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OBILIAA HEJAT'OI'MKA, UCTOPUA
INEJAT'OI'MKH 1 OBPA3OBAHUA

CUHEPTETUYECKUI MNOAXO/ B PABBUTUU HAYKHU
3amanoBa ML.A.

3amanosa Manaxk Anuciam Kei3vl — KaHOUOAM neda202U4ecKux Hayx,
Kagpedpa nedacocuku u MeMOOUKU HAYAbHO20 00PA306AHUS,
AzepbaiiOcanckuil 20cy0apCcmeentblll nedazo2uiecKutl yHugepcumen,
e. Baxy, Asepbaiiosxcanckas Pecnybauxa

Annomayus: Oannas cmamvsi NOCEAUWEHA DPACCMOMPEHUIO CUHEP2eMUKU KAK OCHOBbL
H08020 n00X00a K (DYHKYUOHUPOBAHHO COBPEMEHHOU 00PA306aMENbHOU  CUCHIEeMbL
Toserenue marxoeo nooxoda cea3amo, npedicoe 6ce20, ¢ cunepeemukoll. Paccmampusaromes
PA3IUYHble MOYKU 3PEHUsl HA CUHEPLeMUKY KAK MEemOOO0L02UI) COBPEMEHHBIX HAYYHbIX
uccaedo8aHuil.

Knrouesvie cnosa: cunepeemuka, camoopeanuzayus, aHAI0SU4HAsE 001ACMb, MEMAaHAYKa,
260JIOYUSL.

B mnHawame nBaamaToro Beka B Mupe OBUIO CHIENaHO MHOTO OTKpeITHi. Teopus
OTHOCUTEIILHOCTH A. DiHIITelHa, JKCICPUMEHTHI C ajb(a-yactuiiamu Pesepdopra, a
TaKke HMCCIIEAOBaHUS, NpoBelneHHble Humbcom bopoMm B obmactn Xxumum, OMONOTHH H
TICHXOJIOTHH M JPYTHX HayK ITOKa3bIBAIOT, YTO MUP OYEHb pa3HooOpa3eH. Hayka MexaHUKH
CIIO’KHEE, YeM Ka)XETCsl, U 4eJI0BEYECKOE CO3HAHNE BOCIIPHHUMAET HAIly PEalbHOCTb.

IIpupona, pacTUTENBHOCT, W JKMBOTHBIII MHp BCETJa MOPaXarOT  HAC CBOUM
pa3HoOoOpa3ueM. MbI HCTIONB3yeM WX M YacTO HE OCO3HAEM, HACKOJIIBKO UYAECHO HX
cymecTBoBanue. [Iporiecc co3manus Kaxa0i CTPYKTYphl OXBaThIBAET OOJIBIIOE KOJTHYECTBO
WHANBUAYAIBHBIX AJIEMEHTOB, B3aUMOJCHCTBYET IPYr C APYrOM H CO3JaeT KOMILJIEKCHBIC
CHUCTEMBl. OTH CHCTEMBl [OJYMHSIOTCS TpaBWJaM IIOBEACHUS HHAWBUIYAIBHBIX
KOMITOHEHTOB. J[JIsi CHHEpPreTHKH BaKHBI HE OTAEJbHBIE IpaBHia, a OOILIME 3aKOHBI,
KOTOPBIE CO3MAI0T CTPYKTYPHI, COCTOSIINE M3 CIIOKHBIX MPOIIeccoB [2, €. 235].

Uro Taxkoe cuHepretnka? TepMuH cHHEpPreTHKH ObUI BBeleH B ymorpebienue 100 yet
Hazax aHrmmickuM ¢muonorom Y. C. leppurrronoMm. CHHepreTmka - 3TO IpedyecKoe
CJIOBO, M3y4aeT 00JIacTh, B KOTOPOH IepeceKaroTcss Hay4dHbIE HCCIECAOBAaHUS, a TakkKe Ha
OCHOBAaHMU CaMOOPraHM3allUM H3Yy4aeT COCTOSHHE MPUPOABI M OKPYXKAIOMIEH Cpenbl.
Camoopranmzanys u3ydaeT mnporecc (GOpMHUpPOBaHMS, YCTOWYMBOCTH M Pa3pyIICHHs
CTPYKTYp IPUPOABIL.

OTOT TepMUH, TIPEATIOKCHHBIA HEMEIIKUM (u3ukoM ['. XakeHOM, OCNEIrHiiCKUM YIEeHBIM
pyccKoro mpoucxoxaeHus, naypeatom HoOemeBckoit mpemuu U. TIpuroxxuHoM, pyccKum
yuensiM C.II. Kypatomorsim, M.B. Bonskenmreitnom, 0. Ypmannessim u I'. XakeHoM,
SBIISIOIINIACS TPHUOPUTETHBIM B pa3pabOTKe KOHIENTYaJbHONW CHCTEMBI, OMHCHIBAIOMICH
CYIIHOCTH IIPOIIECCOB B3aMMHOTO Pa3BUTHS BO BCEM MHpE, IMOJYEPKUBACT KOOPAMHAIIHIO
B3aMMOJICHCTBHS 9acTel mpr (POPMHUPOBAHUH LIETBHON CTPYKTYPEHI.

PaccmorpuM cuHepretuky kak Hayky. Kak npaBuio, CHHEpreTHKa CChUIA€TCA Ha
BHYTPEHHHE TOYKH Pa3sHbIX HayK, B OTJIMYHE OT OOJIBIIMHCTBA HOBBIX HAayK, BOSHUKAIOIINX
B pe3yJabTaTe CIMSHUSA JBYX THUIIOB, PaHEE CYLIECTBYIOIIUX M XapaKTEPU3YIOLIMXCS Kak
HayKOEMKHI METO TPOHHUKHOBEHUSL.

B cucremax, M3ydaeMBIX CHHEPreTHKOH, (M3MK, OHMOJIOT, XMMHMK W MaTeMaThuK
000raIaT CBOM HCCIICA0BAHUS HAYYHBIMH HUICSMH.

CuHepreTnka CBsi3aHa ¢ IPYTMMH HayKaMH, IO KpaiHel Mepe, AByMsI CIIocoOaMu.

IlepBoiit - CuHcTeMBl, HCCICIOBAaHHBIE CHHEPTETUKOH, BXOIAT B KOMIIETCHIIUH
pa3NUYHBIX HAYK.



Bropoii - npyrue HayKu NPUHOCST B CHHEPTETUKY CBOU UJICH.

CuHepreTrka W3HAYaJIbHO BO3HHMKIA KaK MEXIUCIMIUIMHAPHAs obOnactb. [lepBoe
ynoTpeOJieHHe 3TOro TepMHHA cBsizaHo ¢ oTdeToM ['. Xakena, npodeccopa Llryrraprckoro
yHuBepcuteTa, «KoomepaTuBHbIe (EHOMEHBI B YCJIOBUSX BBICOKOM BIQKHOCTH U
Hedusuueckux cucrem» (1973). 3anamHorepmanckuid usnarens «lllnpunrep» B 1975 romy
3aka3biBaeT I'. Xakeny. Monorpagus «CunepreTukay Beinia B 1977 roqy Ha HEMEIIKOM U
AHTTIMHCKOM s13bIKax, B 1978 Toqy Ha ATIOHCKOM M PYCCKOM si3bIKax [1, €. 356].

Berpeun, cBs3aHHBIE C TEPMHHOM «CaMOOPTaHU3AIHA», BIEPBBIC YIOTPeOIsIeMOi ¢
1973 rona, mpoBoasTcs depe3 kaxaple nBa roxa. C 1980 roma koH(EpeHIMH W OTYETHI
ObLTH OITyONMKOBAHEI B ITATH KHHUTAX.

CucTteMbl, H3ydJarolIe CHHEPTeTHKY, UMEIOT PAa3IuYHyI0 HPUPOAY, IPUMEPOM STOMY
MOXKHO TpPUBECTH TaKWE HAYKH, KaK XuUMUs, (DU3MKa, DKOHOMHKA, Heipodusmosorus,
couposioruss W Tak jganee. Kaxknas Hayka HM3ydaeT M HCCIEIYeT TOJBKO CHCTEMBI,
OTHOCSIIIHECS K cebe, U HCIONIb3YeT CBOM COOCTBEHHBIE METO/IbI U BBIBOJMT pe3yibTathl. I1o
JTOW MPUYMHE HAYYHOE JOCTUKCHUE HESICHO APYTUM MPEICTABUTEIIAM HayKu. B oTimuuune ot
TOYHBIX HAYK, CHHEPreéTHKa H3y4acT O6I_HI/IC 3aKOHBI Pa3sBUTUA CHUCTEM. Mpn1 JOJI’KHBI
MOAYCPKHYTh, YTO MaTreMaTU4eCKas 6I/IOHOFI/IH NN (1)I/I3I/I'~IGCKaH XUMHS, BO3HHUKIINC Ha
nepeceueHNH IByX HayK B CHHEPIeTHKE, HE SIBIISICTCS rpaHuiiei Hayku [3, €. 132].

CuHepreTnka Wrpaet poib MeTaHayku. OHa W3ydaeT 3aBUCHMOCTH HayKH OT OOIIMX
3aKOHOB W JPYTHX HayK, KOTOpbIe OH CUYHTaeT «cBOMMI». CHHEPTeTHKY MOYKHO
paccMaTpuBaTh KaK IIOCIIEIOBATeNsl €CTECTBEHHBIX HayK. MHOTHE HAayKH IPOIOJDKAIOT
W3ydaTh CUCTEMBI, COCTOSIIIE N3 MHOKECTBA YacTel M CTOAIINE HAIPOTUB APYT OpyTa.

Cnucok aumepamypul
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INPOBJIEMA INEJAT'OI'HKHA B CTPYKTYPE ®OPTEINUAHHOMN
KYJIBTYPbI (QIIOXA KJIABUPU3MA)
P3aeBa ®.U.

P3aesa Qupaneus Hmameepou kvi3vl - KaHOUOAM Ne0A202ULECKUX HAYK, OOYEHM,
Kageopa my3viKu U MEMOOUKU ee NPenooasanus,
AzepbaiiOocanckuil 20cy0apCcmeentblll nedazo2uiecKutl yHugepcumen,

e. Baxy, Asepbaiiosxcanckas Pecnybnuxa

Annomayusn: 6 cmamve ommeudaemcs, UYMO C NePEuIX  OHell  3aPOHCOeHUs
npogheccuoHanbHO20  MY3bIKAIbHO20 UCKYCCMBA BO3HUKAAU U  COBEPULEHCIBOBANUCD
npoyeccvl 8OCNUMAHUA U OOYYeHUs HO8bIX HNOKOAEHUU MYy3blkaumos. B uacmmnocmu,
Gopmenuannozo UCKYCcmed, Cmolb eCmecmeeHHO 800pasuie2o 8 cebs dnoXy panHHezo
Kaasupusma. HMzyuenue oOesimenvHocmu npeOCmasumeneii e6pONeucKux KiaguamypHuix
WIKOJl GbIAGISEM, 4MO YOeNbHblll 8eC MY3bIKANbHO-NEOA202UeCKOol OessmeIbHOCMU 8 UX
meopuecmee 6biil 0080ILHO OWYMUM U HEC 6 cebe MBOpUecKoe HAYao.

Knioueevie cnosa: @opmenuannas Kyiebmypa, neoazocuxd, 9noxa — Kiasupusmd,
socnumanue, o0Oyuerue, OpeaHHas Kyibmypd.

VIK 37.012.85

B HempepbIBHONW TNpEeeMCTBEHHOCTH IIOKOJICHHI, B XOJI€ pPa3BUTHS YEJIOBEYECKOTO
o01ecTBa, MOCTOSHHO (PYHKIIMOHUPYIOIIEH CHCTEMOH MpeAcTaBisieTcs cepa BOCIIMTAHUSA
U OOy4eHHs TIIOJIpacTalOIIEro IIOKOJCHUS COOTBETCTBYIOIIMMH KaJgpaMH oOiacTel
JEATEIIFHOCTH 3pesioro obmiecTBa. ECTECTBEHHO BO3HUKAJIM W COBEPIICHCTBOBAJINCH
IpOoLeCChl BOCHUTAaHWA M OOy4YeHHS HOBBIX IOKOJCHHH MY3BIKAHTOB C IEPBBIX THEH
3apOXKICHUS  MPO(ECCHOHATIBHOTO  MY3BIKAIBHOTO  HMCKycCcTBa. B wactHoctm — —
(opTenuaHHOro0 MCKYCCTBa, CTOJb ECTECTBEHHO BOOpaBIIEro B ce0st 30Xy paHHEro
KJIaBupu3Ma. Omnoxa Bo3pokaeHus, opraHHas KyJbTypa, 3apokAaroniasics KIaBHUpHas
KyJIbTypa, HpeTepleBIlas HEMPEepBIBHBIN IPOLECC IBOJIOIHUH, aCCOIMUPYET B CO3HAHUH
4eJIOBEKA C OpEOJIOM BBICOKOM JYXOBHOM U 3CTETUYECKOM KyJIbTYPBI €BPOIIEHCKOro
MHOTOHalMoOHaIbHOro uckyccrsa XVI-XVIII BB.

Heo6xoaumMo 0TMETHTB, YTO CErOAHS CIYNIaTeIbCKUI HHTEPEC K CTAPUHHOM MY3bIKE HE
TOJIBKO HE OcllabeBaeT, a MOCTOSIHHO pacTeT ¢ OOJBIIMM J{yXOBHBIM COBEPIICHCTBOBAHHUEM
cUMIaTuy K HeMy. Kaxnoe mocienyomee mokojgeHNe TeHeTHUECKH HECeT B cebe OOIbIIoi
ONBIT OTHOMIGHHS K HEeW Ha YpPOBHSAX ITOHUMAHUS M BOCHPHATHS 3TOW OTJaJCHHOU
KynbTyphl. boraroe Hacienne eBpONEHCKHMX KIABHUPHBIX IIKOJN M IIPEACTABICHHS O HHUX
CerOJjHS BCE €IIE IOMOJIHSAIOTCS IIEeIEBPaMH 3a CUET IOMCKOBOW HCCIIE0BAaTEIbCKON
JACATCIbHOCTHIO MY3BIKAHTOB.

I[eTaHI)HOC N3Y4YCHUE JCATCIBHOCTH KJIAaBUPUCTOB BbIABJIIACT, YTO yI[eJ'ILHBIﬁ BC€C
My3BIKaHLHO-HC)IaFOFI/I'-IeCKOﬁ JACATCIIBHOCTH B UX TBOPUYCCTBE OB JOBOJIBHO OLIYTHUM H
Hec B cebe TBopueckoe Hawanmo [3]. ViMeHHO crapble mMacTepa CIy)KaT HaM M CETOIHS
HCHpeB?;Oﬁ)IeHHBIMH MOJCTIAMMN» MAa3CTPO, OPTaHUIHO COUCTAOIMMHA B CBOEM TBOPYECTBE
KOMIIO3UTOPCKYIO, HCHOJTHUTENBCKYIO, MeAaroruyecKylo, MIPOCBETUTENBCKYIO,
AQHAJIMTHYECKYIO JAEATENIBHOCTh B 00NAacTH  MY3BIKQJIBHOTO HMCKYcCTBAa. BbIcokue
TYMaHUCTUYECKHE M OTUYECKHE UAeanbl paHHEH KIaBUPHOM MENaroruku Ccofiepkar
(yHnaMeHTaIbHbIE OCHOBBI BOCHHMTAHUS M OOYYEHHsS T'apMOHMYECKH PAa3BUTON JIMYHOCTH
TBOpLA. MopaibHOe, 3THYECKOe, od1iee 1 MpoQecCHOHaNFHOE OPTaHUYHO MEeperIeTalliuCh B
nenaroruke peopmaropos chep Bocnuranus u ooydeHus. Takux xax Ilectcenounu, XKan-
Kak Pycco, SIln KameHckuil u nanee [luctepsena. A Takxke JIydlUX NpeACTaBUTENEH
MY3BIKQIbHOM TE€arOTHKN Ha 3ape CTAHOBIECHHS NPO(ecCHOHANBHBIX chep oOydeHHS H
BocTIMTaHMA. M HUKakuX (OpMaNBHBIX MpPErpag MEXIY pPa3sHBIMH OOJACTSIMH HE OBLIO.
IIponcrexanu nporeccsl B3aUMO0OOTaIeHHs 1 B3aUMOBIIHSHUS.



Ecnu onepetscst Ha uccnenoBanue M.B.Po3aHoBa [6], TO UMEHHO aHaJIU3 CTAPUHHBIX
HEMELKNX M (paHLy3CKUX KiIaBUpHBIX TpakToB | monoBuael XVIII Beka BBIABISAIOT
KOPEHHYIO CBSI3b (DOPTENHAHHOW NEJaroruky ¢ TAaKUMH OOIIENeNarorniecKuMH UASsIMH 1
NPUHLIUIIAMH  TUJAKTUKH KaK HaDIaJHOCTb, JIOCTYHHOCTb, TJIyOMHA ¥ YEeTKOCTh
[IPEICTaBICHUM.

Teopust 00ydeHUs 1 B COBPEMEHHOE BPEMS (TPYAUTCS» HaJl yriyOJeHHEM MOHUMAaHUS U
peanusallMM 3THX NPUHLOMNOB. B 3M0OXy KIaBUPHOIO MCKYCCTBA OTPOMHOE BHHMAaHHUE
YAETIIOCh BO3PaCTHBIM pasnuIusIM u WHIWBHIYaJIbHBIM 0COOEHHOCTSIM
BOCIIUTHIBAIOIIMUXCS. W ceromHs B MacCOBOM My3BIKaIbHO-IEJArOTMYECKON MPaKTHKE
peanbHOe BOIUIOIIEHUE 3HAHUM, yMEHUI U HABBIKOB B MHAWBHIYaIbHOM JUATHOCTHPOBAHUU
mporecca BOCHHUTaHUS W OOYYEHWs WHAWBHIyyMa M ONPEICICHHE BO3PACTHBIX TPAaHUIL
JIMYHOCTHOTO ¥ NMP(ECCHOHANBFHOTO CTAaHOBJICHHUS SIBIsIETCSL pobiemMoit HoMmep onuH. Toraa
KaK MaccoBasi MpaKTUKa IECTPUT HENpo(ecCHOHAILHO, HErpaMOTHO COCTaBJICHHBIMHU
UHAUBUAYAJIBHBIMU IJIAHAMHU, HECOBEPILIEHCTBOM OLICHOYHOM CHCTEMBI U MHOTMM APYTHUM.
ABTOpbl crapuHHBIX TpaktaToB (Cen-Jlambep, Xymano, KBaHTIl M napyrue) HEBOJBHO
BITUTAJIM B ce0sl IepeIoBbIe UJIEH BBLAAIONINXCS [1€1aroroB-IPOCBETUTENCH U MBICIUTENEH-
¢unocodos XVI-XVII Bekos.

W ceromHa Oonpmioil WHTEpPEC BBI3BIBAIOT METOJBl HAadaJbHOTO OOy4YCHHS,
pacmpoCTpaHEHHbIE B CTApUHHON IE€NAaroruke, OMUPAIOIIMECS Ha YYEeT BO3PACTHBIX
0COOCHHOCTEH, BHECEHHE BJIEMEHTOB WIPHI, TOHYAHIIyI0 paboTy HaJ OpraHu3alHueH
NOCaAKA M  NEPBOHAYAINBHBIX  JBIKEHHH, Ppa3sBUTHH  CIyXa, MY3BIKaIbHOTO
BOOOpa)keHMs, HAKOIUICHUS] MY3BIKAJbHBIX BIICYATICHHH €Ile B JOHOTHOM NepHone
o0yueHus u MHOTOE nipyroe [7].

B n3ydyeHuM CTapuHHON KIIABUPHON KyJIbTypbl OTPOMHBIN BKJIAJ BHECIHM MY3bIKAHTHI-
uccnenoBarenu coBerckoro nepuona: JL.U. Poitsman, A.A. AnekceeB, M.C. Jpyckun u
apyrue. B ux Tpymax npuBiekaeT (yHIaMEHTaIbHOCTh, MHOT'OACIEKTHOCTh H
JIOCTOBEPHOCTh IIOMCKA, yCTAaHOBKAa Ha ILIEJIOCTHBIM OXBaT BCEX YPOBHEH KYJIBTYpHl —
UCIIOJIHUTENILCTBO, ~ KOMIIO3UTOPCKOE  TBOPYECTBO,  COLMO-KYJBTYpHBIH  (OH, cam
MHCTPYMEHT u ero crenupuka. B TeopeTHueckHx TpakTaTax BeEC MY3BIKAJILHO-
MeJarorndeckoil MpoOIeMaTuKy BBICOK. VI3ydeHHWe CTapHHHBIX TPakKTaToB (Takue Kak
«TpancunsBanus» [upyra, «ckycctBo urpel Ha kiaBecuHe» @. Kymepena u np.)
BBISABIISIIOT KakWe BBICOKHE TpeOOBaHMS MPEIbSBISUINCH CTApbIMH MacTepamMH K
UCIHOJHUTENIO, K €ro MOCTOSHHOMY TPYyAY M B HCHOJIHUTEIbCKOM IUIAaHE WM B ILIAHE
MmactepcTa. [Ipobiiema 03apeHHOCTH BOCIIUTYEMOI'O CAMOCTOSITEIIbHO HE YUUTHIBAJIAach B
OonpmnHCTBE N3 HUX. CTeneHp crnenu(puIecKod My3bIKaJbHOW OJapEeHHOCTH CUUTAIACh
HEOOXOIMMBIM YCIOBHEM JJIS yIOBJIETBOPEHHS TE€X BBICOKHX TpeOOBaHWH, KOTOpHIE
MPEIbABISUINCE K MY3BIKaJbHOW M TEXHUYECKOW COBEPUICHHOCTH MCHONHEHHs. JIumib y
Mumens Cen-Jlambepa BcTpedaeTcsl CyKASHHE O TOM, YTO 0e3 MPUPOIHON OJapEHHOCTH
TIIETHBI «CTapaHUs HAIIETO pa3yMma, Kak HH CTapaiics — HW4eMy He Haydumbes» [1]. On
’Ke TMpemIaraeT CHCTEMy CaMOaHajdM3a B IUIAHE CaMOJIMAarHOCTHKH COOCTBEHHBIX
BO3MOXKHOCTEH OBJIaJeHUs JaHHBIM BHIOM HCKyccTBa. Pamo ke pa3BUBaeT 3Ty MBICIH,
CYMTasg, YTO XOThb JaPOBAHUE U €CTh MOJAPOK MPUPOJBI, HO «KTO MOCMEET OMUPATHCS
TOJILKO Ha HEro, OHO NPOSIBIISICTCS JIMIIB B TPYJIE U MMEHHO TPYZA €CTh OCHOBa JIFOOBIX
JIOCTUXKEHUH B HCKYCCTBE».

EcrectBeHHO, JaHHbIE COOOpak€HMsI HECKOJbKO HAaWBHO BBIDIALIT Ha (OHE
(hyHIaMEHTaJIBHBIX HCCIIEOBAHUI 110 IpoOIeMe OIapeHHOCTH (K IPUMEPY, BO3BMEM TPYAbI
B.M. TemmoBa). Ho m B coBpemMeHHOE Bpems mpoOiieMa MY3bIKAIFHOW O0JapeHHOCTH
ocTaeTcd HauakTyalbHEeHIeH mpo0iIeMoi B CTPYKType MY3BIKO3HAHUS U WINET OTBETA 3a €€
IpefenaMy, Ha CTBIKE C (HU3HOJNOTHEH, Icuxonorueil, Hefpodusnonorneii. Hesupas Ha
OTPOMHBII COBPEMEHHBII HayYHBI ammapar — OTeUYECTBEHHBIH U 3apyOeXHbIH, B 4ACTHOCTH
UCCIIEJIOBAaHNS aMEPHKAHCKHX IICHXOJIOTOB M (DM3HOJIOTOB MO 3aMepy CIOCOOHOCTEH K
OIIpE/IeJICHHOMY BHJIY JESTEIbHOCTH, JUarHOCTUPOBAHHE TBOPYECKUX CIIOCOOHOCTEH Ha
CeroJHS  OCTacTCsl HEBO3MOXHBIM. A  ocTpas HEOOXOIUMOCTh B  HOZOOHOM
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JMarHOCTHPOBAaHMM BCE BO3pacTaeT B CHIIy paspacTaHust cdep npodecCHOHAIbHOM
JIeITEIIbHOCTH, X TOHKOTO An(epeHIMPOBAHHS, N3MEHEHHH B UX COLIMAILHOM CTaTyce B
3aBUCHMOCTH OT HY’K/ OOIIECTBEHHOTO IPOM3BOJCTBA M HOTPEOHOCTH K HEAOINYLICHHUIO
MPOCYETOB B CBETE NPO(ECCHOHAIBHOM MPUTOTHOCTH.

Ienbto M3ydeHUs NeJarornyeckUx BO33PEHHH CTapblX MacTepoB AJIs HAC SBISUIOCH
ONpENENEeHNE PO M MeCTa JMYHOCTH IeNarora B CJI0XKHOM IPOLECCE CTAHOBJICHUS
MY3bIKaHTa, OTHOIICHHE K IPOOIEME COBEPIICHCTBOBAHUS MENAarorMyeckoro MacTepcTBa,
OCMBICJICHHE TyTeli BOCHHTaHWA W OOy4eHHs My3bIKaHTa-Tiefarora. Brawame e
OTOBOPHMCS, YTO OCHOBHOH madoc aBTOPOB S3THX TPYHOB HAIPABIEH HAa TPYIHOCTH
OBJIQICHUS] NCKYCCTBOM WIpPBI Ha KiaBUpe. JIMYHOCTB ke, HampaBIIAIOMas 3TH MPOLECCHI,
OCTaeTcsd HECKONBKO B TeHW. Jla M ajgpecaT TpakTaTOB CKOpPEE MY3bIKAHT-HCIOIHHTEIND,
KOTOPBII C Apyroil CTOPOHBI, HE MBICIIJICS H30JUPOBAHHO BHE OCTaNbHBIX BCEX BHUOB
JISITEIBHOCTM — KOMIIO3UTOPCKOM, Tmenarorndeckoil, anamuTuueckod. OtTaenpHbIE
YIOMHHAaHUS O 3HAa4eHUW meparorudeckoro tpyaa HaxoguMm y I.C. Jleneitna. [1] On
HoJjarai, 4To 3a4acTylo IUIOXO0€ MPeJICTaBICHHE ABAETCA NPUUUHOM Hamero Heycrnexa. OH
)K€ CUUTAJI, YTO €CIIM KTO YYHUTCS IJI0X0, HO TOJIBKO Pajy COOCTBEHHOI'O YI0BOJILCTBHUS, TO B
3TOM HeT OeJbl, HO €CJIM TAKOBOM B3AyMaeT B JajibHEHIEM 00y4aTh APYroro, TO 3TO Cyliee
HECUacTbe U1 TeX, KTO C HUM CONPHUKOCHETCS. TIOPK OrpOMHOE BHHUMAaHHE YJIENAl
MOMEHTyY BBIOOpa menarora. IIOTEpsIHHBIMH CUUTANINCh TOABI y CJIA0OTO, «IEIIEBOTO»
nefarora, TOrjJa KakK <«JOpPOrod» W TaJaHTIMBBIM C TEMH € 3aJa4aMU  «yCIEIIHO
crpaBisieTcs 3a 0ojee KOPOTKHI Cpok». DTa MBICIE Jajiee TOBTOpsieTcs Ha pyoexe XIX-
XX BexkoB B «OtBerax Ha BOIpOCH O (oprenuanHoi wurpe» W.I'opmana B momHOM
CONIMIAPHOCTH C mpeamiecTByomuM apropom [4]. Tlo ero MHeHHio, Ui Temarora
COBEpLIEHHO HE0OXOIUMO 00J1a/laTh «TOHKUM BKYCOM, YETKHM MBIIIEHHEM, CKPOMHOCTBIO
U TEPIUMOCTBI0». XPOHOJIOTHYECKU TpYAbl Jleneiina u Tropka OTHOCATCS K TOMY IIEPUOLY,
korga B Bene u bonne xwun u tBopun Jlroneur Ban berxosen. Ho negaroruueckas MbICiab
Moka paboTana emie A KJIABUPHOTO HCIIONHUTENbCTBA. Ilemarorndeckas mHepIwst Oblia
TpyAHO npeononuMoil. OHa M ceromHs, K COXaJleHHIo, Takasd. IlepemoBrie MBICTH U UIEH
COXpaHSIOT CBOK 3HAYMMOCTh BO Bce BpeMeHa. OrpoMHOE€ BHUMAHHUE YAEISIOCH U
HPaBCTBEHHO-3TUYECKOW CTOPOHE MENAarormdeckoro TpynAa, AAHHOW Haeed NpPOHHU3AHEI
BO33PEHMUS CTapbIX MacTEPOB.

B TpakTax mMacTepoB KIIaBUPHOTO HCKYCCTBAa IpoOJieMa IOATOTOBKH, BOCIHMTAHUS U
00y4eHHs My3bIKaHTa-TIeJlarora 1oka CrelialbHO He BEIWICHSCTCS B CO3HAHUHM MY3bIKaHTa-
KJIaBUPHUCTA. 3/1€Ch €CTh CBOM OOBEKTHUBHBIE TPUYHHBI — MY3bIKaJIbHBIE TIPO(eccui He ObLIH
muddepeHIUPOBaHEl. JTOT TIPOLIECC HAYHET 3apoxkaaThed moke. KommdyecTBEHHO
MY3bIKaHTBI-TPO(QECCHOHANbl ObUTM OIpaHMYEHbI 10 OTHOIIEHHIO K OOINECTBY B IIEJIOM.
Kpurepuii onmapeHHocTH peman npoOiieMy HX (YHKIMOHHPOBAHUS M OIPEIeIsil
NoTpeOHOCTh B HUX. OCTaJIbHBIC BUABI ACATEIBHOCTH (KOMIIO3UTOPCKAs, HCTIOIHUTEIIbCKAS,
HCCIIeIOBATENbCKAsT) YK€ TOTJa IEPEeKPBIBATM 3TOT BHJ JAEATEIFHOCTH CBOCH OombIeit
3HAYMMOCTBIO B CO3HAHMH JIIOZCH. XOTS yXKe TOTIa €ro peaJbHbIM (YHKIIMOHHUPOBAHUEM U
pe3yJibTaTaMM ONPEENSIIOCh MHOTO B Cy/Ib0ax MPeeMCTBEHHOTO Pa3BUTHS HCKYCCTBA.

Cnucok aumepamypul

1. Anexcees A./]. icropust GoprennaHHoro uckyccrsa (Bce yactu). M. «Mysbikay, 2016.
415 c.

2. Bouxapes JIJI. Tlcuxosnorusi My3bikanbHOH aestenpHocTH. «Kiaccuka-XXI», 2008.

352 c.

Bpayoo U.A. O6 opranHoii u kiaBupHoii My3bike. JI. «My3bika», 1976. 165 c.

4. TI'ogpman M. Doprenmannas urpa. OTBEeTH Ha BOIPOCH O (opTenmuaHHOH urpe. M.
«My3bIikay, 1961. 223 c.

5. Apyckun M.C. KnaBupHas my3sbika. JI. «My3sbika», 1974. 786 c.

w

10
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METOAOJOTHMYECKHE OCHOBBI 'EHIEPHBIX
NCCJIEJOBAHUU
AdayBaxadoBa MLA.

Aboysaxabosa Maxuna Azamoena - cmapuiuii npenooagamens, COUCKAmMenv,
Kagpedpa meopemuueckux OUCYUNIUH AHSIULIICKO20 3bIKA, aKyIbmem aHeIUlCKo20 A3biKa 3,
V3bexckuii 2ocyoapcmeernnplil yHugepcumem Mupoguix A3blK06,

2. Tawxenm, Pecnybnuxa Y3oexucman

Annomayus: 5361k He MONLKO CO30aem HeKuil 00paz Mupa, Ho U OKA3bleaem OelicmeenHoe
GNUSIHUE HA MBICAU U NOCHYNKU JH0O0€U. H3bIK08eOUeCKUll AHANU3 KyJIbMyPHbIX OOMUHAHN,
npeogicoe 6cezo, npeonoaazaem usyyeHue oodracmetl, 20e He0OXOOUMA JUHSBUCTIUYECKAS
KOMNemeHyust, KOmopot COOmMEEmMcmsyiom onpedeileHvble MemoouKl, 6 nepeyio ouepeods,
Habmooenue, IKCNEepUMeHm U KOHmMpacmuguvlii anamus. Mamepuan uccredosanus
Habupaemcst nymem CHIOWHOU GblOOPKU JIeKCUHEeCKUX U (Ppazeonosuyeckux eounuy,
npeyeoeHmHbIX MeKCMo8 U3 ciosapeil, COOPHUKO8 NOCLO8UY U HO20B0POK, MEKCHO8
XY002ICeCMBEHHOU TUMEPamypbl, CPeOCmE MACCo80U UHPOPMAYUL.

Knrouesuvie cnosa: cendep, memooono2us, memoobi, KpUMuUKA A3bIKda, KOHMeHm-aHanu3.

Teoperudeckoil 6azoif cHauana JuIst (PEMHHUCTCKON KPUTHKH S3bIKA, a IMO3AHEE IS
TeHIEPHBIX HCCIICIOBAHUM MOCIYXWMINM OCHOBHBIE KOHLEIINH KPUTHYECKOH JIMHTBUCTHUKH,
TaK ¥ HEKOTOopble Bo33peHus: B. ['ymOonbaTa u ero mocienoBarenei, a Takke 3HAMEHHUTAS
runore3a  Cemmpa-Yopda WM «TeOpusl  SA3BIKOBOH  OTHOCHTENIBHOCTH», OTYACTH
BBITCKAIONIAass M3 MIeH Belukoro Hemenkoro juHreucta [1, 57]. Tak, mo MHeHHIO
I'ymGonpaTa, $3BIK —3TO HEKOE BBIPAKCHHWE HAIMOHAIBHOTO JyXa, OIPEAEICHHBIH
«IIPOMEXYTOUHBIN MUP», CTOSIIMHA MEXTy MBIIIJICHHEM YeJIOBeKa W BHEIIHUM MHPOM; OH
SBIISICTCA TOM CHIJION, KOTOpasi MpeBpallaeT MUP B UeH, BepOanu3ys U MEHss IpU 3TOM
COOCTBEHHO CaM MHP.

IosiBnsIIOTCSL HOBBIE MCTOYHMKH aHAIM3a: OT HCCIEIOBAHUS XyJOKECTBEHHOI'O TEKCTa
YUeHbIe MPUXOJAT, C OAHOW CTOPOHBI, K U3YYEHHIO peud NMpOoeCCHOHATIBHBIX COOOIIECTB,
MY>XKYHMH U XKEHIIWH, CyOKyJIbTYp, MaJbIX TPYII - ¥ C APYTrod — K OMHMCAHUIO PAa3TUYHBIX
BUJIOB MHCTUTYIIMOHAILHOH KOMMYHHKAIMH, JIMHIBOAMATHOCTHMKE W MHOTHM JAPYTHM
HaIpaBJIeHUsIM, [IEJIb KOTOPHIX — IOJIydeHne HHPOPMAIMU O TOBOPSILEM CYyOBEKTe.

CwMmeHa B3risa Ha OOBEKT MOTpe0OoBasla BKIIOUEHHOCTH W JPYTHMX METO/OB, K YHUCITY
KOTOPBIX ~OTHOCSITCS, B YAacTHOCTH, KOHTCHT-aHAIN3, OSTHOTpPaUUECKHE METO/BI,
HappaTHBHasi CEMUOTHKA, KPUTHIECKUI aHAIM3 JUCKypCa.

KoHTeHT-aHanmM3 — KOJIMYECTBEHHBIM aHaIN3 TEKCTOB M TEKCTOBBIX MACCHBOB C IIENBIO
HOCIEAYIOIEH CoAepkKaTeIbHON MHTEPIPETAlMi BBIIBICHHBIX YUCIOBBIX 3aKOHOMEPHOCTEH.
KoHTeHT-aHanM3 Kak Hay4HbI METO/I HAUMHAET IIKPOKO ucnoib3oBatkes ¢ 20-30-x rr. B CLIA.
HccnenoBanus TOTO BPEMEHHN 9acTO 3aKITIOYAIICE B TIO/ICUETE TUIOIIAAN, 3aHUMAeMOH TEMH FIIH
WHBIMH pa3/ielaMi Ha CTPAHHWIIAX Ta3eT, JIMOO YacTOThl YHOTPEOJIeHUS B XyJI0KECTBEHHOU
JIMTEpaType Pa3HBIX MEPHOIOB ONPEICTICHHBIX CJIOB, YaCTEH pedu u Ip.

OnuH W3 OCHOBOIOJIOKHUKOB KOHTeHT-aHanmm3a b. bepenbcoH nmaet cnemyromee
ompeznenenue: «KOHTEHT-aHAIN3 — 3TO HCCIEOOBATENbCKAs  TEXHHMKA OOBEKTHBHOIO,
CHCTEMAaTHYECKOTO U KOJIMYSCTBEHHOTO OMUCAHKS COCpPIKaHUs KOMMYHuKauui» [2, 10].
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«Du3nyeckue eIMHMLBD)Y - CYIHOCTH C YETKO OYEPUYCHHBIMH (U3MYECKUMH,
TeOMETPUYECKUMHU MM BPEMEHHBIMU TPaHULIAMH, HAIpUMeEp, SK3EMIUIIPbl KHUTH, HOMEpa
ra3er, 9K3eMILUIIPHI IIJIaKaTOB WM JIUCTOBOK, GOoTOrpaduu 1 T.11.

[Ipono3unnoHanbHbIE €AWHHUIBI U OLEHKH — 3TO NPHUMEPHl BBICKa3bIBaHHWH, B OCHOBE
KOTOPBIX JIEKaT IPOIO3UIMH — OINMCAHMS KOHKPETHBIX MOJIOKEHUH 1en (cuTyaumii)
6E30THOCUTENEHO MOAATBHOCTH.

MakpocCTpyKTypHbIE €IUHUIBI — CIIOKHBIE MOHATHIHBIE KOHCTPYKIMH, OOpa3yrolye
«BEPXHHE ITAXKMU» YEIIOBEIECKUX NMPEICTABICHUNA O MUPE W, B YACTHOCTH, UACOTOTHIECCKUX
cucteM. YacTo MMEIOT JHTEpaTypHble M (DONBKIOPHBIE IMPOTOTHUIIBI, YTO OTPaXKaeTcs B
Ha3BaHWIX. VX NOBOJIBHO MHOTO, OJHAKO HAWOONBINMH WHTEpeC IIi KOHTCHT-aHaIH3a
MPEACTABISIIOT MeTa(ophl, MPUMEPHI 1 AHATOTHH.

KoHTeHT-aHaIN3 TpaMMaTHYECKUX KaTeropuii MpeAcTaBisieT co00i JOCTaTOYHO pesikoe
UCCIIE/IOBATEIbCKOE HAUYWHAHUE, CTUMYJIOM K KOTOPOMY SIBJISETCS THIIOTE3a O TOM, YTO
ynoTpeOiieHre TpaMMaTHuecKiX (opM B MEHBIIEH CTENEHH, YeM YIOTpeOJICHHE JIEKCHKH,
KOHTPOJIMPYETCS. aBTOPOM TEKCTa W IIO3TOMY MOJKET IOCITY)KHUTh HCTOYHHKOM TaKUX
CBEJICHUH O HEM, KOTOPBIE OH CaM BOBCE HE COOMpAIICs JieNlaTh JOCTYITHBIMH YATATEIISIM.

[ITupokoe mpuMeHeHUE B 3alaHBIX TeHAECPHBIX HUCCIEIOBAHUAX MOIYUYHIH CIEAYIOIINe
STHOrpadMYecKue METOIpBl: YIIyOJeHHoe, (DOKYCHOE, TPYNIIOBOE HHTEPBBIOMPOBAHME,
BKJIIOUCHHOE HaOJIIOZIEHNE, yCTHas HCTOpHA. BKIIOYeHHE B aHaJM3 TaK Ha3bIBAEMBIX
3THOrpaMUECKUX METOJOB TPEICTABICT U3 Ce0s aHATMTUYECKHE MTOJXO/BI, TO3BOJIIOIINE
W3YYUTh JIMYHBIM JKU3HEHHBIH OIBIT HMHTECPBHIOMPYEMBIX JKCHIIMH. OTHorpadus
MPE/CTABISIET COOOH «OIPOC-y4acTHE» U NMEET CBOM IO3UTHBHBIC CTOPOHBI B OTJIHYHE OT
TPaAMIOHHBIX ONPOCHUKOB. B 4yacTHOCTH, B HCCIIEAOBaHUAX NMPOGECCUOHATIBLHON CpeJIb
CYIIECTBYCT ONIBIT MPUMCHCHUSA TAKHUX 3THOFpa(bI/I‘-IeCKI/IX METOIAOB, KaK PETPOCIICKTUBHAA
aTHOTpadus, CEIIEKTUBHBII STHOrpapUIeCcKui 0030p 00pazoBaTenbHOrO,
npoeCCHOHAILHOTO ~ YPOBHSI ~ CYOBEKTOB  HcclienyeMod  cyOkynabTypwl. Kputepuit
CEJIEKTUBHOI'0 0030pa 3aBUCUT OT TOT0, HACKOJILKO F€HEPAIN30BaHO OH MO3BOJISET OLIEHUTh
MO3ULUU MYXCKOT'0 JIOMUHUPOBAHUS B IaHHOM cpene.

Cnucok aumepamypul
1. Pabos O.B. Marymka-Pyce. M.: Jlamomup, 2001. 202 c.

2. Xaneesa U.HM. Nutpura no3nanus // I'ennepHsiil GakTtop B S3bIKE H KOMMYHUKAIH. —
WBanoso, 1999. C. 9-15.
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PSYCHOLOGICAL AND LINGUISTIC APPROACHES TO DESIGN
READING MATERIALS
Khayrullaeva D.
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ENGLISH LANGUAGES FACULTY 3,
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Abstract: as good teachers, English teachers have to be able to design good materials that
represent students’ condition. Most students sometimes feel bored because of studying
continuously. Generally, students have been tired for doing the learningprocess in the
school in almost the whole day. Of course, it is possible for them to bestressed if after
school, they still must study again.

Keywords: psychological approach, reading process, activities, graphological form,
linguistic approach.

As a good teacher for encouraging the students’ learning of English, a teacher should be
able to find effective ways to solve the problem. Some policiesare stated to encourage and
succeed the program. One of them is giving goodmaterials to students. It is intended to
motivate them to practice more in readingregularly and continuously in order to be good for
the skill.

Courses which take the psychological approach to reading development claim to
provide exercises or activities which train natural reading processes. Thus they focus on
what takes place in the mind of the individual reader.

There are two distinct levels at which the training is seen to operate: the first is at the
level of simple word recognition (the graphic-phonic relationship), while the second is at the
level of interpretation (the syntactic-semantic-pragmatic relationship with the text). A
published course which claims to provide exercises designed to practice the processes
involved in the activity of reading is Morrow’s Skills for Reading (1980). In the
introduction, Morrow writes: “The exercises have been developed in a conscious attempt to
practice the skills and processes involved in a range of reading activities” [2].

He then goes on to describe the nature of the reading process, which he sees as involving
three interdependent elements [2]: recognition of the visual input; structuring of the input
into meaningful stretches; interpretation of the input. In each element the focus is on
training psychological processes that take place in the reader’s mind: the reader is said to
“recognize the structures” and “interpret the input” and “structure the input”.

It is worth noting that discussion of reading processes is usually concerned with those
mental processes that take place when a proficient reader is engaged in reading. Not all
these processes are readily accessible to the observer, the teacher, or even the research
psychologist - although in recent years some serious attempts have been made to investigate
them. How far a model of reading processes can be transferred directly to provide a model
for teaching reading is an open question, but this is precisely what Morrow attempts in Skills
for Reading. He concedes that “the framework ... is over-simple” but claims that “its value
lies in the pedagogical relationship which it fosters between underlying theory and the
practicalities of the classroom” [2].

The majority of the exercises in Skills for Reading are designed to practice the
psychological processes specified by the author rather than drawing the learner’s attention to
the meaning of the twenty reading texts, which - incidentally - have very interesting content,
being texts from New Scientist reporting varied research projects.When Morrow uses the
term “input” he does not mean the content of the reading passages.
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While the psychological approach focuses essentially on the reader, the linguistic
approach focuses on the words and sentences of the reading passage. The assumption is
that if the learners can handle linguistic features of the text efficiently, reading ability will
be improved. Certain traditional reading comprehension courses took a similar approach.
While no recent course that | know of is exclusively linguistically- orientated, this approach
often influences a large proportion of the activities in a reading course.

An example is Sim and Laufer-Dvorkin’s Reading Comprehension Course [3]. Although
it includes comprehension exercises which are concerned with the meaning and organization
of the reading texts, including examples of the “prediction” activity mentioned above, much
of the work is language-oriented. As they say in the introduction “each unit emphasises a
syntactic or lexical point considered likely to cause reading difficulties.” Thus, in Unit 1 for
example, we find a grammar section on “Variations in Conditional Clauses” which includes
three sentence-completion exercises practicing tense and syntax, followed by a vocabulary
exercise. A range of interesting language-related exercises are also included in the earlier
books of Reading and Thinking in English: Concepts in Use and Exploring Functions. In
Concepts in Use the objective is to teach how grammar and vocabulary are used to express
concepts.

The notion that improving linguistic competence will also help reading development is
not a new one, and it accords with a commonsense approach to reading in a foreign
language. However, many native speakers are not efficient readers, so although knowledge
of the language may be necessary for reading, it is not sufficient in itself for good reading.
Alderson discusses this issue and summarizes some relevant research [1]. Although,
generally, he argues for much more research, he comes to the tentative conclusion that
reading skills and knowledge of the target language are both important.
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CONTENT-ORIENTED AND PEDAGOGICALLY-ORIENTED
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Abstract: content-oriented reading exercises sometimes provide the purpose for the reader
by specifying a reason for reading a particular passage before actual reading takes place.
In other cases, it is assumed that reading passages on topics related to learners’ specific
needs will fulfill their real-world purposes, and thus stimulate their interest and involvement
in reading.

Keywords: content based learning, ESP, pedagogically-orientated approach, reading.

The content-orientated approach is founded on the view that the purpose inherent in a
particular act of reading is an essential feature - what Bloor and et all calls “a critical
component”. They believe that if the reader has a specific purpose for his reading, it would
be goal-directed and efficient [1]. Sprache provides evidence that (with native speaker
readers) “ineffectual and superficial reading” could be related to lack of purpose in the mind
of the reader [4].

Content-orientated approaches underlie many of the activities in courses like Reading for
a Purpose (a course for African schools) and Reasons for Reading [3]. Both these courses
use a variety of original texts from a wide range of current sources (fiction and non-fiction),
and require the learner to extract specific information from the texts (rather than reading the
whole text in detail) or perform specific operations with the texts like, for example,
following a set of instructions or solving problems.

Wallace in Study Skills in English, however, takes the idea of purpose very seriously
and, as well as providing purpose-directed activities like the example given above, seeks to
develop the learner’s awareness of the importance of purpose in reading. The book also
encourages the students to specify their own purposes before reading academic texts, and to
formulate questions which they might seek to answer while reading.

Not all content-orientated courses overtly mention purpose. Some are based on texts
selected for their thematic or topic interest. A reading series published in the early 1970s -
The English Studies Series - provides a collection of reading passages on each of a number
of specific subject fields: for example, on Chemistry, Engineering and Agriculture. These
books are designed to use with a teacher, although each passage is fully annotated. Readers
can be expected to approach the text with interest and purpose since the content is related to
their own specific field. The English Studies Series was probably produced before its time
although, no doubt, many individual learners have benefitted from the opportunities such
collections of texts provide. Many teachers find specialist collections difficult to use with all
but the best readers, partly because of their own feeling of inadequacy in specialist areas.
More recent developments in ESP teacher training, and the development of liberal attitudes
which specify the role of the teacher as manager rather than as fount-of-all-knowledge,
permit ESP/EAP students in many classrooms to read more freely in their own field. Such
students are often able to enter into thoughtful interaction with the text - partly, at least,
because they are familiar with the relevant concepts and appropriate frames of reference.

All of the published courses that | have mentioned so far have pedagogic strengths in
that their authors have considered such matters as the length of time students might wish to
spend on a given activity, the entertainment quality of the activities, and the interest value of
the texts.
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In presenting what we call a pedagogically-orientated approach, 1 am addressing those
courses where learning theories are the prime motivation for the design of the total course
rather than the design of individual exercises. For some years now native- speaker reading
development programs and some distance-teaching reading for second language readers
have involved “reading boxes” or sets of reading cards which are designed for reading at the
learner’s own individual rate of progress. A recent course of this type is Jolly’s Reading
Choices, which is a set of reading cards prepared specifically for self-access work on certain
pedagogic assumptions. Davis comments: “Textual difficulty for any individual student
depends on a number of factors, not simply on those of lexical frequency and grammatical
complexity. The same text will appear difficult to one student and easier to another often for
no reasons than differences in motivation, previous knowledge of the topic or text type” [2].

This is not an easy question to answer. The most important consideration is whether or
not the approach gets results in the sense that the reading levels of the learners improve.
Unfortunately, it is difficult to test materials on any comparative basis because of the
variables of the testing situation. Moreover - if Jolly is right [3], and the learner’s freedom
of choice in reading is the most importance variable - the factor of content suitability (that
is, how far the learner is interested in the content of the reading passage) would distort any
results one might obtain; the most successful course might be one based on any of the four
approaches although it would be difficult to establish the real reasons for its success.

References

=

Bloor A.M. and Grant N., 1978. Reading for a Purpose 3. London: Longman.

2. Davis J.N. & Bistodeau L., 1993. How do L1 and L2 reading differ? Evidence from
think aloud protocols. The Modern Language Journal. 77 (4). 459-471.

Jolly D., 1984. Reading in a Foreign Language. 2 (2). 278-289.

4. Sprache G., 1963. Towards Better Reading. Champaign 111: Garrard Publishing
Company (quoted in Fames).

w

16



IMPORTANCE OF LEARNERS’ STRATEGIES IN THE ENGLISH
READING
Aminova G.

Aminova Guzal — Teacher,
DEPARTMENT OF THE THEORETICAL ASPECTS OF THE ENGLISH LANGUAGES,
ENGLISH LANGUAGES FACULTY 3,
UZBEKISTAN STATE WORLD LANGUAGES UNIVERSITY,
TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: strategies are often seen as ways used by language learners for getting out of
trouble in language study in the short term, but a more positive view might be that
successful strategies used by learners can promote longer term language development. This
article explores the research evidence for benefits that strategy use in reading can bring in
learners’ language achievement in both the short term and the long term.
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Teachers and researchers have found it unusual that some language learners are more
successful than others in learning a foreign or second language even if they have the same
instructors, in the same learning environment and at the same language level. A nhumber of
researchers have done a great deal of work in this field and found that learners do apply
some strategies while learning a second language and these strategies can be identified and
classified. Taken together they constitute the steps or actions consciously selected by
learners either for the learning of a second language, the use of it, or both [2, 17]. In 1990,
Oxford made an expansion of these definitions, which is more detailed and clearer, by
saying that Learning strategies are specific actions taken by the learner to make learning
easier, faster, more enjoyable, more self-directed, more effective, and more transferable to
new situations [4, 8].

As a number of studies (shown in the above discussion) have been done on the
effectiveness of learner strategies in second language acquisition, many researchers
advocate that teachers should provide students with direct training on strategy use either in
classroom teaching or outside the classroom. Oxford also argued that strategy training is
especially necessary in second and foreign languages acquisition, what is more, it should be
highly practical and useful for students rather than being abstract and theoretical [4, 201].
Bearing the above discussion in mind, a number of metacognitive, cognitive, and social and
affective strategies are suggested to use in the teaching process:

1. Setting a top-down task

This task is actually the same as the warming-up stage of the former one. A topic related
to the content is chosen and students are working in groups to express their opinions on that
issue with their background knowledge. This stage is regarded as a smooth transition from
the students* general knowledge to the specific text. It is a good way to attract the students™
attention to the text that they are going to learn.

2. Signpost questions, advance organization and selective attention

Prepare some questions about the text for the students. The purpose is not to test but to
guide the students and help to direct their attention to the important points in the text.

3. Identifying and explaining language points with the strategies of inference

Explain the new vocabulary and grammatical points with the strategy of inferring from
the context instead of telling students what they mean directly [1, 23]. Vocabulary and
grammar have traditionally been the major component in English teaching programs in
former Soviet Union countries. It is advised to reduce students’ dependence on English-
Uzbek bilingual dictionary encouraging them making inferences about the meanings of new
vocabularies from context instead of looking up every new word and making vocabulary
lists to learn by heart.
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4. Producing summaries with semantic map, text diagram or table of contents

When the whole text is explained, the students should draw a semantic map, text
diagram or a table of the content or just a few sentences to summarize the main idea of the
text [3, 33]. On the one hand, that is because these strategies will provide a helpful way of
probing into text organization, thus it can add to students™ understanding of the whole text.
On the other hand, they are also beneficial to students’ writing.

5. Self-evaluation and self-monitoring

The students will be asked to self-evaluate their comprehension of the text by doing
some exercises, such as multiple choice, matching or answering questions about the text. In
this process, students will be able to find out their problems and consequently direct them to
self-monitor their learning process, integrating the processes of self-evaluation
automatically.

6. Social and affective strategies implementation: questioning for clarification,
cooperation and lower students’ anxiety

Although these kinds of strategies do not make a direct impact on improving the readers™
reading ability, they can help students to comprehend a text better with non-linguistic aid
and learn to cooperate with others. As a result, it can help the readers have a comprehensive
understanding of the reading materials, and accordingly relieve their anxiety in the study.
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Abstract: starting from the assumption that authentic materials are crucial in
teaching/learning a foreign language, this paper is an attempt to analyze how such
materials can be used in the particular situation of teaching/learning, especially since our
access to materials designed for native speakers of English/German/French is virtually
unlimited, due to various reasons. We have laid special emphasis on the internet, since we
consider it to be an extremely useful and convenient resource.
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Generally speaking, communication is based on the existence of a speaker and of a
listener, between which there is an information gap which will be filled in the
communication process, so that, in the end, both the speaker and the listener will have the
same information. In other words, the aim of all communication is to adequately convey an
intelligible message to a speaker, within a larger social and situational context. Teachers
have always been on a continuous search for the most adequate and efficient teaching
method, even though, in reality there is no such a thing as a “perfect” teaching/learning
recipe, maybe except for the one indicated by Jordan [1, 20]: [in learning Japanese] “the
method recommended by experts is to be born as a Japanese baby and raised by a Japanese
family, in Japan”. For all others, less fortunate, there is nevertheless the possibility of being
included in a learning context that resembles real life situations as much as possible. This is
the very general principle the communicative teaching/learning method is based upon, a
method focused on making the student acquire communicative competence. Its declared
purpose is that of enabling the students to use the appropriate language in a given real-life
like context (appropriate from the point of view of the communication situation), and to
make themselves understood by communicating efficiently, while establishing at the same
time the process of negotiating meaning with the listener. To attain this, the communicative
method is based upon a few clear, well-defined principles that guide the entire
teaching/learning process, that is [3]:

1. The aim of all verbal interactions is to communicate;

2. Linguistic competence must be doubled by the competence/ability to adequately
convey meaning in various contexts;

3. Communication of all kinds occurs in social and situational contexts, which is why
language must also be learned in authentic, real-life like situations;

4. For an efficient communication in a language it is necessary to acquire
communication abilities and skills, as well as all four communication competences, that is:
reading, speaking, listening, writing;

5. All verbal interactions have an aim;

6. One remembers better familiar, interesting and relevant (to the learner) situations;

7. One remembers better things that one performs.

Paper-based materials include a wide range of things that native speakers use in
everyday life, for various purposes [2]. Some of the most common examples in this category
are books, newspapers and magazines, while books require a certain level of proficiency.
newspapers and magazines provide the language teacher with a multitude of elements that
can be used with various levels and for various teaching purposes: advertisements (both
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commercial and classified), horoscopes, TV/radio programs are just a few of the items
in a newspaper/magazine that can be of much help when trying to make your lesson
more interesting and appealing. Cook books, recipes and menus are a good idea when
teaching, for example, certain forms of the verb, the direct object or vocabulary related
with food. Maps could be an example of material for raising the learners’ awareness
about the country in question, introducing names of places or vocabulary related to
travelling. Paper-based materials may also include various other things that could be
linked to teaching: entrance tickets, labels, pamphlets, medical prospects, postcards,
calendars etc. As already mentioned, finding authentic material for teaching vocabulary
not only does it not represent a problem, especially now, when we can use the Internet,
but it also increases the chances of finding material that meets the students’ interests
and preoccupations, and thus of being relevant.

We strongly believe that a language can be taught resorting to a series of such materials,
ranging from realia, to pictures, documentaries available on-line or on CDs or on video
tapes, materials which the students will undoubtedly come across in everyday life, as well as
in the course of practicing their present/future job. To conclude, one must say that the use of
authentic materials in teaching/learning specialized vocabulary is not just possible, but also
recommended, since it manages: to meet the students’ learning needs; to offer them the
chance of becoming truly competent in a foreign language; to stimulate personal motivation;
to insure the much needed mental comfort and confidence; to allow the acquisition of
vocabulary as active vocabulary.
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Abstract: this article analyzes variety of translation methods of the proverbs in two
languages and gives semantic peculiarities of each proverb while translating. The proverbs
are different from the way people use the way they look, depending on the outlook of the
world. There are some proverbs that can be translated directly from English into Uzbek
because they can interpret the same language in the same language.
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All proverbs are different from one another, depending on the history of creation, the
way that people express their lifestyle. There are similarities between proverbs in English
and Uzbek. This attitude is that when we analyze proverbs in various ways [2]:

1. Morphological;

2. Lexical;

3. Etiological;

4, Stylistic.

We can clearly see differences between them in the analysis. One of the first differences
between the two languages is the images used in them. In many English cases, the
expression of human nature is often used by animal images: Eagles do not catch flies
(eagles do not hold flies).

The higher the monkey climbs the more he shows his tail (the more the monkey looks up,
the more tail it looks) [3]. In the first proverb, character of pride and second proverb
ignorance are described with the help of image of animals. But, of course, there is a human
being. In the Uzbek proverb, it is taken as a simple human lifestyle, without getting an
animal image. These differences can be seen in examples from Uzbek and English. It is
important to mention a few variations in translating proverbs from one language into
another. It helps to translate proverbs from the English language to the Uzbek language
through these types of translation. There are several types of proverbs that can be translated
into other languages [1]:

1) Using phraseological Equivalent; a)Absolute Equivalent, b)Similar Equivalent.

2) Using analogue phrase; a)Using the ‘Kalka’ way, b) Use direct translation.

All translations are used in the translation of proverbs. In some cases, proverbs in
English and Uzbek are pragmatic and stylistic, and the image they represent is homogeneous
and has the same English and Uzbek proverbs and is translated into absolute style. The
following are examples of this: A watched pot never boils - Kutilgan qozon gaynamas.

All the words in these two-language proverbs have been translated using the absolute
translation because they have the same grammar and have the same meaning.

There are some proverbs that are translated in part to the Uzbek language, and we use
the partial translation of the phrasal translation. But the meaning remains the same in both
languages, but the meaning of some words is not the same: Wisdom is the beauty of men -
odam bezagi agl (beauty of man is his wisdom). Manners make the man - insonni fazilatlar
ulug ’laydi (Manners earns reputation for man).

There are some types of English proverbs that can not be translated into Uzbek directly.
In this case, we need to find and translate proverbs in this language in Uzbek. Different lexis

21



is used in two languages: A rotten apple spoils the barrel- Tirrig qo’zi podani buzar (thin
lamb spoils the herd).

A proverb in the English language that a bad-tempered person can be influenced by the
whole group is "spoilt apple” in English, but in the same meaning the Uzbek proverb says
that "thin lambs destroy the herd.” There are a few examples of this proverb: A fool at forty
is a fool forever - Qari bo’lgan bilan dono bo’lmas (Although man becomes older he will
not be wise).

One of the ways to translate other proverbs is "Kalka" way. The words in the prose are
translated directly, because some words can be found in words directly from English into the
Uzbek language.

‘Leopard cannot change its spots’[3], in this proverb the word leopard has been
translated directly into Uzbek, since it is not a native of Uzbek, and it is the English-
language word translated into Uzbek.

Another way to translate proverbs is by way of "visual translation" [1]. In some
proverbs, since the English-language lexis does not exist in Uzbek, they are translated into
Uzbek language by explaining them so that the proverb may not be equivalent or analogous:
Beware of Greeks bearing gifts (Be aware of the Greeks wrapped in a gift).

If the above-mentioned proverb is not translated into a literal translation, the meaning of
this proverb will be unclear if it does not have a historical background.

To sum up, through this method of translation, we will be able to translate English-
language proverbs into Uzbek. In the translation process, we can define the difference
between the two language proverbs and learn how they are differentiated by using the
appropriate translation methods.
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More and more universities and schools apply it in practice. However, it is known that
both the word “portfolio” itself and the basic idea of collecting works is not an invention of
the 21st century. A review of the literature on the portfolio shows that supporters of this idea
see in portfolio something more than an alternative method of evaluation or a collection of
works. Behind this idea is a whole educational philosophy, a new understanding of the
essence of the educational process, with new goals of education.The most important thing
here is not a “portfolio”, but the so-called “portfolio-process” - a set of learning and
teaching processes built in connection with the portfolio. The portfolio itself is the product
of this process [1, 145].

The question of the possible meanings of this term is very important. In the most general
sense portfolio is [3]:

« form and process of organization (collection, selection, analysis) of samples and
products of educational and cognitive activity of the learner, as well as relevant materials
from external sources, intended for their subsequent analysis, comprehensive quantitative
and qualitative assessment of the level of students and further correction of the learning
process;

e a collection of works by a student which comprehensively demonstrates not only his
academic results, but also the efforts made to achieve them, as well as the obvious progress
in knowledge and skills, as compared with his previous results; an exhibition of educational
achievements of students;

¢ academic discipline; a form of purposeful, systematic and continuous evaluation and
self-assessment of the student’s outcomes;

¢ a set of works of students which links the individual aspects of their learning activities
in a more complete picture.

In any case, the main point of the portfolio is to show everything that you are capable of.
The pedagogical philosophy of this form of work consists in shifting the emphasis from
what the student does not know to what he knows and, finally, in the transference
pedagogical stress from learning assessment to self-esteem [2, 147].

It is important to determine the type of portfolio. It can be set by the teacher or selected
by the students themselves. The next stage of working with a portfolio is setting goals. The
objectives of working with a portfolio should be open and intelligible. In addition, goals
must be linked to the individual interests of students and set forth in explicit written form.
The moment of goal-setting in working with a portfolio is very important. The goal is a
conscious image of future result.

Characteristics of PBL are built on inquiry strategies that foster natural curiosity of real
issues and concerns affecting the lives of the pupil and focus on developing skills that
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enable pupils to rely on strategies to resolve complex problems encountered by daily living.
After the goal has been clarified and fixed in writing, the actual work and gathering phase
begins [2, 145]. At the same time, the diversity of documents and materials is one of the
essential attributes of the quality of portfolio.

For the proper and most efficient organization of work in portfolio, it is necessary to
determine when the portfolio should be submitted for review. The most optimal, in our
opinion, is the definition of three mandatory portfolio check-ups by the teacher, namely:
after the portfolio is “launched”, in the middle of term and upon its completion [3]. The last
check can be combined with the presentation of portfolio. It is also important to determine
when the work on the portfolio will occur: in the classroom, as independent work of
students, in the process of home preparation.

Next, determine the number of headings of portfolio. The optimal number of headings
can be 7-8, some of which are mandatory, and some can be chosen by students. Portfolios
often elicit collaboration among students; they can be simple assignments or very intricate,
multiphase tasks that take weeks or even months to complete.

The portfolio, as will be noted below, has a lot of advantages, but there are also
disadvantages, which are noted by many teachers using portfolio in the teaching process, as
well as by the authors writing about this technology. One of the main drawbacks, in our
opinion, is the blurriness and ambiguity of the evaluation criteria, the subjectivity of the
assessment process. Much has been said about portfolio. Anyone who used a portfolio as a
technology in the process of teaching an academic discipline sees its advantages and
disadvantages, its problems and unquestionable advantages.
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STUMOJIOI'TYECKUE XAPAKTEPUCTUKU
CYHECTBUTEJIBHBIX, OBO3HAYAKOIIUX
I'EOI'PAOUYECKHUE NIOHATUSA
Pama3sonosa 3.51.

Pamaszonosa 3edynuco Awunosna — npenodasamens,
Kagedpa memoouKu aHeIUlCKo20 A3bIKA, (YaKyibmem aHeIuticko2o A3vika 3,
Vsbexckuil cocyoapcmeennwiil yHugepcumem mMuposwix A3vikos, e. Tawxenm, Pecnyoauxa Y3oexucman

AnHomayusa: o00veKmom ucciedo8anus OauHou pabombvl AGNAIOMCA CYujecmseumenviule,
obo3nauaiowue 2eozpaduyeckue NOHAMUSL 8 COBPEMEHHOM aAHIUUCKOM A3bike. OHu Obliu
PAcCcMOmpensl 8 IMUMONIOSULECKOM dcneKkme. AKMYyanbHOChy Uccae008anus 3aKuoidemcs
6 paspabomke MAlOU3V4EHHO20 MAmMepudand, HNOCKOIbKY Oannas obracms  6Oblia
npakmuuecku He ucciedosand. Llenb dannoeo ucciedosanusi cocmoum 8 mom, 4moowvl 6
BbIAGNIEHHOM Kpy2e CYWeCmeUmMenbtbix, 0003HaAUaAoOwWuUx 2eocpaguieckue NOHAMUA 6
COBPEMEHHOM ~AHSUUCKOM S3blKe, KAACCUPUYUPOBAMb OaHHble CYUeCmEUmensHule ¢
VUEMOM UX NPOUCXOHCOEHUS.

Knioueevie cnoea: smumonocus, UCKOHHAA — JIeKCUKA,  3QUMCMGEHHAS  JIeKCUKA,
IMUMONOUYECKASL YEeNOoUKa.

C STUMOJIOTHYECKON TOYKM 3pEHHs BCS JICKCHKA pa3[eNseTcsl HAa HCKOHHYIO H
3aMMCTBOBAaHHYIO. DTHMOH — II€pBOHadalbHOE 3HAUeHWE M ¢opma cioBa [2, 44].
BpIsiBIIeHNE STUMOHA — OCHOBHAS LI€Jb 3TUMOJOTHYECKOTO HMCCIeNoBaHUsA. B mpocThix
[EeloYKax HMCTOYHHUK SBISAETCS STUMOHOM, a B CJIOXHBIX — HCTOYHHUK — S3BIK, W3
KOTOPOTO HEMOCPEJICTBEHHO 3aUMCTBOBAHO CIIOBO, a2 ITHMOH — MCTOPUYCCKU KOHCYHAsS
tdopma. 'epmaHckre (HOPMBI BOCCTAHABIHMBAIOTCA 1O OOIIETEPMAHCKHM (B CIOBapsiX)
WA TOTCKUM (opMaM.

Baytpu rpymnmsr «['eorpadiueckie MOHITHS» CIOBAa pa3feieHbl HA 8 TeMaTHYECKUX
PSIIOB: Ha3BaHMUSI IPUPOIHBIX CTUXHI, aTMOC(EPHBIX SBICHHUI, reorpaduueckux obnacrei,
roCyIapCTBEHHO-aIMHHUCTPATHBHBIX OOBEMHECHHU, BOMHBIX PECYPCOB, TOp, peibedoB
MECTHOCTH W ypOaHOHMMBI. B KadecTBe mpHMepa pacCMOTPUM TEMATHYECKHUH Ppsj
«[Ipuponsbie cTUXHUU». VICTOYHHKH JAHHOTO TEMATHYECKOTO Psla BKIFOYAIOT HCKOHHYIO
JIEKCHKY U 3aHMCTBOBAHHYIO JIEKCHKY.

HckoHHas JIeKCHKa BKIIOYAET CIOBa repMaHckoro npoucxoxuaenus [1, 23]: drought
(3acyxa); flood (maBomuenme); landfall (omonsens, o6Bam) wu floodwater (Bona,
3aTOIUIAIONIAsl CyIly BO BpeMs HaBoaueHwus), landslide (omomsens, oGBain), earthquake
(3emuteTpsiceHme).

3aiMCTBOBaHHasl JIGKCHKa BKIIIOYAET CJIOBA: IPEYECKOro MpoHMcXoxiaeHus: bathyseism
(3emneTpsicenue); saTuHcKoro mpoucxoxaenus: alluvion (maBommenwe) wu  deluge
(HaBomHenue), (paHmysckoro mpoucxoxaeHus: eboulement  (omomsens, oGBan);
MCIIAHCKOTO NpoucxoxkaeHus: hurricane (yparas).

PaccMOTpUM HEKOTOpBIE W3 TPHBEICHHBIX CYIIECTBUTEIBHBIX. JTHMOJIOTHYECKUE
[ENOYKH HCKOHHBIX cJOB. A) IIpocThle TEemoYkd C OJHUM 3BEHOM: AHTVIMHCKHHA <
o6merepmanckuii: Jlekcuueckas exununia flood (HaBogHeHHE) B IpeBHEAHTIIMICKOM MMeETa
¢dopmy flod '"rteyeHwe, TOTOK BOABL, PEKH, MOps, pa3nUB", MPOU3OIICAIYIO OT
obmerepmanckoit gopmer *flothuz «mortox Bozpl, pasmus». Landfall (omonsens, o6GBan):
land B npeBHeanrnmiickom umeno ¢opmy land, lond «3emis, mouBa», a Takxke «4acTh
3¢MHOH MOBEPXHOCTH, OOJIACTh 4YENOBEKa WM JIIOJCH, TeppUTOpHs, O0O3HAYCHHAs
HOJIMTUYECKUMU TPaHUIaMK», 00pa3oBaBIIYIOCS OT oluierepManckoil ¢opmsr *landom.
Fall «magate, ymacte» - uMeno B apeBHeaHrmiickoM ¢opmy feallan — cunpHblii rnaron VI
Kjacca, mpomsolren oT obierepmanckoro riarona *fallanan. Jlekcuueckas enuHuIa
landfall mosiBrnace B 1627 rogy u o6o3HaYaNa «ymyCcTUTh M3 BHAY 3eMIIO». JIeKcHUecKas
enuamia earthquake (3emmerpsicenne) mnoseuiaack B 1280 romy u umena Qopmy
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eorthequakynge, cocrout u3 earth + quake. Earth (3emis) B ApeBHEaHIJIMACKOM HMena
bopmy eorthe «3emJist», B ToTCKOM — airpa. ['maron quake «TpsicTHCh, APOXKATEY MPOU30LIEIT
OT JPEBHEAHTIIUIICKOrO riiarosa Cwacian «TpsicTUCh.

DTUMOIIOTHYECKHE LEMOYKH 3aMMCTBOBAHHIA.

A) IIpocThle NENOYKY ¢ OJJHUM 3BEHOM: aHTJIMHCKHUIT < TpedecKuil.

[epsas monoBmHa ciioBa bathyseism (zemieTpsicerne) MPOM30IILIIO OT TPEUECKOTO KOPHSI
bathys, 4rto o3Hauanmo «ryGOKHi». SeiSMIC TPOM30ILI0 OT JAPEBHETPEIECKOTO
CYIIECTBUTEIBHOTO SEISMOS "3eMiieTpsiceHue", KOTOpOe B CBOIO OUepellb 06pa3oBaioch OT
JPEBHETPEUECKOTO TIarona Seiein "TpscTa, TpACTHCE".

B) CrnoxxHBIC 3TUMOJIOTHYECKUE IETOYKH: aHTINHACKUH < (DpaHIly3CKUH < JTaTHHCKHH.

Jlexcuyeckass enuumna alluvion (HaBojHeHHE) WMeNa B JIATHHCKOM S3BIKE (HOpMY
alluvio, -onis, ynotpebmnsiBiiasics aias 0003HaYCHHS HABOJHCHUS, COMPOBOXKIAOIICECS
HaMBIBOM 3EMITH.

Jlexcuueckas eauuuia deluge (HaBomHeHue) mMena BO (DpaHIy3CKOM si3bIke (HOpMY
deluge, a B maturckom — diluvium (motom). JlaHHast nekcuyeckas eaUHHUIA YIOTPEOIsIIach
JJIsL 0003HauYeHHS HaBOOHCHUA, HpI/I‘II/IHOﬁ KOTOPOT'O ABJIAKOTCA OOXKOU.

B xome uccnenoBanus JICIT «['eorpaduueckie MOHATHS» ObUIO OOHApYKEHO, YTO B
OaHHOM TIpymie mnpeobnagaT OOIIETePMAHCKUAC JIEKCHYCCKHE HIIeMEHThL. OmHAKO
JIEKCHYECKUE DIICMCHTBI, BOCXOMALIME K IPEBHEHIeil OOIEerepMaHCKON —SA3BIKOBOM
OOLIHOCTH, a TaKKe JIEKCHYCCKHE OJIEMEHTHI, MPEICTABIIONE COOOH pe3yabTar
QHIJIMIACKOTO  CJIOBONPOM3BOJCTBA, HE  SIBIBIIOTCS  CAMHCTBEHHBIMH  HCTOYHHKAMH
00OTaIleH s ¥ Pa3BUTHS aHTIIHHCKOTO CIIOBAPHOTO COCTABA.

Cnucok numepamypul
1. Bypos A.A. KOTHHONMHIBUCTUYECKHE BapHallUU Ha TEMY PYCCKOH S3bIKOBOI KapTHUHBI

mupa: MoHorpadus / A.A. Bypos. [Tsturopck: Uza-so TIIJTY, 2003. 361 c.
2. Xponenrxo A.T. OcuoBbl muHrBOKYJIbTypOsiorun / A.T. Xposenko. M., 2005. 236 c.
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Abstract: in this article it is identified linguocultural peculiarities of phraseological units
denoting to human character in English and Uzbek languages. There are several examples
from literary sources in order to analyze them clearly. Phraseological units play a special
role in seeing the world through the use of language tools.
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If we compare phraseological units in English and Uzbek, we can define the following
correlation from the point of view of equivalents: Phraseological units are fully
incompatible, partly compatible, and incompatible. Compliance with meanings indicates the
similarity of the components within the phraseological units, the presence or integrity of
their content. This characterizes the logic of the human mind and the fact that there is a
similarity between the different peoples' lifestyle. The English word “cunning as a fox” is
used to describe a crafty person as a negative color. In the same way, in the Uzbek language,
we find the phraseological unit that has the same fascia and the fox component. The
character of the fox is used to suppress negative meanings such as "cunning", "scarecrow".
The fox has a negative effect on both the English and the English language. Negative
characters such as "as a fox", "a sly fox" are expressed in the Uzbek language as "fool's
cunning" and "fool's fool.” In this context, it is desirable to incorporate this component into
a fully relevant group.

The English phrase "as proud as a peacock™ is used for proud, gentlemen. The
"peacock” component in the phraseological unit expresses pride. In Uzbek, it is
expressed in terms of arrogant, rhinocerosis and pig- headed. In this case, we can
observe the peculiarity of the language, that is, the personality when expressing the
same human character in English and Uzbek.

In English, "put someone 's monkey up" or "to get one's goat" - means phraseological
units for someone who is angered, and in Uzbek it means someone's barley is raw. The
barley component in this phraseological unitindicates that the Uzbek people had been
engaged in agriculture from ancient times. We have analyzed the phraseological units,
which is linked to the past and lifestyle of the Uzbek people.

It's beastly stuffed by the doctor, Chris, it puts my monkey up; I can not help swearing
after I've taken it ... (J. Galthworthy, Villa Rubein, ch. 11).

"Well, boy, what's wrong with that? Have you got your bark? "Exclaimed Uktam (Oybek
and The golden valley).

In English, words that refer to the various aspects of a human being are described by
animal names. As long as a person lives in a certain environment, his environment is
affected by that environment. Human beings may change in the context of their own
characteristic influence in a particular environment, moving towards negative or positive.

In the above-mentioned examples, each member of the animal and the insect, as well as
the whole world, represented various aspects of his character. It is understood that every
nation expresses language units based on its place of residence, lifestyle, status, value and
tradition, and in both languages the nature of human beings is often reflected by animals.
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As we have already mentioned, the phraseological units are deep and rich in meaning,
and they give us a special impression of our speech. Both in Uzbek and English, we often
come across the phraseological units that reflect the various aspects of human character,
particularly its positive and negative aspects. Whether we want them or not, we use them in
our language very much. The "calf of my aunt” in English corresponds to the phraseological
unit"be pinned to one's mother's apron strings" in English.

Be pinned to one's mother's apron strings - Being in her mother's womb.

She dragged her hands away. | did not think that these days boys were tied to their
mothres' apron-strings. (J. Galthworthy, To Let, part 3, ch. 6).

The calf of my aunt —a naive or odd peron.

Bektemir is happy, "said Ali Touwang, who works with him. But Safar is a coward, and a
calf's calf. (Oybek, the Sun is dark).

Negative man is used in English "Mamma's darling”, and in Uzbek "mother of the
mother”. Here, we can understand the similarity of cultures of both cultures from the point
of view of the phraseological units. In the English and Uzbek languages, there is also the
phraseological unit that is used to dealing with the same thing as those who are working for
two things at the same time. To kill two birds with one stone - At the same time, it is
incapable of acting on two things. So | watched my step as | was trying to kill the two birds
with one stone. (H. Pollitt, Serving My Time, ch. 5).

Stroke two rabbits with an arrow - it's a jerky with two things at the same time. He tried
to hit two rabbits with an arrow at one angle (P. Tursun, Teacher).

Taking into consideration the role of the phraseological unitsof the language in the
formation of consciousness of every society, preserving and expressing the national cultural
values of the society, we have tried to examine the human nature on the basis of English and
Uzbek materials, and thus to what extent the language is connected with the nation and its
culture we understood.
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spheres of modern linguistics.
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Linguo-culturology has been formed between linguistics and culturology, learning the
history of the formation of peoples' cultures and its aspects of language. Linguo-culturology
is recognized as a new independent science studying linguistic units reflecting national
cultural meaning.

According to Ikromov's theory, language is an invaluable treasure of the spirit and
culture of the people, the national culture of the people [2, 22]. It involves the relationship
between the inner and outer personality, so each language represents the will and vision of
the people that it belongs to. In other words, language as the main reflection of national
traditions serves as a mirror to see, understand and perceive the nation's world.

Taking into consideration the role of the phraseological unit of the language in the
formation of consciousness of each society [3], preservation and expression of the
national cultural values of the society, we try to look at the human nature of the English
language materials, and thus understand how the language depends on the culture of the
nation and its culture.

In English, the word "a black sheep” has a very strong negative color, which means
"stain of the family". In ancient times, people regarded the black sheep as a symbol of black
spot and according to the traditions of a "black sheep" family of females, they were used for
children who behave inadequately: ... like her father, she was, she said, the black sheep of
the family. She had never been able to believe anything that was appealed to her as
reasonably. It is also clear that the "a black sheep™ phraseological unit is specific to the
English people, and its appearance is also apparent.

We know there are always black sheep in every family. And the union is bound to have
them. In English, words that refer to different human characters are characterized by animal
names. As long as a person lives in a certain environment, his environment is affected by
that environment. Human beings may change in the context of their own characteristic
influence in a particular environment, moving towards negative or positive. For example,
there are many phrases that describe the human nature of the word "bird". Interestingly,
though, the same word "bird" is used, but the meaning of these words varies. They will be
examined using illustrations from literature: The gay bird - the brilliant man. She is a gay
bird. I have never seen her in a miserable situation. Old bird - Experienced, cautious.

But capitalism is a tough old bird and it does not die easily. A downy bird — Cunning.
Hilda, you're the downiest bird - | beg your pardon, the cleverest woman I've ever met.

In the phraseological units, representing the human nature of the Uzbek language, it also
reflects the culture, traditions and lifestyle of the Uzbek people directly.

For example, there are several expressions about one of the Uzbek national costumes,
which is the main attribute of the Uzbek skullcaps, and these phraseclogy units are often
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used in verbal and literary fiction. Take the head "(take) his head" (“take his head™) against
the people who do something rude in the Uzbek language. Get your head off (...) Take the
head - Do something that you can do and rude.

If you say "take up your fight," you'll get too many. You also have to drive poor children
out of their warm holes.

We can give you another example with the same word, which is a component of the
tattoo. His Infant (s) is half - Shod Aries, anxious, indifferent. The Master's work is large,
his bread is all over, and he's wearing ...

Moreover, the phrase "narrow cape" in the Uzbek language means a difficult situation.
This skullcap in the phraseological unit reflects the Uzbek national culture, since in Uzbeks,
especially in men, there is no skullcap, and the significance of this component is reflected in
this phraseological unit.

As emphasized by N. Amosova, the units of the language are connected with the
historical events and the history of that nation [1]. This is the case of the phraseological
units representing the human nature. We know that in the history of the khan’s period when
entering the khan's or the queen, the bourgeoisie was bowed. This is a sign that they are
directly subordinated to their khan or queen, in other words, obedience to them. We have
been convinced once again that language and culture are closely interconnected with the
above arguments.
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Abstract: two types of integrated-skill instruction are content-based language instruction
and task-based instruction. The first of these emphasizes learning content through language,
while the second stresses doing tasks that require communicative language use. Both of
these benefit from a diverse range of materials, textbooks, and technologies for the ESL or
EFL classroom.
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Skill integration also happens when students are involved in project work, which may
well involve researching (through reading or listening), speaking (in discussions or when
giving a presentation) and writing (submitting a report). Content-Based Instruction. In
content-based instruction, students practice all the language skills in a highly integrated,
communicative fashion while learning content such as science, mathematics, and social
studies. Content-based language instruction is valuable at all levels of proficiency, but the
nature of the content might differ by proficiency level. For beginners, the content often
involves basic social and interpersonal communication skills, but past the beginning level,
the content can become increasingly academic and complex. The Cognitive Academic
Language Learning Approach (CALLA), created by Harmer [2] shows how language
learning strategies can be integrated into the simultaneous learning of content and language.

At least three general models of content-based language instruction exist: theme-based,
adjunct, and sheltered [1]. The theme-based model integrates the language skills into the
study of a theme (e.g., urban violence, cross-cultural differences in marriage practices,
natural wonders of the world, or a broad topic such as change). The theme must be very
interesting to students and must allow a wide variety of language skills to be practiced,
always in the service of communicating about the theme. This is the most useful and
widespread form of content-based instruction today, and it is found in many innovative ESL
and EFL textbooks. In the adjunct model, language and content courses are taught separately
but are carefully coordinated. In the sheltered model, the subject matter is taught in
simplified English tailored to students' English proficiency level.

Task-Based Instruction. In task-based instruction, students participate in communicative
tasks in English. Tasks are defined as activities that can stand alone as fundamental units
and that require comprehending, producing, manipulating, or interacting in authentic
language while attention is principally paid to meaning rather than form [3].

The task-based model is beginning to influence the measurement of learning strategies,
not just the teaching of ESL and EFL. In task-based instruction, basic pair work and group
work are often used to increase student interaction and collaboration. For instance, students
work together to write and edit a class newspaper, develop a television commercial, enact
scenes from a play, or take part in other joint tasks. More structured cooperative learning
formats can also be used in task-based instruction. Task-based instruction is relevant to all
levels of language proficiency, but the nature of the task varies from one level to the other.
Tasks become increasingly complex at higher proficiency levels. For instance, beginners
might be asked to introduce each other and share one item of information about each other.
More advanced students might do more intricate and demanding tasks, such as taking a
public opinion poll at school, the university, or a shopping mall.
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The integrated-skill approach, as contrasted with the purely segregated approach,
exposes English language learners to authentic language and challenges them to interact
naturally in the language. Learners rapidly gain a true picture of the richness and complexity
of the English language as employed for communication. Moreover, this approach stresses
that English is not just an object of academic interest or merely a key to passing an
examination [1]; instead, English becomes a real means of interaction and sharing among
people. This approach allows teachers to track students' progress in multiple skills at the
same time. Integrating the language skills also promotes the learning of real content, not just
the dissection of language forms. Finally, the integrated-skill approach, whether found in
content-based or task-based language instruction or some hybrid form, can be highly
motivating to students of all ages and backgrounds.

In order to integrate the language skills in ESL/EFL instruction, teachers should consider
taking these steps:

* Learn more about the various ways to integrate language skills in the classroom (e.g.,
content-based, task-based, or a combination).

* Reflect on their current approach and evaluate the extent to which the skills are
integrated.

* Choose instructional materials, textbooks, and technologies that promote the
integration of listening, reading, speaking, and writing, as well as the associated skills of
syntax, vocabulary, and so on.
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Oral and written languages are closely interdependent, and therefore the method of
developing oral and written language of pupils in literature classes has much in common.
Very often, teaching an oral response, a report, a report requires a preliminary compilation
of a plan, an abstract, an outline, a record of certain provisions of a future utterance. At the
same time, the preparation of a written presentation, essay, screenplay, miniature work
includes oral answers o questions, retellings of various types of artistic text, finally, oral
essays, dialogues on individual fragments of future work. Thus, oral language contributes to
mastering the skills of written language, and written language, in turn, helps the
development of moreclear, correct, coherent oral language [1].

However, forming the skills of writing, it should be borne in mind its specific features
that differ from oral language. First, if the oral statement is intended for auditory perception,
then the written statement is intended for visual perception. Speaking occurs on the basis of
communication with a certain interlocutor or a specific audience. Written works have no
specific addressee. This explains the preferential situational state and dialogical nature of
oral communication, the admissibility of incomplete sentences, the use of abbreviated
forms, writing constructions, colloquial expressions. The forms of written language are
monologue, it is characterized by logical orderliness, severity of the construction of phrases,
the presence of not only composing, but also subordinate constructions, the wide use of
conjunctions, the use of a variety of synonyms. Written language is difficult enough for
pupils to learn.

Writing is one of the ways to form and formulate a thought. Externally expressed, as
well as oral, written speech is secondary. The secondary nature of writing does not detract
from its value in a person’s life.

When talking about the writing as an independent form of speech activity, they mean
written speech. The purpose of learning to write in this context is to teach students to write
in a foreign language the same texts that an educated person can write in their native
language. Any text written by the author is an expression of thoughts in graphic form [2].

Work on the development of students' written language is diverse and depends:

a) on the age characteristics of students,

b) the level of their literary and speech development,

¢) on the kind and genre of the artwork on the basis of which speech work is conducted
with schoolchildren and

d) on the cognitive and communication tasks set by the teacher. In addition, it should be
added that the language and style of presentation is determined by the language and style of
the author of the artistic text; the task of the writing pupil is to preserve the author’s style
with its inherent expressiveness. The style of the essay is determined by the pupil himself
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and, as a rule, it can be scientific, popular science (literary) or publicist (literary-critical,
essayistic), etc.

Written work conducted at the middle level forms the necessary skills among pupils for
writing essays in high school when studying a course of literature on a historical and literary
basis. For the effectiveness of teaching essays to high school pupils, the issue of classifying
essays is very important, which gives both the teacher and pupils the necessary reference
points for collecting and arranging factual material, argumentation, and selection of the
necessary language tools. Writing as a goal of education is provided for programs of various
types of schools at all stages of education. As final requirements development of abilities in
writing to express the thoughts, i.e. to use the letter as the means of communication moves
forward. When relying on a printed text or an oral message, students should learn to make
working notes, write a statement or an essay.

Actually, the essays are divided by methodologists into two main groups: essays on
literary topics (essays related to the course of literature) and essays based on personal
impressions, life observations and experience of pupils.

Writings on literary topics. Currently, essays are classified according to thematic and
genre principles. The thematic principle underlies the requirements for the formulation of
the themes of the essays, the selection and grouping of the material, the work with the text
of the artistic work. Literary writing is the final stage of the work with the text of the
composition. The reasoning on the proposed topic is one of the pupil’s interpretations of the
artistic work. As a result of independent work on essay, the pupilexpresses his personal
position, shows how attentive he was to artistic details, author's characteristics, etc., i.e. to
the position of the writer as a whole, when reading or re-reading the text.

A genre classification may include various forms of writing essays on a literary theme,
and in works on the methods of teaching literature such forms are revealed. If as a well-
established genre classification of essays, varieties such as description, narration, reasoning
were previously adopted, then in recent years these positions have been revised, since the
elements of description, reasoning and narration are practically included in any school
essay.
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AHI'VIMACKHUE ®PA3EOQJIOIU3MbI C MAPKEPOM «EJIA»
Xaxkumona C./I.

Xaxumosa Caooxam [{unuioobexosna — npenooagameins,
Kagpedpa meopemuueckux OUCYUNIUH AHSIULIICKO20 3bIKA, aKyIbmem aHeIUlCKo2o a3vika 1,
Vsbexckuil cocyoapcmeennwiil yHugepcumem mMuposwix A3vikos, 2. Tawkenm, Pecnyonruxa Ysoexucman

AnHOmayus: nepegod anenuiickux gpaseono2usmos no meme «Eoay u uccneoosanue
APOUCXOICOCHUS PPA3EON02UIMOE HOMOTIU HAM Y3HAMb O KYIbMype, Mpaouyusx Hapooa
Anenuu, a maxce cocmagume OyKaem 01 yuawuxcsa Hauwel wkoavl. Ppazeonocuieckuii
@POHO ananuiicko20 A3bIKA HACMOALKO 8EIUK, YIMO NOJHOE €20 UCCLe008aHue He YMeCIMUIOCh
Obl 8 pamku O0aHHOU pabomwl, NOIMOMY Mbl PACCMOMPENU DY MeEMY ¢ OOHOU TULUb
CHOPOHBL.

Knrwouegvie cnosa: gppaszeonozusmol, eoa, peuesble 060pomul, ACCOYUAYUs, 1eKCUKOH.

JloHnOH — cTOJNMIA HE TOJBKO MHPOBOM MOABI, HO W JIOOHMTENEil BKYCHO MOECTb.
[Mapagokcansho, HO (hakT. Hamus rypMaHOB HHKakK HE MOXET OOOWTHCH Oe3 OrpOMHOIO
KOJINYECTBA YIOMUHAHUI €]lbl B pe4eBbIX 000poTax. B aHrmmiickoM si3bIke CyliecTByeT 45
cunonumos cnosa “f0od”, uto yxe 3Byuur Bhewarssonie. Mbl u30aBMM Bac OT YTEHUS
JUIMHHBIX CIIMCKOB HOBBIX CJOB, HO C HEKOTOPHIMHM Hamboyiee 4acTo YHMOTpeOIsieMbIMU
BapHaHTaMH mNo3HakoMuM: Board — ema Ha Tapenke, accOUMHpYMOWIAsACS C HAKPBITHIM
CTOJIOM WJIM TapelKaMH Ha HEM; TakXKe MOXKeT 0003HauaTh NMPEAYCMOTPEHHYIO HHILY K
oIutayeHHOMY Homepy oteisi; Chow —mponyktel nuTanus (cimeHrooe cioso); Cuisine —
IIUIIA, TPHUTOTOBJICHHAS B COOTBETCTBHM C KYJBTYPHBIMH TpaJWIMAMH; KyJIHHapHOE
uckyccTBo; Victual — crecTHBIC Mpumackl, IPOBH3HKS, IPOLOBOJIBCTBHE, 3aI1aCHl IPOBHUAHTA.

Ecnu BB yeaplmure cpeau Habopa HEMOHATHBIX BaM CJIOB 3aBETHOE «eat», HE CIICIIUTe
XBaTaThCS 32 HOX M BUWIKY. AHenuiickue uouombvl co Cl080M «edty HE BCerja UMEI0T MHOTO
o0mero ¢ enoit. UTo ke CKpBIBAETCS 38 TAKUM MPHUSATHBIM YXOM CIIOBY «ECTh»?

Eat away at (something) — passecth, CTOYNTH, M3IIOAATH, Pa3pylIuTh. B pycckom
S3BIKE €CTh BRIPAKEHHE «Pa3beIaeT Iila3a MOpcKas coiiby. [Ipu 3ToM BBI He MpejcTaBisIeTe
COJIb C BUJIKOM B pykax, mpasia xe? «Ocean waves are gradually eating away at the coast
line» - «OxeaHCKHE BOJNHBI TOYaT OeperoByro IMHHIO». Eat Crow (mocioBHO «ChecTh
BOPOHY») — IIpU3HAaTh CBOIO OMIMOKY WJIM MNOpaXeHHE M HHUYEero OOILIero ¢ akToM
BBI3BIBAIOLIETO MMOBEJICHUS B KOPOJICBCKOM ceMbe. Eat dirt (qocinoBHO «ecTb 0TOpOCHD») —
TepHeTh YHWKEHHs, OCKOPOJICHNSI, TOTYBCTBOBAThH ce0sl B YHU3UTEJIHLHOH posu. [lo-pyccku
U TIPOILE TOBOPSI, KHACCTHCSN.

Kpome riaronma «eat» cymiecTByeT BEIMKOE€ MHOXKECTBO HA3BaHMH BCEBO3MOXKHBIX
TPOAYKTOB, OJIFO/T U JTAKOMCTB [2]. AHrin4aHe, HEe JOJTO AyMasi, PEUIHIA HACBITUTH CBOIO
pedb YacThIMH YIMOMHHAHUSIMH BKYCHOCTEH B CBOeM JIeKCHKOHe: in apple-pie order — B
H/IeaTbHOM IOPSI/IKE

"Her house was in apple-pie order, with nothing out of place."

have your fingers in every pie — ObITh BOBJICYUEHHBIM BO MHOKECTBO PA3JIMYHBIX BELIEH
cpasy

"You can't do anything without him knowing — he has his fingers in every pie."

cheesy
1) npenckazyemMo u 6e3 BCSKOTO BOOOPaKeHUsI

"l don't want to see that film again — it's really cheesy."

2) Tiymblid, TypalKuii, Helnenbi

“I love reading cheesy romance novels because | don't have to think”.

bring home the bacon — 3apa6arsiBats AeHbIH Ha cambie HEOOXOUMBIE BEIIH, KakK e/,
Hampumep

"He brings home the bacon in that family."”
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it smells fishy — Heuto momo3puTensHOE, BBI3BIBAIOIIEE COMHEHHUSI U HACTOPOKEHHOCTh
"He wants to do all the housework for you? That smells fishy to me!"

(have a) bun in the oven — ObITb OepeMeHHOM

“I'don't think Jan will come to the bar because she has a bun in the oven”.

big cheese — ouens Baxnas nepcona (VIP):

“I thought | was just going to interview the secretary, but they let me talk to the big
cheese himself”.

butter someone up - GBITH OYEHD XOPOIIUM YEIOBEKOM (KaK MPAaBIIIO, M3 3TOMCTHIHBIX
c000pakeHwi)

“We'll have to butter Angie up before we tell her the news about the broken vase ”.

cream of the crop — myummii, «cIMBKM» B 3HAUCHHHM YETO-TO HAMIIYYIIETro Kiacca,
ypoBHs [3]

“We hired the cream of the crop to entertain us at the Christmas party”.

HpaKTI/I‘IeCKaH CHHOCTb I[aHHOﬁ pa60TLI OIpeALIACTCA TEM, YTO (bpa3eOJ'IOFI/13MI>I
ACJIal0T Hally peyb ooiee Kpacquoﬁ u pa3H006pa3H0171, XOThb U UX H3YUYCHHUC SABJISICTCA
JIOCTATOYHO TPYJIHOM 3a1ayeil.

Mpl mpUNUTH K BBIBOLY, YTO AHTIMUCKHE (PPa3eosOrH3Mbl JTOCTATOYHO CJIOXHBI B
mepesoge [1]. Mer ObI XOTeNIM MOAYEPKHYTH, YTO JJIS IIKOJBHHKOB, H3YyYarOIIHX
AHTIIMHACKHAN SA3BIK, (Pa3eoIOTU3MBI MPEIACTABIAIOT COOOH TPYAHOCTh MPU OCBOCHUH, TaK
KaKk OHH MCIIAKT aJACKBATHO IIOHATH CMBICII COO6H.[€HI/IH H HX J0CTAaTOYHO CJIOXHO
NEPEeBOANTDH (‘{TO MNOATBCPANIIOCH B PE3YJIbTATC HALICTO aHKCTI/IpOBaHI/Iﬂ).

Cnucok numepamypul

=

Anexuna A.H. ®paszeonornyeckas eAUHUIA U clioBo. MuHck, 1991,

TI'aues I'. MentanpHOCTH Hapo1oB Mupa. M.: Dkemo, 2003.

3. [DnextponHsIit pecypcl. Pexum JIOCTYTIa: http://www.ronl.ru/kursovyye-
raboty/inostrannyy-yazyk/781790/ (nara o6paruenus: 26.06.2019).
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Abstract: the reason for reading depends very much on the purpose for reading. Reading
can have three main purposes, for survival, for learning or for pleasure. Reading for
survival is considered to be in response to our environment, to find out information and can
include street signs, advertising, and timetables. It depends very much on the day-to-day
needs of the reader and often involves an immediate response to a situation.

Keywords: reading, Top-Down or Bottom-Up approach, cognitive constructs, fluency.
Hudson and et all define reading as “...an enjoyable, intense, private activity, from
which much pleasure can be derived, and in which one can become, totally absorbed [2].”
Reading means different things to different people, for some it is recognizing written words,
while for others it is an opportunity to teach pronunciation and practice speaking. However
reading always has a purpose. It is something that we do every day, it is an integral part of
our daily lives, taken very much for granted and generally assumed to be something that
everyone can do.

In contrast reading for learning is considered to be the type of reading done in the
classroom and is goal orientated. While reading for pleasure is something that does not have
to be done. For Dowhower [1] the central ideas behind reading are:

- the idea of meaning;

- the transfer of meaning from one mind to another;

- the transfer of a message from writer to reader;

- how we get meaning by reading;

- how the reader, the writer and the text all contribute to the process.

Readers’ process texts in two ways Top-Down or Bottom-Up. Bottom-up processing is
when the reader builds up meaning by reading word for word, letter for letter, carefully
scrutinizing both vocabulary and syntax. This is often associated with poor or slow readers,
but can sometimes occur when the readers own schema knowledge is inadequate. Top-
Down processing is the opposite, where a global meaning of the text is obtained, through
“clues” in the text and the reader’s good schema knowledge. This is often associated with a
good reader, who does not read word for word but quickly and efficiently. The most
comprehensive description of the reading process is interactive models, “...in which every
component in the reading process can interact with any other component...» [2], combining
elements of both bottom-up and top down models. Reading is considered to be an
interactive process (a conversation between writer/reader, even though the writer is not
present) and for it to occur both processes are necessary, top-down to predict the meaning
and bottom-up to check it. The two are therefore complementary ways of processing a text.

Our knowledge and experiences of the world around us also influence how a text is
read or processed; this is known as schema theory. It operates actively and
constructively, with our knowledge of the world being a continuous process that upon
receiving new information interprets it on the basis of what is already known. Good
readers have an idea of what is normal (linguistically and conceptually) and of how the
world works, therefore when reading they make use of existing schemata and then
modify them with any new information.

They also have expectations or make predictions before reading that are reinforced,
challenged or modified after reading. Schemata have also been described as “...cognitive
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constructs which allow for the organization of information in the long term memory...” [2].
Often a writer will presume that the target reader has the relevant schemata to read the text
and will therefore leave certain facts out or unstated (presuppositions) but this creates
problems when the writer and reader do not share the same relevant schema.

Fluency in any activity is achieved largely through practice — the actor rehearses the
athlete talks about repetitious training drills, “the musician spends time daily practicing
pieces that will eventually performed, and the novice driver spends as much time on the
road as possible. Often, that practice involves the repetition of a particular line, skill,
movement, or composition many times. So too, in reading fluency is achieved through
practice — wide reading for some readers, repeated practice of particular pieces for
others. Accomplished readers are often able to achieve and maintain their fluency
through wide and independent reading. Even young successful readers can move toward
higher levels of fluency through independent reading as found in sustained silent
reading and its various permutations.

However for many young and struggling readers at all ages, repeated readings seems to
be an essential method for achieving fluency. Such an accomplishment is to be expected.
However, he also found that when students moved to new passages, their initial readings of
those new pieces were read with higher levels of fluency and comprehension than the initial
readings of the previous passage, even though the new passage was as difficult as or more
challenging than the previous piece.

Since Dowhower work, other studies have demonstrated the value of repeated readings
as an instructional tool for reading fluency and, because reading fluency is related to text
understanding, to reading comprehension [1, 2]. Independent repeated readings might work
for readers who are already sufficiently accomplished readers that they are able to evaluate
and monitor their own reading. However, for most younger and struggling readers repeated
readings need to be under the guidance of a teacher or coach.
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NCITIOJB30BAHUE METO/IA ITPOEKTOB HA YPOKAX
HHDPOPMATUKHA
Csupua H.B.

Csupuo Haoeoxwcoa BukmoposHa - npenooasamens ungopmamuxu u UKT,
Tocyoapcmeennoe 6100xcemnoe npogeccuonanvrhoe 00pazoseamenvhoe yupexicoeHue
Konnedoic asmomobunvrozo mpancnopma Ne 9, 2. Mockea

Aunomayua: ucnonvzoeanue mMemood NPoeKma HA 3QHAMUAX 8 KOLIeONce NO Npeomemy
«Hnpopmamura u UHOOPMAYUOHHO-KOMMYHUKAYUOHHBIE MEXHOA02UUY NPU  U3VYEHUU
memul «IIpezenmayuu ¢ MS Power Pointy.

Kntouesvle cnosa: npesenmayust, npoexkm, mMemoo npoeKmos, UHGopmamura, xo0 ypoka,
naam, Koncnekm, memooudeckas paspaoomxa, MS Power Point.

B mHacrosimee BpeMs akTyalieH W BOCTPcOOBaH TaKOW WHHOBAIMOHHBIA BHT
NESTeTPHOCTH, KaK MPOEKTHas AeATeNbHOCTh. O TOM, YTO CHCTEMHO-ACSTEIbHOCTHBIN
MOJXO SBISETCS cpeacTBoM (opmupoBanus Y'Y/ U MOBHIIICHUS KadecTBa 00pa3oBaHUS,
cpeactom peanmmzanun OI'OC, nemarornueckoil TEXHOJIOTHENH, METOAOM B3aMMOJICHCTBUS
MEeIaroroB ¢ OOYYalOMIMMHUCS XOPOIIO H3JO0XKEHO B COBPEMEHHBIX YYeOHHKAax II0
TIeIarOTHKEe W Ha CTPaHHIIAX WHTCPHETA.

Bukunenaus naét Ham ciefyromlyo nHpopmanuio: «METoa mpoékroB — 3TO CHOCo0
JIOCTIKEHUS TUJAKTUIECKOM LIETH Yepe3 NeTaTbHYI0 pa3paboTKy npoOiaeMbl (TEXHOJIOTHIO),
KOTOpasi JIOJDKHA 3aBEPIINTHCS BIIOJHE PEabHBIM, OCSI3a€MbIM MPAKTUUYECKUM PE3YIbTATOM,
odopmiieHHBIM TeM WK UHBIM 00pazom (mpod. E. C. Ilonar); 3T0 COBOKYMHOCTh NPUEMOB,
JNEWCTBUI ydallUXci B MX OINpENeICHHOM IOCIEeNOBATENbHOCTH JJis  JIOCTHUXKEHUS
MOCTABIIEHHOW 3a7]aud — PENICHUs MPOOJIeMbl, JMYHO 3HAYUMOW JJIs ydalluxcs |
0 OpPMIICHHOH B BH/Ie KOHEYHOTO IIPOIYKTA.

OCHOBHOE TpeHA3HAYEHUE METOJa MPOEKTOB COCTOWT B IPEIOCTABICHUHU YYAIIHMCS
BO3MOXKHOCTH  CaMOCTOSITEIFHOTO TPHOOPETeHHS 3HAHUH B  TMPOIECCE  PEIICHUS
MPaKTUYEeCKAX 3aJad WU MpoOiieM, TPeOYIOIIero WHTErpaliyd 3HAHWHA W3 Pa3IMdHBIX
MpeIMeTHBIX oOmacteil. Eciii roBOpuTh O MeToIe MPOCKTOB KaK O IeNarorH4ecKoit
TEXHOJIOTHH, TO 3Ta TEXHOJOTHS IIPEANONIaraeT COBOKYITHOCTh HCCIEIOBATEIBCKUX,
MONUCKOBBIX, MPOOJIEMHBIX METOJIOB, TBOPYECKHX IO cBoed cyrtu. llpemogaBaremro B
paMKax MpoeKTa OTBOJAUTCS POJb pa3paboTUHKa, KOOPAUHATOPA, dKCIIEPTa, KOHCYIbTaHTA.

To ecTh, B OCHOBE METOJa MPOEKTOB JIEKUT pPA3BUTHE IO3HABATENILHBIX HABBIKOB
y4aIuxcs, YMEHUH CaMOCTOSITEIbHO KOHCTPYHUpPOBaTh CBOW 3HAHUS, OPHEHTHPOBATHCA B
MHPOPMAIIMOHHOM TPOCTPAHCTBE, Pa3BUTHE KPUTUIECKOTO U TBOPUYECKOTO MBITIIICHUS.

Xouy HOAETUTHCA C KOJIJIETaMH CBOEH MeTOJMYecKod HapabOTKOH M0 MpPUMEHEHHUIO
aToro Meroma Ha 3aHATHUAX «MHDOpMaTmka» lkypca (0aza 9xi) aBTOMOOHMIBHOTO
komtemka. Ilpennaraio 03HAKOMUTBCS € 3aJaHueM NpoekTa «MaplipyT ABWXKEHUS U3
ropoaa H B ropog M».

Ha npeapinymux 3anstusx Obula usydena tema «MS Power Pointy. CrymeHts
Hay4YWIMCh CO3/aBaTh MpPE3EHTALMHU, JIe]aTh NEepexXobl CIai0B, IPUMEHATh aHUMAIUU K
3J€MEHTaM CJaiiIoB, TUIIEPCCHUIKHU U T.]I.

1. B mHavane ypoka mpemnojaBaTeNb MpeajaraeT BBITAIIUT, Ha BBIOOp 3apaHee
3arOTOBJICHHBIE KapTOYKUA C HA3BAHMSMH T'OPOJIOB — HAYaIbHBIM M KOHEUHBIM ITyHKTaMHU
MapIipyTa.

2. Ha 1-m cnaiize pa3MecTUTh Ha3BaHHUE MapIIPyTa, yKa3aTh PACCTOSHHAC MEKIY
ropogaMu. Bpramcnuth o0beM OeH3MHA HEOOXOMUMBIA Ha O3TOT MyTh. C TIOMOIIBIO
MHTEPHET-KapThl CIeNaTh CKPUHLIOT MaplIpyTa ¢ yKazaHUEM 3 MPOMEXYTOUHBIX TOPOJOB.
BcTaBuTh CKpUHIIOT KapThl C YKa3aHUEM ITyTU ABWXKEHUS Ha 1-if cmaiin,.

3. Ha 2-m cnaiine HamewaraTh NEpeYCHb HA3BaHUN clenyromux ciuaigaoB. Caenartsb
TUNEPCCHUIKH € KaXX0T0 HA3BaHUS MEPEUHs Ha Claijl ¢ COOTBETCTBYIOIIUM HAa3BAHUEM.
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https://ru.wikipedia.org/wiki/%D0%9A%D1%80%D0%B8%D1%82%D0%B8%D1%87%D0%B5%D1%81%D0%BA%D0%BE%D0%B5_%D0%BC%D1%8B%D1%88%D0%BB%D0%B5%D0%BD%D0%B8%D0%B5

4. Ha 3-M u moClnenyroImux ciaiaax pa3MecTUTh HHQOPMAIIHIO 0 TOPOJIaX CICAYIOIIErO
COJIEP KAHUS:

o Tepo,

Kpatxkas uctopus ropoaa,

TIpOoMBIIIIEHHOCTD,

Tpancmopr.

DKOJIOTHS,

JlocTonpumeuaTrensHOCTH,

3HaMEHUTOCTH.

C Ka)XZI0T0 TaKOTO Claiifa cAeaTh Mepexoapl Ha 201 CIIaiI.
3amath TEMy ClIaiam.

3amaTh nepexo/Ibl claiaaM Mo mEeNyKy ¢ aHUMaluen.

Ko BceM sneMeHTaM caliioB 3a1aTh aHUMAIUIO.

Ho OKOHYAHUH 3aHATHUSI MOXHO MPOBECTU MOKA3-3alIUTY KaXIOr0 MPOEKTa, UCTOIb3Ysl
MYJbTHMEAUAHBIA MPOSKTOP WJIM UTEPAKTUBHYIO JOCKY, COBMECTHO OOCYAUTH BCE MUHYCHI
U Iuockl pabotel. Takoll MeTOA NPOBEACHHs 3aHATHS OYSHb HMHTEpeceH Ui pelsT, B
nporiecce paboThl CTYACHTHI Y3HAIOT Ui ce0si MHOTO HOBOT'O O TrOpojax Hamieid OOJbIIoi
CTpaHBL
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Abstract: this article is about the role of IPad technogies in teaching and learning foreign
languages significantly. It also describes progressive and effectiveness of teaching and
process with IPad technologies for Al or A2 level learners. The usage of new technologies
(iPad and educational applications) in the classroom indicated positively effect.

Keywords: iPad, ICT, Online dictionary, Digital technologies, Standard English
pronunciation.

Over the last decades, learning English has become an increasingly common in many
parts of the globe. Currently, we use English that crosses every field: medicine, business,
global trades, technologies, industries, international communication and others. Actually,
with good communication in English, we can travel around the globe. By this way, Tutors
use innovative technologies for teaching foreign languages.

Actually, speaking in a foreign language is becoming one of the global problems in
many countries. However, many learners face up to some difficulties while they began to
speak in English pronounce the words. There are several types of technology, which
ameliorate speaking skills. Technologies have many advantages for speaking skills. For
instance, laptops or smartphones have such kind of educational programs like electronic
dictionaries, audios, and recordings. They bring more facilities for learners. One of them is
sound card. We use both of those tools to recording our voices. It allows us to record our
speech and then compare with pronunciation of native speakers. Moreover, we can return
our recording and listen again how our English sound. It means that you will organize your
practice time by technology. For example, you will put clock in a two minute, keep speaking
fast, and try to manage using words that are more academic in your speech. It makes you
speak fluently in foreign language and improve your vocabulary skills too.

According to the study in California [1], showed that students using iPads saw their math
test scores increase 20% in one year compared to students using traditional textbooks. It
means that IPAD technologies are vitally important in education system and believed that
like aiding and improving students’ learning process. On the other hand, iPad provides
motivation, interesting in learning foreign languages in the classroom setting in order to its
interface design, which makes easy even for Al or A2 level learners to use the device.
Therefore, there is synchronous/asynchronous significantly important connection to
individuals, learning communities. Because, environments allow students to create, share
and connect with others in authentic learning situations, and they have a chance to
participate in online learning communities. The iPad device is becoming an indispensable
tool for English language learners across the world because of its multiple advantages for
language classroom instruction. According his research, he showed that there are numerous
advantages if language learners use an iPad in the English classroom setting. So, how can
we ameliorate speaking skill by iPAD technologies?

Although, learners can see, hear and the correct form of pronunciation of any word
within seconds, when they work with electronic and online edition of online dictionaries. In
addition, online dictionaries have facilities to notice the vitally difference between the BBC
and GAaccents.BBC pronunciation is (Standard British Pronunciation) and GA is General
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American (Standard American Pronunciation). Therefore, learners can hear how the words
and phrases pronounced in the online dictionaries.

Alfallaj demonstrated [1, 13] that an online dictionary is one of the best media which
assists students with pronunciation as nearly 60% percent of learners’ speaking by using
online dictionary. Actually, after the click of a button we can easily hear model the
pronunciation of any kind of word given in audio version on online dictionary.

I have had an experience on myself by using online dictionaries for enhance my
speaking skill. So, I used from online Oxford Advanced Dictionary. Because, it has the
audio definition that expresses words which are given on online version. It also more
appropriate for Standard British Pronunciation. Besides, it helps me to speak more fluently
than before.

Therefore, online dictionaries have a great opportunity to use. In fact, they have audio
examples and then we will check our pronunciation. We can take them in everywhere with
us on our smartphone or laptop. As we know English, language has so many tough words to
pronounce some of them like these Enthusiastic, Sophisticate and Scene. Many learners
confuse to pronounce these kinds of words. Therefore, we can hear easily correct form on
electronic dictionary. Firstly, we say the word then verify afterwards to see if we were right
or wrong about our pronunciation [2, 44].

To sum up, since, we are living in modern technologies developing century. In today’s
world, the role of (iPAD) and electronic techniques are vitally important for learning and
teaching foreign languages like English are growing up day by day in many part of the
world. Also, using an iPAD devices in classroom setting shows beneficial effect for
educator to improve speaking skill for their students.
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Abstract: metaphor is a tool of conceptual economy, but that does not exhaust its role. We
have argued that the fruits of such discoveries can be restated in non-metaphorical terms.
Metaphor is also an important means by which language develops, but again we can
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Metaphor may be an ornament to language but it is not merely an ornament and it need
not subvert communication and obfuscate meaning. There is little to be said for restricting
our resources to only the drab modes of purely literal description. Lakoff and Johnson's
description is an attractive one, since it suggests that what people do with metaphor is no
less important than what it is. Moreover it allows for non-verbal manifestations of this trope.
A crucial element in the cognitivist approach to metaphor fathered by Lakoff and Johnson is
that metaphor is primarily a matter of thinking, and only derivatively a matter of language.
But while much fine work has been done by Lakoff and Johnson and their followers, the
vast majority of studies still only discuss verbal manifestations of metaphor [2, 24].

A metaphor, according to I.A. Richards in The Philosophy of Rhetoric, consists of two
parts: the tenor which is the subject to which attributes is derived [3]: The entire world's a
stage; they have their exits and their entrances;

¢ An extended metaphor is one that sets up a principal subject with several subsidiary
subjects or comparisons. The above quote from as you like it is a good example. The world
is described as a stage and then men and women are subsidiary subjects that are further
described in the same context.

e A mixed metaphor is one that leaps, in the course of a figure, to a second
identification inconsistent with the first one. Example: "Clinton stepped up to the plate and
grabbed the bull by the horn". Here, the baseball and the activities of a cowboy are implied.
Other examples include: "That wet blanket is a loose cannon”; "Strike while the iron is in
the fire"; or (said by an administrator whose government-department's budget was slashed)
"Now we can just Kiss that program right down the drain".

e A dead metaphor is one in which the sense of a transferred image is not present.
Example: "money", so called because it was first minted at the temple of Juno Moneta. To
most people though, "money" does not evoke thoughts of the temple at Juno Moneta. Dead
metaphors, by definition, normally go unnoticed; people are typically unaware of the origin
of words. For instance, consideration is a metaphor meaning "take the stars into account",
mantel means "cloak or hood to catch smoke", gorge means throat, and so forth for
thousands more.

Linguists have identified other types of metaphor too, though the nomenclatures are not
universally accepted [1]:

¢ An active metaphor is one which by contrast to a dead metaphor, is not part of daily
language and is noticeable as a metaphor. Example: "Youaremysun."

¢ An absolute or paralogical metaphor (sometimes called an antimetaphor) is one in
which there is no discernible point of resemblance between the idea and the image.
Example: "The couch is the autobahn of the living room."
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e A complex metaphor is one which mounts one identification on another. Example:
"That throws some light on the question." Throwing light is a metaphor and there is no
actual light.

e A compound or loose metaphor is one that catches the mind with several points of
similarity. Example: "He has the wild stag's foot." This phrase suggests grace and speed as
well as daring.

¢ A dormant metaphor is one in which its contact with the initial idea it denoted has
been lost. Example: "He was carried away by his passions." Here, it is not known by what
the man was carried away.

¢ An implicit metaphor is one in which the tenor is not specified but implied. Example:
"Shut your trap!" Here, the mouth of the listener is the unspecified tenor.

¢ A submerged metaphor is one in which the vehicle is implied, or indicated by one aspect.
Example: "my winged thought". Here, the audience must supply the image of the bird.

¢ A simple or tight metaphor is one in which there is but one point of resemblance
between the tenor and the vehicle. Example: "Cool it". In this example, the vehicle,
"cool", is a temperature and nothing else, so the tenor, "it", can only be grounded to the
tenor by one attribute.

So Metaphor is an ordinary tool that we use it unconsciously and automatically, with so
little effort that we hardly notice it. It is omnipresent: metaphor suffuses our thoughts, no
matter what we are thinking about. It is accessible to everyone: as children, we acquire a
mastery of everyday metaphor.
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TEOPUSI U METOJUKA OBYYEHUS U
BOCHUTAHMS (IIO OBJIACTSIM M YPOBHSIM
OBPA30OBAHUSI)

JAYXOBHOE BOCIIMTAHUE CTYJAEHTOB
NEJATOI'MYECKHUX BY30B HA OCHOBE
KYJbBTYPHO-'YMAHUCTHYECKOI'O NIOAXOJA
Jrambepauena H.M.l, Hcmanaosa X.T.?

Y92ambepouesa Hooupa Menubaesna — dokmop nedazozuueckux Hayk, npogeccop,
oupexmop yenmpa,

L{enmp nosvluienus u nepexearuurayuy neda2oesuieckux Kaopos npu yHeepcumeme
y36excko2o szvika u aumepamypol um.A. Hasou, e. Tawkenm;
2Hemounosa Xypwuoa Taxuposna — 0okmopanm,

Anoudicanckuil 20cyoapcmeennvlii yhugepcumem, 2. AHOudiCaH,
Pecnybruxa ¥36exucman

Annomayua: 6 cmamve pacKkpvléaiomcs meopemuyeckue OCHO8bl U NPAKMUUECKOe
gonnowenue udeu OYX0BHO2O GOCNUMAHUA CMYOEHMO8 HA OCHO8e KYIbMYPHO-
SYMAHUCTIUYECK020 ~ N00X00d 6  KOHMeEKCme  CO8DEMEHHbIX — HANpasieHuil
2ocyoapcmeennoll noaumuxku Pecnyonuku Yzbexucman no npuobujenuro mMonooexicu K
UCKYCCMY U KYIbmype UmeHUs..

Kntouesvie cnosa: oyxoeHoe socnumarue, cnmyoeHnvl, HAYUOHAIbHbIE U 00Weuen08eyecKue
yeHHocmuy, — KYIbMYPHO-SYMAHUCMUYECKUll No0X00, cucmema, 6uobl OeamenrbHOCh,
mexHo02UY, nedazo2uyecKue Ycioeus.

Bxoxznenue Y30ekucrana B MUpOBOe 00pa3oBaTelibHOE MPOCTPAHCTBO, HOBBIE YCIIOBHS
prHO‘IHOﬁ 9KOHOMUKH, IPOHECChHI JAEMOKpaTu3anuu, JUHAMU3M COITMAJIbHBIX
npeoOpa3oBaHMi HE MOXET He cKasarbesi Ha cdepe oOpasoBaHus, TAe Hapsay cC
TpeOOBaHMSIMH BBICOKOTO YPOBHS NPO(ECCHOHANBHON KOMIIETEHIIMH, COOTBETCTBHS
MHPOBBIM 00pa30BaTe/IbHBIM CTaHAApTaM IOJIydaeT CBOE JAalbHeMIIee pa3BuTHe Ipodiema
JyXOBHO-HPABCTBEHHOTO BOCIIMTaHMS CTYJCHYECTBA HAa OCHOBE HAIMOHAIBHBIX H
00IIleuesIOBEYEeCKMX LIEHHOCTEeH, y4éra IOCTM)KEHWH HAlMOHAIBHOH KyJIbTYpHl M
HallMOHAJILHBIX 0COOCHHOCTEH 00yJaronuxcs, MPUHIUIIOB AEMOKPAaTH3alNH, TyMaHU3aIHN
Y TYMaHNUTapHU3alH 00pa30BaHMS.

B Vkaze Ilpesunenra PecnyOmuku Y30ekucTaH «O wMepax MO TOBBIIICHHUIO
3(h(HEKTUBHOCTH TOCYJAPCTBEHHON MOJOJEKHON MOJUTHKU UM TMOJJEPKKE NEATEITbHOCTH
Coroza momozmexu Y3oekucrana» Ne 411-5106 ot 5 wmrons 2017 r. roBoputcs, urto «B
rofibl HE3aBUCHMOCTH B Halllell CTpaHe OCYIIECTBICHA OIlpeJelieHHas paboTa 1o
BOCIIMUTAHHUIO MOJIOJACKU B AYyXE€ IMATPUOTHU3MA, YBAXKCHUA HAIIMOHAJBbHBIX Tpa)mumﬁ )5
IeHHOCTeH, (HOPMHUPOBAHUIO NYXOBHO PAa3BUTOTO U (U3WIECKH 3J0POBOTO TOKOJICHHS,
3aIIuTe MPaB U UHTEPECOB MOJIOEKH. BMecTe ¢ TeM aHajIM3 CUTyaluy M OCYIIECTBICHHBIX
Mep B cdepe HOKa3bIBaeT, YTO MPOBOJMMAs pabdoOTa 10 PEIICHHUIO aKTyaIbHBIX BOIPOCOB,
KacarolIuXcsl IUPOKHUX CIOEB MOJIOJEKH, OCOOCHHO 110 CO3/1aHHIO JOCTOMHBIX YCIOBUH ISt
HEOpPraHM30BaHHOW MOJIOJIC)KH B OOPETEHUH CBOETO MECTa B )KHM3HH, OKa3aHHIO MOJIO/CKHU
BCEMEPHOH TOIEPKKH, 00ecleueHnIo ee Npo(eccCHOHAILHON OpHUEHTAMH W 3aHSATOCTH,
CTUMYJIUPOBAHUIO €€ MHUIIMATHUB, HE OPTaHW30BaHa Ha TPeOyeMOM ypoBHE» [2].

Crparerusi OefcTBU MO TATH NPUOPUTETHBIM HAIpaBICHUSAM pa3BUTUS PecrryOnukm
VY36ekucran B 2017-2021 romax ompenennita psA HOBBIX BaKHBIX 337ad I10 MOBBIIICHUIO
aKTMBHOCTH  MOJOAEXH B  CTPOUTENBCTBE  JEMOKDAaTHYECKOTO TOCyNapcTBa, K
HaWBa)XHEWIIMM M3 KOTOPBIX OTHOCHTCSI €€ «BOCIMTAHHE B JyXe YBAXKCHUSI K
HAalMOHAIIBHBIM U OOIIEYEIIOBEYECKUM LIEHHOCTSM, YTBEPXKICHHE B €€ CO3HAHWM YyBCTB
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NPEIaHHOCTH MJIESIM HE3aBHCUMOCTH, HALMOHAJIBHOTO CaMOCO3HaHUs, Jto0BU K Ponune n
CONPUYACTHOCTH K €€ cynp0e, CaMOOTBEP)KEHHOCTH, OTrpPaKACHHE €€ OT pPa3IMYHbIX
UZIE0JIOTHYECKUX yrpo3y» [1].

OOyyeHne B By3e - CYIIECTBEHHBIH ATall BOCIUTAHMS JIMYHOCTH, BIWSIOIIMHA Ha
HaIpaBJIeHHOCTh npodeccrnoHann3anuy, (HOPMHPOBAHHE MHMPOBO33PEHHUS, IKHU3HEHHBIX
Hene ¥ yCTaHOBOK, CTHJIb JTMYHOCTHOH M OOIIECTBEHHONW KOMMYHHKAIHH, CONUATU3ANNI0
Oymymiero crenuanucTa. B 3To jke Bpemst MpoucXxoauT (GOPMHPOBAHUE OCHOBHOTO «SIIIpay
JYXOBHO — HPaBCTBEHHOH Chephl IMIHOCTH.

Ha coBmectHO# ceccun MexayHnaponHoro mpecc-kinyba u Llentpa "Omma" - "Poms
CEMbHU B TyXOBHO-HPAaBCTBCHHOM BOCIIUTAHHH JETEH N MOJIOAEKHU" MTOJUEPKUBAIACh MBICIIb
0 TOM, YTO AyXOBHO-HPABCTBEHHOE Pa3BUTHE — BAYKHAS COCTABILIIONIAS IMIHON (CeMEWHO)
M OOIIECTBEHHON JKW3HM Yy30CKHCTAaHLEB, TIJIABHBIE IEHHOCTH KOTOPOH — YyBa)KEHHUE
cTapmmx, 3a00Ta 0 MIIAIIIMX, 10OpOTa M 4YEIOBEYHOCTh, MHJIOCEPIUE M BEIUKOAYIIHE,
npegaHHocTs Poaune u cBoemy Hapony [4].

Oco0ast poJib B 3TOM IIPOLIECCE OTBOAUTCS NPUOOIIEHUIO MOJIOIOT0 IOKOJICHUS K KHUTE,
(hopMHpOBaHMIO KYJIBTYpPbl UYTCHHS Ha OCHOBe mpuHsAToro 12 suBaps 2017 roxa
Pacnopspxkenus IIpesunenta «O co3gaHMM KOMHCCHM IO Pa3BUTHIO CHUCTEMBI M3AAaHUS U
pacnpocTpaHEeHHs KHIDKHOH ITPOTyKINH, TIOBBIIICHHUIO U MIPOTIAraH/e KYIbTYPbI YTCHHUS».

B [Nocranosnenun [Ipesunenta Pecyonmuku Y36ekucran ot 12.05.2018 r. N I1T1-3721
«O06 opraHm3anMu Cpead MOJIOJECKH KOHKYPCOB JIOOMTENEH KHUTH B IEISIX IMIMPOKOTO
W3y4YCHUs] W TPOMAraHabl TBOPYECKOTO HACHEIUS HAIINX BEJIUKUX YUYCHBIX, MO3TOB M
MBICIIUTENEH» YyKa3bIBaeTCd Ha HEOOXOIMMOCTh INHPOKOTO YTBEP)KACHHS B OOIIECTBE
[IEHHOCTEeH TyMaHU3Ma U JOOPOTHI, IOBBIMICHUS HHTEIUIEKTyaJbHOTO M KYyJIbTYPHOTO
YPOBHSI HaceJICHHs, MPEXAe BCEro MOJOAEKH, PACHIMPEHHUIO €€ KPYro3opa, BOCIHHTAHHUIO
TapMOHUYHO PA3BUTOTO MOJIPACTAIOIIEr0 MoKoIeHu [3].

Cpenu mATH BaKHBIX MHMLIMATHB, BBIABMHYTHIX ['J1aBOM Hamiero rocyaapcrsa IO
HaJla)KUBAaHUI0 HAa OCHOBE HOBOH CHCTEMbI pabOTBI B COLMAIBHOW, JIyXOBHO-
MPOCBETUTEIILCKOM Chepax, B KaYeCTBE BAXKHEHIIIUX HA3BaHBIL:

- IpUOOIIeHNEe ¥ TIOBBIICHWE HWHTEpEca MOJIOAEKH K My3BIKE, XYJIOXKECTBEHHON
JIUTepaType, TeaTpy M APYTUM JKaHpaM HCKYCCTBa, IPOSBICHHE MOJIOJBIM MOKOJIEHUEM
CBOETO TaJlaHTa U JIapOBaHMI;

- OpraHu3alys CUCTEMHOH pabOTHI MO MOBBIIICHUIO JYXOBHOCTH MOJIOAEXKH, JIOOBH K
YTEHHIO.

Hamn Opima  pa3paboraHa cuctemMa JAYXOBHOTO — BOCIHHUTAaHHS — CTY/IEHTOB
MeJJarOTHYECKOTO By3a uepe3 KyJNbTYPHO-TYMaHUCTHYECKUH MOAXO0J K 0Opa30oBaHUIO H
[[EJIOCTHOMY IIpoliecCcy MOATOTOBKH CHEIMANMCTOB-OYAYIIUX yuuTeJIel Kak HOCUTENei
BBICOKOI JYXOBHOCTH M HPABCTBEHHOCTH.

HcrtokaMu KynbTYpHO-TYMAaHHCTHYECKOI'O0 TMOAXO0Aa K OOpa30BaHMIO CIyXaT
KOHIIEMIINS TYMaHHUCTHYECKOM MICUXOJIOTHH U MeJaroruku, Bo3uukmas B 50-60-x rogax
B CHIA u nambonee moyiHO BhIpaxxeHHas B Teopun K.Pomxepca. E€ cyTp — pasButue
YeJIoBEKa Ha OCHOBE COOCTBEHHOTO OIBITa B YCIOBHSX OJIATONPHATHOH aTMocdepsl
MICUXOJIOTHYECKOTO KOM(pOpTa, JOBEpHUs, COTPYAHHYECTBA, MOJJIEPKKH, CO3/1aBAEMBIX
yunrteneM (mpenopasareieM) [6].

LleHHOCTHAsT HAINPABIEHHOCTh KYJIbTYPHO-TYMaHHCTHYECKOTO IOJX0Ja Io0yxXIaer
o0paiaTbesi K METOAWYECKUM HAIlpaBJICHUSM, CBS3aHHBIM C PAaCHIMPEHHEM KYJIBTYPHOTO
OTIBITa M KPYTro30pa CTYAEHTOB C OMOPOW HAa aKTHBHOCTh CAMHX CTYACHTOB U C IIOMOIIBIO
TBOPYECKHX, IBPUCTHUECKUX (OPM 0OyIEHUS.

Cucrema JyXOBHOTO BOCIHTaHHMA CTYJCHTOB II€JarOTHYECKOTO By3a Ha OCHOBE
KYJIBTYPHO-TYMaHHCTHYECKOTO TOAXO0Ja HaIleJieHa Ha PacIIMPEeHHE TyXOBHO-KYIBTYPHBIX
3HaHMH ¥ OmbBITa HAa MaTepuale MeJarornYecKuX JUCHUIUINH, HCIOJIH30BAHUE
OCOOCHHOCTEH M BO3MOXHOCTEH  KyJIbTypHO-TYMaHHCTHYECKOTO  IOAXOJa K
npodeccrnoHaIbHOMY 00pa3oBaHUI0 OYAYIIMX —YYHUTEJCH. Ha ocHoBe BbIsABICHUS
COBPEMEHHBIX MOTpeOHOCTEH oO0IiecTBa M CTYJICHTOB B KOMIUIEKCHOM, BCECTOPOHHE
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pa3BHBAIOIIEM IIpPOLIECCe BXOXKACHHS B COLIMYM M CIEIUAIBHOCTh, HaMH Obl1a pa3paboraHa
crcTeMa KOMIUIEKCHOTO NPHOOLIEHHs CTYJICHTOB K KYJIBTYPHBIM M JYXOBHBIM LIEHHOCTSM
Ha OCHOBE MEXIPEIMETHBIX MOJYJIEH 1O CHEUMalbHBIM JuciuIiMHaM  «Oomas
nenaroruka», «OCHOBBI TNPO(ECCHOHANBHOM menaroruku», «OCHOBBI MeNaroruyeckoi
KyneTypel», «llemarornyeckoe MactepctBo», «Haponnas mnenmaroruka», «CemeiiHas
MENaroruKa, obmeobpa3oBatensHeiM  npenmeraMm  «Kymprypomorus»,  «Mcropus
VY36eknctaHa», a Takke (akynpratuBoB «llpakTHueckas oaTmkay, «lIpakTuueckas
3CTeTHKa». KOMIUIEKCHBIM MOAXOX 3aKNIOYaJCs B BBIWICHEHWH MaTepHala KyJIbTypHO-
TYMaHHCTUYECKOT0, JTyXOBHO-HPABCTBEHHOIO, XYIOXKECTBEHHO-3CTETHUYECKOIO XapaKTepa,
B3ATOTO M3 COJEpPXkKAHMUA KOHKPETHOIO TMpeaAMeTa M €ro OOBEANHEHUH  TIO
XPOHOJIOTUYECKOMY, CMBICIIOBOMY, HCTOPHKO-KYJIbTYpHOMY mpuHOHIY. OCHOBHBIC
HarpaBJeHUsl, BEIOpAaHHBIE JJIs1 [yXOBHOTO BOCIHUTAHHUS CTY/ACHTOB, ObUIN CHOPMHUPOBAHBI B
6moxn  «llemarormdeckas 3TUKa U KynbTypa», «Mcropus u kynpTypa», «Bwlaaromuecs
JIeSTeIIN UCTOPUH U KYJIBTYPHI Y30eKucTaHay.

B xypcax «KynbsTyponorus», «Mcropus Y30ekucranay paccMaTpUBaINCh TEMbI:

He3zaBucumocrs u KyjabTypa. lnes HanuoHanbHOM HE3aBUCUMOCTH — Ba)KHOE
JIOCTIDKCHHE JYXOBHOCTH U KYJIbTYphl HE3aBHCUMOTO Y30ekuctaHa. J[yXOBHBIH U
KyJIbTypHBII TIporpecc B HE3aBUCHMOM Y30ekucTaHe. Bo3poxkneHne camMoOBITHOCTH
y30ekckoro Hapoma. OcobOeHHocTH (popmMHupoBaHMS Y30€KCKOH KynbTyphl. KymeTyproe
COCTOSIHAE COBPEMEHHOTo Y30ekucrana. Pedopmbel Bcell cucTeMbl 00pa3oBaHHMS.
DOopMHPOBaHUE HOBOTO MOKOJICHHSI HHTEIUIUTCHIIUH.

Bocrok kak KyabTypHasi Tpaauuusi. [[peBHss KylnbTypa HapoaoB LleHTpanbHOM
Asun. Kynstypa smoxu Boctounoro Bospoxaenus. Ponp 30poacTpusMa u ABecThl B
pasButuu KynbTypbl LlentpanbHoit Asuu. IlonsTtue «PeHeccaHc)» NPUMEHHUTENHHO K
peruoHanbHbBIM  KyJnbTypaM. BocTtounbslli PeHeccaHC Kkak OTKpbITas, CIIOXKHasd,
CaMOOpraHu3yIoIasica cHcTeMa. Belukue MBICITUTENH, MUCATENIH, XYAOXKHHUKH TOTO
nepuosa. JlyXOBHBIE OCHOBBI BO3POXKJICHUECKOTO NBIKEeHUs B LleHTpanmpHON A3uwm.
MecTo 1IeHHOCTEH ucnaMa B JyXOBHOH KyJbType HaponoB MasepoyHHaxpa. IlleneBpsl
Bocrtounoro 3omuecTBa. Magzoneit TI'yp Owmup, Hlax-u-3unaa, Perucran.
Odunocodcekas nmo3zus A.Haeou, O.Xaitsima u «llaxname» @upmoycu. [lekopaTUBHO-
MPHUKJIAJJHOE HCKYCCTBO KaK OTpa)X€HHE MEHTalIbHOCTH Hapona. Cypusm u mod33wus.
Cytdusm u My3bika. Benukuii mENKOBBIA MyTh, €ro 3HaYeHUE M auanora. O0mmue u
ocobenHble uepTsl Boctounoro u 3anaxnoro Peneccanca.

Kyabrypa 3moxum A.Temypa M TemypuaoB. J[yXOBHO-HPAaBCTBEHHBIE MPUHIIMIIBI
ku3HenesTensHocT Amupa Temypa. Brmang Amupa Temypa B pa3BUTHE KyJIbTyphl HAPOJIOB
MagepoyHHaxpa. [ 'ymaHuTapHas KyJapTypa B IEpHOJI IPABICHUSA TEMYPUAOB. JlesSTeTbHOCTD
Axanemun YiayrOeka. Hcropuueckue Tpyabl Xyxa Axpopa Bamumii, Jxamu, Hasowu,
ucropukoB [llapodunnuna Anu SA3nuii, Huzomumiauna [llomu, Xonaamupa.

IIpu orbGope METOHOB M TEXHOJOTMH OOY4EeHHS W BOCIUTAHUS TNPENNOYTCHHE OBIIO
OTJaHO TEM M3 HHUX, KOTOPBIE CIIOCOOCTBYIOT PAa3BUTHIO NPO(PECCHOHANBHBIX U COITHATBHBIX
Ka4yecTB M COOTBETCTBYIOT IPUHIMITY «00Opa30BaHUE M J[yXOBHOE PAa3BUTHE KAaK BXOXK/ICHHE
B KyJbTYpy». K TakoBbIM OBIIIM OTHECEHBI:

COLMAJILHO-TIeJarOrHYeCKHue:

a) YCBOGHHE COLMAIBHO IIEHHBIX OOpasliOB — MOBEAEHHE, IOJpakaHHe o00pasily,
TpaauLMY;

0) amanTanus K KOJJIEKTUBHBIM (hopMaM B3auUMOAEHUCTBUS — COOpaHUS, B3aUMOIIOMOIIIb,
obcyXIIeHue | T.11.;

AesATeIbHOCTHBIE:

a) MpaKTUIECKUE NEHCTBUS, IPUOOPETEHHE OTBITA, MPEOI0JIEHUE TPYTHOCTEH;

0) IIIaHOBO-OPTaHU3aTOPCKUE, KOMMYHHKATHBHBIE U JIp.

B kauectBe mpuMepa NpPHUBOAMTCS KpaTKash XapaKTepHCTHUKa ceMuHapa «Bcrpeda
UHTEIUIEKTYaJIOBy.
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OTOT CeMHUHAp OTIMYAICS TEM, YTO IPOBOAWICS Ha OCHOBE DPAa0OTHI CTYIEHTOB C
TEKCTaMM UCKYCCTBOBEIUECKUX U3IAHUIN U TUTEPATypPHO-XYA0KECTBEHHBIX POU3BEICHUHN.

IToaroroBka k ceMuHapy 3aHMMana ABE HEJENU U NMPOBOAMIACH B ABYX BapHaHTAX: —
npeBapuTeIbHOE 33/1aHKE OBLIO JIaHO:

a) HECKOJIbKUM CTYJICHTaM,

0) rpymmaM CTyJeHTOB.

Kaxneii cryneHT (Wam Tpymnma) [ODKHBI OBUIM  O3HAKOMHTBCS C OJHUM U3
JTUTEepaTypHBIX TmpomsBeneHnid 00 Ammpe Temype: «Ymyroex Xasmmacm» O.Sxy6osa;
«MHconra kymnyk kunaaypman» A.Myxtapa; «Amup Temyp» B.A.Axmenosa;
«Caxubkupan Amup Temyp» A.Opurnosa.

BerlcTyruienne Ha ceMHUHApE MPOBOIMIIOCH MO PHHIUITY:

1. M310xeHue NPOYUTaHHOTO.

2. Beicka3piBaHHE COOCTBEHHOTO MHEHHUSL.

3. CBoOoaHBIN 00MeH MHeHHAMH «Kak OBl 51 HamKcas 00 3TOM ...».

4. O06o01eHne Bcero BEICKa3aHHOTO, IIPUBEACHHIE BCEX OTBETOB B €IMHYIO CHCTEMY.

5. BrinonHeHue 3a1aHui pa3HOM CTETIEHH CIIOKHOCTH:

a) [IpounTtarh KHUTH, IPOCMOTPETH aJIBOOMBI IO apXUTEKType Y30ekuctana —X — XVI
BEKOB, CJeNaTh BHIOOPKY NHaMsATHHKOB BpeMEH Amupa Temypa u pacckazaTb 00 ux
3HAYEHWH JUIS CBOETO BPEMEHHU U COBPEMEHHOCTH.

0) [IlpencraBute  comepxkanme  kHuru [ .A.JlyragenkoBoir,  O.W.I'anépkuHoit
«MuHnatiopel  Cpemneit Asum» (C  TOMOWIBIO KOMIBIOTEpA, MPE3EHTALMH) IO
CaMOCTOATENBHO TIPEJIOKEHHOH CHCTEMAaTH3allid MHHHUATIOp (IO aBTOpaM, >KaHpam,
[IBETOBOM raMMe U T.1.).

B) Co3maB MHHULIMATHBHYIO TPYIMIy, KOJUIEKTUBHO IOATOTOBUTH M IIPOBECTH MUHH-
JIEKIUIO  JINTepaTypHO-U300pa3sUTENbHOTO coAepkaHust Ha TeMmy: «CpeaHeazuaTckas
KHIDKHas MUHHATIOpa XV Beka Ha HOITHYECKHUE CIOKETBD.

Cemunap-muajor «My3en TamkeHnTa»

Iepen cemunapom rpymme cTyaeHToB (32 desoBeka) ObUIO MaHO 3aJaHue: Pa3OUBIIKNCH
Ha TPyHmbl MO 2-3 dYejloBeKa IIOCETUTh MO OJHOMY MY3€I0 M COCTaBHTh KpaTKyIO
AQHHOTAIMIO-00BSICHEHHE 00 MX UCTOPHHU U CO/IEPXKaHUH IKCTIO3UIINH.

Ha cemmnape kaxkjas rpynma Jienaja KpaTkoe cOOOLICHHE M BBINOJHSNA 3aJaHus: 1)
OIMCaTh CBOM BIIEYATIICHHMS, 2) YTO MOPa3wiIo OOJbIIe BCEro, 3) YTO y3HaAJIN HOBOTO, 4) 4TO
He MOHPaBMJIOCH (B 0(OPMIICHUH, COJICPKaHHIH, STHKE COTPYTHUKOB My3€sl, €0 YacTH CBS3H
C COBPEMEHHOCTHIO H T.11.).

HtoroBoe 3amaHme nanst Bcel Tpymmsl (ITOTOKA) 3aKIIOYAJOCh B COCTABICHHU
KyJIbTYpHOI ITaHOpaMbl My3€€eB HaIlIero ropojia Ha OCHOBaHMH TOJIy4YeHHON MH(DOpMalul —
OIICHUBAJINCh  HANPABICHHOCTh, CBA3b C TyYMaHUTApHBIMH OOJACTAMH  3HaHUI,
HAIIMOHAIBLHO-Teorpad)nIeCKUil OXBAT, CBSI3b C UCTOPUEH M KYJIBTYpPOU Kpast U T.1.

CeMuHap o TeaTpajibHoii :ku3Hu TamkeHnTa

Counnenne «Moit IIOOUMBIIA TeaTpy.

Pacckasbl o Teatpax TamkenTta — tearpe uM. Xam3sbl, uM. Mykumu, TABT um. A. HaBou
U JIp. 110 TUIaHy:

1. T'ox co3aHys U OTKPBITHS.

2. ApxutekTypa, e€ 0COOEHHOCTH.

3. BHyTpeHHMit nexop.

4. JIy4mmve UCTOTHUTEIH.

5. Penepryap.

6. HoBble criexTaxin.

[IpuMeHeHNe MaHHOW CHCTEMBI B TPAaKTHKE MEAarOTMYECKHX BY30B Y30eKucTaHa
MOKa3ajo, YTO JIMYHOCTHOMY TPUCBOCHHIO  (MHTEpHUOPH3AIMK)  AYXOBHBIX U
npodecCHOHANPHO-TIEAATOTUYECKNX ~ LEHHOCTEH  CIOCOOCTBOBANM ~ TaKUE  BHUJBI
JIeITEIIbHOCTH, METOJbl, WHTEJUIEKTyajbHbIE OIlepaluy, BepOalbHblE W IHCHMEHHBIC
CIOCOOBI y4eOHOTO Tpy/a U OOIIEeH!s, KaK:
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- IOJIrOTOBKA K 3aHATHAM (M3yYCHUE UCTOYHHKOB);

- IOUCK (JINTEpaTyphl, CBEACHUN) ;

- CaMOCTOSITENIbHOE JOObIBaHUE 3HAHWH;

- BEIOOpKA, CHCTEMaTH3alHs;

- 00001IeHNe, CUHTE3UPOBaHKE (TIOHATHH, apTe(akToOB, SBICHUN XyIOXXECTBEHHOH M
JTyXOBHOU KYIIBTYPHI) ;

- CpaBHEHHE, COTIOCTABJICHUE, aHAIIN3;

- YCTHOE M3JIOKCHUE;

- MNCBMEHHOE COYNHEHHUE,

- BBITIOJTHCHHUE 3aJaHHI;

- OTBETHI Ha MPOOJIEMHBIE BOIIPOCHI;

- MHIUBHIyaJIbHas paboTa;

- paboTa B rpyre;

- M3yYCHME NEeJarornyecKux MOHATUH M WAeH C OompelesieHHeM HX MecTa B oOriei
crcTeMe npohecCHOHATIBHON AeSTEIbHOCTH;

- OOHApy)KCHUE CBs3M IICIArOTMYCCKUX IMOHATHH W Teopuil ¢ o0Omeil cucremMoit
KYJIBTYPBI,

- BO3MOKHOCTh BBICKA3bIBaHUS CAMOCTOSTEIHHBIX CYXICHUI, 00MeHa MHCHUSIMU;

- ompeJeNicHHE 3HAYCHUS U3yJaeMbIX MOHATHH KakK IEHHOCTH — IS ce0sl M I CBOCH
npodeccuy;

- TMIPUBIICYCHUE JTUTEPATYPHI MO KYJIbTYpPOJIOTHH, ICTOPHH HCKYCCTB, BUIAM HCKYCCTBA,
peNUTHN, O BBHINAIOMIMXCS JUYHOCTAX M IIearorax, MPOW3BEACHUSIX XYIOKECTBEHHON
JUTEPATyphl — MPO3bI, TOI3UH.

Bce cemunapsi, cobeceoBanust uMenu peIeKCHBHYO (OIICHKAa COOCTBEHHBIX KaueCTB U
BO3MOXXKHOCTEH, (opMHpOBaHHE «SI-KOHIEMIMKW» - CaMOOLIEHHBAaHHE, CaMOKPHTHKA,
CaMOIIPOCKTHPOBAaHUE),  HPABCTBEHHYI0 M  @eJarormdeckyro  (HpaBCTBEHHas U
nelarorndeckas oleHKa SBICHUIT) HapaBJIeHHOCTb.

Taxoke 6I)IH CACJIaH BBIBOJ O TOM, 4YTO MNEAArOTHYCCKUMHU YCJIOBUAMH JOCTHIKCHUSA
MOJIOXKHUTEIPHBIX W3MCHEHHH B JYXOBHOM pAa3BHTHH CTYACHTOB SIBISICTCS CIIEJJOBaHUE
KOMIUIEKCY, BKIIOYAIONIEMY TIapaMeTpbl «BHIBl  OCSTEIBHOCTH», «METOTUYCCKUE
HAIPaBJICHUN, KTEXHOJIOTHI»:

B/I (Bump! eI TENFHOCTH) — KYJIBTYpHAs ACSITEIBHOCTh B COOTBETCTBHH C HHTEPECAMU;

- IOCTOSTHHOE OOIICHHE C UCKYCCTBOM;

- XyJIO)KECTBEHHO-3CTETHUYECKAsT TBOpUYECKast NESATEIBHOCTh — JIFOOUTEIbCKHUE 3aHSATHS,
y4yacTue B XyI[O)KeCTBeHHOﬁ CaMOACATECIIBHOCTHU, PAaCHIMPEHUE YUTATCIIbCKUX HHTCPECOB,
y4acTue€ B T'YMaHUTAPHBIX CEMUHApax, BUKTOPHUHAX, KYJIbTIIOXOJaX,

- pasbIrpbIBAaHUC NMEJATOTUICCKUX CHTyaHHﬁ;

- 3CTETUYECKHE BU/BI AEITEIHHOCTH OOIIEHHS ¢ IPUPOIOH.

MH (MeTogWdecKWe HalpaBieHHs) — T[OKa3 CTYJCHTaM KyIbTYPHBIX SIBJICHUIA,
COIIMAJIBHBIX CO6LITHﬁ, BBIIAOIITUXCS HHqHOCTeﬁ, XYHOOKECTBCHHBIX o6pa3013 B HX
LEHHOCTHOM 3Ha4€HUU;

- UCMIOJIb30BAHUE KYIBTYPHOTO BIMSHUS CEMBUY;

- KOPPEKTUPOBKA KYJIbTYPHOTO BIMSHUS CBEPCTHUKOB U COLIUYMaA.

T (TexHONOrMM) — WIPOBBIE, POJIEBBIE, XYHO’KECTBEHHO-TBOPUYECKHE, TPEHHHIH II0
aHaIu3y SYMOLUI U YyIIPABICHUIO UMU B CBOEH *KHM3HH U MEJarOrHuecKon AesaTeNbHOCTH.

ITo3uTnBHAS JUHAMHUKa l'IpO(l)CCCI/IOHaJ'ILHOFO, AYXOBHO-KYJIbTYPHOTO W COIIMAJIBHOI'O
pa3BuTHs OakanaBpoB MeaBY30B, 3adukcupoBanHast ¢ | mo IV kypc nokaszana:

KynbTypHO-TYMaHUCTHYECKOW TOAXOJ HUIpaeT CYIIECTBEHHYIO, (HOPMHUPYIONIYIO,
00y4aromyro pojb, BOOPY’Kasi CTYACHTOB HaBBIKAMHU:

- KyJIbTYpHl YUYEHHS M YTEHHUS dYepe3 HEoOXOIWMOCTh TIIATENBHONH NPOpadoTKH
HECKOJIbKMX HCTOYHHMKOB, MX CpaBHEHHWE, aHAIM3, 0000IIeHHe; pa3doop MOJSPHBIX TOYEK
3pEHUsI, BBIOOP HY)KHOTO 3HaHHs U3 MAacCHBOB (DaKTOB;
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- CaMOCTOSTENILHOTO MO3HAHMsI, CaMO(OPMUPOBAHKS U CAaMOpPEaIIU3alng;

- OCBOCHHUS KYJIbTYpPBI CBOETO Hapo/ia, CBOEH CTpaHbl U MHpa.

OmuH M3 TIaBHBIX NPUHLMUIOB KYyJbTYPHO-TYMaHHCTHYECKOTO IIO/IXO/la — Yy4yacTHe
CTYZICHTOB B pa3HOOOpAa3HBIX BHJAX IESITEILHOCTH — HE TOJBKO CHOCOOCTBYET MX Oojee
rHOKOW couWanu3alii, HO M obecreynBaeT MM B OyayimieMm 0a3y coluajibHOW W
IICUXOJIOTHYECKU-aJalITABHON YCTOWYHBOCTH — BO3MOXKHOCTH MMETh MHOXXECTBO «TOYEK
BKJIIOYCHHMS» CBOMX 3HAHHH M CIIOCOOHOCTEH B 3aBUCHMOCTH OT MEHSIOIIUXCS COLMATBHBIX
Y KU3HEHHBIX 00CTOSATEIBCTB.

KynbTypHO-TYMaHHCTHYECKHH IOAXOX M OTOOpaHHBIE B COOTBETCTBHHM C HHUM
NPUHINIEL, (OPMBI, METOABI, TEXHOJIOTHH W JPYTHE CIIOCOOBI MpogecCHOHATBHO-
JMYHOCTHOTO W COLMAJBbHO-HAIPABICHHOIO IIEJarorM4ecKoro oOpa3oBaHHS CO3HAIOT
HMIMPOKKE BO3MOXKHOCTH [UISl KYJBTYPHO-TBOPYECKOW JEATENLHOCTH, NPO(eCcCHOHATBHO-
MPaKTHYECKOTO PA3BUTHS M CTAHOBJICHHS CTY/ICHTOB.
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POJIb XUMHUH B TIOATI'OTOBKE HH)KEHEPHBIX KA/IPOB
Jxadb6aposa H.D.

Jocabbaposa Hamenna Diii0606Ha — KAHOUOAM XUMUYECKUX HAYK, OOYeHM,
Kageopa Xumuu u mexHoN02UU HEOP2AHUYECKUX 6EUjeCME, XUMUKO-MEXHOI02UeCKUll (paKynvmen,
Asepbaiioscanckuil 20cy0apCmeentbvlil yHugepcumem neghmu u npOMbLULIeHHOCMU,
. Baxy, Asepbaiioxcanckasn Pecnybauxa

Annomayun: paccmampusaromcs npooiemMvl Xumuieckozo obpazoeanus 6 Asepboatiodcane
u 6 uacmuocmu 6 A3epbanloAHcancKomM 20CYOapCmeenHoM YHUgepcumeme Hegpmu U
NPOMBIUIEHHOCIU, BOZHUKWIUE 8 pe3yibmame COKPAWeHUs Kypcd @yHOamMenmanbHou
OUCYUNTUNBL — 0OWell XUMUU.

Knrwouegvie cnosa: pynoamenmanvhas OUCYUNIUHA, XUMUSL, UHIICEHEPHbLE KAODbI.

B Teuenue Bcero cymecTBoBaHUs UenoBeuecTBa XUMHUS CIYKWIA B €r0 IPaKTHYECKOH
JIeSITeTHHOCTH.

C xumue# CBS3aHO Pa3BUTHE TAaKUX OTpAciel MPOMBIIUIEHHOCTH KaK MeTaJUlyprusd,
MAaIIMHOCTPOCHUE, TPAHCIOPT, MPOU3BOACTBO CTPOMUTENBHBIX MAaTEPUANIOB, JIEKTPOHHKA,
JIeTKasi, HIIEBas MPOMBIIUICHHOCTh, chepsl ObITa 1 MH.Ip. obnacteit [1-3].

Bona — camMoe ynuBuTENbHOE BEIIECTBO - OCHOBA >KU3HM Ha 3emue. Kaxapiii ron B
peku Bcero mupa cOpacbiBaroTcsi Oosee 450 MuwuMapioB KyOOMETpOB OBITOBBIX H
MMPOMBINUICHHBIX OTXOJ0B. 38,)13‘13 XHUMHHU — OYHCTKaA 3an$[3HeHHOI>II l'[peCHOfI BOAbI U
OTIPECHEHHE COJICHOM.

Bo BceM Mupe HakarmBaeTCs OTPOMHOE KOJHMYECTBO XMMHUYECKOTO OPYXKHs, KOTOPOE
Jake TOJIFKO TMPH XpPaHEHUH SBISIETCS «OOMOOH 3aMemieHHOTO AeicTBHs». PaspaboTka
Croco0OB  YTHIIM3AIIMA XUMHUYECKOTO OpPYXKHs, WCIIONB30BAHHBIX MAaTEepPHalioB TaKXkKe
SBIISICTCS 3aaueii XMMHUU.

Bonpmyto ponp WrpaeT XMMHS B Pa3BUTHH (apMalleBTUYECKOH IPOMBINUICHHOCTH, a
TaKX€ B NIOMCKE HOBBIX MaTCpUaAJIOB, CHOCO6HI)IX 3aMCHUTDH KUBYIO TKaHb.

HoBele nIpoayKThl NATAaHUSA, KOCMETUYECKUE NIPENAPATHl U MHOIOE APYroe — BCE 3TO HE
MOJXKET CYIIECTBOBATh 0€3 XUMHH.

K coxanenuto, B mocieaHee necsatuietue B A3epOaiikane HaOI01aeTCsl CHIKEHUE
YPOBHSI XMMHYECKOTO OOpa3oBaHUs B CpPEIHEH IIKOJE, a Takxke CHOPMHPOBAIOCH
HEOOBEKTUBHOE OTHOIICHUE K 3TOMY MPEAMETY KaK K CII0)KHOMY M HEBOCTPEOOBAaHHOMY
B JalbHeWmed mpopecCHOHANbHOW AesaTeNbHOCTH. [lo3TOMYy dYacTo BO3HHKAIOT
OCJIOXKHEHUS TPH W3YYCHUH 3TOU JAUCHHILTUHEL B By3e. [Ipobimema ycyryoumsieTcs eme u
TEeM, YTO C pa3pylmICHHEM COBETCKOM CHCTEMBI 00pa30BaHUS Kypc OOIIed XUMHH B
By3aX COKPAaTHJIM BJIBOE€ M OONbIIEe, T.e. €MKHH TIyOOKHH Kypc BBICHICH MIKOJBI
OPUILIOCH Ype3aTh M MPOXOANTHh OBICTPHIMH TEMITAMH, YTO, KOHEYHO, HE MOXET He
CKa3bIBATHCA HA pE3yJibTaTax o6yquI/m.

Ho coBpemenHOEe 0O0IIECTBO HyXIaeTcs B 00pa30BaHHOI MOJIO/IEKH, KOTOpasi B CBOEH
npodeccHoHaTLHOM JeSITELHOCTH JOJDKHA OBITh CITIOCOOHA K BHEIPEHHIO COOCTBEHHBIX
pa3paboTOK B pa3UIHBIX 00JACTIX HAYKH, TEXHUKH, POU3BOJICTBA.

Takas ycnemHaa ACATCIBHOCTh BO3MOKHA TOJIBKO Ha OCHOBE TapMOHHUYHOTO
MOHUMAHHAA MHpPa, OKPYXKaroIled Cpensl, CO3HATEIBHOTO INOMCKa COOCTBEHHOTO MeECTa B
MOBCEeHEBHOW kM3HU. [lodTOMYy 3HaHHMEe (QYHIAMEHTAIbHBIX HayYHO-ECTECTBEHHBIX
JUCLUIUIMH, B TOM YHWCIIE XUMHH, CTAHOBHUTCS HEOOXOIMMBIM 0aznucoM Juisi obOecriedeHus
TUIOJJOTBOPHOH TPO(ECCHOHANBEHON AEATEIBbHOCTH BBITYCKHUKOB BY30B M CIIOCOOHOCTH
penrats nMpodIeMbl 1 BO3MOKHBIE OyayIHe TI00aIbHbIe TPOOIEeMBI.

Y4unThIBasi MHOTOJIETHHH OITBIT IIOJTOTOBKM WH)KCHEPHBIX KaJpOB M COBPEMEHHBIE
TpeOOBaHUS B MOJTrOTOBKE OakalaBpoB OOIIETEXHUYECKAX HAMpPABICHHA B CBETE
TpeboBaHuii BOJIOHCKOW cHCTeMbl 00pa30BaHHs, HAYYHO-TICNATOTHYECKUA KOJUICKTHB
A3zep0ail/PKaHCKOTO TOCYAapCTBEHHOTO YHUBEpPCUTETa HEPTH ¥ TPOMBIIIICHHOCTH
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HOCJIeIoBaTeNIbHO  paboraeT Haj mpodiaeMoll (OPMUPOBAHUS KadeCTBEHHOM CHCTEMBI
3HaHMUH CTYAEHTOB 10 (yHAAMEHTAIbHBIM AMCIMIUIMHAM (XMMHH, MaTeMaTuke, (u3MKe).
OBnajgeBaHMe 3HAHMUAMU 10 OCHOBHBIM €CTECTBEHHBIM IUCLUIUIMHAM B IEPBbIE TOABI
o0y4eHHUsT CTaHOBUTCS 3aJI0TOM (OPMHUPOBaHHMS Y CTYICHTOB (YHIAMEHTaJIbHOTO
MHPOBO33pEHHsI O NPUpPOJEe OOBEKTOB M OKpYyKaromero Mmupa. VMIMeHHO pacmiMpeHue u
COBEpIICHCTBOBaHNE  ()YHAAMECHTAIbHOM  MOATOTOBKM  TIO3BOIAET  c(OPMHPOBATH
CIEIUAINCTOB, CIOCOOHBIX K HECTAHAAPTHOMY MBIIUICHHUIO, aHAIU3Y, CUCTEMAaTHU3alUN |
0000IIIeHUIO TTOTyYeHHOH HH(DOPMAITHH, PEIICHUIO PEaTbHBIX TEXHUIECKUX 3a1ad.

Bricokuii ypoBeHb MH)KEHEPHOU pabOTHI IIPH PEIICHUN TEXHOJIOTHMYECKHX 3a/1a9 MOXKET
OCHOBBIBAaThCS Ha TINyOOKOM MOHMMAaHWM XHUMHYECKHX 3aKOHOMEPHOCTEH IIPOIECCOB,
KOTOpBIE SBILIFOTCSI 0a30BBIMHU B CO3JJaHWH HOBBIX TEXHOJOTMYECKHX oTpaciel. [l atoro
TpeOyeTcsl CylIeCTBEHHOE paclIipeHHe earornieckux MeToI0B.

[IMupokoe ncnonbp30BaHNE aHUMALUU, XUMHUYECKOT0 MOJEIUPOBaHUS C UCIIOJIb30BaHUEM
KOMITbIOTEpa jenaeT oOydeHue Oosee HArJSIHBIM, MOHSATHBIM M 3allOMHHAIOIIMMCS.
Hcnonp3oBanne pa3HBIX BHUJIOB YUeOHOW MAEATENBHOCTH — CO3/IaHHE Mpe3eHTAIMH,
BBITIOJIHEHHE J1a0OPAaTOPHBIX PadOT B BUPTYyaJbHOW J1aOOpPaTOpPHU, TECTUPOBAHHME W T.II. —
MO3BOJISIET CTY/AEHTAM CaMOCTOSTENBHO MOJIyYaTh HEOOXOAUMYIO UH(OPMALUIO, MBICIUTD,
paccyxaaTh, aHaTM3UPOBATH, JENIATh BHIBOJBL.

BaxHOE MOCTOMHCTBO HCIOIB30BAHMS KOMIUIEKCHBIX TEXHOJIOTHH Ha J1abOpaTOpPHBIX
3aHATUAX [0 XUMHUH — BO3MOXKHOCTb JEMOHCTPALNU XUMUYECKUX OIBITOB, KOTOPBIE TPYIHO
OCYIIECTBHUTH B Ta0OPaTOPHHU.

Hcnonp3oBaHue «BHPTYalbHBIX OJKCKYpCHH» 3HAUMTENBHO PpAaCIIUPSIET KPYro3op
CTYACHTOB U 00JieryaeT NOHUMaHUe UM 0COOEHHOCTEN MPOU3BOICTBEHHBIX IIPOIIECCOB.

B xoHeyHOM wHTOre, MOJy4YEHHBIE B XOJ€ OOYy4eHHUS 3HAHUSA, MO3BOJSAIOT CTyJICHTaAM
TPaKTOBaTh  TEXHHYECKHE, €CTECTBEHHOHAYYHbIe,  TI'yMaHHTapHble  IPOOJIEMBI
COBPEMEHHOCTH B KOHTEKCTE B3aUMOCBSA3M I'€0JIOTHH, XMMUH, SKOJOTHH B HCCIIEIOBAHUU
mpo6JeM 3arps3HeHNs OKpYKafoLeH cpeasl U T.A.

Kaxnpnii crmermanuct, Oyap-TO HHXKEHEP-NPHOOPOCTPOUTENH,  TEIUIOIHEPTeTHK,
He(pTSHUK WIN CrielManucT B 00JIacTH OMOMEIUIIMHCKON WH)XCHEPHH, MUKPO3JIEKTPOHUKH
JIOJDKEH, KaK MHHHUMYM, HMETb JOCTaTOYHOE IPEACTABICHHE O TEX «XMUMHUYECKHX
KOMITOHEHTaX» CBOEH JESTENbHOCTH, KOTOpPBIE CIHOCOOCTBYIOT  WHTEHCH(UKAIMU U
YIYYIIEHUIO PE3YIbTaTOB PabOTHI.

Hampumep, cymecTBeHHBbIE KadyeCTBEHHBIE CIBHTHM B O0JaCTH MHUKPOIIEKTPOHHMKH
MOTYT OBITh pPEaTU30BaHBl TOJIBKO TP TPUMEHEHHHM HOBBIX IOJIYIPOBOJIHUKOBBIX
MaTepHalIoB, KOTOPBIE MOXKHO pa3pabaTblBaTh C TPUMEHEHHEM HaHOTEXHOJOTHUH.
Metauinyeckue ¥ MeETalJIOKepaMUYeCKHe MaTepuajbl MOT'YT ObITh MOAM(DUIMPOBAHBI
no6aBkaMu KapOuI0B, HUTPHUIOB, XapaKTePU3YIOLITUXCS YHUKaJIbHBIMHU
9KCIUIyaTallUOHHBIMU CBOWCTBAaMHM, B YACTHOCTHU BBICOKOH YCTOMUMBOCTBIO K KOPPO3UHU
1 M3HOCY B Pa3NIMYHBIX TEMIEPATYPHBIX PEKUMAX.

B cdepe sHEpreTHKH CYIIECTBEHHBIE JTOCTHXKEHHUS BO3MOXHBI Onaromapsi riyOoKoMy
MOHMMAHHMIO XMMHUYECKMX OCOOEHHOCTEH TIpOIECCOB TOPEHMS TOIUIMBA, HPUHIUIIOB
YIpaBIECHUS] KUHETHYECKUMU OCOOEHHOCTSIMH IPOLIECCOB C HCIIOJIb30BAHMEM BEIIECTB,
CTaOMIIM3MPYIOIIMX TPOLECCH TOPEHUs], IPEIOTBPAIIAIOIINX 00pa30BaHNE HAKUIIH B KOTJIaX
U YMEHBIIAIIUX U3HOC AeTalel.

Ho BeInenenne He3HAUMTENHEHOIO 00bEMa KPEIUTOB Ha M3YYEHHE CTOJb HEOOXOJMMON
(hyHIaMEHTaIBHOW JUCUMIUINHBI, KaK XMMUS, WM TIOJIHOE OTCYTCTBHE €€ KaK IpenMeTa B
y9eOHBIX IUTaHaX HEKOTOPBIX TEXHWYECKHX HANpaBJICHHH IOATOTOBKH OakalaBpOB HeE
rapaHTupyeT (popMupoBaHHe COBPEMEHHOTO Pa3HOCTOPOHHE PAa3BUTOTO CIIEIHAINCTA.

Heo6xonumo yriayOiieHIe U COBEPIICHCTBOBAHNE XMMHUYIECKOH MOATOTOBKH OakalaBpOB
BY30B HE TOJBKO JUIS PACIIMPEHUs MHPOBO33PEHHS OYIyIIero CHenHuaincra, HO U
YCIICTITHOTO BBITTOJHEHHSI UM MHKCHEPHBIX Pa3pabOTOK M PELICHHS TEXHOIOTMYECKUX 3a/1a4.
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B Hacrosiiiee BpeMsi y Hac TsDKeasi CUTyalus Ha peIHKe Tpyaa. HUKTO TOYHO He MOXKeT
CKa3aTh, KAKUX M CKOJBKO CHEHUAIMCTOB HY)XHO IOATOTOBUTH Ha Oypkaiimme 5 — 10 ser.
Her noHnManus ¥ TOro, Kakue CrenuaniucTsl TpeOyOTCs.

CeromHst  pBIHOK  TpyJa  HyXJaercss B CIEHHMANNCTaX,  OO0JaJaromux
MEKANCUMIUIMHAPHBIMU ~ 3HAHMSMH, YMEIOIIMMH  OBICTpO  mepenpoduinpoBarthCs,
NPUHUMATh 3 QEKTHBHBIE PEIICHUS B TUHAMUYHO H3MCHSIONIUXCS YCIOBHAX.

IMoxroroBka WH)KEHEPOB HOBO thopmarim, CIIOCOOHBIX obecreunThb
KOHKYPEHTOCIIOCOOHOCTh MPOAYKTOB KaK Ha HAI[HOHAJHHOM TOBapHOM DPBIHKE, TaK U Ha
r100aJIbHOM MUPOBOM — 3TO HEOTIIOXKHAS 3a7a4a HH)KCHEPHBIX BY30B.

Cnucox numepamypul
1. Jlesuykuii M.M. YBnekarensHas xumus. Mocksa. ACT Actpens, 2008.
2. Yepnobenvckas I'.. Teopus u meTonrka o0yuenus xumuu. Mocksa. Jlpoda, 2010.

3. Aeaeycetinosa M.M., /]ricabbaposa H.D. Xumus B coBpemenHoM mupe. baky. AT'YHII,
2014.
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O NEJATOIrMYECKOM IMOTEHIUAJIE «<HAYAJIbBHOM
MATEMATHUKHN», WA HECKOJIBKO CTPAHUIL EE METOAUKH
Tuxomupona C.B.

Tuxomuposa Ceemaana Buxmoposna — kanouoam Qusuxo-mamemamuyeckux Hayx, OOyeHm,
Kageopa nedazo2uku u NCUXOI02UU OOUKOILHO20 U HAYALHO20 00PA306AHUA,
Braoumupckuii cocyoapcmeennuiii ynugepcumem um. Anexcanopa I pucopvesuua
u Huxonas I pucopvesuua Cmonemoguix, 2. Braoumup

Annomayus: UCMOPUKO-PUMOPUYECKUE MOMEHMbL HAYAIbHOU MAMEMAMUKU  UMEIOM
Mecmo Obimb. Memoouka OOYYeHUs peuweHulo 3a0ay CO2NACO8aHd C MpebdOBaAHUAMU
nedazoeuyecKkoll NCuxono2ul; 6 npoyecce peuleHusi ym peOeéHka npebvieaem 6 noucke, a
BHAUUM, U 8 CAMOM Hpoyecce U300pemenus apuMemuru; Nno3HABAMENbHbI XapaKmep
mMamemamuyeckux —3aday, 6 m.4. U 3044 HEeMAMEMaAmuiecKko20  COOePICaAHUS,
cnocobcmeyem opmMuposanuI0 6bIHUCIUMETbHBIX HABLIKOE YUAUUXCSL.

Knrwuesvie cnosa:. Cemén Hivuu I[lloxop-Tpoyxuii, memod yerecoobpasHvlx 3a0ad,
apugmemuxa 013 Ha4anbHebx wikon, Beesonoo Konemanmunosuy Beamocmun, «Memoouxka
apugmemuxuy.

DOI: 10.24411/2410-2881-2019-10401

B 2018 romy mouTM HE3aMEUYEHHBIM MEAArOTMYECKOM W METOAMYECKOH
0OIIIeCTBEHHOCTRIO TPOILIO 165-IIeTre MHUPOKO W3BECTHOTO B CBOE BpeMs «MaTeMaTHKa-
meromuctay Ceména Unbuua [loxop-Tporuxkoro (02(14).01.1853 r., Kamenen-ITogonbsek, —
12.03.1923 r., JleHUHTpaa) — «Iefarora-MaTeMaTukay, OJJHAM U3 MEPBBIX BBICTYITHBIIETO
«3a peopMy MaTeMaTnIeckoro oopazoBanus B Poccumy». M3BecTeH OH OBLT M KaK YIaCTHHUK
«monuThUueckoi craukn 1905 r.», Kak co3Jarellb CHEIHMANbHOTO Kypca apU(pMEeTHKH,
MMOCTPOCHHOTO Ha OCHOBE «MeTofa Iesiecoo0pa3sHocTh 3amauy». Hapsgy co Bcem 3THM
«IeJIaror-MaTeMaTuk» ObUT MHUIIMATOPOM BHEIPEHHUS B METOJMKY OOYYCHUS MaTeMaTHKH
«MHIyKTUBHO-TA00PATOPHOTO METOJIa», YTO TaKKe CTaBUT €ro B CaMblid TEpBBIH psij
MPOTPECCUBHBIX MIEAATOrOB NOOKTIOphcKoi Poccun [1, 594].

«J10OKTSIOpBCKOI» — HE 3HAYHUT <JIOPEBOIIOIMOHHOI», MO0 B KauecTBE YYacCTHHKA
«ronuTHYecKor crtadku 1905 r.» Haml megaror WMeIN MPaBO CYHTATh Ce0s MPUIACTHBIM K
peBomrorrr 1905-1907 rr., BomIeqmIei B 0TEYeCTBEHHYIO UCTOPHUIO Kak IepBasi OypiKya3Ho-
JIEMOKpaTHIecKasi PEBOITIONUS B CTPAHE.

B 1938 roay, T.e. cnyctst nsatHaauate jet nocae cmepru C.HM. oxop-Tpoukoro, ero
TooKTsOphcKkast — «HawampHast  MaremMaTwkay, SABISIOMIAscsA — pasmesnioM  «MeTomoB
MepPBOHAYANFHOTO O0y4YeHus» U m3manHas B «Ouepkax m MoHorpadusx Ilemarornueckoit
Axanemun» moj ooOmel penakuueir mpodeccopa Anekcannapa Ilerposuua Heuaepa [2],
MpOIIa NMPOBEPKY LEH3YpPHl Ha MOJIMTHYECKYI0 M HHYIO OJaroHaiéXHOCTh. JTO ObBLIO
3aUKCUPOBAaHO Ha O0OpOTE€ THUTYJIBHOTO JIUCTAa TMYOJMKAIWH, [PUHAJJICKABIICH
KHHTOM3IaTeIbCTBY «llomb3ay, BiagenpuaMu KoToporo B Mockse Obimi «B. AHTHKD U K.
Pa6ora C.1. Hloxop-Tporkoro 3anuMana 0oJbIIe TPETH MEPBOi YacTH BIITycKa «MeTo1oB
MEPBOHAYAIFHOTO OOYYEeHHUs» W ObUIa BO BCEX OTHOUICHUSX HE TOJIBKO HOBaTOPCKOM
(TOBOpPS COBPEMEHHBIM SI3BIKOM, HHHOBAIIMOHHOM), HO U ()yHIaMEHTAILHOM.

HoBatopcTBOo €€ cocrTosyio mpexkae BCero B TOM, YTO OHa MpoJoJDKaia
METOJIMYECKYIO HJIEI0 aBTOpa, KOTOPYH TOT caM «eweé B cepeauHe 80-X roaoB
MUHYBIIETO CTOJETHS Ha3Bal «METOJNOIO IeliecooOpa3Hbix 3amau» [1, 135]. TlomoOuas
MeTOJa eCThb HE 4YTO WHOe, KaK «UCTHHHas Merona oOyueHus apudpmeruke». OHa
COCTOUT B TOM, 4YTOOBI «IOCTaBUTh yM peOEHKA B YyCJIOBUS, NPUINYECTBYIONIUE
HayallbHOMY TEpPHUOJy Pa3BHTHS €ro, U B TOM, YTOOBI PeOEHOK MPHCYTCTBOBAJ, TaK
CKa3aTh, MPU caMoM u300peTennu apudmeruru» [1, 134-135].

Kak mpomomxkan namee aBTOp, «3amada, NP CTPOTOM MPHMEHEHHH 3TOW METOJEI,
SIBIIIETCS UCXOHOW TOYKOHM JJIST BCAKOW HOBOM pabOTHI HAJ 4yeM OBl TO HU OBLIO B Kypce.
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PykoBoacTBa 00yueHHEM YUUTENIb HE BBIYCKAaeT U3 CBOUX PYK, U B TO K€ BpeMs, MpH e
NPUMEHEHNUH, CaMOJCSTENBHOCTh y4alluxcs, SIBISIONIAsCsd OZHUM W3  OCHOBHBIX
TpeOOBaHUII COBPEMEHHOW I€aroruueckoil NCHXOJIOTHH, MOXET OBITh HCIIOJIb30BaHA
BrosHe» [1, 135].

C MOMEHTa CKa3aHHOI'O NPOIUIO OYEHb MHOTO JIET, OJHAKO U CETOJHS COBPEMEHHBIN
aBTOP, CITYCTSI 95 JIET Mociie CMEPTH BBIJAIOLIETOCS ME1arora, MpU3HaET, YTO «KPYIMHEHITM
METOANCTOM-MaTeMaTHKOM nopeBoionnoHHoi Pocenn 6p1 C.M. Hloxop-Tporkunii».
Pa3zpaboTaHHBII UM «METO[ LIeIeco00pa3HBIX 3a/1aW» UCIOIB3YETCS B COBPEMEHHON MITKOJIE
Poccuiickoit @eneparmm. Metogsr C.U. Ioxop-Tpoukoro paccumraHbl Ha TO, YTOOBI
cbepeur cmiibl peO&HKa, MpoOyIUTh B HEM HHTEpeC W JII00O3HATENHFHOCTh, HOIEPIKATh
CaMOJICATETbHOCTh M CAMOCTOITEILHOCTEY [3, 552].

ITomuépkHyThle HAMH CIIOBA, CKa3aHHBIE BO BTOPOM JECSATUIETHH IPOLUIOTO BeKa, U
CerofHs 3ByYaT KaK HeJb3sl aKTyalbHO. JTO M MOJIXOIBl K 3J0pOBbecOEperarommm
MeJarorvdyeckuM TEXHOJIOTHSIM, M Pa3BUTHE II03HABATENLHBIX MOTPEOHOCTEH ydaluxcs,
OBITIMBOCTH HMX YyMa, CIIOCOOHOCTH K JESTEJIbHOMY CaMOPa3BHTHIO ¥ BOCIHTaHHE
CaMOCTOSATENBHOCTH. M0kHO TonbKo yauBisAThed, kak C.U. [loxop-Tpoukomy yaanocs Bo
MHOI'OM MPEJBOCXUTUTh MHOTHE pEaHUMHpYeMble HbIHE (OJHAKO YK€ B HOBBIX
HCTOPHYECKHUX COIMOKYJIBbTYPHBIX YCIOBHSX) MEJarorudeckue HauWHAHUS, OypHO
nposBusimue cedst B 60-70-e roapl, a 3aTeéM BO MHOTOM 3a0BITIE M0 MMPUYHMHAM, O KOTOPBIX
HaJI0 TIOAPOOHO TOBOPUTH OTAEIBHO.

Bmpouem, C.M. [oxop-Tpomkuit OB HE OAWHOK, W00, HampuMmep, camy
«1esnecoo0pa3sHoCTh 3a/ad» OH IOHMMaJl HE TOJNBKO B CMBICIE HCIIONB30BAHMS €€ I
¢dbopmupoBaHUS TPOCTBHIX apU(METUUECKHX JACHCTBUI, «APECCYPbI» CIOXKEHUS U
BBIUUTAHUS, YMHOXCHHS W JCJICHHS, a U B 00OJEe HIMPOKOM CMBICIIC IEIeCO00Pa3HOCTH
MOJTOTOBKH YYCHHKA yKe B IIKOJE K OyAyIiel B3pOCioi KU3HH.

Ero crapmmii mo Bospacty coBpemennuk B.K. Bemmocrun (03.02.1865 r., 3y6uoBo
Teepckoit 061 — 03.1925 r., Hmwxuuit Hosropom) [4], paboTas HACTABHHKOM B OJHOW W3
MEPBBIX IATH TOCYJapCTBEHHBIX YUHUTEIbCKHX ceMuHapuii B cene HoBom (Mororckoro yesna
SpocnaBckoii TyOepHHUN) U SIBISUICA aBTOpoM «MeToauku apupMeTukm» [5], «cocTaBIeHHOMH
COIJIaCHO TIPUMEPHON IPOrpaMMBbl, M3JaHHOH MHHHCTEPCTBOM HApOHOTO IPOCBEIICHUS IS
HaYaJIbHBIX yumimim» (B 1897 r. m3nmaHume BTOpOe, IeYaTaHHOE C MEPBOrO, JIOMYLIEHHOTO
Yuénaemim Komurerom MunuctepctBa Hapomroro IpocBemieHust B OMOMHOTEKH YIUTEIBCKAX
ceMuHapuit W HmmmX yywmm. Mocksa. Tumorpadus I JIuccrepa u A. Tepmemns.
Bosnemkenka, KpecToBo3BrkeHCKHiT Iepeyinok, 1. JIuccHepa. ).

PaccmarpuBas B cBoeii paboTe pa3Hble THUIIBI 331a4 U COOTBETCTBYIOIINX MM JIEHCTBUI
B.K. bemmoctur B yactHocTH mucan: «Ha 3amadax B mpenemax 1000 BIojgHE yMECTHO
OyzeT MO3HAKOMHTH JAETei, XOTS HEMHOro, C aHaJdu30M. IlycTh OHM 3HAIOT M 3TOT IYTh
pa3bopa 3amaun. Torma ux 3HaHHS OyIyT O0OCTOsATENbHEE W 3aHATHA apUPMETUKOMN
pazHooOpazHee. Bot nmpumep ananmza. 3agada Ne 476: «B xopobke 144 xapanmama. OHa
ctout 2 p. 80 k. Ecniu mpoaBats 3T KapaHIamy B pO3HUILY 110 3 K., TO CKOJIBKO ITOTyYUTCS
NPUOBIIN Ha TOTYII0XKUHY KOpoOOK?» [5, 63].

INono6uele 3amaun Ha pybeske XX-XX| BekoB BHOBb BEpHYJIUCh B HayalbHYIO LIKOIY,
100 MX KOHKPETHOE YKOHOMHUYECKOE COJEpXKaHUE ObUIO ONpeJesIeHO HOBBIMH COLMAJIBHO-
SKOHOMHUYECKUMH peanusMU. B MOBCEIHEBHOM KM3HU JIETH MOCTOSIHHO BCTPEUAaTCs C
TaKkoW TEPMMHOJIOTHEH, KaK KpeIuT, apeHna, Oaprep, KOHKypeHuus u ap. Ha ypokax
MaTeMaTHKHU MJIAIINX IIKOJIEHUKOB 3HAKOMSAT C CO/ICP’KaHHEM HEKOTOPBIX SKOHOMHUYECKHUX
MOHATHI;, YMEHHWE aHaJIM3WPOBaTh M HHTEPIPETUPOBATH JAHHBIE IIPOJUKTOBAHO
®Denepa’abHBIM FOCYIapCTBEHHBIM 00pa30BaTENbHBIM CTAHJAPTOM HadalbHOTO 00pa30BaHUs
[6]. PaboTa mo dopmMHupOBaHHMIO BHIYHUCIUTEIHHBIX HABBIKOB OOpETaeT IMO3HABATEIbHBIN
XapakTep depe3 3aJaHMsA C HemaTremMaThdeckoil umHpopmarmeit. bomee Toro, 3amaHus c
SKOHOMHYECKOH  TEPMUHONOTHEH  COYETAIoTCs C  MAaTEMaTHYeCKUMH  3aJaHUSAMHU
pa3Ho00pa3HBIMU KaK 1O (JOpMe, TakK U 10 COAEPIKAHHMIO.
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Bepuémcs x npumepy, koraa-to pasodbpanHomy B.K. bemnroctunbiM B ero «Mertoauke
apudpmernkmn». «Beném pa3dop B Takod nocnenoBatenbHocTd: 1) Ham Hajmo y3Hars,
CKOJIBKO IPHOBUIN MOJIYYUTCS C IOJTYI0KUHBI KOpOOOK. J[JIst 9TOro Hazo 3HaTh: a) CKOJIBKO
MPUOBUTH TIOIYYaeTCs C OJHOM KOPOOKH 1 0) CKOJIBKO KOPOOOK B MmOy TroxkuHE. 2) CKOJIBKO
KOpPOOOK B MOJYAIOKHHE — 3TO Y3HaTh Jerko (12:2=6); ocraércst y3HaTh, CKOJIBKO IPHOBLIN
¢ omHOW KOpoOkw. 3) UToOBI ompenenuTh NPUOBUTE C KOPOOKH, JOCTaTOYHO 3HATH!
a) CKOJIBKO KOpPOOKa CTOWT caMOMY IIPOAABIy W 0) CKOJBKO MpOJABEI] 32 He€¢ BBIPyJacT.
4) Ho croumocTs KopoOku mana (2 p. 80 K.), ClleoBaTeIbHO, OCTAETCS BEIYUCIHTD, CKOIBKO
mpojaBer] 3a Heé, T.e. 3a KOpoOKy, BbIpydaeT. 5) UToOBI 3HATH BEIPYUKY, TOCTATOYHO 3HATH:
a) CKOJIbKO KapaHpamiel B KopoOke u 0) mouém mpomaéres Kaxapii. 6) Ho oba st gmcna
(144 u 3) mam wu3BecTHHL. Pa3zbop, T.e. aHamM3 KOHYeH. M3 3TOTO BHIHO, YTO aHAIIN3
HAYMHAETCS C BOIIPOCA 3a/1a4H M TI0CIIeI0BATENILHO MEPEXOIUT K TaHHBIMY [5, 64].

ConepxaHue pemieHus W OTBETa K 3ajadye OTHOCHTENbHO NpUOBLIM B «MeTonuke
apudpmerrke» [5, 82], SpPKO HILTIOCTPUPYET KOMMEPYECKHE CHOCOOHOCTH MOJIOJIOTO
YeJoBeKa, TIOHUMaHUE UM Pa3sHUIBI MEXAY ONTOBBIMHU 3aKyNKaMH ¥ HPOJaXel B PO3HHUILY.
CoBpeMeHHBIE EPHOANIECKUE U3IAHUS CBUACTEIBCTBYIOT O TOM, YTO B HEKOTOPBIE IIIKOJIBI
nofoOHasi KOMMEpLHS YK€ NpUIIUIa, U MaJIeHbKHE «KOMMEPCAHTBI» C MOJIOJBIX JIET
HAYMHAIOT CBOW MaJIbIi OM3HEC.

Wrak, uctopusi moBTOpSETCS, JEMOHCTPHPYS HEOOPaTHMOCTb HE TOJBKO COLHUAIBHO-
9KOHOMHYECKOT0, HO ¥ IIeJaroru4eckoro (00pa3oBaTesIbHOT0) IpoLecca.
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KOMILIEKCHBIN ITOIXO0/I B PA3BUTUY TEXHUYECKHX
HABBIKOB B KJIACCE CIIEHUAJIBHOI'O ®OPTEIIMAHO
I'pecs JI.N.

I'pece Jlapuca Heanoena - npenooasamens, KoHyepmmeiicmep no cneyuaibHocmu hopmenuaro,
Jlemckas my3vikanvras wixona, 2. Tuxopeyk

Annomayun: cmamos npeonodceHa KAk MoOelb mex 6U008 YHPAJICHEHUl, KOmopbule
HeobX00uMbl  ON  YuaWuXcsi  MAAOWUX — KIACCO8 HA — NEPEOHAYANLHOM — dmane
ucnoanumenscmea. JauHolii KOMHIEKC NOMOACEM OCMbICIEHHO NIAHOMEPHO 8800UMb €20 8
€JICeOHeBHYI0 pabomy IOHbIX MY3bIKAHMOS U 00CMUYbL NOJONCUMENbHBIX PEe3VIbmAamos 6
MeXHUYECKOM pa3gUumuu.

Knroueewie cnosa: ocHoga mexHuuecko2o pazeumus, NO3UYUOHHbBLE YAPANCHEHUS, KOMNLEKC
mexHuueckux nHagvikos, IMIII Tuxopeyx.

Texnnka-310 MactepcTBo. Korzma roBopar o ¢popTrenuaHHON TEXHUKE, TO IMEIOT B BUAY
CyMMy YMCHHH, HaBBIKOB, NpPHEMOB MWIPHl Ha (opTennaHo, KOTOpbIE IEpeaaroT
MY3BIKaJIbHOE COAEPKaHNE MPOU3BEICHHUH.

OO0y4asch B My3bIKaJIbHOH IIKOJIE, YYEHHK MTOJTy4aeT OCHOBY TEXHUYECKOT'O Pa3BUTHA.

Kosiex - 370 ckeneT, Ha KOTOPOM HapacTaeT MacTepCTBO. A BOT 00yUeHHE B BBICIIUX
MY3BIKaNbHBIX 3aBEACHUSAX — aKaJeMHM, KOHCEpPBAaTOPUU JaeT TEXHUKE MY3bIKaHTa
COBEpIIEHCTBOBATHCA.

Uto HE0OX0AUMO ISl IPHOOPETEHUS TEXHUKH.

1. CtpemiieHue ObITH XOPOIINM MY3bIKAHTOM.

2. YMeHne 1OymaTh, pa3MBIIUIATh, aHAJIM3UPOBaTh NpH J0O0W pabore Hax
MY3BIKaJIbHBIM TIPOU3BEICHUCM.

3. IToCTOSIHHBIN CIyXOBOW KOHTPOJIb.

Sl He ycTaHy MOBTOPATH: MO3T - 3TO YIPaBIISIFOIIMNA MY3bIKOM, KOTOPBIH OTIAaeT MpUKa3bl
nanbiam. [1anbisl — 3TO JKUTENIN My3bIKaJIbHOW CTPaHbI, BBHITOJIHSIIONIIE MTPUKA3bl MO3ra. A
CIIyX — 3TO KOpPOJIb, KOTOPBIM CIIEIUT 3a KaueCTBOM pe3yibTara. Beip M3 KauecTBEHHOTO
3BYKa MOKHO BO3BECTH J1000€ NIPOU3BEJCHUE.

3HAYNT, TEXHUKA 3aBUCHUT: OT OBICTPOTHI MO3Ta JaBaTh IIPUKA3bD» TOUHBIE U BEPHBIC
majgbllaM U OT PEAKIUU HaJbIEB — BBINOJHATH KOMAaHIbl M MTHOBEHHBIH 3BYKOBOM
KOHTPOJIb CIYXOM.

MBI yxe 3HaeM, 4TO €CTh J[Ba BUJa TEXHUKH — MeENKas MajiblieBas U KpymHas, Korjaa
paboTaloT ManbIbl, KUCTh, IUIEYH, KOPIYC — 3TO aKKOPJIbl OKTABbI, apIEKHO.

ITbechl, aHcamMOiM, HAX KOTOPHIMH MBI pabOTaeM B TEUEHHE Iojid, HE MOTYT IIOJHOCTBIO
KOMITCHCHPOBaTh OCHOBHOE pa3BUTHE IBUrATEIbHBIX NMPUEMOB M TeXHHYeckux (opmyi. o
3TOMY, B Hameill paboTe NPUCYTCTBYIOT JOCTYITHBIE ¥ MHTEPECHBIE YIPa>KHEHNUsI, POTPaMMHO-
n300peTaTenbHOro cojepskanus. [lonTekcT moMoraeT npaBHIbHOMY HHTOHUPOBAHHMIO, & TaK JKe
Pa3BUTHUI0 METPOPHUTMA, a TaK K€ JAHHBIC YIPaKHEHHs MOMOTAOT HANpaBUTh BHHUMAaHHE
YYeHHKA He TOJIBKO Ha TEXHMYECKHUE, HO M MYy3bIKaJIbHBIC 3a/1a9H.

[t pa3BUTHA MEIKOW TEeXHHKH HEOOXOAWMBI MO3UIMOHHBIC YHpaXHeHUs. [IpuHimm
YOpaKHEHHH — HOTHI PSIOM, TAJbIBI PSAOM — YUUT HIPaTh «BCJIEMyo» Llenpro maHHBIX
YOpaKHEHUH SBISETCS — IPaBUIIbHAS 3BYKOBAsl ITOCIENIOBATEIBHOCTh. A MOJOOpaHHBIE
MOATEKCTOBKM K YIPaXHEHUSIM HE HAPYIIAIOT «IIEHUE) MabIIeB HA HHCTPYMEHTE, YUUMCS
CIIyIIaTh CBOE  HCIIOJIHEHHE. OJTO YYUT HKOHOMHTH PACCTOSHHE, YTO BIIOCIIEICTBUHI
J006aBUT CKOPOCTH. [1anbIbl CTaBUM Ha OJHOM JTMHUM, HECMOTPS HA PasHyIo JUIMHY KaXKI0To
nanbla , 3-i okpyrusieM, 1-ii TaHeM Onibke K YepHbIM KiaBHmiaM. UeM ecTecTBeHHee
OIlyCKAIOTCS Malblbl, TEM KPACUBEE 3BYK.

PaboTass Haxm XpoMaTHUECKHMMHU XOJaMHM, Yy4yuMcd MOJAKIanblBaTh |- maner,
BbIpa0aThlBaéM €ro JIOBKOCTb W THOKOCTb, T.K. B XpOMaTH4YeCKOoW ramme 1-i mnanen
UCTIOJNIb3YeTCS 9acTo, @ yMEHHE TOAKIIAAbIBAHNS 1aCT BO3MOKHOCTh MEHSITh TO3UIIHN.
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Hcnonusist XpOMaTH4eCKUH XOJ, CIyIlacM POBHOE 3BYYaHHWE M 3PHUTEIIBHO CIEIUM 32
€/IMHOM BBICOTOH 3amscTbs (3-i O6mke K 1-My, Manblbl MPaKTHYECKH 00pa3yroT KOJIBIO), a
€CIIM BO3HUKAET TPSICKa B 3aIACThe, JIACTHK MJIM KOIEHKa JIeXKallne CBepXy Ha KUCTH, He
MIO3BOJISIT, 3TOMY CIIYYHThCS.

Ha HavampHOM »STame H3ydYeHHsi raMM OYEHb IIOJIE3HO HayaThb pabOTy C TakKHX
BapWaHTOB ammmakatypsl: 1,2; 1,3; 1.4; 1,5 - mampmamu, OIATH K€ TPH  ITOM
oTpabaThIBaeTCA JOBKOCTh 1-To mampifa. Tak jke HEOOXOAMMO IOAOOPATh IO3UIIOHHBIE
yIpakKHEeHHs, B OCHOBE KOTOPBIX JIEXkaT raMMbI ¢ exuHoi ammmkarypoit (C, G, D, A, E)
3TO OyZeT CIOCOOCTBOBAThH PAa3BUTHIO TAPMOHHYECKOTO ciryxa. Paboras ¢ raMmmMaoOpa3HBIMU
YIPAKHEHUSIMHU, YIHMCS CIIyIIaTh POBHOE 3ByYaHUE U «IICHUE) MANbIEB Ha KIABHATYpE.

[Tone3no mogobpate ympakHEHUS, IOATOTABIMBAIONINE K MCIIOIHEHHIO MEIU3MOB, Ha
HUX YYCHHUK YYUTHCS SICHOMY U PUTMHYHOMY, YETKOMY HCIIOJTHEHHIO yKpaIleHHUH.

O0si3aTenbHO B pabOTy BKIIOYATH YIPAKHEHHsT Ha PENETHUIHMH, OHU TaK Xe, KaKk U
YIPpa)XHEHUsT Ha MENM3MBl COBEPIICHCTBYIOT Ha IaHHOM JTare JIOBKOCTh mnaiblieB. Ha
PENeTHIUAX YYEHHK YYHUTBCS SKOHOMHUTH JABWKEHHS, YYMTbCS AKTHBHOCTH W LENKOCTH
KOHYHMKOB IJIbIIEB.

[ToctenenHo mo6GaBiisieM B paboOTy B Hall KOMIUIEKC YIPaXHEHUS Ha pa3BUTHE
KPYNTHOM TE€XHHMKH. 3HAKOMS y4Y€HHKAa C aKKOpAaMH, AaeM IOHATHE YTO aKKOpA - 3TO
co3Byudne 3-x uim Oonee 3ByKOB. B paboTy BKIO4aercs KHCTb, IUICUH, KOPIYC, YIUM
cinymars riyOnHy 3BydaHus. HaunHaem ympaskHEHHsI, BHICTPOCHHBIC IO TPE3BYUHSM,
MapajuleIbHO YYEHHUK YCBaWMBAaeT, YTO OHHM CTPOSTCS HA TJABHBIX CTYIEHAX Jaja,
YUUTBCS CHBIATH Ma)XXOp, MHHOpP. YUYHM — 4TO IEpe] TeM KakK B3STh HOJHBIH aKKOpPI,
pYyKa BBINOJHSCT «ABIXaHUE» U C BECOM IIOTPYXKAeTCs B KIaBHATYpy, | U 5-e mambubl
o0pa3yroT Kkapkac, a 3-i mamen MSrKO 3amlojHseT cepenuHy akkopaa. Jlocmymmnas
Ka)K[[I:IfI aKKopd, Y4YUM CHHUMATh €ro JIOKTCBLIM, 6OKOBI)IM, IJIACTUYHBIM JBUXXCHHUCM,
3aBepiias ero 3By4aHue, KOHTPOJIHUPYS CIYXOM.

I[OHOHHS[QM Hall KOMIUICKC YIPAXXHCHUAMU Ha apHCIKUO pa3JIMYHbIX BUAOB, IIPU 3TOM
Cpa3y y4uM amriuKaTypHbIM IIPUHIUIIAM B 3aBUCUMOCTH OT HHTEPBAJIbHOT'O XO14a. Ilonesno
JUIL  HAINleBHOTO WCIIOJHEHWS apIe/PKHO, HaTaIKWBaTh HAa OOpa3HbIC IPECTaBICHHS
YUCHHKA. YUEHHUK YYUTHCS 4yBCTBOBATH, YTO IUIEYO - 3TO KHUCTH XYJOKHUKA, 8 MaJbLbl —
3TO BOPCHHKH, TOPU30HTAIILHO NTPOKPAIINBAOIINE /10 BEPIINHBI BCIO 3ByKOBYIO KapTHHY.

JlaHHBI TIpEe/UTOKEHHBIH KOMIUIEKC pPAa3BHTHS TEXHHYECKMX HABBIKOB KaXIbIH
Nperno/iaBaTelb MOXKET HCIOJIb30BaTh, KaK OCHOBY B CBOEi paboTe, JOMONHSSA, CBOMMH
HapaOOTKaMH M HJISSIMU.

Jioboe ycosepuiencmeosanue mexnuku, eCimb YCOGEPUIEHCMBOBAHUE CAMO20 UCKYCCMEA,
a 3Hauum, nomozaem gviasieHuIo cooepxcanus. (I.Hetieays)
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USE OF FORMATIVE ASSESSMENT AS A POWERFUL TOOL
TO RAISE STUDENTS’ ACHIEVEMENTS
Aminova G.
Aminova Guzal - Teacher,
DEPARTMENT OF THE THEORETICAL ASPECTS OF THE ENGLISH LANGUAGES,
ENGLISH LANGUAGES FACULTY 3,

UZBEKISTAN STATE WORLD LANGUAGES UNIVERSITY,
TASHKENT, REPUBLIC OF UZBEKISTAN

Abstract: as a learning tool, formative assessment has attracted the attention of more and
more researchers. This paper first describes the use of formative assessment in English
classrooms based on the teachers’ experience and demonstrates the positive impact on
students’ learning. Dissatisfaction with traditional assessment practices is widespread.
Keywords: formative assessment (FA), English classrooms, learner autonomy.

Around the globe, educators are beginning to pay more attention to the assessments
teachers use in classrooms on a daily basis as a powerful lever for raising student
achievement. Over the past two decades, a substantial body of research has been
conducted to study FA globally. Much research literature home and abroad has shown
the positive impacts of formative assessment on student learning. For example, Black
and William [2] conducted an extensive research review of 250 journal articles and
book chapters winnowed from a much larger pool to determine whether FA raises
academic standards in the classroom. Their findings show that efforts to strengthen FA
produce significant learning gains as measured by comparing the average improvements
in the test scores of the students involved in the innovation with the range of scores
found for typical groups of students on the same tests.

However, considering its acknowledged limitations characterized by time-
consuming, labor extensive, low reliability, technical and professional, medium-long-
term effect, those potential advantages and empowering impacts on students’ learning
will not occur on their own. Thus, recommended practices or initiatives to advance the
use of FA are presented here.

1. Joint efforts and collaborative work and effective use of self and peer evaluation
should be available throughout the learning process. As mentioned above, one
acknowledged limitation of FA is time consuming and labor intensive. Therefore, a lot of
time and energy are required of teachers for the formulating of the assessment plan, the
designing of learning tasks, the monitoring of the process and giving feedback. It is
especially the case at the beginning of the innovation which involves student needs
assessment and goal setting and success criteria making. Joint efforts of a group of teachers
can solve the problem. On the one hand, the ability to self-assess is not only a core
educational skill which is necessary for lifelong learning and which it is desirable to develop
as part of higher education, but can also provide the opportunity to reduce staff workload,;
on the other hand, it is a means to reduce teacher’s workload.

2. FA strategy training for teachers is necessary because FA is professional. As a new
educational assessment trend in our country, FA requires the intervention of expertise and
professionals so as to make it effective. Some data from this study shows the effects of FA
are not so obvious with less experienced teachers’ class. So without the guidance of
systematically-developed cognitive theories, the design of teaching, learning and assessing
activities is likely to be unsystematic and ineffective in improving achievements for many
students [1]. In other words, both theories and domains of knowledge and practice in which
they are to be employed must be deeply understood. So, it is essential that both in-service
teachers and pre-service teachers have evidence-based education or training of FA.
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3. Involving students in making success criteria for learning tasks as well as sharing with
them the learning outcomes are the crucial step. So doing can help them understand and
achieve their goal better and make effective decisions to close the gap between their
learning situation and the goal.

4. All assessed tasks or activities should account for one proportion in the FA. Doing so
may make students believe every effort they put in the activity is rewarding while making
decisions. But it has to be cautioned that being rough is preferable over being specific and
letter grade is better than scoring, because marks or grades alone produce no learning gains
and students gain the most learning value from assessment when feedback is provided
without marks or grades [3, 104].

5. Quality feedback and self-assessment are always the key concepts and factors of FA.
Feedback should be given regularly, timely and it should be specific and encouraging
because feedback given as part of FA helps learners become aware of any gaps that exist
between their desired goal and their current knowledge, understanding, or skill and guides
them through actions necessary to obtain the goal [4, 102]. And specific and encouraging
feedback is the most helpful type of feedback to students because the specific comments
about errors and specific suggestions for improvement encourages students to focus their
attention thoughtfully on the task rather on simply getting the right answer.
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Abstract: the problems of language interference of the Uzbek learners of the English
language are discussed in the present article. The author of the article gives the opinions of
several scholars on the problem. She analyzes the problem of language interference on the
grammatical layer of the English language.

Keywords: range of variation of the norm, language norm, language system, coarse
interference, moderate interference, soft interference.

The term “language interference” has several meanings. In the broadest sense, it is
understood as the interaction of languages under bilingualism, leading ultimately to changes
in the system and norm of each of the contacting languages. In a narrow sense, this term
means transferring the linguistic experience of communication in one language into foreign
communication in the context of the learning situation. It is in this understanding that
interference is of the greatest interest for the method of teaching foreign languages.

Language interference is a serious obstacle to the successful mastery of the skills of foreign-
language communication, and due to this, much attention is paid to this phenomenon from the
side of methodology and linguistics [1, 2]. Interference is viewed from different positions, and
the most popular is the classification according to the level principle, according to which it is
divided into phonetic, lexical, morphological and syntactic.

Each teacher of a foreign language knows the phenomenon of interference, which is the
result of interaction of two or more language systems, namely the system of the native
language and the foreign one, and in the case of studying two foreign languages - native and
two foreign. Interference is determined by the linguists as an assumption of bilingual in
speech in a non-native language of various inaccuracies in relation to the norms of the target
language under the influence of the native [3, 13].

Since the speech of students is not yet perfect, there is a more or less “support” for their
native language, which eventually leads to violations of the system and the norms of the
second language, to the appearance of interference [2, 24]. The primary system is
considered as a source of interference, the secondary system as an interference object. The
primary system can also be represented by a previously studied non-native language, when
again the language of the system of a previously studied foreign language, on which the
speech activity of a person, thus distortion occurs under simultaneous influence systems of
the native language and other previously learned languages.

The last of these divisions has, as a classifying principle, the degree of manifestation of
interference. It is a popular technique in the process of improving the students' language
skills. Meanwhile, the terminology used here (ie, explicit and hidden interference) does not
fully correspond to the content of the terminology. Interference is the unconscious transfer
of the experience of communication from one language to another, and the degree of its
manifestation depends on the level of the language competence of the learner. Therefore, for
the learner, any interference is hidden. Conversely, a teacher with a high level of language
competence, any interference seems obvious. Meanwhile, the systems of Uzbek and English
some common features, and these general features cannot only have a positive, but also a
negative impact on the formation of skills of foreign-language communication. So,
following the experience of communication in their native language, students often
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construct designs that, although they do not violate the rules of English grammar, are
nevertheless not actually observed in the speech of native speakers. In other words,
interference in such cases deforms not the language system, but the normally accepted norm.
Examples of such (moderate) interference can be the substitution of Complex Object
constructions with compound sentences: instead of: She saw her enter the room. The reason
for moderate interference is the same literalism, based on the general principles of building
native and studied languages and ignoring the scheme of preferred implementations adopted
in foreign language culture, i.e. norm. The conflict between norm and system in students’
speech demonstrations can be illustrated by the use of turns with the participle being. Let us
turn to the following example.

Now being free from his fears he could take quick and decisive steps (from student
work).

Following the structure of Uzbek models with participles, the author of the sentence does
not violate the systemic relations of the English language, but he does not take into account
the desire of the English language for compression, which (with respect to proposals of this
type) is expressed in the normative and usual elimination of the participle being.

Now free from his fears he could take quick and decisive steps.

Obviously, the listed features of the use of the constructions in question in Uzbek and
English languages coincide only partially. However, students (most often unconsciously)
ignore these features. They see only one difference between Uzbek and English sentences of
this type. All this allows us to consider such errors as a mild manifestation of interlingual
interference.
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Abstract: this article analyzes variety of researches and contributions which were done by
linguistic scholars in order to develop parameological unit. It gives different research work
which gives rich basis for developing proverbs as a parameological unit. One of the factors
that enhance the effectiveness of speech is the in-depth and effective use of the
paremological unit (phraseologism, prose, dialect) in the language.

Keywords: parameology, proverb, dialect, culture, semantics, supralinguistic, semicology,
paradigm.

The collection of paremological units that are ready for the talk is very ancient. In the
11th century Mahmud Qashgari introduced 400 names of the Turkic people to the Devon
and explained how they were used in the Arabic language. More than 250 of them are
present in the current Uzbek language, both in terms of content and shape [1, 13].

Paramiology is a parody of paroimia, spoken in the Greek language, and the form of the
"primitive” or "ordinary" verbal culture, which is not separated as a separate science.
Paramiology is engaged in three main topics: genre diversity, classification of materials and
their classification. In order to know the meaning of the proverbs in other languages, their
function is not enough to justify their translation. That is why linguist scientists have made a
great deal of research and have comprehensively understood the meaning of proverbs. One
such linguist, B. Gimblet [2], argues that the pragmatic approach in the study of proverbs is
of great importance. In order to comprehend the full meaning of proverbs, it is necessary to
have a specific context and focus on the meaning of the proverb's use. This pragmatic-
sophisticated approach in Linguistics has helped to comprehensively comprehend the
function of proverbs. This is because the meaning of the context does not mean the same
meaning. The Estonian linguist, A. Krikman [3], believes that the language, the task, the
pragmatic situation used and the chosen language are key factors in determining the
semantics of proverbs. Referring to the analytical method of Cherkassian manuscripts, he
considers these articles are as the smallest unit of supralinguistic - semicology. Proverbs
should be understood as a cultural paradigm.

Of course, some proverbs have a meaning and portability, so they need to be aware of
the language culture in order to understand these differences. This is an example of this; "Do
not put all your eggs in one basket" (putting all your eggs in one basket), this proverb
describes a specific situation. It is used only when it is used in a portable sense, meaning the
word "five fingers in the mouth”. These two proverbs are also understandable in Uzbek
proverbs. It is possible to use this proverb in its meanings and in terms of portability. The
essence of the given proverbs can also be summed up in terms of meaning, and the peculiar
meaning of proverbs is important. As we can see from this, one of the most important
features of Parameology is the knowledge of the language and culture of that language,
because we draw errors in understanding the proverb by measuring our own views.

There are proverbs for every imaginable context, and they are thus as contradictory as
life itself. Proverb pairs like “Absence makes the heart grow fonder” and “Out of sight, out
of mind” or “Look before you leap” and “He who hesitates is lost” make it abundantly clear
that proverb does not represent a logical philosophical system. But when the proper proverb
is chosen for a particular situation, it is bound to fit perfectly and it becomes an effective
formulaic strategy of communication. And contrary to some isolated opinions, proverbs
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have not lost their usefulness in modern society. In the case of M. Sadriddinova [4], the
linguistic features of Uzbek proverbs is not studied only according to the literal meaning,
but also with the dialectical variations, that the essence of the proverbs varies with different
variants of meaning, and shows the statistics of using them over a different area. Because
some proverbs are used in different areas, word-based lexemes or terms may be inaccurate,
and when analyzing proverb in terms of words, they can analyze the meanings and make
them understandable options to other regions.

Axwu xamcos 2yroup- Kind neighbour is flower

Emon xamcos uynoup- Bad neighbor is desert

In the given proverb, the word "Hamsoya" (neighbor) is almost not used in our literary
speech, but the word "Qo’shni" (neighbor) is used instead of this word. This proverb is
commonly used in the oasis region and is interpreted as word in Persian. From this example,
we can say even small region also give different variant of expressing their wisdom so that
we should be aware of their language use to understand local people’s proverb.

The ability of many proverbs to be used in this case can be attributed to the fact that
proverbs are also used in the dialects, and can be considered as one of the factors that
contribute to the richness of these proverbs. They serve people well in oral speech and the
written word, coming to mind almost automatically as prefabricated verbal units.
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Abstract: the best teachers are passionate about sharing the subject matter they teach.
However, that enthusiasm may result in an imbalance of teacher talk and student talk in the
classroom. Student-centered or learner-centered approaches employ the teacher in multiple
roles that focus on student needs, motivations, and collaboration.

Keywords: student centered approach, CLT, direct instructions, reciprocal teaching.

“Teaching is much more than a performance by the teacher. Above all, a successful
lesson makes the learners — rather than the teacher — the focus of the lesson” [1, 120]. The
ways students receive, retain, and use content is the appropriate focus. Teachers are no
longer viewed as “a tap pouring water into an empty vessel,” or “conductors of orchestras”
but instead as “a gardener, supplying materials for growth...and rearranging the
environment...for this to happen” [3, 46].

Communicative language teaching (CLT) focuses on developing communicative
competence and facilitating the use of meaningful, authentic interaction. In supporting
student interaction, the issue of “teacher talk” in the classroom arises. The following
paragraphs will explore the concepts of the student-centered approach and the need for
reducing teacher talk in the classroom. Finally, some guidelines for classroom
implementation will be explored.

The teacher in a student-centered model finds ways to teach new content in engaging
ways, makes connections between new and previous content, and gives students the chance
to analyze, reflect, apply, and reinforce the concepts. The teacher should model the language
as well as support and guide learning. Additionally, the teacher uses comprehensible
language, provides examples of how language is used and opportunities to use it, uses
questioning techniques to guide, and understands nonverbal communication [3, 145].

The student-centered approach, sometimes referred to as the flipped learning model,
includes an emphasis on ongoing informal assessment and feedback, as well as the
integration of project-based learning [1, 432-433]. The teacher is an observer and
knowledgeable facilitator, continually monitoring and providing feedback rather than
directing, while the students engage in collaborative project-based tasks with clear
outcomes. Direct instruction can be moved outside the classroom using technology
resources such as videos or web tools instead of in-class lectures [2, 41-42]. Because this
model centers around students' collaborative activities, the teacher is able to provide more
opportunities for authentic interactions and provide more consistent informal assessment
and feedback.

A study of a flipped classroom versus a traditional classroom found that students
improved achievement in grammar student learning outcomes as well as perceived more
confidence in their grammar skills, which was comparable to other studies of the effects on
achievement [1, 58]. Additionally, Sanford describes the “student-directed approach,” which
“forces students to bear the responsibility for their own learning experiences” [3, 15]. In this
approach, students teach a concept or design and lead activities with support from the
teacher. Sanford has seen improvement in students' scores as well as motivation.
Implementing a model that gradually moves teacher talk out of the classroom boosts
academic achievement and learning.
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As McLean states [3, 33], “Teachers talk too much.” He suggests the obvious solution,
which is “for the teacher consciously to become more silent, so that the learner may become
more vocal”. Teachers need to be aware of with what, how, and how much they are filling
the classroom with their voices in balance to students' voices. The learner’s freedom of
choice in reading is the most importance variable - the factor of content suitability (that is,
how far the learner is interested in the content of the reading passage) would distort any
results one might obtain.

In a strategy known as “reciprocal teaching,” the teacher increases student-talking
time by encouraging students to respond using longer utterances and by providing
students with openings to talk in class. Some student tasks include paraphrasing other
students, using reported speech, forming questions, and explaining concepts they
understand from a lesson or an interaction [2, 21]. The focus is on increasing student-
talk time and reducing teacher-talk time.

More than anything, teachers need to treat their role(s) in the classroom
appropriately. Learning how to learn is more important than being taught something
from the “superior” vantage point of a teacher who unilaterally decides what shall be
taught” [2, 90]. The amount and the effectiveness of teacher talk in the classroom
should be considered as part of this role as a facilitator. Below are some guidelines to
reduce ineffective teacher talk, increase student talk and interaction, and utilize stude nt-
centered techniques in the classroom.
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KOPPEKIIMOHHAS MEJATOTUKA
(CYPIOIMNEJATOTUKA U
TU®DJIONEJATOTUKA,
OJIATO®PEHOIIEJIATOTUKA T JIOT OIIE TN )
POJIb CEMBH B BOCIIMTAHUU PEBEHKA C

OI'PAHUYEHHBIMU BO3MOKHOCTSAMMU 310POBbSI
Eruzapbsinn M.H.}, Msiknnbkux A.A.°

Eeusapoany Mapuna Huxonaesna — kandudam nedazo2uieckux Hayk, OOyennt,
Maxunvkux Anuna Anopeesna — cmyoenm,
Kagedpa coyuanvHoll, cheyuanrbHoll nedazo2uxy i NCUxXoI02uu,
COYUATLHO-NCUXON02UHECKULl haKybmen,
Apmasupckuil 20Cy0apcmeeHHblIl Nedazo2uiecKuti YHugepcumen,
2. Apmasup

AHnHOmayua: OanHas cmamvs NOCEAWEHA Npobdieme CeMelH020 80CNUMAHUsL peOeHKd ¢
O02DAHUYEHHbIMU  BO3MOJNCHOCMAMU 300p0o6bsi. B cmamve packpvieaiomcsi OCHOBHble
mMpYyOHOCMU, € KOMOPbIMU MO2YWL  CMOJKHYMbCA  MAKUue Ccembl, ONUCLIBAIOMCS
0CcODeHHOCmU, XapakmepHvle OAsf cemell, B0CHUMbIBAIOWUX Oemell ¢ 0COOEeHHOCMAMU
paseumusa. Taxoce 6 cmamve npedcmasienvl peKoOMeHOayuy pooumensam no nposedeHuo
peabunumayuoHHot pabomul ¢ pebEeHKOM, UMEIOWUM HAPYULEHUSL PA3GUMUSL.

Knioueevie cnoea: cemvs, pebeHoKk ¢ O0ZPAHUYEHHBIMU BO3MOICHOCHSAMU 300DPO6bS,
paseumue, cemetinoe OCNUMaHe, KOPPeKYUOHHAs, peabuIumayuoHtas paboma.

HeB03MOXHO IepeoleHUTh 3HaYeHHE CeMBbH IS peOeHKa, HO OCOOEHHO Ba)KHA CEMbS
UL peOCHKa ¢ OTpaHMYSHHBIMU BO3MOKHOCTSIMHE 3JIOPOBBSL.

Hetsam ¢ OB3 cimoxHO IprUCIOCOOUTECS K TIPAaBUIIaM M YCIIOBHSIM KH3HH B COBPEMEHHOM
obmectse. [locnenHue ToMBI B HAIICH CTpaHE CYMIECTBEHHO YIIYUIIHINCH YCIOBHS KU3HU
JWI, B TOM YHCJIE W JETeH, C OTpaHWYCHHBIMH BO3MOXKHOCTSIMH 370pOBbs. [losBHIHCEH
HOBBIC MCIUKAMEHTO3HBIC CPEICTBA, IIOMOTAIOIIUE MPEONONICTh HApPYIICHHS B
TICHXOMOTOPHOM Da3BUTHH, HOBBIE (POPMBI OpraHM3alMl 00pa30BaTEIBFHOIO IIpoIecca,
HOBBIC METOAUKH MW TEXHOJOTHWHU, HAINPABJICHHBIE Ha JOCTHXKCHUEC 0oJiIee BBICOKHX
PE3yNbTAaTOB B KOPPEKIIMOHHOUW paboTe. Y nerell ¢ 0COOEHHOCTSAMU Pa3BUTHS MOSBUIACH
BO3MOYKHOCTh O0YYaThCsi B 0OIICOOpPA30BATEIbHBIX OPraHU3AIMIX, a 3HAYUT, MOSBUIIOCH
0oJbIIIe BO3MOXHOCTEH YCIENIHOW COLMAIN3allii TaKuX JeTei. 3aKOHOJaTeabCcTBOM PdD
MPeyCMOTPEHBI paBHBbIE MpaBa Kak ans jereil ¢ OB3, Tak u st geTedd, HE MMEIOIINUX
0COOEHHOCTEH MM OTKIOHCHHWH B pa3BUTHH. K TaknM mpaBaM OTHOCHTCS M TPABO KHUTH H
BOCIIUTBIBATHCS B CEMbE.

PebeHok ¢ orpaHn4eHHBIMH BO3MOXKHOCTSIMU 3/I0POBBSI, KaK W JI000H Jpyroil pedeHoK,
MOJKET YCIHEIIHO Pa3BUBATHCS B MCHUXOJOIMYECKOM, TUUHOCTHOM M 3MOIMOHAIBHOM IUIaHE
NOpA YCIOBHM OKa3aHHWs €My HEOOXOAWMOW IOMOIIM W TPAaBWILHOW OpTraHU3alUN
BOCIUTATENBHOTrO mpoliecca. [JIaBHBIMU yYaCTHHUKAMHU BOCIHUTATEIBHOIO IMpoliecca, Kpome
camoro pe0eHKa, BBICTYMAIOT €r0 POTUTEIH WM JIUIA WX 3aMeniaronie. Tak Kak CeMbs -
Omkaiiiiee COIMAIBHOE OKpYXeHHe peOeHKa, Ba)KHO, YTOOBI, TIOMHUMO METUIIMHCKOU M
KOPPEKIIMOHHO-TIEATOTHYECKON  MOMOINM, peOEHKY  OKa3bIBAIACh  SMOIMOHAJIBHAS
MOJJIEPIKKA, YIOBJIETBOPSIIACH €T0 MOTPEOHOCTh B JIFOOBH, JTacke, oOmeHnn, AoBepuu. s
MOJy9EeHHsI XOPOIIET0o pe3yipTaTa OYeHb BaXKHa OiarompusATHas aTMmocdepa B CEMbE,
peOeHOK JODKeH YyBCTBOBATH ce0s 3aIUIIeHHBIM [1].

[NosBnenue B cembe pedenka ¢ OB3 yare Bcero AelicTBYeT Ha poAUTENeH yapydarouie,
HEpEeJIKO OT TaKuX JeTel OTKa3bIBAIOTCS 00a pOJMTENsl, MHOTJa U3 CEMbH YXOAUT OJUH U3
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poauTenell (4amie orelr), NMEpeKNIaablBas BCIO OTBETCTBEHHOCTh Ha BToporo. besyciosHo,
poxaeHne pedeHKa ¢ KaKuM-I00 Ae(eKTOM SIBISETCS CTPECCOM AJIsl POAWTEseH, OueHb
B)XHO B TaKOW CHUTyallMu HaOpaThCsl CHJI U HAIPaBUTh MX BCE HA pa3BUTHE 3TOI0 PeOCHKA.
TaxTuka BocnuTaHusl peOCHKA ¢ HAPYIIEHUSAMH B Pa3BUTHH JIOJDKHA OBITH Takoil ke, Kak 1
BOCIIMTATEIbHAS TaKTHKA JUIsi OOBIYHOrO peOGeHKa, HeoOXOAMMO ONMpaThCcs Ha oOIIHe
3aKOHOMEPHOCTH BO3PAcTHOTO Pa3BHTHA IEeTeH M, YK€ HCXOAS M3 3TOro, IPOBOIUTH
aJICKBATHYIO KOPPEKIIHOHHYIO paboTty [1; 3].

Cempst peberka ¢ OB3 HyxgaeTcs B IMOMOIIM CHEIHMAIMCTOB. 3ajavell MeiaroroB u
JePEKTOIOTOB SBIACTCS BKIIOUEHHE POIHUTENCH B KOPPEKIHOHHYIO PadoTy ¢ pPeOCHKOM,
OOBSICHEHHE MM CHEU(UKH Pa3BHTHS TaKoro peOeHka. Poautenu nomKHB HOHUMATh, YTO
JeraTh ¥ KaK MPaBHIBHO ITOCTYIATh B TEX WM HHBIX CUTYAIHsIX.

['maBHBIMU 3aja4aMu pOJUTEIICH B IPOBEICHUN PeaOMITUTAIIMOHHON pabOThI SIBIISIOTCS:

e Cozmanue gaoma jgoOpokenaTedbHOW UM KoMmQopTHOH aTMocdepbl, cobOroeHne
pexrMa, He0OXOANMOTO ISl pa3BUTHS peOCHKA,;

e ColOuroficHre TIpEANUCaHUN Bpayel, obecreueHue peOeHKa BCEMH HEOOXOIUMBIMU
MCANKAMCHTO3HBIMU CPEACTBAMU, KOHTPOJIb HAZl UX IMIPUEMOM;

e [locTossHHOE HAOJIOACHHE 33 COCTOSHUEM 3[0POBBs PeOCHKAa M €ro caMOYyBCTBHEM
(OU3HYCCKUM U IICHXHIECKHM;

e 3HAaHHWE OCHOB CIICLHAIBHOW MEJaroTMKH W TCHXOJOTHH, BIIAJICHUE OCHOBHBIMHU
HaBBIKAMH NIPOBEACHHS KOPPEKIIMOHHBIX U 00yJarOIIiX 3aHITHIA;

e 3HaHHE OCOOCHHOCTEH pa3sBUTHA CBOEro pebeHKa, GOpMHUPOBAaHHE y HETO aJeKBAaTHOM
CaMOOLICHKH U aJ¢KBaTHOTO OTHOLICHHS K CBOCH OCOOCHHOCTH;

o [IpuoGineHre pedcHKa K JOMAIIHUM JIe]laM B COOTBETCTBUHU C €r0 BO3MOXKHOCTSIMH U
(hopMHpOBaHKE y HETO HABBIKOB caMoo0cTyx)uBanus [2; 3].

Takum 00pa3oM, BaKHEWIIIEM YCIOBHEM HOPMAaJbHOTO pa3BuTHs pebenka ¢ OB3
SBJISIETCS y4aCTHE CEMbH B XXM3HM U BOCIIUTaHUM OCOOCHHOTO pedeHka. D (PeKTUBHOCTH
KOPPEKIIMOHHO-PeaOUINTAIMOHHOW PAa0OTHl HAMPSMYIO 3aBHCUT OT TICHXMYECKOTO |
AMOIMOHAILHOTO KoMpopTa pedeHKa B ceMbe, OT TIOAJEPKKHU U JIFOOBH POJUTEINEH.

Cnucok numepamypol

1. Mockoskuna A.I'. PeGeHOK ¢ OTrpaHMYEHHBIMH BO3MOXKHOCTSIMH 3/I10pPOBbS B CEMBE:
yaebHoe mocobue / A.I'. MockoBkuHa; mon pea. B.M. CemmBepcroBa; MUHHCTEPCTBO
oOpasoBanmst u Hayku Poccuiickoii @Deneparun, DenepanbHoe TOCYAAPCTBEHHOE
O10/KeTHOE 00pa3oBaTeNbHOE YUPEKIECHHE BHICIIETO MPOPECCHOHATBHOTO 00pa3oBaHMs
«MOCKOBCKHH IeAarormdecKuil TOCyAapCTBEHHBIH yHHBepcuteT». M.: MIITY, 2014.
252 c.

2. Mockosxuna A.I" CemeliHOe BOCHHMTaHHE JAETed C pPa3IMYHBIMH HApYHICHHSIMH B
pa3BuUTHM: y4YeOHHMK JUIg CTyAeHTOB By30B / A.I'. MOCKOBKMHA; TOA pe.
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kopropanus «/lamkos u K°», 2015. 292 c.
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TEOPUSI U METOJUKA ®U3UYECKOI'O
BOCIIUTAHUSA, CHIOPTUBHOM TPEHUPOBKH,
O31O0POBUTEJBbHOHU U AJIAIITUBHON
®U3NYECKOH KYJIbTYPbI

METO/JIbI 1 CPEJICTBA IICUXOJIOTHYECKOM MOJAIOTOBKH
CIHHOPTCMEHOB
Pacyaos 3.1I1.

Pacynos 3oxup Ilapoaesuu — navarohuk omoena,
omoesl MOHUMOPUH2A U OYEHKU Kayecmed,
L{enmp nepenod2omosku u nogvluteHust KArUpUKayuu,
cmapwuii npenooagamen,
Kagedpa nedazocuku u NCUXoI02ul,
Llenmp nayuno-memoouueckozo obecneuenus, nepeno020mosKuU U NOBbIUEHUS! KEATUDUKAYUU
cneyuanucmog no Puu4eckoll Kyiomype u cnopmy
npu Munucmepcmee ¢husuieckoil Kyromypul u cnopma Pecnyonuxu Y36exucman,
2. Tawxenm, Pecnyonuxa Y3bexucman

AHHOmauua: 6 cmamve NPOBOOUMC AHAIU3 MEMOO08 U CPedCmE NCUXOT02UYeCKOU
noozomoeku  cnopmemenos. Ilpusooumcsi  kiaccugurkayus Mmemooos u cpeocmsd
NCUXONOSUYECKOU —~ NOO2OMOSKU N0 yeusim  (MoOunusylowue,  Koppekmupylowue,
penaxcupyrouue), co0epaIcanuio (ncuxono2o-nedazozuieckue, ncuxoso2uyeckue,
nCuxousUoIO2UYeCKUe) U XapaKkmepy 6030eliCmaust (Camope2yisiyus U 2emepopeyiayus).
Packpuvieaemces epynna memoodos u cpedcme ncuxoio2uteckoil no020mo6KY CROPMCMEHO8
01 Kajcoo2o snemenma OanHoUu Kiaccuguxayuu. /lenaemcs 661600 0 HeoOX00uUMOCmu
Xopouietl NCUXo102u4ecKoll N0020MOBKU CHOPMUBHO20 MPeHepd.

Knroueevie cnosa: cnopmueHulii mpenep, NCUXOLO2UYECKAs. NO020MOBKd, NOO20MOBKA
CROPMCMEHO08, CROPMUBHASL NCUXON02USL, NCUXOJI020-Ne0A202UYeCcKoe 8030elicmele.

ITon mncuxosorMueckoil MOArOTOBKOM CHOPTCMEHOB MbI I[OHMMAaeM COBOKYITHOCTh
OPraHU3AI[HOHHBIX M MCHUXOJOTHUECKUX, (DU3MOJIOTHUYESCKUAX U MEAArOrHYecKuX (hakTopos,
BIUSIONINX Ha 3((HEKTUBHOCTh CIIOPTUBHOM JEATENHHOCTH CIIOPTCMEHOB, IEJIBI0 KOTOPBIX
SBISICTCS (POPMHUPOBAHUE TaKUX NCHXO(DU3MIECKHX CBOMCTB, MPOIECCOB, TCHUXHMYCCKUX
COCTOSTHUH W (PYHKIIMOHAIBHBIX XapaKTePUCTHK, KOTOPBIE OBUTH OBl CTIOCOOHBI 00ECTICUUTh
3(h(HeKTUBHYIO TPEHHUPOBKY U YCIIEX B COPEBHOBAHUSX.

Baxueliiee 3HaueHHEe B OpraHM3alMd COOTBETCTBYIOLIETO ICHUXOJOTMYECKOTO
MOBE/CHUSA U TMOATOTOBKM CIOPTCMEHAa Ha BCEX OdTamax HMeeT TpeHep. [JnaBHas wLeib
TpeHepa — 3TO HE CTOJBKO MOOeIbl Ha COPEBHOBAHHWSX M CIIOPTHBHBIE JOCTHXKCHHS
BOCIIUTHIBAEMOTO WM CIOPTCMEHa, HO U BCECTOPOHHEE pa3BHTHE, oOpa3oBaHHUeE,
(dhopmupoBaHWE COIUANBHO aJaNTUPYEMOTO YeNOBEKa, CIOCOOHOTO K TOJHOIIGHHOMY
WCIIOJIb30BaHUIO KYJIBTYPHOTO Hacieausi o0IIecTBa, B KOTOPOM OH JKUBET, a TaKxke
CTPEMSIIErocsl K NOCTOSHHOMY CaMOCOBEPILIEHCTBOBAHUIO M caMopa3BUTHIO. JlocTikeHne
JIAaHHOW TIeJIM BO3MOXKHO B YCIOBUSIX TMOI0Opa W peamu3aldd TPEHEPOM CHCTEMBI
MPUHIMIIOB, METOJIOB U CPEACTB MCUXOJIOTMYECKOM MOATOTOBKH CIIOPTCMEHA, MAaKCUMAJIbHO
MOAXO[SIINX ISl KaXJOW KOHKPETHOM cuTyauud. MeToasl M cpeAcTBa  JOJKHBI
MOJOUPATHCS B 3aBHCUMOCTH OT CTaBSINUXCS LEJed, COJCpPIKATEILHOW COCTABIISIOIICH,
XapakTepa BO3ACHUCTBHUS (CaM TpPEHHPYEMBId WM JPYTHE YYAaCTHUKU IICHXOJIOTO-
MEeIarOrm4ecKoro Bo3JeicTBUs). TOYHOCTD, MPaBHILHOCTh U CBOCBPEMEHHOCTh MX BBIOOpA
Y UCTIOJIb30BAHUS SIBIISIIOTCS KIIOYEBON KOMIETEHIIMENH XOPOILIETro CIIOPTUBHOTO TPEHEpa.
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PaccMoTpuM crcTeMy METOZIOB M CPEICTB IICHXOJIOTMYECKON MOJrOTOBKH CIIOPTCMEHA,
KOTOpBIE MOTYT OBITh MCIHOJIB30BaHbl TPEHEPOM ISl IICUXOJOTMYEeCKOW MOJrOTOBKH
CIOPTCMEHA:

1. B 3aBHCHMOCTH OT IOCTABJIEHHBIX LeJIeli MMoJIpa3aessiioTcsl Ha: MOOWIN3YIONINE;
KOPPEKTUPYIOLINE; PETAKCUPYIOLIHE.

e MoOunm3yromue — HaIEICHbl Ha YBEIHMYCHHE MCHXWYECKOTO HANPSDKEHHS,
MHTCHCU(UKALUIO HHTEIUICKTYaJIbHOH M [BUTaTeNbHONH AaKTHBHOCTH TpeHHpyemoro. B
KaTeroOpuio MOOMIM3YIONINX OTHOCAT TaKue BepOalbHBIC CPEICTBA, KaK CAaMOYOCKICHUE H
caMmonpukas. TpeHep HOMKEH OOy4YWTh CHOPTCMEHA HCIONb30BaTh CIICHUATIBHBIC
YIPKHEHUS HA MCHXOPETyJAIHIO, aOCTparupoBaHWE W KOHIEHTpAUWIO BHUMaHMsA. Ha
MEepBBIX  JTamaxX, Korja IICHXWYECKas CHIa HEJOCTaTOYHa, BO3MOXKHBI  TaKHe
(u3MoIIOTHYECKHE CPEICTBA BO3ACHCTBUSL KaK TOHHM3HMPYIOIIAS aKyNyHKTypa, oOmmMid u
CTeLaJIbHBIA CIIOPTUBHBIN Maccax.

e Koppektupyromye, Kak NpaBUio, OTHOCATCS K BepOaJIbHBIM crtoco0aM BO3JEHCTBUS U
HOCAT ()OPMY IMOCTOPOHHETO BMEIIATEIBCTBA. DTO MOIYT OBITh PA3JIMYHBIC CIIOCOOBI
3aMEILeHUs] UMEIOIEerocsi OECIOKONWCTBa CIIOPTCMEHa O BO3MOXKHOM HEraTHBHOM HCXOJIC
COPEBHOBAHMS KOHIIEHTPHPOBAHUEM Ha TEXHUKE BBIMOJHEHUS TAKTHUECKUX ABIKEHHUH [1],
METOJBl TIOJIOXKUTEIPHOM WM OTPUIATEILHOM MOTHBAIlMM, MPUEMbl paIMOHAIN3ALNN
CTpaxoB, 3aKJIIOYAIOMUecs B pPACHIM(PpPOBKE BCEX MPOUCXOISMIMX IIPOIECCOB M Kak
CJIC/ICTBHE, CHIDKCHMH OECHOKOMCTBA MO IIOBOAY HEM3BECTHOCTH, MNPUEMBI PACKAYKU
smornmit 1o cucreme K.C. CraHnucnaBckoro, 3aKif04aronuecs: B HAMEPEHHOM H300paKeHUH
THEBA, CUACThs, IPOCTH, CTPaxa U UX JCaKTHBALIH.

¢ Penakcupyrolue — HallelIeHbl Ha IOHW)KEHHE CTENIEHH HAIPSHKEHHOCTH KaK TICUXUYECKOH,
TaK W (U3MYECKOH, OOJNEeryaloT M YCKOPSIIOT IIPOLECCHl OOMIEro ICHXUYECKOro U
(PM3HOJIOTUYECKOr0 BOCCTAHOBJICHHS. TpeHep MOXKET NPUMEHATH CIEYIOUIMEe BapHaHTHI
paccnabiieHuss ~ CHOPTCMEHAa:  TIOJIHOE  paccia0ieHHe,  IPOrpecCHBHAs  pellakcaiys,
3aKITIOYAIOIAsICS B TOOYEPETHOM HANpPSDKEHHHM M pacciallIeHHH 3a7aBaeMBIX TPYIIT MBIIII,
Tay3bl ICUXOPETYIISAINH, 00N MK aKyITyHKTYPHBIH YCTIOKaWBAOIUI MacCax.

2. B 3aBHCHMOCTH OT CO/IepPKAHUSI MOXKHO Pa3AeINTh Ha CIEAYIONINE TPH KaTeTOPHU:

e [Icuxo0ro-nearornieckoro  CeKTpa JIeWCTBHSA: CHEHUATM3HPOBAHHBIC METOIbI
HaIpaByIAIoNne, yOoexKJaromye, OpraHn3yonye MoBeIeHHEe, COIMAN3aNNIo, a TakkKe HX
KOMOMHHUpOBaHHE. [ICMXOJIOTrO-TIe1arornueckoe BO3IECHCTBHE SIBISIETCSl  PE3YJIbTaTOM
KOMIICTEHIINM TPEHEepa, €ro JeiCTBHE OCHOBBIBACTCS Ha CJIOBECHBIX DPA3BSICHEHHAX H
HaIleJIeHO, B MEepBYI0 ouepenb, Ha (opMHUPOBAHME MOPANBbHO-HPABCTBEHHBIX YOEKACHUI
CIOpPTCMEHa. B aHHOM KOHTEKCTe yMeNnoe HCIOJIb30BaHHE CHIIBI CJIOBAa — BasKHEHIIMit
(hakTOp MCUXUYECKOH MMOJrOTOBKH CIIOPTCMEHA.

e [Icuxosornueckie — BHYIICHHE I10JICO3HAHMIO, (POPMHUPOBaHHE HMHTEIUIEKTYaJbHbBIX
yctaHoBOK. CodeTaroT B cebe BO3JeiiCTBHE IMOCPEICTBOM BEpOaIbHBIX U HEBEpOAIbHBIX
CpC€ACTB, UTPBI U UX KOM6I/IHI/IpOBaHI/I$[.

e Ousnonornyeckue — 3a7eHCTBYIOT CIIOXKHBIE NPHOOPHI, MCHXO0(papMaKoJIOTHYECKHE
CpE/CTBa, JBIXaTeNIbHbIE MPAaKTHKM M HMX KoMmOuHMpoBanue. Ilcmxodusmonornueckumu
METOJlaMH M CPEICTBAMH YCIIOBHO 00O3HA4aroTCsl CpeicTBa, HMEIoIUe B cebe
(PM3MOJIOTHYECKYIO OCHOBY, OJJHAKO HMMEIOIIME BO3AECHCTBHE Ha NMCHXHYECKOE COCTOSIHUE
TPEHHPYEMOT0, B OCHOBHOM oOIocpeoBaHHOE. K TakuMm cpencTBaM MOXKHO IIPHYHCIUTH
TaKKe AaKyIyHKTYpy, OOIIMI W CIIOPTHBHBIH MaccaxX, NPEIBAPUTEIIBHYIO Pa3MHHKY,
0COOEHHO €CJIM OHAa TPaMOTHO B IUIAHE TCHXOJOTHH M (U3UOJOTHU NMPOCTPOCHA U MMEET
[eTbI0 OPMUPOBAHUE Y CITIOPTCMEHA TPEOYEMOTO HACTPOS.

3. o xapakrTepy npuMeHEHMsI [EJSITCS Ha CaMOPEryJSIHI0 (CaMOCTOSTEIBHOTO
BO3ACUCTBUSI HAa CBOM MBICIM W UYYBCTBAa) M TETEPOPETYIAIMIO (BO3ACHCTBHUS IPYTHX
YYaCTHHKOB TICHXOJIOTO-TIEJJATOTHYECKOTO W TPEHUPOBOYHOTO MPOIIECCA, B YHCIO KOTOPBIX
BXOJISIT HE TOJIBKO TPEHEP, HO U Bpay, CHXOJIOT, MaCCaKUCT M T.[1.).
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HaubGonpumit 3GQekT HMEIT TNpHEeMbl MNPOU3BOJBHON CaMOPETYISUUH, HMEHHO
NO3TOMY HX OBJAJACHUIO yIemsieTcs 0co0oe BHHUMaHHME B MPOLECCE I[OATOTOBKH
CIOPTCMEHOB. B KkadyecTBe MPUMEPOB MOXHO Ha3BaTh CaMOYOEXKICHHE, CaMOIpPHKa3,
camoBHymieHue [2]. B mpomecce WX BBINONHEHHS CHOPTCMEH pabOTaeT C JAbIXaHHEM,
dopMupyeT spKHe 3pHUTEIbHBIC K JBUTATENbHbIE 00pasbl, CO30aeT OMPEACICHHBII
aCCOLMATHUBHBIA psig U T.A4. [Ipy 5TOM MIMPOKO NPHUMEHSIOTCS MEXaHWU3MbI BOOOpaKeHHS,
BOCIIPOM3BE/ICHNU S, KOHIICHTPAIIMH BHUMAaHUSL.

CrietyeT OTMETHTb, YTO IICHXHYECKas IIOArOTOBKA CIIOPTCMEHOB JTOJDKHA IIPOBOAUTHCS B
XOIe BCEX OJTAllOB MHOTOJNCTHEH TPEHHPOBKH. XapakTep IOATOTOBKH JOJDKESH
aanTHPOBAThCs K IIOBCEIHEBHBIM TPCHUPOBOYHBIM 3aHATHAM, Y4eOHO-TPEHHPOBOYHBIM
cbopaMm u copeBHOBaHHAM. Kak yke ObIIO CKa3aHO, MAaCTEpCTBO TPEHEpA JAOJDKHO OBITH Ha
TaKOM yPOBHE, 4TOOBI MaKCHMAIIBHO TOYHO MOJOHPATh COBOKYIHOCTh METOIOB M CPEICTB
NCUXUYECKOW MOATOTOBKM KaXIOr0 CIOPTCMEHa C YY4eTOM BPEMCHH, CTElCHH
MO/ATOTOBJICHHOCTH, MECTa W YCIOBHH COPEBHOBAaHHS, HMECIOLIErOCS COIMAIBHO-
NICUXOJOTHYECKOTO KJIMMaTa B KOMAHJE, a TaKKe HHIMBUIYAIbHBIX JIHYHOCTHBIX U
(usnyeckux 0COOCHHOCTEH caMoro crioprcMeHa. VIMeHHO B 3TOM ciydae OyIeT BO3MOXKHO
copMHUpOBaTE y CIOPTCMEHA ONTUMAIIBHOE NMCHXO(H3UUECKOE COCTOSHHUE, MO3BOJIIIONICE
MaKCHMAJIbHO PACKPHITH CBOW (PU3MUYECKUH ITOTCHIMAT i TEXHUYECKUE CIIOCOOHOCTH.

Hcxons U3 CKa3aHHOTO CYLIECTBYET OOBEKTHBHAS MOTPEOHOCTh B COBEPLICHCTBOBAHUH
KaK COOTBETCTBYIOIIECH IOJATOTOBKH TPEHEPOB, TaK W CHCTEMBl ICHUXOJIOTHYECKON
HOATOTOBKH CIIOPTCMEHOB JI0, BO BPEMsI U IOCJIC COPEBHOBAHUI MOCPEICTBOM BHEIPCHUS
CHCTEMBI 00YYCHHUS TPEHEPOB HaBBIKaM IICUXOJIOTMYECKOI MOATOTOBKU CIIOPTCMEHOB.
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Abstract: In the term "social communication” we put a set of techniques and means of oral
and written transmission of information by representatives of a particular culture or
subculture. It includes the language in which we incorporate specific differences between
existing language variants. The article brings evidence of socio communication and its
relevance to cultural identities.

Keywords: communication, identities, cultural, difference, language.

These differences can be observed in the vocabulary (common use area: to prepare /
to ready; trade area: shop / store; life: garden / yard; \ sport: football / soccer; rest:
holidays / vacations; ate: maize / corn; transport underground / subway; tourism:
single ticket / one way ticket; clothing: pants / undershirts, etc.,) as well as
socioculturally marked lexical units: doggy bag; drive through; pink slip - USA, which
is the subject of study the history of grammar (for example, the American version of
English is characterized by the predominant use of past simple tense instead of the
British Present; in phonetics differences in the pronunciation of representatives of
different states, different social status, type of activity, etc.)[1].

The language also includes the language of sounds, subconsciously used when
communicating by native speakers (hoops in an unexpected collision, auch in fright or pain,
yack in aversion to anything, woah - with delight.) We also consider sign language and non-
verbal communication, which requires special study, to be used in socio-communication.
For example, a raised fist for Americans symbolizes strength and power. This gesture is
used at demonstrations and protest rallies by minority representatives. We attribute rules for
writing dates, appeals, addresses, conclusions, summaries, business letters, reports, etc. to
the peculiarities of written communication. In some cases, a lack of knowledge of means of
communication can lead to misunderstanding or cultural conflict.

By national mentality we understand the way of thinking of representatives of a certain
culture or subculture, which determines their behavior and the expectation. In accordance
with the research in the field of mentality, we propose to consider the mentality of the
people of the country of the language being studied in three dimensions: general, situational
and cultural self-determination [2].

The general characteristics of mentality are three components: knowledge, behavior and
relationships. Vivid examples of these components will be holidays, traditions, ceremonies
and rituals of native speakers.

Situational characteristics of mentality may include the installation of mentality,
perception and expression. For the American mentality, we single out such criteria of
attitudes as individualism, orientation toward the future, ease, rivalry, personal space, etc.
These attitudes will have a special influence on the behavior of native speakers and their
perception of the surrounding world. The highlighted criteria of the installation do not at all
assert that the Uzbeks do not have the features of individualism or rivalry. But at the
intercultural level, with the psychological comparison of representatives of the two countries
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(Uzbekistan and the United States), there are certain trends that need to be taught. In
addition, in the didactically oriented description of a foreign culture of a multicultural
community, for example, an American, it is necessary not only to emphasize a collective
mentality, but also to reveal the mental palette of all ethnic and social cultures belonging to
a multicultural community [3].

Speaking of mentality, it is necessary to avenge another element - cultural self-
determination, which may include the following general and situational characteristics. In
society, people are usually “grouped” according to certain characteristics: according to
interests, orientation, common values, profession, political views, etc. For each of the given
characteristics, it is easy to determine into which group education a person belongs to.
Therefore, students can be familiarized with culturally diverse groups that are united by
national norms. We refer to the national norms the separating characteristics of the national
mentality, formed under the influence of the national wealth. Thus, when learning foreign
languages, it is necessary that students be able to familiarize themselves with the traditional
culture of the white middle class with the culture of black, Mexican, Asian, Russian
America (English), the Turkish population in Germany (German), and North Africans'
(French). Consideration of data and other issues will help students get more complete
picture of the culture of the country of the language being studied and come closer to
understanding the real foreign language and socio-cultural environment.
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speech etiquette in the English and Uzbek languages. The study deals with the similarities
and distinctive features of the topic of conversation, addressing, greeting expressions.
Instances are provided in both languages.
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It is crucial to note that speech etiquette possesses a significant role in communication,
in all spheres of life and situations ranging from formal communication to informal ones.
According to the linguistic dictionary, speech etiquette represents the system of sustainable
speech formulas imposed by the society in order to maintain communication in a chosen
tone according to social roles and role positions relative to each other. Speech etiquette is
applied in different situations: greetings, getting acquainted, farewells, gratitude,
condolences, apologizing and others. Both English and Uzbek possess their own national-
cultural peculiarities of speech etiquette. The etiquette formulas are connected with the life
style and national traditions of the people.

At the outset, the speech etiquette is closely correlated with the topic of the conversation.
It is frequently observed that Uzbek people are skilled at small talks. In other words, they try
to avoid controversial or critical discussions when they communicate with strangers. Most
common conversation topics are related to family life. People can communicate for ages
about relatives and friends, marriages, births of children, graduations, promotions, health
issues and others. Uzbeks enjoy finding common ground: common friends, relatives, place
of study, interests and so on.

One of the peculiar features of English speech etiquette is that English people tend to
choose a safe and personally unobtrusive topic such as the weather as an appropriate starter.
It is assumed that English people talk about the weather because they are interested in this
subject. Conversely, Kate Fox considers a different point of view concerning this topic. In
the book “Watching the English” she mentions that English conversations about the weather
are not really about the weather, but it is a form of code and evolved to help them to
overcome their natural reserve. It is known that the greeting expressions ‘Nice day, isn’t
it?’, “Isn’t it cold?’,‘Still raining eh?’ and other variants on the theme are not requests for
meteorological facts. They are ritual greetings, conversation starters or default “fillers” [1].

Greetings are important as well as frequent in everyday social interactions all over the
world. Appropriate greeting behavior is crucial for the establishment and maintenance of
interpersonal relationships. According to Spolsky, greetings are considered to be “the basic
oil of social relations” [2].

In Uzbek culture greeting is often very detailed with questions about health, mood, all
the relatives, their children and grandchildren. The following dialogues can be vivid
illustrations:

1. — Assalomu alaykum! Qalay, bardammisiz?

-Xudoga shukurl!... — Nevaralar yaxshimi? Xayriniso bonu eson-omonmi? Kelin yaxshi
yuriptimi? Oy kuni yaginlashgandir?.(Oybek)

On the contrary, in English greetings are short. They are varied according to the social
distance and social status of the interlocutors. When an English speaker asks you “How are
you?”or “How is your work?”, he is not concerned much about your physical condition or
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work, but showing his politeness. In English, greetings such as “Hello!”, “How do you
do?”and “I am pleased to meet you” have to be used to maintain the hearer’s positive face,
depending on the status of the participants and the social setting. Following conversation
can be illustrative of short and informal greeting in English:

- “Morning, Boardman,” ... “How are you today?”

- “Oh, middlin’, lad, just middlin’.”( J. Harriot)

In the English and Uzbek languages addressing words are similar in some cases;
however, there are several cultural peculiarities that significantly differ from each other. In
Uzbek culture, when addressing strangers the words aka, opa, xola, otaxon, amaki are
commonly used. They call even strangers with family member words such as otaxon, (father
for old men), amaki and aka (uncle, brother for middle-aged men), uka, o’g’lim (brother,
son for young men).The main reason for this type of addressing is that “family” reflects
Uzbek cultural values. Besides, collectivism is preferred in families that grandparents,
parents, grown children and other family members live together. In English culture, the
words such as Miss, Sir, Madam are used to express respect to the interlocutor. “Sir” is
particular for adult men who are the same or higher in job position, social status or age. For
instance:

- Can | help you, sir; - addressed the shop keeper to Thane ( J.Oke).

- Otaxon, sizning gapingizni hech gaytara olmayapman. (Father, I can’t reject your
opinion)( X.To xtaboyev)

In conclusion, it is essential to note that speech etiquette of different nations depends on
their cultural background, life style and world perception.Therefore, speech etiquette in
English and Uzbek has its national-cultural pecularities which are specific and vary in many
cases.
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Linguistics is primarily concerned with explaining the patterns and structures of
human language. Central to this pursuit is an understanding that human language is a
unique phenomenon and must somehow be coded in the brain. The area of language and
society — sociolinguistics — is intended to show how our use of language is governed by
such factors as class, gender, race, etc. A subsection of this area is anthropological
linguistics, which is concerned with form and use of language in different cultures, and
to what extent the development of language has been influenced by cultural
environment. Consequently, it is vital to develop our cultural awareness and to deepen
our knowledge about the different cultures [2].

The subject «foreign language» introduces not only the culture of the countries of the
target language, but by comparison demonstrates the features of national culture, introduces
the universal values. In other words, it helps students in the context of the «dialogue of
cultures». The term «culture of the target language» refers to the body of knowledge and
experience that allows students to be appropriate members of the intercultural
communication [1]. Any foreign language should be taught as a phenomenon of social and
cultural reality. Special attention should be given to the formation of learners’
communication skills, cultural competence and positive attitude towards another culture.
The development of sociocultural competence in language teaching supposes a
communication-oriented approach. Sociocultural competence anticipates the knowledge of
another culture, respect and tolerance towards others. The purpose of learning a foreign
language and culture can be expressed as a preparation to real intercultural communication.

A number of authors interpret the intercultural communication as an adequate
understanding of communication participants belonging to different countries.
Anthropology is a holistic science which encompasses every aspect of human society
and culture at present. It can also trace human evolution and development stretching
back into prehistory. There are two main branches of anthropology [3, 32-37]:
1) Cultural or social anthropology which studies living human societies and their
cultural systems; 2) Physical or biological anthropology which is primarily concerned
with human evolution at a much greater time depth.

Typical issues in anthropological linguistics are linguistic relativity, systems of address,
politeness or different modes of communication across cultures.The ethnography of
communication is concerned with cultural differences in acts of communication, in
particular what additional features accompany speech. Countries also differ is the use of the
hands when talking. The body movements used in communication (kinesics) can vary over
relatively small distances. Northern Europeans in general use their hands sparingly when
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talking; indeed Irish men very often just keep them in their pockets. In many countries
raising the eyebrows with deliberate eye contact and a slight twist of the head is used when
seeking approval or asking a question.

In certain African cultures it is regarded as impertinent to look someone in the eye who
is perceived as socially superior. The lack of eye contact can be disconcerting for Europeans
who may regard it as a sign of deviousness. The question of touch is another sensitive issue.
In most European cultures, shaking the hand of someone you meet is normal at the
beginning of an encounter. Women may hug each other and men on occasions too, though it
is by no means established behaviour. This does not apply outside Europe to any like the
same extent. In east and south-east Asia one might make a slight bow instead or press one
one’s hands together under one’s chin and nod as in Thailand. There are strong taboos on
touching others in various cultures. This question is related to gender as well. It is not
allowed for strangers to touch a woman they do not know in Arabic countries so one should
not attempt to shake the hand of another man’s wife. Every conversation has a beginning
and an end. The right to initiate a conversation may not apply to everyone, but only to an
older person or a social superior. The termination of a conversation is less strongly codified
though this too may be done by the person with relatively more social status.

Sociolinguistics looks at the role which language plays in society, the identity function it
has in communities and how attitudes frequently determine language use. Vernacular forms
of language are important for the internal cohesion of social networks. Socially driven
language change can be observed by minute investigation of variation. Such change can be
triggered by the imitation of prestige groups and their forms of language.
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Abstract: the integration of the four skills in relation to texts, one of the basic tenets of
modern language teaching, depends on the development of the discourse competence in the
classroom. There is a direct relationship among the three concepts as only through the use
of texts can we integrate skills and only through an integrated, holistic approach to text can
we develop the discourse competence in the classroom. So this article simple responds to the
questions pronounced above. They made attempt to explain the potential of discourse in
language acquisition.
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The curriculum, according to Stern [1], consists of four main elements: purposes (aims,
goals or objectives), content, instruction (treatment or procedures) and evaluation. The fact
that these four components are basic for language teaching is not under question. However,
“purposes” being the starting point of the process, it is totally necessary to consider in detail
the definition of objectives. Once the choice of objectives has been made, they generate
many of the other variables in the language teaching process. Furthermore, Stern [1] makes
a more precise distinction within the “purposes” category:

In educational discussions and in language teaching, a hierarchical distinction is
sometimes made between “goals” as a very broad and ultimate category, “aims” as a more
specific set of purposes, and “objectives” as the most precisely defined ends in view which
can often be described in terms of behavioral outcomes. Goals, aims and objectives can help
us to make real the general purpose of language learning. In particular, that threefold
distinction lies under the use of the communicative competence as the goal in language
learning. Taking Chomsky’s dichotomy of ‘competence’ and ‘performance’, language
teaching theorists have defined competence as the main goal in language learning assuming
that control of underlying rules of language is the basis of language performance.

Competence in the Chomskian original referred to ‘linguistic competence’, a set of
organized knowledge which consists of several sub-competences, the phonological,
morphological, syntactic, semantic and lexical components [2]. However, in the early
70s the anthropologist Dell Hymes (1972) introduces the concept of ‘communicative
competence’ as a result of his ethnographic research on the relation of culture, society
and language.

Perez Martin [3] studies the move from the linguistic competence to the communicative
competence. This distinction aims “to highlight the difference between knowledge “about”
language rules and forms, and the knowledge that enables a person to communicate
functionally and interactively”. In that sense, the communicative competence is defined as the
knowledge which enables us to use language as a communication device in a given social
context; it is a dynamic concept based on the negotiation of meanings among interlocutors,
which can be applied either to written or spoken modes of communication. The discourse
competence had to wait until the communicative competence was broken into sub-
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competences to appear as a goal in FLT. However, there is not a total agreement about the
analysis of the communicative competence. Munby (1978) defends a model with four distinct
elements: ‘linguistic encoding’, ‘sociocultural orientation, ‘sociosemantic basis of linguistic
knowledge’ and ‘discourse level of operation’. One of the most relevant models of the
communicative competence, Canale and Swain (1980) and Canale (1983), took up this notion
of communicative competence and distinguished four aspects of communicative competence:

» Grammatical/linguistic competence, which includes knowledge of the lexicon, syntax
and semantics (mastery of language codes).

» Sociolinguistic competence, concerned with the appropriateness of communication
depending on the context including the participants and the rules for interaction.

» Strategic competence, a set of strategies devised for effective communication and put
into use when communication breaks down (grammatical and sociolinguistic strategies).

> Discourse competence, which is concerned with the cohesion and coherence of
utterances/sentences.

Thus, Discourse Competence can be seen as the ability to understand, create and develop
forms of the language that are longer than sentences (stories, conversations, letters and etc.) with
the appropriate cohesion, coherence and rhetorical organization to combine ideas.
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TEOPUA U METOAUKA
IMPOPECCHOHAJIBHOI'O OBPA3OBAHUA

AJIBTEPHATHUBHBIE METOAbI OHEHKH PE3YJIBTATOB
OBPA3OBAHUS - AKTYAJIBHOCTD U ITPOBJIEMbI
PEAJIM3AIINA
Xakumos P.P.

Xaxumog Paswan Pawiodosuy — KaHouoam neoazo2udeckux Hayk, OOYeHm, pekmop,
TawkenmcKuil apxumekmypHo-cmpoumenbHulid UHCIMUmym,
2. Tawxenm, Pecnybnuxa Y3oexucman

Annomauyun. 8 cmamve NpuBeOeHvl KIlOUesble KOMNeMeHYuu, UX dKmyaibHOCmy U
SHAYUMOCMb 8 CO8peMeHHYI0 5noxy enobanuzayuu. Coenan axyewm HA BANCHOCHU
Pazsumusi CnocoOHOCMU JUYHOCMU K IPPEKMUBHOMY PAZHONIAHOBOMY 83AUMOOCUCEUIO C
KOJLIEKMUBOM, 00bEOUHEHUIO YCUULL 0151 OOCIUNCEHUSL Pe3YIbMAmo8 U, KaK cle0cmesue, Ha
HeoOX00UMOCmU ~ NepecMompa  CUCmeMbl — OYEHKU  pe3yibmamos  00pa308aHus..
Tpaouyuonnas cucmema UHOUBUOVATILHO2O OYEHUBAHUS U OUACHOCMUKU 0cCaab/isem
obpazosamenvHoe GIUAHUe 2pYNNbl  ceepcmHuKkos. Heobxoouma wHe uszonsyus, a
KOHCOMUOAyus, 4emy CRocobcmeylom —aibmepHAmuenvle Memoobl  OYEeHUBAHUSL,
paccmompenHbvie 8 cmamoe.

Knroueevie cnosa: pesynomamel o0bpasosanus, pegopma 0b6paszosanus, Memoowvl
oyenuganus, nopmeonuo, Cynoyk peeanuil, Llomnanockuii ammecmam, Teopueckas
KkHudcKa, Memoo keticos.

B coBpemeHHOM cucTeMe 00pa30BaHUS KOMIICTEHTHOCTD SIBISICTCS OJHOM M3 OCHOBHBIX
KaTeropuii, aHagN3 KOTOPOW TO3BOJIAET CyIuUTh 00 0Opa3oBaTEIbHBIX pe3yJIbTaTax.
DKOHOMUYECKHE W3MEHEHUs, HaOJI0/IaeMble CErOJHS BO BCEM MHpPE, BIUSIOT HAa PHIHOK
TpyJa ¥ JAUKTYIOT OmpejesieHHbIe TpeOOBaHUS K MOATOTOBKE CIENUAINCTOB. B HacTosmee
BpeMs, 4YTOOBI YCMEIIHO BBIJEPKUBATh KOHKYPEHIIMIO HAa MHPOBOM pBIHKE TpYyIa,
KBATM(UIIMPOBAHHOMY  CIIEIIMATUCTY HEJOCTaTOYHO 001agaTh MpodhecCHOHATbHBIMU
3HAaHUSMH, YMEHUSIMH, HaBBIKAMH, KOMICTCHIMSIMH. PaboTomarenn TpeabsBISIOT
TpeOOBaHUS K TaK Ha3bpBaeMbIM «soft-skillsy (MsITkuM HaBBIKaM), TO3BOJISFOIIAM
3¢ (eKTHBHO B3aMMOJCHCTBOBATh C JAPYTMMHU JIOABMHU. B 3Toii cBsizm eme B 1996 romy
Cosetom EBpoOITEI OBUTH IPUHSTHI IIATH KIIFOYEBBIX TPYIIT KOMITeTeHIHH [1]:

1. KommereHnwu, HampaBlieHHbIE Ha COMUANBHYIO U MOJUTHYCCKYIO cepy: TpUHITHE
JUYHOW OTBETCTBEHHOCTH, CTPEMIICHHE K OOOIOIOBBHITOZHOMY PEIICHHIO KOH(IMKTOB,
aKTHUBHOE y4yacTHEe B IKMU3HU KOJUIEKTHBA, TMOJJIEPKKA JEMOKPATHUECKUX TIpaB |
WHCTHUTYTOB.

2. KowmrmereHIun, UMEIOIINE OTHOIICHHE K JKU3HH B MHOTOHAI[MOHAJILHOM OOIICCTBE:
NPUHSITHE JPYTUX PETUTruid, B3aMMOYBXKEHHE, TOJEPAHTHOCTh, CIOCOOHOCTH JXUTh C
MIPEICTaBUTEISIME JPYTO Pachl, A3bIKa, KYJIbTYPhI, HE YIIEMJISS 4y)KHE HHTEPECHI.

3. Kowmmnerenmuu, cesi3anHbie ¢ 3)()EKTHBHBIM B3aMMOICHCTBHEM C OKPYIKAIOIIUMHU Ha
paboTe ¥ B CONMAIBLHOW )KHU3HU.

4. KowmreTeHIIUW, OTHOCsAImMecs K pabore ¢ HWHpOpMaIUed: HUCIONb30BaHUE
COBPEMCHHBIX TEXHOJIOTUH B TIOMCKE M YCBOCHUH MH(POPMALIUH, IPAKTUICCKOE IMPUMECHEHHE
3HaHWH, CIIOCOOHOCTh K KPUTHYECKOMY aHajdm3y mnocrynaromux u3 CMU noauthveckux,
KOMMEPYECKUX, HAYYHBIX CBEJICHHI.

5. KoMmmereHruu, TmO3BOJSAIOIIKME O0y4YaThCs Ha TPOTSHKCHHM BCEH  KU3HW,
MOJIOXKHUTEIbHAS MOTHBALMSA K ITOCTOSTHHOMY CaMOpPa3BUTHIO M COBEPIICHCTBOBAHHUIO B
JMYHOCTHOM H MIPO(ECCHOHATHHOM aCIEeKTaXx.
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Kaxk BHAHO M3 HpPUBENEHHOrO MEPEYHS KIIOUEBBIX KOMIIETEHIMH, CErofHs, B JIHOXY
riio0anu3anny, BaXHEHIIMM (akTopoM Npo(eccHOHANIBHOW M COLMAIBHON peai3aluu
JIMYHOCTH SBJIIETCSI €€ CHOCOOHOCTh K 3((EKTUBHOMY Pa3HOIUIAHOBOMY B3aHMOJICHCTBHIO
C KOJJICKTUBOM, OOBEIMHEHHIO YCWIIMH JJIsI JOCTHXKEHUsI Oojiee 3HAYMMBIX PE3YJIbTaTOB,
9eM Te, 9YTO MOXKET J1aTh UHAWBUAYaJIbHAas AKTUBHOCTb.

BozHukaer Bompoc 0 HEOOXOIMMOCTH CMEHBI AKICHTOB B OIIGHKE pE3yIbTaToOB
oOpazoBaHusi C ompeneneHus GaxKTa IOCTIDKCHUS OTICIBHO B3STHIM HHIUBHIYYMOM
3aJJaHHBIX ToKas3aTelnei (yHKIIMOHATBHON IrpPaMOTHOCTH, 00pa30BaHHOCTH,
KOMIIETEHTHOCTH [2] Ha ONpeeNeHne CTETIIEHH MPOSBICHHOCTH YKa3aHHBIX ITOKa3aTeIeh BO
B3aUMOJIEIICTBUU C KOJIJIEKTHBOM.

TpaaunuoHHBIE METOIBI OIIEHHBAHUS O0Opa30BaTEIbHBIX PE3yIbTATOB CTHMYIHPYIOT
COPEBHOBATEJIbHBIA yX, HO OCNAOJSIOT BIMSHHUE KOJUIEKTHBA. DIOXa MHAYCTpPHAIN3AINU
TpeboBajla OT KaXJIOro 4ieHa OOIIecTBa BBHINOJHEHUs crenuduiyeckux QyHKIuH,
CIIOCOOHOCTH JICHCTBOBAaTh CaMOCTOSITENIbHO M 0Oa3upoBanach Ha COPEBHOBATEIBbHBIX M
KOHKYpPEHTHBIX TpHHIUNax. CerofHs counMagbHble IEHHOCTH M OOIIECTBEHHBIH 3aKa3
JUKTYIOT HallpaBJI€HHOCTh JIMYHOCTH HE HAa U30JIAIHUIO, 2 KOHCOIHAALMIO.

Ilo Hamemy MHEHMIO, CleAyeT MOABEPTHYTh KPUTHYECKOMY AaHAIM3Y CIOKMBUIYIOCS
NPaKTUKy OLEHKH pE3yJbTaToB o00pa30BaHMS, OCHOBAHHYIO Ha TIPEJICTABICHHH 00
00pa3oBaTeNIbHOM pe3ylbTaTe Kak O00OCOOJICHHOW XapaKTEPHUCTHKE OTICIbHO B3ATOTO
CTyZIeHTa, KOTOpass MOXXET ObITh CGOPMHUpOBaHA M TPOBEPEHA WHAWBHUIYAIBHO,
U30JIMPOBAHHO OT B3aUMOJEHCTBUSA C KOJUIEKTHBOM. [loyaras, 4YTO NOCTaHOBKY
NeJarorndecKrx 3ajad OTpa)kacT HE TOJIBKO COLMAIbHBIA H FOCYJapCTBEHHBIN 3aKa3, HO
U CYWIECTBYIOI[ME  CTEpPEOTHNHl  AMArHOCTHUKM, TECTUPOBAHHUSA, PACCMOTPUM
albTepHATUBHBIE METOJBI OLEHKH pEe3yJbTaTOB OOpa3oBaHMs, CIOCOOHBIE MOKa3aTh
YpOBeHb NPo(ecCHOHANBHBIX KOMIIETEHIINI B KOHTEKCTE KOJUIEKTUBHOTO B3aUMO/ICHCTBUSL.

1. Hoprdoano, Cynayk peranuii, TBopyeckass KHM:KKA — TPEACTaBIAIOT COOOM
CUCTEeMATH3UpPOBaHHOE coOpaHue paboT, Harpaa, MOCTIKEHUH CTyJIeHTa 3a OTACIbHBIN
MPOMEKYTOK BPEMEHHU B 3a7aHHOU cepe, B paMKax 00pa30BaTeIbHON MPOTrPaMMBbl H/UJIH
MOMHMO Hee. MeToAbl IOKa3bIBAIOT JMHAMHUKY pa3BUTHSA  OOWIEKYJIBTYPHBIX U
npodeccHOHANBHBIX KOMIIETEHIMH, IO3BOJISIIOT KOPPEKTHPOBATh HAIPABICHUE DPa3BUTH,
pa3BHBAIOT HABBIKM caMOpe(IeKCHH, CaMOMOTHMBAIMH, yd4aT CTYICHTOB IIPOBOAMTH
SKCHEPTU3y HAKOIJIECHHBIX 3HAHUN M IUIAHMPOBATH JalbHEHIINE IMyTH camopas3Burtus. Ilo
OKOHYaHMIO Kypca oOydeHHss Ha OCHOBaHHMHM COOpaHHBIX pPaboOT cocraBisieTcs
XapaKTEePUCTHKA JIMYHOCTHBIX M NMPO(GECCHOHATIBHBIX KauyeCTB CTYAEHTa, KOTOpas MOXKET
OBITH UM HCIIONIB30BaHA PU IpHeMe Ha paboTy.

2. IlloTJIaHACKWI aTTeCTAT — aHIJUHCKAas METOJAHMKA OICHHBAHHUS, MPUHIIUIIOM
KOTOPOIi sSIBJISIETCS eXellHeBHas (PUKcallns BCeX akTUBHOCTEH CTyJeHTa. B aTrecrar, kak
CTYZIEHTOM, TaK M ThIOTOPOM, 3aHOCATCS BCE JOCTHXKEHUS: HTOI'OBBIE M MPOMEKYTOUHbIE
OIICHKH, IIOCEIaeMOCTh, Harpaisl, y4acTHe B 00pa30BaTEIbHBIX M COIHAIBHO-
KyJIbTYpHBIX MPOEKTaX, BBHIIOJHEHHBIE MOPYYCHHS, CepTH(HUKATHI, TUIUIOMBI M T.JI.
JlaHHBIT ~ MeTOJ  CTUMYJIHpPYET  €XKEIHEBHYIO CHUCTEMHYI0  paboTy  Haj
npo(hecCHOHAIbHBIM U JINYHOCTHBIM CTAHOBJICHHEM.

3. Keiicbl, mpoeKTHl, 1eJ0BbIe HTPBI — METO/IbI, TO3BOJISIOIINE B MTPOILIECCE PEIICHMS
NpoOJIEMHBIX ~ CUTyalui, MaKCHMalbHO TpPHONKEHHBIX K  IPOQeCcCHOHAIbHON
JIeITeIbHOCTH, BBIABIATH, (DOPMHPOBaTh, OLIEHHBATH CIIOCOOHOCTH K IIOMCKY, OTOOpY H
oOMeHy wWH(pOpMaIMed, MPUMEHEHHWIO TIOJyYEHHBIX 3HAHHH Ha MPaKTHUKE, PpEIICHUI0
HECTaHAAPTHHIX 3a7ad, dY()(HEeKTUBHOMY B3aUMOJIEHCTBUIO C KOJIJICKTUBOM, d3PPEKTUBHOMY
pacrnpeneneHuo (pyHKIIMOHAIBHBIX POJIeH B paMKax KaXKA0ro mpoekta [3].

4. JxcnepTHasi OLEHKA — IOApa3yMeBaeT NPUBJICUCHNE K OICHWBAHHUIO PE3yJIHTAaTOB
00pa3oBaHMs ACHCTBYIONINX CIICIHATUCTOB-TIPAKTHKOB, paboTomarenel, mpeiacTaBuTeneit
HAay4HO-TIEAArorndeckoi  oOmecTBeHHOCTH.  Ilpmmepom  Morma  Obl  SBISATBCA
rOCyAapCTBEHHAs aTTECTA[MOHHAs. KOMUCCHS Ha 3allUTe AMIUIOMHBIX paboT M AUIUIOMHBIX
NPOEKTOB BBITYCKHUKOB, €CiIM OBl MO3BONSIa JaBaTh Oojee pa3BEpHYTYIO OLICHKY
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MPOSIBIICHHBIX CTYJCHTOM KOMIICTCHIMI B HCCICAOBATEIbCKON, MPOPECCHOHANBHON U
TBOPYECKOH CSTEIBHOCTH.

[IpuBencHHBIC anbTCPHATUBHBIC METOABI OICHUBAHUS YPOBHS C(HOPMHUPOBAHHOCTH
KJTFOUEBBIX KOMIICTCHIIUI B HACTOAIICE BPEMs MEAaroraMy HCIOIB3YIOTCS 0 COOCTBEHHOM
WHUIMATHBE, B pPaMKax OTACIbHON Yy4eOHOW MMCIUIUTMHBI WM JaXe ee dJacTh. Her
CHCTEMHOI'O BHEJIPEHHsI METOJIOB OLICHKH B 00pa30BaTesbHBIN MPOIecC, He CHOPMUPOBAHBI
HeoOxomumble 1T WX 3(P(PEKTUBHOCTH M OOBEKTUBHOCTH MEXKIIPEIMETHBIC CBS3H, HE
pa3paboTaHbl CTaHJAPTHBIE KPUTEPHUH W LIKAJIbl OLEHKH pPE3yJbTaTOB OOy4YeHHs,
MPUCYTCTBYET AJIEMEHT CYOBEKTHBU3MA, KOT/Ia TPEroaBarelb M0 YaCTHBIM MPOSBICHUIM
MBITACTCS JaTh KOMILICKCHYIO XapaKTEePUCTUKY HWIIM BBIHOCHT CYKACHHE OTHOCHTEIHLHO
YPOBHSI MOJITOTOBJICHHOCTH aKaIeMUYECKOW TPYIIIBL.

Takum  oOpa3oM, Jgaxe €CIM  peaju30BaTh IOCTAHOBKY  COOTBETCTBYFOIIUX
CETOJIHAIIHEMY BpEMEHH 00pa30BaTeIbHBIX 3a/1a4, CYIICCTBYIOIIAs MPAKTUKA JUATHOCTHUKH
pe3ynapTaToB 00pa3oBaHusl (IK3aMCHBI, TECThI, KOHTPOJbHbIC PabOTHI U T.A.) HE MO3BOJAT
JIUarHOCTHPOBATh WX JOCTHXKEHHE. TpeOyercs IONMOIHEHHE TPAIUIMOHHBIX METOIOB
OLUCHKH pe?:yJ'H)TaTOB 06pa3OBaTeJ'H)HI)IX I[OCTI/I)i(eHI/Iﬁ aJ'H)TepHaTI/IBHI)IMI/I, TIO3BOJIAFOIIITUMHA
OcyHIeCTBJ'IHTL l'[pO[[OJ'DKeHHI)Ie BO BpeMeHI/I MHOFOMepHI)Ie I/I3MepeHI/I§I, peaJ'H/BOBI)IBaTI)
KOMIUIEKCHOE  CHCTEMHOE  OIICHMBaHHE, OMNPEACNATh HMHTETPUPOBAHHBIC  KAadeCTBa
CIIELMAIACTA U JIMYHOCTH.

Cnucok numepamypol
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DECS/SC/Sec (96) 43. Bepn, 1996. C. 11.

2. Xaxumoe P.P. AHamu3 OCHOBHBIX KaTeropuil 00pa3oBaTeIbHBIX Pe3ybTaToB // BecTHHK
Hayku u oopaszoBanusi, 2019. Ne 11 (65). Yacts 4. C. 57-59.

3. JKuoxosa P.A. CoBpeMeHHbIE METO/Ibl OLICHUBaHUS pe3yJbTaToB 00y4enus // 3BecTus
IITY um. B.T'. Benunckoro, 2012. Ne 28.
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OPTAHM3ALIMOHHO-NTEJATOI'MYECKHUE YCJIOBUA
COBEPUIEHCTBOBAHUA HEI[AFOFI/I‘IECKOI‘/'I
KOMIIETEHTHOCTMU ITPENNOJABATEJIEU TEXHUYECKHUX
JTACIATIIAH CTIO
bapaakosa I0.A.
bapoaxosa IOnus Anexceeena — mazucmpanm,

Kageopa nedazo2uxu u NCUXono2uu nPoPeccuoHarbHo20 00pa308anus
Cegepo-Kaexaszckuil hedepanvhbiil yHusepcumen,

npenodasamerv,
Cmagpononvckuii cmpoumenbHulii mexHukym, 2. Cmasponoib

Auuomauuﬂ: 6 cmambve npedcmagﬂenbl pesyiomamsl  mMeopemuKo-IMRUpudecKoco
UCCAe008aHUSL OPZCIHMSCZL;MOHHO-}’ZQGCZZOZM’l@CKMx ycxzoeud COBEPULEHCMBOBAHUS
neoazo2uyeckoti KomnemeHmHuocmu, packposimo codepofcaHue u MexHoI02us
COBEPULEHCMBOBAHUA neodazo2uyeckol KOMREemeHmHoOCmu 6 mexHuKyme.

Knroueevle cnoea: neoacocuueckas KOMNemeHmHocCnio, cpedHee npoqbeccuonaﬂbnoe
O6pa3060HH€, 0pzanu3auu0HHO-ne()aeoeuuecxue ycuosust COBEPUEHCMBOBAHUS
neoazo2uyeckoi KOMnemeHmHoCmu.

B Hacrosmiee Bpems cpenHee npodeccroHansHOE 00pa3oBaHKE CTAHOBUTCS Bce OoJiee
BOCTPEOOBAHHBIM B CBS3M C pa3BUTHEM OKOHOMHKH, COCTOSIHUEM pBIHKA TPYZa,
M3MEHCHHEM COJACPXKAaHUS TPAJUIMOHHBIX W TOSABICHHEM HOBBIX TEPCHEKTUBHBIX H
BOCTPEOOBAHHBIX CIIC[MATIBHOCTEH U TpOoQecCHid B COOTBETCTBHUM C IEPEAOBBIMH
TEXHOJIOTHSIMA W MEXIYHapOJHBIMH CTaHAApPTAMH. JTO OOYCIaBIMBAE€T HEOOXOAMMOCTH
obecrieueHns] BBICOKOTO KadecTBa CPEJHEro Npo(ecCHOHATBHOTO 00pa3oBaHUs, 4TO
IPEAIoIaraeT TOTOBHOCTh U CIIOCOOHOCTD IENaroroB padoTaTh B YCIOBUSX MHTCHCHBHBIX
W3MEHEHUH, MPOUCXOAAIUX B cucTeMe oOpa3oBanus [3; 5].

AHanm3upyss mpobieMbl W 3amaud, crosmme mnepen cucremoi CIIO, MoXHO
MPEANoNOKUUTh, YTO IpernojaBaTeslb HeE MOXeT (OpMHpPOBaTh Yy CTYJICHTOB
npodeccroHaNbHbIE YMEHHUS W JINYHOCTHBIE KauyecTBa, KOTOPBIMM HE OONagaeT caM, W3
3TOrO CIEIyeT, YTO IPHOPUTETHBIM HAIpaBJICHUEM MOJEPHHU3AIMU 00pa30BaTeNbHBIX
YUPEXKICHUII ~ CTAaHOBUTCS  pa3BUTHE  NPO(ECCHOHAIBHOM M NeJaroru4eckoi
KOMIICTEHTHOCTH PYKOBOJSIIEr0 M Hexarormdeckoro cocrasa. [7]. [ledazocuueckas
KOMNEemeHmHOoCmb  TIPEICTaBIsIeT co00H  crocoOHOCTE K 3((PEKTHBHOMY PEIICHHIO
CTaH/APTHBIX M HECTAaHIAPTHBIX MEJAarOTHUECKUX CHTYallMH, OCHOBAaHHYIO Ha MHTETPAINN
3HaHMH, MPAaKTHYECKUX YMEHHH, OMbITA, ONTHMAJILHOTO YPOBHS Pa3BUTHS HEOOXOANMBIX
JIMYHOCTHBIX Ka4€CTB M YCTOMYMBON MOTHMBALIMU K IEAArOTMYECKON JesiTeNbHOCTH [4; 5]

Teopernko - sMIUpPUYECKOE HCCIIE0BaHUE, BHINOJHEHHOe Ha Oaze ["ocynapcTBeHHOTO
OIO/KETHOTO TMPO(ECCHOHATBHOTO 00pa30BaTENbHOrO yupekaeHus «CTaBpONOIbCKUI
CTPOWTENBHBIH TEXHWKYM», II03BOJIIET CHAeNaTbh psAn BbBoAoB. Ha dopmmpoBanue
MeIarorndeckoil  KommnereHTHocTH npenogasarenss CIIO mHememarormueckoro mpoduist
BIMAET psAx  (aKTOpPOB: HHU3KHH ypPOBEHb  IICHXOJIOTO-TIEJAarOTHUECKUX  3HAHWMA,
HeZ0CTaTOYHAs MOTHBAIIUS K MPO(hecCHOHANBHO- MeJarorunieckomMy pa3Butuio [1;6].

VYcnoBusAMH COBEPIICHCTBOBaHMS IMEAArOrMYecKOi KOMIIETEHTHOCTH MpernojiaBaTeseit
CIIO sBnsrorcs: peanm3anuss oOydeHUss B KOHTEKCTE peajlbHOW IpodeccCHOHaIbHON
JIeITeIbHOCTH M KOHKpPETHOro paboyero MecTa MpernojaBarens; HpoOJIEMHOCTb,
muddepeHIMPOBaHHOCTh M BapUaTUBHOCTb  OOYyYeHHMsS B COJEPXKATEIbHOM |
NpOLIECCYaIbHOM aclleKTax; OpTraHM3allis METOJIUUYECKOil padoThl Kak COCTaBHOW 4acTh
€/IMHO CHCTEeMBI HETIPEPHIBHOTO MOCTIUIZIOMHOTO 00pa30BaHMs IIeJaroros.

AKXTyallbHOCT ~ TIPOOJIEMBI ~ COBEPIICHCTBOBAaHWS  IIEAArOTMYECKOH  KOMIICTCHTHOCTH
MperoiaBaTeNicl ¢ HEMeIarorndeckuM OOpa3oBaHHMEM, CYIIECTBYIOLIME HPOTHBOPEUHS B
CHCTEME TOBBIIICHNS KBAM(HUKALINK JaHHOW KaTErOpHUH IEAaroroB, OTCyTCTBHE B JOCTYITHOH
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JUTEpaType HCCIIEOBAHMH, 3aKphIBAIOIIMX MpOOJIEMy, O3TO TPHBEIO K CO3JaHHIO B
locynapctBeHHOM — OIOUKETHOM — NPO(ECCHOHAIBHOM — 00pa3oBaTEIbHOM — YUPEKICHHU
«CTaBpONOJIbCKUN CTPOUTENIBHBIA TEXHHUKYM», HAKONUTENBHOM CHCTEMBl HENPEPHIBHOTO
MOBBILIEHNS KBajHuKkanuy npernoaasateneii CI10 Henemaroruyeckoro npogmis.

Cnucok numepamypol
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MMOBBIINEHUE KBAJIM®GUKALIMU KAK CPEJICTBO
®OPMUPOBAHMSA NEJATOr'MYECKOW KOMIETEHTHOCTH
MMPENOJABATEJIEN
Bappakosa 10.A.

bapoaxosa IOnus Anexceeena — macucmpanm,

Kageopa nedazocuxu u NCUXOI02UU NPOPECCUOHATLHO20 0OPA308AHUSL,
Cegepo-Kasxazckuii ¢hedepanvmwiil yHusepcumen,
npenoodasamein,

Cmaspononvckuil cmpoumensuwitl mexHukym, 2. Cmasponois

AHHOmMayuA: 8 cmamove U3NA2AIOMCA Pe3YIbMamsl UCCIE008ANUA NPOOIeMbl NPOGeOeHUs
nogvluleHUuss  Keanuukayuy Kax cpeocmed  COePUIEHCME08AHUA  Nedaco2UuiecKol
KOMNemeHmHOCmY npenooasamenell; NpeoCcmasienvl Op2aHU3ayUOHHO-nedazo2uiecKue
YCRosus Nosvlienus Keanugukayuu O npenooasameneii MeXHUYECKUX OUCYUNIUH 6
opeaHu3ayuu cpeone20 NPopecCUOHATbHOZO 00PA3068aAHUA.

Kntouesvle cnoea: nogviuieHue KeAnUQPUKAYUY, NeOAOSUYECKAs KOMNEMeHMHOCHb,
cpedHee npogeccuoHanbHoe obpasosanue.

B coBpeMEHHBIX YCIOBHAX pAa3BHTHA W MOAEPHHU3AIMH OTECUCCTBEHHONH CHCTEMBI
00pazoBaHus npobiema (bopMupoBaHUL TIe1arOrMYeCcKOH KOMIICTEHTHOCTH
npernojiaBareneil  npuodperaeT 0coOYI — aKTyalbHOCTh. lccienoBaHHIO — TpoOJeM,
KacalolIMXCsl MOBBIMIECHNS KBAIM(UKAINU MEJarorndeckux KajJpoB, MOCBSILIEHBI pabOTHI
yUeHBIX, TakuX Kak Arapkosa E.U., T'onono6osa H.JI., Harpemu E.A., lllepoakora O.1O. u
Jp. VicxonHble TeOpUTHYECKHIE TIO3UITUHM COCTAaBIIN OOIIEHAYyYHBIC U YACTOHAYYHBIE TPYAbI
00  ocoOeHHOCTSIX mpouecca oOpasoBanust  B3pocieix (C.I.  Bepuulosckoro,
H.O. Bepbumkoit, C,M. 3wmeepoii, M.A. KonecHukoBoil); Teopun mpodeccrHoHaIbHO-
nmgHOCTHOTO pasutus nenarora (A.K. Mapkosa, JI.M. Muruna, B.A. CnactéHun u np.);
00 ocobenHocTsX TpodeccuonansHOoro oO0ydenus (B.C. bBbespykoroii, B.JI. benuna,
N.® Ucaesa, E.A. Kimmosa, H.B. Ky3smunoii, A.K. Mapkosoii, JLM. MutuHoit u ap.).

TeopeTuko-3MIIHpPHYECKOE  WCCIEOBaHWE, BBIIONHEHHOe Ha Oase  ['BIIOY
«CTaBpONOJIbCKUN CTPOUTENBHBI TEXHUKYM», IPECIENOBANIO IIEJb, 3aKJIIOYAIOIIyIoCsS B
BBISIBIICHMM  OPTaHU3AI[MOHHO-TIEJAarOTHYeCKUX  YCIOBHH B COBEPIIEHCTBOBAHUHU
MeJarorvyeckoil  KOMIIETEHTHOCTH  NperojaBareneil  CpejHero  MnpoQecCHOHaIbHOTO
oOpa3oBaHms. B OCHOBy wucciemoBaHHMA IMOJIOXKEHBI METOMOJIOTHYECKUE TTOIXOMBI,
o0yciioBieHHbIE crnenu(UKOi  HcciaenryeMord TpoOsieMaTHKU W 00pa3oBaTeIbHOTO
KOHTEKCTa: CHCTEMHBIH MOJXOJ, IO3BOJHBIIMI pPAacCMOTPETh U pPEaJM30BaTh IPOIECC
(hopmMupoBaHus He1arornIecKoit KOMIIETEHTHOCTH CHCTEMBIX MO3ULINH;
KOMITETEHTHOCTHBIH TI0/IX0/1, ONPENEIUBIINN COepKAaHNE, CTPYKTYPY M KPUTEPHH OLICHKU
npodeccHOHANBHOM NEesITeIFHOCTH COBPEMEHHOTO IIe/Iarora; JIMYHOCTHO-/IESTeIbHOCTHBIH
MOJIXOJ, HaNlpaBJIEHHBIH Ha MOHMMaHUe (HOPMHUPOBAHUS IEAATOTUYECKONH KOMIIETEHTHOCTH
mpenojaBaTensl Kak HEMPEpPBIBHOTO OCO3HAHHOTO CaMOpa3BUTHs I€farora B Ipolecce
npodeccroHaNBHOM IeaTebHOCTH.

B xonme mpoBeieHHOTO HCCIIEAOBAHHS YCTAHOBIIEHO, YTO MOBBINICHWE KBATHU(DUKAINN
paccMaTpuBaeTca Kak JIeATeNbHOCTh, HalpaBJIeHHas Ha JOCTIDKEHHE pabOTHWKaMu Ooiee
BBICOKOW CTyIEeHH NPO(ECCHOHANBHOW TOTOBHOCTH, U MPEIyCMaTPUBAECT OCBOCHHE HOBBIX
00IIeTEOPETHIECKUX W  CICHUATBFHO-TEXHOJOTHYECKUX 3HAHMH, DPACIIMPEHHE CIIEKTpa
npodecCHOHANBHBIX YMEHUH W HABBIKOB, YIIyOJIeHHE MOHUMAHUS CBA3HM MEXIy HAyKOH M
texHomorume [l; 2]. B ycmoBHmAX yckopsromerocs pa3BUTHS — H(POPMAIMOHHO-
KOMMYHUKAIIMOHHBIX ~ TEXHOJOTMH,  TEMIOB  HMHHOBAallMOHHBIX  IIPOIECCOB B
00pa3oBaTeNbHBIX YYPEKICHHUAX ITOTO MOKHO JIOCTHYb TOJBKO B YCIOBHUSIX IEpexoaa K
HEMpephIBHOMY 00pa30BaHuio neaaroros [2; 3; 4].
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AHanu3 pe3ysbTaToB HCCIICI0BaHUs MTO3BOJISIET CHOPMYIIUPOBATE BBIBOJ O TOM, YTO IS
YCIICIIHOM OpraHn3aliiy W IPOBEIEHHs MOBBILICHNS KBaTH(UKAIWK JUIs MperojaBaTeei
HEOOXOANUMBI  CIEIYIOIINE OpPraHM3alMOHHO-TICarOTMUECKIE YCIIOBHSA: OpraHu3aius
METOJIMYECKOM PabOThI KaK COCTABHOW YacTH €MHON CUCTEMBl HEPEPHIBHOTO 00pa30BaHuUs
MearoroB; peanu3anus oOydeHHST B KOHTEKCT€ peaIbHOH  NpodeccHoHaIbHOU
JEATCIPHOCTH W KOHKPETHOro  pabodero MecTa  IpenojaBarensi; T'OTOBHOCTH
IpernosaBaTeneii K  ITEJarormdeckod  AesTenbHOCTH;  auddepeHnHpoBaHHOCTH U
BapUaTUBHOCTH OOYUECHHS B COJIEPKATEIHHOM H IIPOLECCYaIbHOM aCIEKTax.
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