecTh MOHHTOpuHra ooOpasoBarenpHbIXx ycuyr J1OO nHa ocHoBe SWOT-ananmsa.
PazpaboTaHHass TEXHOJOTWS NPOBEACHHUS JAHHOTO METO/Aa IMO3BOJIUT  IIeAaroram,
OCYLIECTBIISIIOIMM ~ 00pa3oBaTeNbHbIE YCIYyrd B JOLIKOJIBHOW  00pa3oBaTenbHON
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opraHuMsanyy, Oojee KayeCTBEHHO OIpENeNUTh CHWIbHBIE M ciaadble CTOPOHBI HX
JEATEIBHOCTH, a TAKXKE BBISIBUTH BO3MOXKHOCTH U omacHocTH [3].

JLLH. CaxbpsiHOB 00OCHOBBIBaeTCS HEOOXOIMMOCTh COBEPILCHCTBOBAHMS YIPaBICHUS
Ka4ecTBOM 00pa30oBaTeNIbHOTO MpoIiecca Yepe3 MOJIENN BHYTPEHHEH OLIEHKH 4epe3 METO b
cuctemMbl (SWOT — cuipHbIe U cla0ble CTOPOHBI, BO3MOKHOCTH M OMACHOCTH), KOTOpPBIC
ucnons3ytotes B Hunepnannax, [lotnanmun u Kurae. [6].

J.Y. AmxunbexoBa ucnonp3oBan cucreMy SWOT, koTopast criocoOCTBYeT BBISBICHUIO
CHIIBHBIX, CHa0BIX CTOPOH, BO3MOXHOCTEH, TpPEMATCTBHA K  OCYIIECTBICHHIO
3aIUIAHUPOBAHHOTO, YTOOBI 00ECTICYNTH KauecTBO 00pa3oBaHus B TexHukyMe [1].

[losToMy B 3TOM HCCIIEIOBaHHUM aBTOp IPOAHAIU3MPOBAN pabodyl0 IPOTpaMmy
MIOJTOTOBKH CTY/ICHTOB «IH3aifH KocTioMay depe3 Meton SWOT-ananmza.

[Ipobnema wnccnenoBaHus: KakOW YpPOBEHb KauecTBa IOATOTOBKU Y CTYJIEHTOB MO
cnemuanpHoct  CIIO  ([lu3aiiH  KOCTIOMA), €ClM  IPOaHANIW3UPOBaTh HX pabouyro
IporpamMMy Mo MHEHHE TIperoiaBareeii?

Mertoj uccienoBaHue: aHaTMTHUECKas HayKa OCMBICIICHUE, aHAIN3 U OL[CHKa peajbHON
nefctBuTenbHOCTH [5].

Pesynprarhl  aHanmu3a, IOJNy4YEHHBIE  Yepe3  aHKETHpPOBaHHWE, pa3paboTaHHbIC
uccienoBareneM. AHKCTHPOBaHHE TPOBEICHO cpend 6 mpernojaBareneii, KOTopble
paborator Ha (dakympTeTe TexHoNorMHM W am3aiHa. CnenmamsHOCTh  29.02.04
KOHCTPYHUPOBAaHHE, MOJCIMPOBAaHWE M TEXHOJOTWS IIBEHHBIX wm3nenuil, B HiokHem
Hosropogne. Do uccnenoBanue SBISETCS ONHCATEIbHBIM.

CymectByeT TMOTPeOHOCTH B TIPOBEACHHHM KAadeCTBEHHOW IIOJTOTOBKM CTYJCHTOB
CIeLUAIbHOCTH «JIU3aliH KOCTIOMa», OCHOBAHHOW Ha M3y4€HWU BHYTPEHHEH U BHEIHEH Cpebl
cpenHeill oOpa3oBaTelIbHOM OpraHM3aliyd. Mbl B paMKax HAllero HCCJCJOBAHUS JUIS OLEHKH
KauecTBa 00pa3oBaTeIbHBIX, IPOIECCOB MpeyIaraeM npuMeHuTh Metoa SWOT-ananusa.

CunibHBIE CTOPOHBI OpraHHM3allMM, C TOYKH 3pEHHsl ee BHYTPEHHHMX pecypcoB. Cuia
MOJKET 3aKIo4aTrbcs B 3(QEKTHBHON pabodueil mporpaMme, ageKBaTHBIX HMHCTPYMEHTAX
npodeccnoHabHOTO 00y4YeHUsT W TPO(dECCHOHATHHO-TEXHUUECKOTO (HUHAHCUPOBAHUS,
OCO3HAaHMM TpeOOBaHUI 00pa3oBaTENFHOrO Tpollecca, B JIOCTaTKaxX MNpodeccHoHaNbHOH
noarotoBku B obiactu (MKT), a cnabocTn CTOPOHBI MOTYT 3aKIIFOUaThCsl B HU3KOM YPOBHE
PYKOBOJACTBA ¥ KOHCYJIbTHPOBAHWS, YPE3MEPHO TEOPETHYECKOM IIPETIO/IaBaHUU B
COOTHECEHMH C TPAKTHYECKUM, B OONBIIMX TpyNmax CTYIACHTOB, M OTCYTCTBHH
COTIJIaCOBAHHOCTH C TpeOOBaHUSAMU PhIHKA Tpyna [2].

Bo3moxxHOCTH CcpenHeil oOpa3oBaTelbHON OpraHM3allid C TOYKH 3PEHHS €€ BHEIIHUX
PECYPCOB MOTYT 3aKIIFOYaThCsl B HAIMOHAIBHBIX M MEKIYHapOIHBIX CBS3SX, B DPa3BUTHH
HaI[MOHAJLHOTO HPO(ECCHOHANIBHOTO KaTalora, MHTEPHAIMOHAIM3AINH MPOGECCHOHAIBLHOTO
oOyueHHs: uepe3 €BpOIEHCKUEe MpOorpaMMbl W WHUIMATHBBL, M B BBICOKOH CTENEHH
TPYIOYCTPOICTBA CTYJIEHTOB B chepe MpodhecCHOHATLHO-TEXHIIECKOTO 00pa3oBaHus. YTPO3bI,
BOZHMKAIOIIME B cpejie 00Opa3oBaTelbHOrO Ipoliecca IOATOTOBKH —CTYAEHTOB, MOTYT
3aKIII0YaThCsl B M3MEHEHHH CPEJICTB TEXHOJIOTUYECKOTO 00pa30BaHUs, B Pa3MuUsiX B YPOBHE
00pa3oBaHUs 00y4aeMbIX, B HECOOTBETCTBHH DBIHKY TpYyJa, HMU3KOM YpPOBHE HMHHOBAIMH M
MAJICHBKOM KOJIMYECTBE BO3MOXKHOCTEH ISl JJANIbHEHIIIEro pa3BUTHs HABBIKOB [4].

Hcxonst w3 BbINIECKa3aHHOTO, MPU pPa3pabOTKe CTpaTernd OLCHWBAHUS KadecTBa
CpesHero 00pa3oBaTEIbHOTO YUPEIKACHHUS MOXKHO COPMYIIMPOBATH CIIeIyIOIINe ITPAaBUIIA!

SWOT-anann3 npoBOJUTCS ¢ MOMOIIBIO «MO3TOBOW aTaki» IPH IOJHOM Y4acTHH (B
Pa3sIUYHBIX TPYNNax) BCEX COTPYAHUKOB oOpa3oBaTeNbHOW opraHu3anuu. JlaHHyro
MHPOPMALIIIO MOXKHO MOJTyYUTh Yepe3 aHKeTUpOBaHue, npoBoanmoe yepe3 SWOT-ananus.

IIpoBenerne SWOT-ananusa siBAsSeTCS OCHOBOHM JUISL BEIPAOOTKH CTPAaTETHH Pa3BUTHS
cpenHell 00pa30BaTeNbHOW OpraHM3aldd B LEJIOM, OTACIBHBIX €ro IOJpa3JeieHusIX,
OT/EJIbHBIX HaNpaBlieHUsIX AestenabHocTH. [pyrumu cinoBamu, SWOT-aHamu3 sxenareiabHO
IPOBECTH MO pabOoTe KaXIOro IOApa3felcHUs] 00pa30BaHUs; KaXIOrO HAIpPaBICHUSA
paboThl, OXBaTHIBAIOUIETO  JAEATEIBHOCTh BCEro  OpraHu3anud  (BOCHHUTATEIbHAs,
MeToauyeckas pabora u T.11.) B LIEJIOM.
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B xavecTBe nepBoro mara, Mbl Hadaju ¢ Borpoca: «4To Xopoliero u Iioxoro B padboueii
nporpamMme?» 3ateM Mbl cipociii: «HTo XOpoIIo M IUIoXo B HactosmieM u Oymymem?». Uro
XOpOIIO B HACTOSIIEM, TO SIBISIETCS YAOBICTBOPUTENBHBIM, XOpollee B OymyieM - 3TO
BO3MO’KHOCTB; TNIOXOE B HACTOSIILIEM - OLINOKA, a INI0X0e B Oy/TyIleM - OTTaCHOCTH.

Crenys sTamaM aHaiiu3a, Mbl OTCOPTHUPOBAINM KOMIIOHEHTHI IO IIECTH KaTETOPHAM
aHanmm3a paboueit nmporpammel: mHCTpYMeHTH 110, UKT, pykoBoacTBO, TpeOOBaHHME PHIHKA
TpyZla,  HAaIWOHANbHBIE W  MEXIYHapOIOHbIE  CBS3M,  HWHTCPHAI[MOHAIM3ALM
npodeccHOHANBHOTO OOy4YeHHsT dYepe3 eBpomeiickue mporpammbl.  OTcopTHpOBaB
koMoHeHTHI SWOT mo 6 kaTeropusiM aHanm3a, MOXHO pPa3TpaHUYUTh KPAaTKOCPOUYHBIC H
JONTOCPOYHBIE TPHOPHUTETH. OTOT MOAXOJ OTPakaeT KOJUIEKTHBHOE COTJACHE W
NPUBEP)KEHHOCTh T€X, KOMY, B KOHEYHOM HTOTE, IPUAETCA BBINOIHATH pabOTy IO
JIOCTHKEHUIO LECIIEH.

IIpoBenenne SWOT-ananuza mnpeaycMaTpuBaeT 3alloJIHEHHE TaK Ha3blBaeMOMH
«vatpuipl SWOT-ananuza». B cooTBETCTBYIOIIME SYEHKH MaTPUILIBI 3aHOCSATCSI CUIIbHBIE U
ci1abble CTOPOHBI OPTaHU3AIMH, @ TAKXKE €r0 BO3MOKHOCTH | yrpo3sl (Ta0.).

Tabnuya 1. Mampuya SWOT—-ananuza

BHyTpeHHne pakTopbl
CujbHbIE CTOPOHBI Caalble CTOPOHBI

2 MOIICPKUBAIOT 3 (HEKTHBHOCTH 0Ca0JISIOT CHIIBHBIE CTOPOHBI
E paboueii mporpaMmbl 3¢ PEKTUBHOCTH MTPOTPAMMBI
]
=
L
=
= Bo3MoxHOCTH OnacHoCTH
g MOJIEPKHUBAIOT pa3paboTKy paboueit OTpaHUYUBAIOT 3P (PEKTUBHOCTD 1
] MPOTPaMMBI B OYAyIIEM X TIOMOTAlOT BO3MOXHOCTH TI0 pa3paboTke

JOCTVIKEHHUIO CHIIBHBIX CTOPOH MPOTPaMMBL.
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